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St faem de e av s fen e aiiie sHa Ieee T W M ' 9T
T AT G| R FeE T dwniaer SAeiaeedt 9y free faew qur it
gt AfdeE ST TAPRATATEES AoHTcHE T I8 AeTdls G AfAd FrieTeht
ATAWATE ST faebrr T T fapreead! dwdivited AW, {7 T I T8hRed T4 GHRIcHs
Gl faam@ T 9 el T S@yd wal g | e R s 003 IwlE yfafawem
af 21 1

qMF a9 09 /0% I 7@ Rretd Rrem Seet e T MameT TIHT ISSN 7FR faq
I TEed g | frer g fafwe faem, farma ¥ Seedt AaReE T qEe
qH TE a9 faemefe S Remeser fafqg se@eamicRs, SwaE s,
frseIsTIcHs, TEATE® U1 s AEeedrs aaal a9 ayel T firem Sver 063 afwq
TATE T G | TGHT AL e (2ren T Prerr S stemaw e T < e e
JIATS TEART T 9 TRUS § | AT AGHH! (ol fqaR 9y i faer aeanee,
qUEE TIEAET T GHRT T aKS, THEACHS, AT, [qIAIcHs, Gaidas
T qHAMIE TS JITE ANCH § | I a9 AE EHAREds gaqml Siearad e T faw
TRH TEHEAT FH, TARHEIHRA], TEAEAHRal qd GHREFeedl T e, I
TREATIR AGFET GUR T AARAT TAT TH Bl T TR A IS AT
A IS TRTHT G | ATEAHIHS, [TIATITCHeE, AT AT T Wi Jgeedrs
YTITHEATEHT STITHT JHIELT TRUHT G | e SeeT Gl aUaRade 9q R da T4
XA T I TEHAT, ATHAICHS, AT T TeAT AT, fergamoumenes, diferes, fasivmene,
YA T G |

YHTIHHT AT ATRAT G IUASH TG &Y TFIT AGHETINT Besh AR Y TG | a9
S YN Ad ® & 99w TR TEN, oF GSHATAT GednT Tgd desiedl,
IeAEHN GUYE, GeNd THE T F qYEH qC9EE, dEdh, d@ HASHIHdl, THEE
[IEAHAHAT, TFIEAHAL, 28T TUT AAIE (SN, FHX (TSR, FAWT FawATIT HEAT
eI [ATSTE TFI0 HETWHEIeEHl Blied gvaame & ATergl | TP AgCaie! qraeHT
e® FEE TACHE GHIETR! AT TNUH § | AN ETeesdr aiT qfF EcHe 3
TAEE ITAS T TAT TEATCHSE WTEl [TETEda! AT ANEL T §edRErs Ha<ar @
g g S e e &

fa. & 3093 qFIEsh AUSHA




faa g=it

H.A. o AGHH! AH L)
NS

Qug : T&F | AUTAT HIHTHT A AARE

9 ATIHTTAT ATertiea Faret SL.UH@RY faver | 9§

R JurerHT farere Rureet faam: U foEmEeed | eRUER oS Y

3 foramerr et steIE e TRl : T AT aH 9
REEISICH

¥ ferardt Iuatterer Titgr ThervTe AegaTe SEEE IR ¥R
faqaTera qEHT fase! stae

Y A AT I AT (ITeae®dT | ST, qus fari Yo
qEret AT A frgar, SR T sfafeam

% Tt RIS ST, qUeT T qUEEE SUE | AT et qur | WY

© TEHET TEIL (TeT0T el : AT qem LT ATy 59
HAANST AV T WTE! e

5 farqamfter @R faaaaT T |t THEHATY FTRET | QY
Tl ANEM: Tab fergetomT (@)

R FETAF AT A STy fepm @ | a7 TETR AT | Qo

0 FTASTHT A qFagTfiadre aard TR TEE | 999

9 9313 Y T 957 dccdg® TyEE fafy | 93y

R FAAAF FTEA : (quTa  AEEE LEREIRIET 949
RIS

gug : @E | AN AT AEEEE

13 Teachers' Leadership Development through | Prof. Bharat 999
Innovation and Action Research Bilas Pant, Ph.D

14 Encouraging Factors Towards Professional | Dr. Bed Raj RRo
Development of Mathematics Teachers Acharya

15 Causes of Primary School Droup out in Sapana Adhikari | Roq
Kavre District: A Study based on Parbati H.
S. School, Krisna Gopal S. S. and
Bhimsinaswor S. S. of Kavre District

16 Knowledge and Practice of Junk Foods Om Bahadur R
among Schools Children Rayamajhi

17 An Approach In Teaching Business, Nimananda Rijal | ?%
Occupation And Technology; Outcome Of
The Experiment

18 Secondary Level Students’ and Teachers’ Eka Raj Pandit N

Attitudes towards Geometry




q. rfermremT smenfea faem

(Right Based Approrach in Education)
1. YWETE et
wEEfeE, AU WHR
AGHR (Abstract)

T freaar F TgEE GEAETAAT 7 FIfeTE JIFERE &TAT RIETens geard
TRHT G | TITAH GIAETT 2097 o AT RIamenrg sfaard aar 4: yeF TR
g1 TG T qreafaE Brer fFereE g T SERGET ST RE & 1 TIE
qrd g Rremars FEer f9eE WE T [T 9 TRE 1 ST Gy
a7 TEewcrs @mcs AT [T T ghieriEw,  gevers gaer
faeafagaraa ¢ F=a Rrer Tuar «rAa dEarg HiEdiHE JEdaHEl Rrere
STAATRIFET GaTT TRH & | TEHT T GOTAHT GIAETT F=TTAT 9187 a7
TIT I, RIe® TIT FHAN, G3IFH, [T, TOET TIT HATgET T
THTNFTT FTCITITE FIEAAT & | T7 i O, [7F, FIorar, GRSl Toqar
Tl FRIFRATATE®HE FEHIAT T AT ¢ SFaTRITHH & G194, TSTHH
[THTTET Fe5 G297 T AT [Feprafas qa=ag, [rére Tar HH=T ST T 9397
T T [FR1aa=r Gere, ST RIem #aiedasl ST T HaT J9agre, Rremr
HIETH T HIGHTST RIS T=adl, dqard 7 ¢ ATER aaas] HIelaedls

FHTATT T OFEHTT FE ARE Bre sfeepre afeakrar EifrT a7 g |

HET saTEel (Key words )

A AfTHR (Human Rights), RTeT e (Rights to Education), T=aRiTead qfdqergerar
(Iternational Commitment), ATIHR I (Rights Holders ), FAAAEE (Duty bearer),
afqard T fo:3e® RT&T (Free and Compulsory Education), Taeamdr Rramm (Universal
Education), Tam=irar ferem  wratea/ afgerer  (LEO), Rreorer wread  (Medium  of
Instruction), @A, ST ¥ SHAEATRTAT (Pubic, private and people particpation-
ppPp) -
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fasrr wawt/assHfR (Background)

q9 rifores ¥ GrRiftres e ‘e e e I JaeR SER RIETETS qErae aeeE
AT fagedl | a¥ ATl IR RIS Il &A1 88 Ugel ARG AfdehRa
BIHT T TRTHT G | Roreqr a9+ Jd® ARTRbH ATIHR & A FFPl IR T
SEREIIE ¥ Haed Yoih AT/ ARHRPN &1 | ALYl [F9Tel TAEF AL AT-ATRAT
TTTITgRT HfeTh AT &IAT TR ATTFRPT TATAT TRIST FTAAT €
TN B | 1Y, [T eaRaifted wiqergear, afe, TRBar 991 Heraiaeed atT Riar
ATTFRATE AAR=IAT Y& TR B | qId favaer F AT qA WHFR TAH IR
WHN Y FEEgHdd i faia awamEtgiea akalid Igeed aiRdfder |t
AR JAT TieXeel g ((awT, R0%9) |

q. Swariftga Wfqagudres (International commitments)

faear Rremm #==1 (World Education Forum-WEF) &I d¥&d ILasHd  4iwd,
HETE (Convensions) E&cidHd fTe ATTPR (Right to Education) Ifd Tfdergerar
STeR THT B | A& HATIATEEHT FT §g Goid a&ATASTewdT AT g&dqTaTer
q& (Signatory Party) Taehl & |

(F) HNE ATTSR HYUTIF (Human rights declaration)

FFT AT AP T 98¥ 5 H ATIAA A1, [T, 3 T TS AGHT T TH
B | I I, AAAT ANGATE HiFT oA SH Tced, e, @, qrend,
e ATl ATTPRE®H TYAT, AIET T AT TRIGA Fiqaqddl Aex Tl 3 |
AR TIAT T ANTREER] TSTAIOh, ATTIE TIH FTHINAE SATTRREED G
W G| ARIGT AFF AgdR [Fdadbadl arT % o Rrem gwedr e
AgFREwH TATAT THT 3 |

(3 Rrem ot T AR ATFER gAS | FHAEH GROAE qAT Arawea frar
f:9TesF g9 @ | AT URTETF (Elementary ) foretm sifvamar afv gvs | wifaferss @am
TadTiaed KT (Technical and Vocational Education ) STHTRITAT IUded g T
ARIATHRT ATITHT AGHT FeHl T & 3 |

(3T) Rererm ATEERT qUT faE, WA ATUER T ATIRYT @ISR ATGATS U3C
THA® (ERT g5 | a9 To LS SATASN o1 Gl THeasad GHeharl

et fanerr/R



I T FHAAT W T QM AT T WA T ASHH ATy

IMle T3S, |

(3) o HET [T AT T AAblEeals (@ T4 8l 7 TGB! GAE TH GO0 AP
AT qTaFeedls a7g (U.N.O., 1948). ATHE ATTHRUTT 6T, TFATT qdT JrRe

TaH IR FREEET M FEgRT T T Aihwg, |

Capability to comply
-Recognition of duty to act
-Authority/legitimacy to act
-Resources to act

Process rights
-Non-discrimination

-Right to participation
-Accountability

Human Right Navigater

International and national

Human Rights system

Duty-bearers government
and non-governmental
entitles

Capability to access and claim

=  recognition of right

= Authority/legitimacy to
claim

=  Resources to access and
claim

-Guardians of rights
-Human right
commissions etc.

Obligations

-respect

-Protect
Fulfill

Rights-holders

Source : DFC, 2007

Human rights
defenders

Human rights
authority/NGOs/
INGOs etc.

SIIET FTI Aol AT ATHRF A+ T&ds THIH B |

(3) AdR "’ (Right holders): 3Td&R R THHT ATH ANChe® g | AT
IR FlAUTH AT AT FTAAT TAUTHewd HITAd ghgRT ATEHrH T Al

qH~ IATUH §5, |

(3T FAAAEF (Duty bearers ) : HIeT ATeeh el AT, EH, TIMHT T ATTRR
T et ¥ URIUaREEdE qarss, | ST9&l Jaarende T fear arfaer
UREFHT ATTFRPT TEAH, YfaRe T aiRafd T 99 gwg | a¥ USd oA UF
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ITSHT AIPR aRFH BIAT &g A AR SISHT e ekl ®IH] §7 |
& Rem uRIiaeTdE® HdeaeTes® (Duty dearer) 1 HH TIAl ATHHTARRI
gfaaaer afuer arE ot g 1 " T I9ET IRE ai v aree o
AR 38 GH &b &R |

2. Wma U ufurewer fo#ar dc@g® (The elements of human right and

obligations)

(@) AR qAT AT (Respect): ARG AT IMT FIAAS [GUH ARIE
ATTHRITT FFATH FATSH T FET FHIEY UA, FAA I MAHEEH! qHT T
I FAA AEHF &S |

(@) FRET (Protect): FIAATER ATTFR AP ATTFR IRATHT Fe fepfaser
qi STeT, AR, SCA g Afed qoT ATIPR &ad gare JroRer e T ATH
ATRT HTAAT ATAHT JANT TES; | (UNO, 2006 )

@) afRgfd (Fullfill): FTeaaTesd AfTFR aRwH Afadr qRafaaT & fepfaner aiq
1T, AN, Iq ATTHR TRbD! ATIFR Tl TFATH STATIT BIAAT TTALTHDT
[T TR qIT ATTPRFI JaRET I AT Faed AeHhdl Iarandad IR0
B3 | FRT qRULTHT ATNT AT, TRATAAT TAT FTARHEEGRT TEoTehel[ehl
AHFTEHT FaaaEdh (Mae Tde (b1, 0%%) |

3. R st wvwiT geaawige (Document relate to education right)

TH QR ¥ 5 B TG ATIbRebT [FeaeaTdT SIUTIAATSaHd ATaR Y G0 JEIr
fareqr aifarepR TFRAT SFRIMET IATAWE® dAR &% ATCHT S | T Hel ATy,
AHINSTE T ARl ATIHR TFwl IqamaT (13§%), ANMKE Ta7 IASAIdH
AfrR TFET FiqemaT (9%5%) @9 fEfawar S deeE Seed T gy
HETEle, ATAAT TIT T AAEAIT a1 ATHASAS AdeR T 308 FFI=dl Hera=
(Q25Y), Aiee fa%qd g7 T YR AT Irqeld TH=T TETa=T (939R), Tt
AR TFI=AT HeTaied (485R), AAST ATIHR TH=al HeTa=dl (9]%3) Mg ST
TXATISE®d 1T AfIhRE fafay defewdrs awrgd Tal g | Rier e
TEALIAHT AT AT TIRAT Fiwd, TERIAT qIT STUMTAER JARI qUHT T | AT
Tedaresl fas J& (Millinium Development Goals-MDGs), Tk AT frer (Education
For AIl-EFA), SifFad EMYUM(QRR0), TTHR EMWUN(R000) TIT 2=+ (Icheon)

farerw farenr/ ¥



guum(R09Y), Rrem uSsver (Ro30) gur far fa@rE @& (SDGS)  ANTIRT
TEATITE®H] T TeAebl AT A Hd T FARHEEGRT AR Ggied T
TITIT TEH G | AL FABRATATGED] AT GEHTNTATRT ATATRHT {787, Treey,
HiedT AMHIH, A Aq@d, AT ATAbIR] XA TAT (b, TS 4T
S5 ARG FreAT ST e FRHASATEE S oAl g FAEad 95 TEhl &Gl
(I AT R0%Y) |

e YegEwAT et stfuee wvawft Wawnfae @@ (Constitutional Provisions for
Right to Education in SAARC Countries)

A ALEER Hiqdidesed  ANREH R AfghRers  gER=radr ga= T
FTTERET Sgaedl TH G -

(@) HARMEE : gRT ¥3 AT Gl N7 qaT Farehr amir faeres RIem (Free

education for all and youths)

(@) TSTARY : URT 98 ‘¥ T alfAFIEedl AN 9k qar Afvard farem
TaH REEGEE] 37HTT (Free and compulsory education for all children and removing
illiteracy)".

@ W : ‘fagaerd WM SER GHEH Fd AT Ancdedrewd! T [T
ATIRAT forear (Free basic education to all children of school going age) "

&) WRA: RT3 (T qI qTA AABEEER] AT (9T ¥ Afard Rrem (Free
and compulsory education for all children)

(@) WIS : “Te AT FATCAPIEEHT AT (.97 ATTATT Grafaes fretm (Free and

compulsory primary education for all children)

(&) A : g7 39 AIRYT debl RIe Aard ¥ (Meled ¥ ATeafas el

forear &r:'-?l?ﬁ (Free and compulsory basic education and free secandary education)

(@) WREAT : a7 39 (1) FARERar IFaw T qasT AT Afqard ¥ fereds forerm

(Eradication of illiteracy and free and compulsory education for all)

() SNASH : gRT 9 A AfqTepr AT forenr ATy qor AHE qgS dEel
AlTHR S ﬂﬁl‘ﬁ?‘*«lﬁﬂT (Assurance to all persons of the right to universal and equal
access to education) (UNESCOO, 2009).
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8. AUTAdT FqegH (Nepalese Context)

UTHTA  AqrerdT e fHafea @ 9fq [@.d 2000 AT geaeEdl qegEaals
AFR T GHT g9 verare Qe fasra ¥ fawqnedr |t qusr gaees Tara
ftea R1er ARIRT-3099 (NNEPC, 1955) 9T Fargir feed farerm |fafq (R09s) @0
gfqeare®are Wik | Afqard qar fees Riemer @ @@eer f@ geere
@ ([uET™, R0%9) | A9Alg 9.9 R09R ARl e UAHl ATURHAT 9.9
030 A HTY 43 A ASAIAAT FEAAT gherd W fafq=r e ) sfrar
TRYTART (Fehlieard TR g==rad ¥ 909 Mfaq. (Tokbliaa TS I==1dd) gl
Atqard gratae Rrem AR UR Grvem RS AT | el di SRERAE Y
graeTd ATETH Ul g ¥ Y FIqeTd I S/ R [qehTe (TSEd) kb Giadre
R I Sala&d HUH! AUATI ATqehl AT TaT d1 FEHT AMS T&T Febrl
(Rrem fasqmT, R0%5) | AT TATHRT ®YHT GIHR (4.9, 034 FTAHT SR T
Ferdad freettert el Mfaq. (M) & Afqard yratqes Rrerer 9eieqor Tee
forgr | T feeraeTs e @R e arfae 9t fewer frar (Sinha, 2007)

uifted Rrem ggafaer AT (035 3@ R033) @R WUUlg A1 FaH @fae e
AT | fa.". 039 HIAT ST qIEsehl ASATTAUBRT JUALTHT JrefAes RIet {7:97eh
T TueRT T | aewr BT 3g IeEdts, A9 4.9, R0%% afg 77T Fem q0
e R1er feTed TN | A% fqA7 qEaamy ar =9 TSN §aT TRd g debd
T Tt e A A7 qEhl RUETes Higlek SISl | AEUl ARG q90
gt e IS <9 (BPEP 1) F=aeTd ¥ Tl fard e Y 3iiaTr RNedrees
zATH, fordqam, Qresl, qud ¥ FEAAYRAT TEH] FAHT Aiqard Riem any T |
TERT TR okl ATT T8N FrIhHET AT HTIATAT (NPA, 2001-2015) 3
qar AT fram FTEEH (2004-2000) AN wwafg gratae fram fered wwafy
A T qh ARHT AT T bl | AITAR] AT Hqeg 083 o Y&
T forerr TErdT Hifes ehdr qiafErddreT agddst dErEr AT & gar
IISTHET (SSRP, 2009-2015) ™ HITART ZTEAT AT 99 1.9, R0%%/0%% &I Fofd ATII
AR TataeE RTe wem (§ -W) og dfward ¥ et woem wfear (e, R0%%) |
qfegedd] =RUMAT ATURT (4-5) FeITHT RIeTars Afqamd a9 4:97ek aar wreatas
forerr ea (2-90) TS H:9Tek FIHT AR TRAT | WET FFLATHT 09 ITA A=A 3
T “AYTTehl Fraeamd, 09" AT 94T | Fiqarer Rremars Aried Afaerer &aar
YT TRl G | Al aed] [HHTTaR wHl § |
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HITETTRT RT3 BT AT 8% T PAqAIIqeR! gy 39 A7 e awe=y e
wivT & -

1) TAF ANRHATS ATIRAT RTATHT TG=ehl 8 g, |

() YAF ANMREATS IASFde AIRIT dedFHH! Riem afqard T feresd aon
HIATHE TeFFHE] RTET [:97eh 9137 8 g1 |

(3) AUTSAT AUH ¥ AMIF B (G ANRFATe HAT FHNTH [T9eh 359
forerr UTeA B g |

(%) 3o ANREATs Jetdry T dfexl ¥ @R al ardreawee=dl JqrSar quH
AN ATS bl WUl HIAHATE HIAT THISTH (M9 RTET 919+ &
REN

(%) TAATTHAT ATEEATE T TAd GHAIAS B STHITH AT ATTATITHT e
qISH ¥ GHN AN fagarerd qar diferes I=dm @ied T I=dTed T &6 g |

G g7 35 A ATEATHl Bhbl IJUURT () AT “Aigarers frem, e,
USRI ¥ ATHIAE qREATHAT ThRICHE [a9Thl ATIRAT [ d@ex 9T T4 &
Eﬁ@;'n

Y T YFALTTRT TRT IR FT AT SRR FHATI JTART () AT “Teh ofTel
ATAFATs ARAR qIT IAoFare [7ell, @, g, Ifeaa |eR, gd@g,
HARSS q9T FAGH0T Afadced fabrde®l g g |7

(3) “YCUF AT ATMABTATE TRIEAE o [qebTe TIT TEHATNATH 8 e |”

HiqaTer arRI(¥0) AT IfAdqe! ghdl SUTHT () AT “afad fagardiars wrafaes fg
= TETEH B THISTH SAdicqaied (M:e0eh RTETeH STaedl TR | IaiHb
T AEANIF Iod RTEATHT fAqHR ATNT FIAA THINTH (G970 FTAT A, |

G AT ¥ s fdve fagara Aifa qur afrem st g (W9) w1
ASTRT ANTee®d (1) ANTRRDT ATGRAT  ATILTRA] FFl Alqeedl (§) AT
“forerrers AT, Wfatae, ATaEIgE, fAUHEE, IRAAE TAH TG TS
qeH, gtaeqdt, Afae Ay wftea feaufa qufta st qamr T

9/ Teacher Education



() farear &maAT ISR AT AfTaRta e T AUt e T R ¥
AT TR JATHAS TATI |

(3) I RTEATeg Wed, MO ¥ UgT AW aHTE AT eTes adrss o |

Q& THRB () AHAMNAF AT T FGHTANEGT Foedr Afqenr (9) a1 “3fea
fareaT 7ar wewiiTar afagefa TR ASIGe, WMde, ATHSE T Aih(dE
AP RE®H TU ITANTH ATATAR0 [T T4, JATHT FTRITHT T foeprgert AT
foremm TTRRm, AN, AEET SFET (A9 dFER YE e SAfadcd faewrd T
FAT AT TSI [FRTIHT TNTRIART AT ITIHRT ATAR J&TT T |7

iy Jeifed Gifder g A<l ATRe RIET AIhR g WTHT aaTie
SUAREF AT AIAT S 8F g5 | a¥ Ayl Al (e fagar=araer frer
THERAT AT FHH] U9l IGME T QTUEd A=A g4 gard Asdel qiadr
IR ANREATS ST TS AT &7, | AT TR AT FATF JTA
qT3H AITAT AT A4 |

TITART FTITT FFEUT ATBATAR TUTATCHE ITHA JUTATH] ATATEA AU gal
T 9T AT AMAHT e ¥ IASRIR! G ATgRT aamar 5
HUHT g | T Tl STAATI RG] SHaedT FTTar TRUH g |

QIFETART ST Y B AR FIEAT T AT ASHISH TRT L& BT STERT Q)
AT “HET ATehdliores TUqe qqredel Hol G3=l 9, gae ¥ Mg q8 T4 fqq
qEHl BE |7 JIERT () ATEAR ‘STl AT QMadebl FANT FE, JaO T T
fepTa deet a| SlaarT T HTA FHIH TS |

feTTeer aRT K9 P STEIRT () AT OB AR AT L AT “Iearad o
fAfed Tevs T &l AIHRE TANT AT Fiqdr9 T I B THISTH g |

TG L B QY AT fre qre e

Fg faea fagarea, = €RE 9= giaseH, fava fagarea Adeve ¥ Hawd
Fd [EIRd R (49) B IJTIRT (}) AR TIhl AIPR A LA —SHT
Jedt@a fauedr Wied g ¥ Il AfueRE! I a1 Figdard ¥ 9Rel wAd
FHITH g |
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AT & BT & AT TP RreM Ty Fae

gaeT faea fagarey, 9== Rer, s« Juedd

RIYO)FT ITURT (¥) AT VAT TEH AIPR ATLAN & AT Joeirgd fawzrAT g
TEAS T I ATIRRERT AT AT Flaam= T S GET a7 7R 9T TATIH]
HTAATHITSTH EAe |

AAGAT © BN (5) AT AP RT&AT T Faqen

AT T A1 HE foretr

gRT (L9 B IUIRT Y4 ATER F°, Y9 T TIHE Tehl ATTPR AT & A
Jeeitad fawzaT Mied @ 8 ¥ I ARSI AN AT FGarTar T Tghd B,
YT BAA T IS GAT a7 7R GATA TR BT THITSTH FAE, |

ATAT R B () AT TR Rraw FF4r qaen
foreT WeTRE T IAUTAHT

fareqr afiepe vl SURTHT FAUTHE AGEATT & @SS A ANIRE AT
FIHT AR e afqard q9r Heled ATEATHE TEqF el R1eTdrs .97 q4m
A d aRTehT AT Soo freaed (H:9Ted UaT™ 9 Rl Wl B | A
T TH! aeE fagarad wEe 9= Rremae e T T RyeArer @
Afsrafqg T fEe feusr g | A st fqed qeAr RrarareedT s
[H&a (Devolution) I TRHG | TAATAR FaT T T TEhl RTET AR
EAFT AET Hedqul TEd G| A AANE FaCAREH  HATEAT 6
HEcdqul &7, |

SRIF qaaiie frem afqdR  FraTEaaarsaHd gtaid T fAE. 063 A\
FALMHRT FFeeT e U9 035 |1 TSl Gead &l g | Sad @9 T
fogarera fTerrems ®em 93 W FEW TR g T GRSTE oG (gerd [Lretrens
faqarera e qumeilerl Tk ATH~ ASThl ®IHT MU Tl B | T AT
& ATSHT TATAAT F&T 93 b1 A=THT eIz UIeTadTs TAUAdl e qar &l
FTIH TEH Iod AIAHS Tehl qHAR RIem Jumeteis Tehlded  RT&T JOrTed!
(Intregated education system) |T TATRUT Kbl & | M3 T A 78T ATATTHRT T,
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FH, FAA I ATHRE AT Rl G | AT T 34, [ ATaem ST AUH[ dX
YT ¥ T 8 TS AgAdbH ATEITHT XA HTAAT AT T FHATHN arel ?
FEFRT fao F 27 |

9. gfaue  F™iTaTqHT \‘ﬂﬁﬂﬂ'@? (The complication of the constitution of

Implementation procoss)

TITAHT FSHIT AlhAlted TUAT=d AaaTT AT ATAT AFH! FATEIT T AT
afeTar o | fFTTT TSuTcH® 9T SaeT el ThlcH® ME" FaedT 9T a1
TH[THT A FAT 81 | AT AT Afet ffawer F=arae g9 a7 gad | AFAT
Q9T BT

et Rrerm AT FrETaaTHT M Aieddes ared 9+ |

(&%) BT AT AR AUH R A, (a7 T91 FTAAH TTHT g AR T, T
T W TEH] AAAAAIEER] AaeT & Tbebl ATLITHT J&oT T TG
TEd! ATIFRAT EAHT &1 T UA, (oH ToAr T A ATqfce Fres
Tl ufg faare I g9 99 |

@) frergrEr AfIER SFd [T e, Yool T TN dedvq Ruardi
QAfeTe 9T, FedTH, et FHATE AILATIT, TSTF AR AT, faciig
AL AT GET, HATZHA T FHIHRO AT [qaegsdr sAlaetar arsd
T, | fagaraae®sl A ¥ A ®Ed T ¢ Gdiae q9r Aradnash
forear, sreTa=niees, G T §X WG RIEATE! oATAT T I TAT TGAH T
I FI o 7 FITaqe T B FE T 7 T Fw9ew (Local wisdom)
A% FHEMET  HEA T 7 UTGAHHAAT AT, FATATATRI T
QIATAFIHRT FIA T 7 Tk a9 (97 faewar fo=r, wefqer amrters
ATEHIqH T AITE GRTAA HUHT FHISTHT [T HATEAH (Medium of intruction)
F g 7 UIIFHAATE ATRHE FE FATST 7 MG e YHEE el AT
B | AT et AR BATe, (MAfa, TRl FAEITEARl GeATghT ¥
a7 e qades F9d Y&T9 9 7 TGN dq9ar [Ferd GednT w9ud &

> 4

T 7 RIAT R FA THT AGH AR FIA T ATIRE® & & g ¢ B

U FAuTF TIMATEAR a9 Tl FT ISTST WIAeTT Tehl gar frer
ITANThdE® WAl U9 qHRad | %] WeAiqe deqvdsl [Brem &
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[Td! ATTRR AT Tehl FATATHT & bracl AdH IU&T fad T JHIOS
ST T FHT Itea grar ¢ fatae geer ¥ T e g faaarese S
T FHTYAEEH THFHEAT T IIdThl G <l 9 1S fauagesdr
FIAAT TEIEHA T (eRid g STedl favg, |

T FeoTd RIATATE IUH ®YHT AWE AfIeRer a9 Tfgd J9= afq
TF3 | Alard T [eed ATIRET RTET g T FHAREAr 98T 9 99w, |
THE A YOS e YeoTel R1erers grenfaerar & faa wRrer 9fe
g, IS AT ARG THIA qHe Tl Faagadl TR dg e
AT &, A1 AN wfrdrer gan g feafd 9fq areT T#

T YITl ATRTAIHT AT ged T &H (Macro and micro ) AT aedT e
Wk g WUHl gal QIET & T YR IJUaTAhl qurrHrT afd fafqgdr s
TFS | a9 AT RIeq eosr avr dAiiagEta I Tl e e
TEq 91 qH |

RTeaT JUTTelTe! HEwaqul IRANAE Ja9T ¥ T TEdl S+ HUH gal (sl
&7 W TATREAE o qHg | AT e fAei e sitfee,
A ¥ a0 FE T, AIATHE TEqEHE RIaT Afgdr qRafqHr fsir
&l T ARTET % F&dT &9 Jag T g I |

arer RTeTatE e RISATAFHE! e, Yiiatae, Tgwiiaias, Aara=r<d, et
T X RrereRl IcaeaTiacd geer ¥ A (AT @ AUH gar {99, faeias
SEAT T SR @il g9 HHg T HAT AIRiIHl qeH YA faguAE
T |

Feard AT Aiaare 39T d97 WA dgd THEHR] STHT BrATaaT qH]
gueHr fremer 99 sraegear WuRr A fafag WoTHTSE®Sl  QfiTe
ATTITFATATS JaoT qAT AT [TRTIT FHTGT " qiT g |

Fald, JRRTE T WA Herg o= Tfaaa ar diaer 8@ quadr fqam
I AT WHR AATATHAT Sfaerdl STUAT ARl A Rremaear=ar
HEccdqU FRAHHEE I JATad g A |
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% YWEEE (Suggesstions)

4l Sfadaresed! dresla 9 T Fiqaraed Jearqd Tl RIef AfaehRe aRgfar
FITHT T MEATTEE FaaeIdl TUATS AT TgTebl (T TGS TATABT
FTATAATAT AN I 875, | AFHT AT [FT el T 99 AEeahal g, |

(@) , #ifq, faw qur Ao 9o el faAed 98 quT SRIeRaATdeEd
TGl gA9e | 99 Afd T el (Policy and practce) fa=rl @reaers
Tar3d Hed V6 |

(@) R1EF FHAND! BAlE Y9 T, W HEEd gt @y v fagamea
AT FEHT TS qIT FAFHTEAD] TG T | JaT 9= (Post
service) AT TE9T T TATH (BTl FAFT IHT FFAT TF g I8 | T
HATAT ¥ fqaqmT qgn T qed e {rer #Taraa(LEQ) 89 U8 | SIwHT
QT TRBRET (ArHal Farer fgdra Hulieel = Rrem Afaeerei( LEO) @i
A fas ¥ gematae FHAREER T W IE |

(A1) UTSAFHHB! THHT ATIRAA TeqFHH qTSTFHAB =1 (Framework) FaeTel fae |
M Ted [auaasieedl SAle T a9 HATAA® qedl ITETHAF =
Frael o ¥ FauoEwqed gHe YeeTe T | aY 99 dEhl TSARHEEHT W
T2l [auaasie® SAle T S T el T8 I8 | HIAT<RHAT &Hal
Afaafar T ISR HPT TEIO I JI9T ¥ TEA qedrs €8 S 98 | 9

c

fateaTeRT EeFHT TG AP (TRl fave fagaradeed T TS |

(&) Fv5d HY IOTST ¥ AINTF FETIATEE Y HAew ARl SIHT 9T,
U9 ¥ AEraers 7 e fAen faareaers wga FMea e
TaH FEH RO Fed ATARAT JUeed RIS 9 | fearede s
IAEEHT q=ead W Feaed e T 9, | Tedb med T 9id
qfearae fagaraaers @ gaud | Rem #R ey awerwawr faq 9
forer fermresh gve |

(F) TR T qee ity w8 forerar fAs &erer giaerarg g afeafod T
U%, | FTESTe fAeil T STAA@HmTar (Public Private and People Participation-PPPP)
& fagardre daerad T, |
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(=) RTATHT FASHE aold TAT TREY e IEA (GDP) &I Hic Ffqerd =T
7%, TS ¥ WY e 79 fAfed ges ¥ @ araevetad a9 e
AT IS, |

(F) JHTIITRT THFLTAT T JUATIATERA]  FGEITIAHRT AT g T Ge9TAT
THFEAT (Accreditation) e AMATT @9 | Ramel URAEAr HaRor T
THEIAT HAH T &S AIIUSH a4l 06 |

(3T) IRTATF AAATHT brxed FGT ¥ T deehl eTHal ATAdigd (Capacity building )
FHT AT T ®IHT Yifafge T YAWTT WEAMET (Technical and Professional
Support ) ITeTeT T3] TS |

foTequreT WIEA® qAT HIGHATITHT foTetret FaTerdT eTewoadd e &,
AT, AERAF qRATATE G T SATANHE IHT d=qHbaT (flexibility)
HIATST T |

fAsFe (Conclusion)

TEHI A(hdlh AT FaLATHT RIemers siaar Afsae  (Education closer to the
people) TTSH FNTAT TTATA FTATEIAT Je&T T TG Sidel gvg | ART ATSHISH
fauaers R & Ta1 9Q9T, g9 997 W e ¥ W e T g
forer Ao g9 9fv g | ArATTSR, A1fdE ¥ HEARITIHT TR AT s
SO BT ddg | ax diq frem sfuewer giede @9 @ERaTaEed 99
fepfaaerT scRigaTee®ars 9l @l ARG AfgeR gfdew fTeman 3@ g
AFLIHAT g |

geed qrEIAT

SUTEATT VAR (R0%9). FRIFHT STenfea frerm, 9ifér @mfear, qaaqe: fen
EEIRE

foremr fawmR0ss). FfFard sraTeya RraraEr @EITEr FEEET, ifiE THIRE
HFIIR: AGh,

faveT, IR (0%9). 97 9797 FISHIST: T HIige THTH, I I,
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famer THEET (R0%%). FIT FRIFT GOHT T FHEL FISHIS: FUH ATGE
T, A= I,

f(Ro9s). Fargfior afigg Frem gfafaer Reid wsarer Riam weraa, Rrar
faram.
TAANRORY). g T F=afkd FIoar (70§ ¥70§470§0), FISHTS!: AMTT TSI

~

AT,

AT AIFR (R0WR). FGTH FIAETT 2067 FTSHIST: FIAA fhdTa saear afafa.
ATERI(R00R). GT# FEEITITTT, FAHF T R1er el srgr a=ediq 35,
T, TSR (12-13), [§E¥IT, 2008, QI Y&,

forer weATrT (RO%R). fARATTT Rremr FEre FIGAT (R0§§(?06%). HISHIST e
HATAL,

AT WIFR(OWR). A6 OF 2075 (13T FINEIAART). FIGHTS! HIHA (Hard
T Jrafd.
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R, AurerHn fierw foert faw@: o fagracEa

(The Teacher-Education Developmet in Nepal)

THIAE TS
78w fAdven, fftrew SRwfd e # e, weaae

qg q

Rrerer Rrar e g [gsiasficrar, Throfiqar T g=aad 9T eaar suar S
STHFl F, HAFld, FFET T [IaIE FET FSTHT [@AaTd# [q#8 TAaF 7T T
TOTeHE FATGT 97 TR 7 &lwt §7 1 Fa Brers Rrem [assr qacaqor
g7 quET AT GREaT d9ATE Rrasdr ghle adar Rresdl awar e ©
HTFVIH T TR | TT GIHIT GIF T GIRT T THNFETH TATTH TEF
& | Rreres TTHT A9 TARTG FAT FAIT TTNAH T GG [Aewae gHar Awrer
TH fART=T aferd For GRTETT A ST TRTHr g7 | ATITE TEEAT 87 a7
Rreres frergar it @rdr qarareiT aierd FEeT Rreree fag a@ufg ar
FATE Fd RN | Glegeedl 9 AT [T ST AT FAFH AT
fremTe GEIIT GHAT [F@rE#E T HITAT  ATETRT  (Teacher Professional
Development-TPD) 99/90 fe7a# Iecd# X F9AT 3 9% T 30 & &7 (T#
HlE) FTETE ATNTH &7 AT FFAFT TTE FaT | ETTE fARaraT a7
faere FEAFFET 97 9494 faT@ T 30 FEGET RraE 9T FERT #FEET
F=aITTHT F | FIlTET GRAHT 1w TaArT 7 gwar faEg T 7 e
frearaaar Rrers qaaars Gadt Rrerssl qar a1+ G@ar dJa<dr 67 1
FIfeTH gIeT Rreiaaie Grela® [AgaTadasdl dlictddl [a®r #3T FET HSTHT
g &GET GINT TRREH AT S | FUIT T FHEERT G T STAT 57
Gl H7 | R8T TITE, STHaT b ¢ gl Fa=g+ 77 797 [qerae e
THT ATTH & |

qeT weatas! (Keywords)

foTere TERTA farE (Teacher Professional Development-TPD), faters fRretr (Teacher Education),
fatetes AT (Teacher Preparation), fitete oifer® (Teacher Training), X=X T&mTa faemr
(Countinuous Professional Development), @rsT (Enquary), 9= (Research)
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q. fawa g

forerd fotemrerr @ewT "RTETE S, AATSeR” AT T | frer SaEm e g
TEAT WIS FEAr, aifed ¥ 9ed feUl AU AT ged | PTSTEAT RS AUATSH
Il sfe, ATeAT, ToRar T AT AaAtaear asrefear @mse 99 7 SRR
BT S @ | AR (Febebl AH T AATAA 8eeh (qadrdiepl e fae =mear T arwan
I IO faa arareaRer fasEr T gestee T faqus | Rree arh Jmr w5
fae T @I 9 &1 deR @ U9 | ATRAT §¢h T AAAETS IASIAT T
FTAAT AEEY T IR T3 (G FRIHE TG G0 | frefepe! T@mTa
faepTarer! TcaeT grawy fgehrgd T AUl TONTd AT=R, aeR, T T yaeiel Amd
HId g | I9HT H&Iq ¥ SFAT R1eTdh RISl qreg A dhiad TRUH g7 | 1. fauera
grrarn, fawara 7, A Rremer fagar, I, Riem weiawe, Riem Seeee
aTtaepr fasrar, 3. faeprger waTerr fasar, 3. faeerg = Rretor 9 gfeman, fafa qom wlataer
A ¥ YART T 9, ¥ FERIER AAET | AT A9 AW, 99, AGERATS FeT HISrH

Q

AT T YA T4 THAH g7 | AT FEER qOE T THTEERAT Gierersddr Hatad
FadTRaTe it TR g9 | A fasarerasr g ®e Rrers qor favasra Rers
Arafaed MO TPl FATE, dNBUR AATTHT FeT RTeTH a1 bolsTahl  [RIeTheTe
Rrerorfaerg fRareaTaer gredaT TRusr de T geeAay At RuEr dgereT adr

fréreroreRt giaaes enfeare frererer Taamr s |

R. ATYUTTHF q&T

() AUATADT TegH
AT RrereE ReeRT AT afge e df@ T g | TEeAl WF 9 TS
foterer RTeTT AUTrAT GRFORT SR § HehRT 9 H fahrd HUHT FAALROT &1 | SATTHT

AT AT R1eTh RTETeRT Fard Helsl A TS(hTee =eA1iad o oTeerenl
qlaHdATs  |iid=g, (A, 0%Y¥,  TOHT  [qgarad IISAFRHET  Siderd
www.moecdc.gov.np) | RT&T THT FgHEl ¥, b9 T qqgad g1 AEdF S |
Rretper ag 9fAeT Mate a9 g8 | S1.41 Yl g9iaar (Thapaliya, 2015) TR
“Toreror TS AT FRFHH TART a1 ANHAT, HA AATTHAT ATHAT AUHT HHSAR
a7 o sl BT FAAT a1 TR G T ATRATS AR JAT FeAralad aArs, qar
FT T FUER g T UATHT (Gl qeard qa7 GAN &l T AAAdH  HRTT
Giediel ®IAT ga9s |7 Rrerd Rrem qar GE@mma fawraer @mfT SR
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(Zeichener, 2053) ¥ JREHI TH TR S | RIAI JUTAl I8 SFlkdebl [HIRTATHT
et S=a qerar ettae T ¥ qaf faa, afker a1 SAaHadl ATaRAT el {1 T
FTehT SRTERT YA T Il GHITd (el Fedi 168, 9w [aeard 1w, | A7
e qe giteswror fagar areel ¥ SUART quarafd SEg«rar fireresr s T
ATATERT T AT AHRTT RO GO I Al AR SRGad | TUTABT Feao AT
RreterepT TERTT fad 91 anfaw faeandier @ atqgely wwa1 afaR T o ¥
TETTT SITEUHT T AIMAHHT (bl FRT HETHT AN THUST ATerer QTR
[T HgRT RISUHT 8T ATAT TN ARTHA Jlqaarese s@rUehl Faedl

& | (www.nced.gov.np/elibray/research reports)

(@) TETTa aRTEET qWE U docd adT AiSHEe

TN faehTadAT 991 9T docdesdl [quadr Rrenfageses = =R e a4 |
FHHFATAR (Bush, 98%2) Reretehel TANTT fqa&HT & #fiar TWId 99 docaeged T
ferereper fereror T sr@®AT (Context) fagaTa@e! faerae! sfa=ar ¥ 9omell fo=r #e,
RreTerel TUTTT fashradT fed 99T ¥ UANTT (Gl AT Aidel Jqeeddl, [a1eTs
FAITETE THNTT [T bl T8 TG | (FA{edT, J09R)

Gaible and Burns (R00%) CPD &1 3 3Tal d8d &H1 [qWeH el &1 9.
Standardized Model; Ta9T9s GfeTeTehae sirgeha I fad, 2. Site based Model
fafrer & T TawAT wee MR T 3. Self directed Model: 3RS THeIawaTe
[t ATAHER TN T FTcAehl @isil T T (e |

Villegas and Reminer (2003) fT&R Organizational partnership, small group or
individual and Skill development |l I Tl B | UNESCO « Knowledge of
practice, Knowledge in practice and Knowledge for practice 3T 3 Wi Iooi@
Tl B | (Faferdr, 06R)

() faea af@wmn firersr aart: frewe & e T F W am e 7

feryasardt AT =T ¥ geeR gtaldaewl faemEd faergsr a7 T arrr adifad T
fEUeT B | T9A &1 TAT T ATATIAT AURT T TRA AR T FAIIFT g7 A
T FAHaH gfataer fawras sfea anmgfausr o | fawrgarg aefasr affefa
AHd TS AT vt cafeds M@l ¥ GMEfEHAT g9 e @ | dRah aed 7
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T RARFT EIHT TRUT TP farq FEhid T PR Uh JATHT THES g
AU ATFTHT THad FEFAFHB! AEAATH [GFE TH Ao G | TGHT AT R1eTh
FE AR T 7 Rrerds & (9 78 T & T Gus I HEE IR TUH B |
78 fawzAT John Bransford, Linda Darling- Hammond & Pamela LePage & 3T
q&ie& "Preparing Teachers for a Changing World: What Teacher should Learn and be
able to do" @T farererer fatetor T wrE=AT (Context of teaching) wTs FFEIE=M 3,
T HISET fafq=T &rqdr, FeRfq T dwhr, AT qur M= arHar swuer fagandiens
A fafg ¥ fwareerd TR TaFed dldg aqH ainT Ries TuR g1 99 | I9H
ATRT feTerer AT [T &THar T I&0dT g4 a9 @ | A1 991 7 99r (Beyond Cokie
cutters) SEAl HESl Wgd ¥ ITd qEAl HUHl Riefeeware q¥rd  (Commom
practices among highly effective teachers) ‘g‘fl‘:r gry g fagdiers Iuafer
giae TRTSA (Supporting some focus areas) H&d T@q—fr T A UHTHT AUH FHH
&% (Similar quests in other professions) @1 STAHRT AETA 87 | AGATS DA
TF SAl goadidd d 3 AT god ¥ q&T (Key Competences) T8 TRebT & |
SHATAR TF Icddl RTeTHRl AH T [qAeedl [aHd qramfad  deaer  aqed
faeprar TRTT (Knowledge of teachers and their Development in Social Contexts)

c

TS | I (AU SEdal W, UTeAHERl gaavd, defre geeed T fau
faerger ar@d (Knowledge of subject matter & Curriculum Goals. Educational
Goals & Purposes for Skills) | THHT Rreroraeae=dT S T sraia fereforer favgasy,
fafaaar faere emar quer fawrewr (gwg T (gwrgdr d@siEr T 21 g
(Knowledge of teaching: teaching subject matter, teaching diverse learners,
assignment and classroom management) &9+ | 3 I SITSUeHl Hed HNTHT RTeqor
e, fawgeeq T Reror wrerest svame ger faweir (vision, content, subject matter
of professional practice) T &IHT Y& TRUH & | RI&0AS THF A& TETH

BYHT YET AT, TIHA TATATAF IIeYTE IR &7 |
3. forers qurd Aifq aferam T st

Rrered qaTer AT faeaeadr #Er Wradrewd!l U @l Q9T STRAT Al
IAIUHT TEws | e g9 dr afadens awy quar, [Aearddsr T SR
fTeor GATERRI IHHT AT FH, FHMEled, AaeR ¥ (99 gifad TRg 387 a9
foteres faterrer Hifq T wfskam &1 (Wiki, encyclopedia) #T AR “Teacher Education
refers to the policies and procedures designed to equip prospective teachers with the
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knowledge, attitudes, behaviors and skills they require to perform their tasks
effectively in the classroom, school and wider community." Fe&T @TNT ATHTAT:
TETTHT 3 yferar Rreres RTeTedr TARET AYATTRT IS, |

9. uRMEE Rrere forer/ arfaw (Initial Teacher Education/Training) &A1 JeeT
qafTerer fatetrert fAfeerd srafureer BT & FEATHTRT YT T |

R AT yaerafg § a9 A AT del THIR AR fad R Furs
TR FATRTA ared (Induction Training)

3. Rreror el faataar wRRd Riefeher AT T (g a1 widd TaqnTd
faem (Teacher Development or Continuing Professional Development-
CPD)

(%) et fyreTreRy T@=w qum e

ATIRIT T URTATE 1T RIeATeRT N7 qe@arey  R1ed aifas fE 9=
faTeTTeRT Ferolewdle 9aTH RS | TGHT AT &Y I9UT JETTHT @Y ATITTH]
qEs |

&, A% IFar digg HE (Consecutive Model): 3= Rretrert et qar faea
faeaTaaeTe U a1 UHERT dql [qUIHT S=Eey a1 Are (ST I I+ T
Ieats; Riete Rramer 1 artad TR0 R1erd TEreT AT aan gy |

AT, Aehfeas Th a1 3 fauges @Hedl ®E¥ H@a= (Concurrent Model) T
TSHE P TAATT g7 TRI Rreter RTamel e Raarave =1 T |

3. &I "W@Ere yaeT (Other Pathways Model) o SAa=dT &el IUEEHT Tadh!
F | ATAT YT dIfd 9eTd SeTgedre et [T aifas fag erder

TAREAA (a9 | IR TST ARG T [qerg et a9 9brad 9=
ATaTe RTeTeh GRTAT Jaer T el qrees |

(@) AUTASRT ASHHT JAATE T TARTHRT TTEAqT

o, ferw fererr fife wwtragw: AareHrT aRfere free faeraer aifn Rras qard
® faea faearea s=aarasr Rier g I=arad AUHl RFIT HThd ATTH
B | fava fagarera qur fagarea Rrarer de=mT akaadsl e 3= AreAtds

9% / Teacher Education



RreqreRT FET 99 T QR B GIEAT [GATET TEHT 99 TRUATS, FTFIIHT e ohl
gfeorar  gHorgs  faRErad AT | AFET AT HIS[RT  dchlelid  HIGATHS
fagameraaT e 99 T 4R F1 T (€% qohreE FFad JgdT Y8 TRua
[aIes qegd W UTSd Fawl WAl | AEEidE 9ed "ieAatAd fasaraaH
H& R [qUael A STqhcaR ARAATR RTeTdel aeawal faq T |1 ARl
IE fad HaRdT R G| AY T I ANGATs (qeATd g I ARIATR
frerer TeT WA G U RIT IGUHT P | ARIRET Teell  ATIATHT
foteTepelle § FeM ToATAAT WEREH! AAY TER B | QT AGHI JAT A
FIATE IATEA g ALK [qaaTadehl RTeTeh qaT YikTetes g9 99+ qraar
AU URAIAT AT AHTH TAATET 8l G |

a1, Ie= firermn foerw forerr Afifawr gwma: fremsr faear @ "wemta o1 faeg
fagarerae qge dgs TUHl TRWHT ATHETH q91 Aol SEHT Wex g
TRR MY TGAH gitael R Gl q8ed ATIHl qTTH G | TAA ol
farraarae ¥ Smufe o ° FEer g |g e W gsered
Teedl o | frem agwredr furetss faebr@ ® 9F GgHTd WXE 3 Ay o
TURA [T UbeiHe o ATar RIem qar AAas—el 7 faug «a@mad
FaTETureRT SreTaTCHSE BT qRT IEA g | AT AATT JAT B | STa Agand
IR g4 AL [qUaTd A, TAr ¥ [AIHT FHSR HUHl AT
TETUHT T | AT I TF AR Rietes fera #d THRTHT W8T qreed | Ay T
TEAT HAEEHT Tecll ANIATHT RIeThesare Icqrad HUH STAeaqare oY
FTAH TG AT S |

g. foretshapt TETE fasRTaeRt TEE™: AUTHT ATHT GHIEE GRBRA JaThleT AaTH]
satael Rrersd faeras! MeanT @uel Ja=ar AT | diad daeed] Ta]
T AT ATGHT TEhT qMAH YTed [ererehebl Fgedm Fivd &5 FiAeraHr qATsal
(9T, J0%2) | TG AATIAT RTeTehepT JaT Ta9T qigepl RPaR qo1 YHWTd garan
faeTae®r Qe F=atad e | faTq U qeThaid AIA ATHT Tafeel et
faepTael Il ®RE W g0 & qaR FARAART TN &THdT
faeerger @it qo fawehr (IRTeTeRedT FrAaAT TEr L faq yoaer arfew, 3 fem @=-
a3 Aferes werAeT R e faeamemr v ¥ ufaeass 9amn) ger datier
HITHT AT G e qAT ANad brgdT Gog" T+ ey MRUH {997 | a1
YR AT qE RS el qY Ui F ferer STt fahr dbeael TRIUeRT fafge
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AATTETHT AT fagarara & faerd & A (School Sector Development
Program-SEDP) #TU&I & | d AR ¥ /94 fadsr T u wfed Riesw
qAHH! =T (qeared & [gd FEHEAd [@quHl g | TFATar Q4 &
qfedl ¥ I™T g9 AROHAT 90 fad & T &F q91 g faq afedSr S sgaer
Tl & |

forersr firetre T@EweRt gwWrE: dfeTe P WY Tl WA Rrerd fasreer e
ATRT ATIT AT TUBTHT AT I A g q a0 A1 TS, Bl AT
WH B | A AT HrEe Rrearerr fagure, Rrer weifasE, qar o= A qon
g foreroreer anf q wfewT Af@uewr @ AT wEta AT @9 REET R 99
BT T Al Hed § HigdAT A%ATH RIeTorerr it srafy g | frem e qgewrae
foterer faepTaeRT UbeTHE ®IE (¥ T TIAEH) T T R AN [1eTE (TR B
AT AT A9 | JHaTe (qUaa qe9ar Ul R1ee qam 9 g8dnT @
sfE=g |

. o RUe o AT FTFEH GEH T agddl HAUH I ThSHE B
afgaer Riers [T F1E G=ua AURA dehiedd qar a7 AREE a9l T9
AT BT T A=HT el o |

¥. firer® faswm@s qeuwwEt JC=T

Rrerepel faf= ST S, ATST AT, 9F, SERd T GEPRATd ATUHT a1 AT(ABIATS
TF FeIT a7 GHEAT @7 (s a9 faed SR 9 FEstar I g | a9
AT Rreterept M, AATEfed, FEER T fAT FEAT IS A GRaHHT Aedsd qIgad |
A FERAAEE g f6 frerewr fatgg ufifeafs 7 ardEromn faandessr =,
AT ¥ G SHATRT AThAT T Foedle, AT T G FEAdT YA ATRATS

I~ T H&I A4, A, aeR 3 A9 g9 5o g | fagand s
THINSTE ATITHAT T AMGF ART IR ITH Fh |

(F) forerr famaeT Ao &= AIRUGAT 9 TS ¥ ATl & GHIH |

o RUemRr smaRa AE e e frarer 79, et sfaera, e
HAISST, R8T AT
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foepreaTs FEdNT A AEegd U Wil (9 T fgerg giaty wEnr e
farsta eraar swua fagardiarg gednT = faq |

faoerra s, Rreror w0 fafa 7 fager @ e fadiw afefeafasn faemer
AT T T Aifaae ST e 9 |

FHET FHISHT AT Rreqw, e (e, s@ared, fagardt freor ¥ geedtay
aife | gFT AT THREHT I YHRSH! Supervised Field Experiences @Tg
HEA®T AT FTARTHT ATZUH 3, |

(@) 7 Ay frerwar it gehvw FdwH

foTeror Uk I=AT & qAT YA BN, S e [qUad A T GAEENT Gl [ataerared
A9ar qUH fagandiars faed IART T Fesdl 93 T EXqddl dAThdls dihd T

TAR ITEATE | qEhT auAT RTEThaT AT a7 G&7 Aifhdl an] @9ifas g | a9
FATTAT TAT BT W T=A Wl G | A T HIATs AT €T Ta9a4T R1ere (
farre frerer) @8 TednT OO fawoEq T @9 SER @A HIEW YRIE qrfas
feq wifemg | o9 TR SIE URTETE drfed fad oERar g T WH )
FREAFHHEF! [qUTET ETATHINTH FTATIL TRUH 575, |

ITIAMEHF FT1F (Mentoring) & FTHAT 5 et sraars fa9m9 arfers
fezuar g | Faweaelt Rrererars fMERm dar g T fawEr fegus
T |

faers ferke®al FHE F=d (Peer Network) @ST T b ATIHAT
AR T G |
387 faerusiesare (Educational Experts) FelotHT fHehebl 3T T helT HISTHT

TART a1 TR A T AqHTAE I (9T FHeT HSMHT FAN TH a1
giTiaTa T |

AR T FEEEH Alda@dare @yuiarar (Self-reflection) T freror
IR ¥ THAATHS TATST |
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(M fe=ae e

et faspra 9 faeaeamdl qrEaem= AT A SAfRdd aeeddl a@s TUhl & | TJ9ed
foretsr R1er g TR SAfad A9C i fATTEEIHT IAAT TUAT 30-¥0 FEHT AN
FITE®T &THAT T FATEAT IRl BT 9 Ja 919 IMEUaT B | MR TanTa qeran
JITST U GiRAT 7 | fretehel SMRAT &T9aT Ferse Svsd 9 fawaa fr=aw
ILTAT AeATAIE UG AT UGN GeTT Ui, eTEd g W Atk (Teacher
Education, Wiki encyclopedia) S @& &l I3, |

fremar Y faeraeer geesTaT Qifered wemraeel fo=meAr faerar | qrafe e
YR AT 9T THTERRT g I | ASTiaehel @R TRURT ATI-TTHT ATETR GRTaEHT
HTITIAT TETTH] FIARATT TG TATAHRRT g a1dw |

FHT AU ATYHAT (be spread over time), FATSI FdT (be collaborative), @f&wa
[TerTeel ITANT (use active learning), ATdwa¥ Rietkes FHIed (be delivered
groups of teachers), At I¥aT™, YRTETT T FHA (Include periods of practice,
coaching and follow-up), Wfdfa¥ =T FTART (Promote reflective practice),
g3ed I dicarted 9 (Encourage experimentation) ¥ RTeTde®dl ATATTHRAEE
T T (Respond to teacher's needs)

y. farerw damet fafyrean

faTeTerepT UETT FFIIAT T (Shuman,1998) o < 3Tar FT¥RT HAdra (Common
places) el UATHT AT g9 TRT UF TIXHT B | ST Service to society, body of
scholarty, Uncetainity cause by the different needs of clients, Engagement in practical
actions, Importance of experience and Development of a professional community.

(F9FeTdT, 09R)
%. fetormr amTfeF AEea

TH FHEREHT SH R (John Bransford,etl ) & T Rafasia SIS @reerT
forerorerr ATATTR Aecd ¥ AGRNT GFRd UTATs TS AT 9AT TR B | dfear
fquaer @@ (Nature of content modality (Text,Visual, 3D, degree of
connectedness engagement) arar  Rreror  foers  fRATETIHANRIG  Lecture,

Stimulations, Handsout, Problem Solving etc, @™ Critical tasks = rd
Recognition, Recall, Problem solving and transfer and effectiveness of new learning
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etc ¥ =TT fqepTer fA9TIAT (Characterstics of Learners) 3T=#a Knowledge, Skills,
Motivation, Attitudes etc. (9ferar, 06R)

9. AUTART FraWHT T TaTWTa fahmaeRt SIsam@ T JURTehRT raen

AT HT fagATed & AR FSET, 005 o Y FYAT GAF Rierder Hieawr 30 fod
SRTERB] 3 Udh YATHIAA RTeThebl HETHT ATIMRA GERTa faem@ (Teacher
Professional Development, TPD Model, 2009) aTfer® 90 /90 f&Ae®l HISA 3 =RUET
gard T Al feuer R ) seq Y e 9 B a1 arfad desdr goae faerg, 3
et o ¥ Untae qang ¥ R fad fagumeraer @ednT 0 a9 FAE el
ANAH ITT GITeTeh, [aqaATaddhl <SS 9.9, a1 R1eTeh T Saaedr TRusl 94 | are
AR |1 FATATATS 5 =0T AL faTeT aareues § | THTar yous 4 faaar
q0 fod &F T &9 qAr ¥ faF AT S SO T TR RTETHDT FaATHITAT
ATferaeRT R1eTeh TR e ey R09R faesd 98 Fearavar g | (eiaeH, 06R)

o, JEE fohT@ JUTTelt FHTEhRT a9 IS T

(F) S AT ATE

YUl FATEATH] AT AU TRUFT FAewH AIH @ qaT AT TR0
FURH T, TS I9 T8 T qAT 99 THIH J&7 Tl S | GOl G AT
AR IR T G¥RTT FTATEIA TH AT T FHHRH TArs |

(@) T qRT HAEF T HEAAAR JATS

Fratas Rrerdars RIUHT 9ReEr FfoArg T qHT Tl dreA  fawaera freres,
ATTATIF, AITATIA AqTATT, ATqATaE et Tgw T fagandt gfafafaer der, faemws
forerer qar gRterss, et afwawer fatafa sfaer Sdar SATSHET T | @ThTR
T& GRTERATE THAT GILF T |

M) aTfe™m T=aTAET TIEATIH

AT Pvg qAT AMAT Praehl Fiiqer TATIREB! TITAAT, AT AT ATHATRT FIASHT,
ATt fa7 T THART ATHATT, TRISTHH FTLAT T AT ATGLAF T AL [Ha®
g AATF B |
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(&) ferets arfeaTE FETT FIBT O GHRLIHE THEET ATGA

FET 1A gAEIRRT T g [IeATadd T FRPR A6l Afddadre g0y T [eHarT
(Time and Tasks) T TIR=g T TS FTITFIEA, TIIATT T REPRHAT S,
w& forerer frafra gwemr fagameam arse, frer G TS, Sfe deEr ar
qrs fadle ¥ 9ol qAT T WA 9eTsE, Suded il TN e, fagardt
Had frerrmr S forg, faeew Fueir fagadarg f@9w am g := 1,
frgardier =T qobrer g T, fagadiel [aage MR qeargsa T
yforg ey T gHT GHTAT YT T AIRET Jodl g d@rsiian T, Greded ¥
FTTAT TF T, A i, MOed a1 I8 Alaqee daaiebd qa1 T g7,
frafga fagarea arew TesN, faeandl qur frerseeae aeREfedr a9g Ao
T RIS TG | AATAR G H] THLTH T Tel dd & AUH g T 4 &
Rl a1 & |

(¥) arfew afewt qriafesd qgam T Sme

AFTHRT AT TAT SATHTA AMBUH HTH T & 9 ANAH Iegebl ATTHA T FednT
JEIT B | TR &THT AMETERT FMH THIT ATATCHE AT ATIT | THT ITeAAT
¥ freRamer gew eafade T Sifed T |

R, frreet

forerr & fyrepr Rrerer Ty, foaerd ¥ IHERET TANTT fara ATRAT 47T &=l
THEEANE @ | Al T q9qH ATIHAT SAMSUHl G | AT T TET R1EE ATH
forgandiel g=gr, =MEAT ¥ &4War FER fgH [wrad ardrerer fasEr IH qeH
TG | T TG T GOTHT AT by ¥ NIqepT ATesh g | AurerHT Rrerd qamn,
faera qar TN fareedr i = 9UeT WU B | a¥ 9 sfad T Riee
FaTEATAT TTYepT ST TP AURT Heqd T ATpUbl S | TOTAT, FT T afer
1 FHER! TEHATE FHARN TUHT G THIAT 7 @IS ATI=IT T Tl TG THLATH
[FRTERROT O q9T ATUH & | TN (qhEdT AN B aq el GEqEd
&I faehTe Hige A7 T I WIS AT IAEEAT U YN AT S | gTHT T
A fob el T 9N T GHEHAE g ¢ T9HT & AR & FAHAE ahrsH
Glebmg 7 qIidiaes, JTElAeH, AT T SHAT B Gl HHSIA A& A& IR
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T FhFl G 7 Giod T 7T AT TodTs GATATs 36, (U aMTs HAfed aured
R
qeaH g

RIS, GRS (0\K). &7 91fe7F o #FSHIST - TH TH THI TE.

AT, ITABITH (0K ). FFTGIT FTeT fAebTaarT AT 1797 AT iefr & gt Brar
GFHT g, 57 P16, a5 94, FgeF 94, 9Fage - AfeTer 9Tt faebTer s,

T, TAGIATE (R0WR). FGTTAT Rreramepl GRITT Hiso], ATHT T HIET FIAE9T,
frsrer Rrer, & 93, g 93 THAIR © SieTed STl faem &,

SrTtaes (R09R). ATl TaTTT F#E greq, 20067 THIqR: SMerd A= fawm

~

B

Siferer SeTfe faera #ex (R09R). ftersr fotelm swoAqR: <.

qiferes Swerfe farer #vs (@M R093). Rerkdr TOWTT fawr wrdww, e
faTer IUART T F¥ATHAT FUTRUF] HERTEE (q0IF T HATT, FISHTST:

~

Ych.

http://nepaknol.net/nced/elibrary/pages/view.php?ref=189&k=
MOE, (2009). School Sector Reform Plan. Kathmandu:Auther.

Guskey TR,  (2000).Evaluating  Professional = Development,  Thousand
Oaks,CA:Crowin Press.

Wiki encyclopedia(14 Jan, 2016). Teacher Education and Professional Development.

Wiki encyclopedia(14 Jan, 2016). John Bransford, and Friends (2015). Preparing
Teachers for a Changing World. What Teachers should learn and be able to
do.
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3. fagurem R steewa wqufa - o gt

AT HaH
I fidv, ureueRn faee &g, amisHt
qAGIR

AGITHT SITHINF T fEeF T 7089 T 2067 FIT JEIGET TIART (
Letter Grading System) &7 7feUT & | &1T 7l USEE FITH T ATERT TIT
gIfafE §4 aredr UAUATd Tl GASTHRT GEEIT TRUE &1 TF
qRElTeT [T RIeTor [A#gaT 9179+ FRICHFE S9ETears A9 7T
FIIT T FTAVIFE & | TG HATGHAHR FHTNFT T T Teleaare geqe
gHIfT forgafies, fAgardl arie qars, gigiidiaea = R1er garas
(@RI T[R9 TAT TR TATCHT TEAT ATTVIF & | AT TeAISET 9l
gecT USewd [Agardiar [qearsesr &7, [#FE &7, e T GETINaraedsr
GHATF THT T=a7 T796 | [[Agardial Fea &= ¢ qeaar J7ar% 99
JqTT, ANATH & FF HTGT GIET A FlqdT HTER TR T ATTH
FTAIIHAT GUET | ATT ATHT 77T T8 IRelaedl #ar=a7ai e
&Y FIIAFET AT [Rmde &GHT TRT 97 GEIT T TIIFCTE TATYT ATTITH
1

H&T qr=raal (Keywords)

fagamdl Hearg®a (Student Evaluation), #&RTS® d9sdia (Letter grading system),
Cumulative Grade Point Average (CGPA), fted d9red## 9w  (National
Curriculum Framework-NCF), fagamea &= qu™ @&+ (School Sector Reform
Plan) sTer@=T faerg (Child-friendly Learning), STer&=r HargkA  (Child-friendly
Evaluation)

v yawr

TeATEhT ST AaATRT TN AT ATAHATE Fel HAPBT T & 3P a7 T
fraor @1 &1 1 FJ9e gwateaa faweer 3 o T i R gee T |
fagandl Heargsa wa@l fagadEmr & #&r [qere Iuaied g 9AT a7 §uq |l
& UMRAT B | HeATghAdTs TN [Feprgerl ATNT TR Hd¢lmml|
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UTSTAFHAA (IR THT IEReTATEIH A, [T T FaeR fagadiesd aad W
a7 AT T BT HEATHT gigel T 9% of@Tsir@l 9 wrdars o fagardt geargsa
g, (MR=ae fagandl geargsa afq@ieeor I, 0%%) |

fagandier Iudfegars gomofreer e fafwer afeer sraaTed Afees | Farasr fren
vefqar fagandi Sualegsl w9d 9 HHTCHE T MUEToR®  qedtgdd fatg
A R ARl B | (A9 TR HeATgehd  TEiaer e e
faepTeee IaTaerl aMTe ¥ fAuaTcHes FeaTgsdd T GHTOERe T SR I
FATd e TR | AT AT FaATrT RISATHT ST HTAH @ | A T FE g
afg 3 99 99 T ¥ Mg © I AT w9 MR fagandl geargee qedid (
Continue Assessment System, CAS) &1 @ad XTSI B | T TZATAH! HTATIT
¥ IR FEAT Aldars qi 16X e TRUH @ | aqadl [MartAd a1 e
atatadr o fagandier aifees SadsT @TAgd ®9HT ATfedl  HeTaT
AATT TH G A ddag A 91d T ANqd AGTPR el aawg | qA:
THUAHT AT fagardl HeArgdd ¥ YRRl @R=aEr Study on Student
Performance in SLC, 20051 Sfqee=aT “Heag" aqe faaandiel Iuaie«rsg a&id
BT Y&qd T AdA A UIdAT FUR TH I Al [99aed 5 | a9
fagandier fawg IUaAfeIds #RT dghd=l f[aa~ fawera Jew y&qd ™
fawRIeE e |7 wHTHT § | (Mathema & Bista, 2005 page104)

Pradir AT (R089/0%5-0%%, /090) P ATURIAA Tel TEH! TGTAT FOATHT
FEANTAed  faUadr qT SO TN | HAEET 0% qTAAr  Rrem &
THATAIIF HEEEHT Ioawdid ATHAR 9AT | Td THUAHT GLeT T=ariftgd qedr
HIRIAT Ted &R GRIET AUhTl T GRIETTRT TR FHA FA=RIET T T
TR ATET g o B A (YFY [Hebres Ueh TUAFTAT O ggeicael faereaesr
FIHT AERIGHART AT HHH I HAIGUGH [qeh1d TIH FAFAITH gl T
FTAATSAT TR TAT (RTAT AT FTATAT) T FAHT AT RTET TATAA, TETHH
A &5 ¥ 9T A0 FAaadrs MeHaR MErEedr ST fhad T | F@
TSSITHET ATIRHAT M UTETFHH (bt 91 HeATrehA diRugdre draafas fren
IO (THUAAT) TTEATHT A&RTgH qadfa (Letter Grading System) @[ T fory
HTH |
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AR JAT AL AT

Aty fagandia wamm o w7 faasE, duaift SHeedr ot fAgRor i
faweeq e afqard @i | Rrerser fagamdmr 4t Haiteq 9 affae @ ar
ATTHT AIA TG Fad AT AT TR AT IHRT TEAATHT ARATS ASF AT
HETTHT Y& TIG | AT F [A0ATcHE FeargsdT €7 1 ( Allen, 2005 ) I 3ftaeprorara
gal fagandier gyt el IJuAfeddrs oqgd a1 ASRAT Afgehd 9 ATATA H1d &,
HATSHT  JUTell | J&aT Uge®  MaRo & J9d  fagandier  @Eer 3
eIl THaTel THq goaR I {6 J9d Ul [auaAr qusr
YA WA I [ A faueHr faare #@H 0 (www.hanoverresearch.com)
rdr o faretoreRt ST TALIBIOT T giqaad EeaE 94, Rierhd A g FE A AR
A @rATtad &1 9 "eIar 99 @ | feAfe Rieeeer fHated w9 smeRAT
fagardier faere e T 98 |, SHleEd & (e T hET THET T F(SATSH
T TRREHT A A THFRT (a9 AETF G T | TIHIT T F A=A
TETETO STRT HReh BT &l | TAIBIUHT ATNT Rreqeper fagandie Iuaaaran o ¥
T ofe N gw, W99 et gomasds ¥ WETSel g9 daRdT |

http://www.ascd.org/publications/educational-leadership/oct94)  domfy  frers =
fargamdies &radr qfe=ma T= dfe 917 g9 T 7d 907 aiaqal G |

T qecy M@ TA (Yale) favafagaraaet AeRISHA GUMTellel YARTERT fagardier
AT Mg 9 1 ATEh aTeAT ARl AT (George W. Pierson,wikipedia.org) |
TT URANA, IhE, FHGR I ATRA T ¥ ATIRAT fagandiel e a1
Ufeg T RERT J9ET | TR EEe [ealasarddd 99 9599 |1 GTqeTael SATeeaT
Ifes T URF WUty A1 gEed ggiie 91| F9 95’4 W BR R
foreafaearaae IO, A0, AT, A T AIITAEAR] A=l qE a1 Teofehl
ATaRAT fagardie Ifeg T WRERT G WH G 9 =AM TS 9Tl | T
FHAT AISE Bl Helold JY-Q00 @5 T, c¥-¥ @M% al, $&-c¥ o 4l WY
ATE ST T O qwGT qel g T AT TroTHT aviTeheuT LT HERTShT TUITeATeATs FTqeTasar
faeT 9 9Tt | T oIS 3 dgdTs AAh AUHT TeT TAT | BT [a9aehT oY
faeafagarea ¥ difers Feaeedr a1 99 g=tad g |

BTG AFT 90 AURFTHTRT eeoral fagamea qar faea fagaraaesd qi=erar Sfr
(five-point system) |1 A, B, C, D and E/F I#q &R (letter) TANT T AERTSHA
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TeHfd ATATCHT e | AFAEd Y [aaaTAaeedGPATUITATATS I ATATTHT
G | TF JUTAHT [AeATAICEAAAS ATgrad ATTA.0FT FHE AR fedre T
THT B | TR A AGRATS U TRATAR THBETAT T&TH TRUHT 5w, | F
e BT T THITT o FRAT 3.0 (B) averagewdTUH! gHUS | FaAaoeh!
EEF@E‘T{T IEREE R FAEITDT BIHTC or C-a FIT B qa T minimum D or D —
MSAIT GEd™ aFUH B | 3= A WHl FRI D o5 9iH  Hfaaa
faeaTerdg® I HIFH ITews | & fagarerad four-point grading (A, B, C, and
E/F)aATs YATTHAT SITTH P 99 F SR of d 9 TeqFHHRAR i IR
qrg=g IBruch College =IaThe 19 TEh IS FEAH TR TIATE Y THEHT (HHATTEAR
AR THl Jfdw

Excellent Very good Average Poor Failure
A, A- B+, B, B- C+,C C-,D+,D F

TATTHT FISUTST (qeatagaredsl Cumulative Grade Point Average (CGPA) dgafd
ATATH G | THATAR B3 THEIH A=AAT (TFATER T(ES T TRl F

A B C D F
¥ 3 e q 0
£0-900 Y9, 49—%¥ ¥0-Y40 ¥0 qaT FH

TS TR UTS(UE T YIS UTUE FAGHHBT AT (F ATfeAepT AR AR A0
I I FRITAT FFT 2.0 T THURAT Tegcilvl T9 A€d 3.0 Iqgh Y Ta
I B, |

@7 A A- B+ B B- C+ C F
TRl ¥ 3.9 3.3 3.0 R.¢ R3 R.0 o
LEGE
UTdTEeh [R0— 900 §O—gR | WL -9 |80—0¥ | QL —%R | L%—%¥ KO—UY| 4O H=I
FH
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http://www.classbase.com & WATrHT HIEATHF TedT To(dd TedTgehd dadiqene
IfEe Afastrars e Jar =qd WHl G

Scale Grade Description US Grade
80.00 - 100.00 Division | with Distinction A+
60.00 - 79.99 Division | A
45.00 - 59.99 Division Il B
32.00 - 44.99 Division 11 C
0.00 - 31.99 Fail F

g dfawEre aTHe FATerHT STTeRe EOAT AERISHT JUTAT  AUATTH! AT
qTAT ATRAT FATSTART ATNT TR T TRTEHT IETSS, |

e qrIwHH qEY, 053 A7 faqandi qeargswa
T AT FATSHA FFea T Mg d T aR TR J&qd TWHl B
o T TATSHA TRAfAH! [qehTd T FAT=EIT T

o Te=ar fagandl qeurgsa deuiaars Rrer faere fRaredrasr afa=T ergarer
FHT I T FeIT 9 FHH FHHAT: IR FEAAT AN AR T |

FAT L HI AIAT (b= d, F&T & Pl AT [TodT&i<d, H&T 90
AT &AL ¥ [agaTad dehl A= (FHedT Q) AT [ege aeran Anaaa<a
FATAT TR

g T T HETHT I JAqT ¥ O HTIH g

HATSHAHT AEGRTSHFA qadiaq (Letter Grading System) &% HrA=d= I+
FEATIAT AT T |

TR ATEATAE RTEAT EIWT HdhH, 003 F TR HaRw gfwareaed fagaam
JafeTer (SLC) IRl YaRE®ed FEerhu adr [a&dr T=” Hifd fquer foa |
TIUAGT YT HATT GiAaad, 004 of ATGH(AE HeATgh JUTES (agandiersg
ETTATHT  SATITTHT FHTURRY TT6g | I9ol [IeaTades (gl Jeaw qiaeaarersg
A BATST B | URIETHT ANT A TS+ o= exlss | I Juendaied a9
TRATAR] qAATIT TH GERTUHT (94T | AT TeTHH Iy, 053 o “fagandieesa
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fqaaTT  ATI=iRes T YOTSHT AT TS HaRATe (ag ARl =iawhi
AHATH [GFE T TqhbHl s@g | TT TeTdTs qeaiad T AeRGH  HATSHA
TR Tahe] @l ATALTF dMgws” A= AMaId daedl WHl g | fagamad &
FARATSIAT (R05%-R09R) HT

‘M IEPHT TEIAT (IR TRUHT FATH HIIGUE AqH RAr ¢ 3fa 9
TreF faqardieedrs Tgd FATT {ErATE e & | TEAT FH LTHAT WOH
fagaTiiel 99 STERITCHS [q#E FEdM I T AT &R I T AaedT T
B’ I Il B | (T.5) [a9aer AfaerieT HAFe®dT T q ATk Helhebl RTETHT
g fafaer T qUET | AUAET 94 FTSHTST fqvAlagaTad AvAd wiqua
TN faqarerd ¥ o7 Sifere FeaTeee J-epl J9Tg T ATTHT S |

THTAH T ALREHT IS

Tfted qreaeww o aar qeargs aRugEl 09 HEfaR ¥ WA TR TEFHATE
HreatAe Rrem Il 9 (CEUAdD) 9gafdHl @Rl ATHEART TRA ATHA
HATEHA JUTCAHT gieaae T 209y &7 i Taar qerar goantad % 3rar
gfalae Ta7 ATIANIE RIET gRET [aqaauee Al Al g AT TRIad!
fagandiessr @i T 09 @1 e Tasha a9 fagaraasr faaandiessr @it <
TS A T ASEHT 9dqdia (Letter Grading System) &N T+ 0T qUHHT
qiRTTRT 093 HIEAX ¥ T BRI & A THHF ASHAE MART AT TS T A
feraror quigasTar W G ¢

q. | T (%) (Grade point)
9 |%0X A+ | Outstanding | ¥ o Exceptional evidence of
I AR LD understanding and summarizing

the subject matter; demonstration
of extraordinary performance in
problem-solving, creativity, critical
expression _and  participation;
exceptionally _independent _in
learning _and organizing contents
with  superior _communication
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skills.

R |50X A | Excellent |3 Strong evidence of understanding
IR AR D] and summarizing the subject
R0 ST matter; demonstration of
= exemplary performance in
T problem-solving, creativity, critical

expression _and _ participation;
admirably independent in learning
and organizing contents  with
advanced communication skills.

3 |90 T B+ | Verygood |33 Very good evidence of
I AR LD understanding and summarizing
O =T the subject matter; demonstration
— of higher performance in problem-
T solving, creativity, critical

expression _and  participation;
greatly independent in learning
and _organizing contents  with
sound communication skills

¥ | %0 T B | Good R Good evidence of understanding
I AR LD and _summarizing the subject
9o W matter; demonstration of
— reasonably good independent
T performance in_problem-solving,

creativity, critical expression and
participation; very independent in|
learning and organizing contents
with reasonable communication
skills.

% |40 T C+ | Satisfactory | 3 ¥ Adequate evidence of
I AR LD understanding and summarizing
%0 =T the subject matter; demonstration
— of reasonably good but not
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independent|
in__problem-solving,

particularly
performance




creativity, critical expression and
participation; reasonably|
independent _in__learning and
organizing contents with sufficient
communication skills.

¥0 T
QT AT
YO =T

(@}

Acceptable

Sufficient evidence of
understanding _and _summarizing
the subject matter; demonstration
of acceptable performance in
problem-solving, creativity, critical
expression _and _ participation;
reasonably independent in
learning _and organizing contents
with _satisfactory communication
skills.

|G

X
QT AT
¥O W=T

Partially
acceptable

Some_evidence of understanding
and summarizing the subject
matter; demonstration of limited
performance in_problem-solving,
creativity, critical expression and
participation; partially independent
in __learning and  organizing
contents with basic
communication skills.

[N

R0 T
QIvwaT /I
30 w1

lw)

Insufficient

Minimal evidence of
understanding and _summarizing
the subject matter; demonstration
of deficient performance in
problem-solving, creativity, critical
expression _and  participation;
needs close  supervision in|
learning and organizing contents
with minimal communication skills.

[

R0 w=T

Im

Negligible evidence of understandin
and summarizing the subject matter;
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insufficient seriously deficient performance in
problem-solving, creativity, critical
expression _and  very  minimal
participation; needs constant
supervision in learning and
organizing contents with inadequate
communication skills.

3

forrsT et fagarera faramar fagandt geatged TRT yETOERT TRl Afqeng
qSH T AP FIIHT AREART Ufead fad gqaiq a9 @iuhl & | o
FE 5O UG A ATTH HATEHT TAIEHT qRaad TRUH @ | JRIH
fereedT Qe ATITE SIH Fel BIqed, ATl a1 AT B qoas, | qaTg
e g gad ug Afe gt ARtta g T st afq fagandier
fAoav T &HATeE = Yed Tag, | fagandl et Wt } gEihdn wEw MR
fesiipl a7 96" TRIAGR daaR Y& Tag | AR gk a1 g=d  [eret
YETIFATE A 950 &ETUT AThel ATRAT ATAIIFATATER AN SATE T HTR
femg (TR0 ATH ) | faFEArs EdraTel gHaTe SRMUR afed fasrarer e
AT T, |

HHNEHT TPl TANTH IIeY

fagarera Ri&amAT eRIged 9gdld FE=Ead wrAE, 003 ATAR A9 IgafaE!
FTATAAT THH 3 I3 M B

9  Tacardier (gHg THararg AAETHT THTOERR I |

X fowr SUdl®T dEFa TRl @ ATHIT WRERdTs Al AT HERIT
AT Fiad 197 |

3 Siferes afdars =rrE 19 e TURAR g@dT T

TG qedfd ATAR ToAE [qUaRl Ieax qIAbIehl TR AGHAT TS, | TRET
fraeur rataae A7 dghars dER USHT BRI (JFATdd T TARTCHbHT
HAT A IJUAled TR GATs) TS T e | I/ Al HILIT T8+,
ATl Tl fauaa I q91 HIHT F9d WAOEd dgH AT fageg | famaar sy
A GATSRAT | AY AT IISIHH IR TR HANTT FETHATHT ATIRHAT 8<ch
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T =T T I fqe (TTEE 9F) W Iwi@ iRy | FIe fagardir =
TANTCHE 1A, ARATSHT HAATIAHT [FehTs THRY [hAThdTd T g qIT sAfaread
framerarar fagandt Saefer®r faaver fter@s 1 o ¥ fagardier amear S9ee
TRTST o FaT TRUH T |

B T2 fawodr S ¥ =T deell IS W el fagardier drer av qaHeang e
RIS Al R faug F¥ e AT U€ geid 9IS GHd 84 Fa T HH=a0
FHSRS ARMHI HA IIATHT FEART g7 T FAT el G | AESHA Iadicars
THUAH ek HEEEHA] FHHM AN g I vy fagandi gearesa gfemare
fam sitar TRars HeRTEHEd TREqATar & WX OFEE faeree  qeargsd
gfRaraT Sifed 2awdr IRTH B | WA a0 eI adaa s Jmg a1
TMRTRT THTT g HifTeadl RIET 9&™ 9 d99? Y= T a7 graeiide gar a1
IUSHTRIGT AT AIAT HTIH T GEegH GHRATAT b a1 "=t ATRAT
ITEYT ¥ ATAYIHATAAAR 0T T ITART T T €T TRTH G | AT TIFET
HTER gTidide R q9r arEdiae difad qRue T 3= "iefAsd e akuedre
faraamdt

AT UFATT ATRHET GIRE! FTAGRH €15 | 98 TG AMdel ITeaHHAT quR, freror
faFTe TRaThaTT T qaRaRg FRIHI0 fafd T HedTgh TRdicTAl A% qaREHl Tqe
TEG | AT ggufd A fav ar B THeR A9E favdet geeAT e aiver /vy
&1 | a9 &k aafaHn fae awan fawfafed @ ¥ O &9 foAr R = 7
T B 9~ (et fager=aerg (ATdmmated, 00%) ATHATT TH @orH G | 99
ATITRAT fagarefier! fase qeargsTaT deRTgH qedfad Jad: fagardier fasger
s qfea T Iged TS |

7T A it fewr frefateaa gear qurer ant e 79 gt

o fagardfier foers IUATeddl ARATIE A T TATHIURT RIEAT TGS, |
(TFHT ATNT HeATIHh TRAiqHT IR AUET g7 1)

o fagurdier AR SHATH fqbT T IEAHHAT AT HeATEHA TqAiadh
IHEAT AT |
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o fagandi T ATYWTEF TIHT ATRAAH! S FH &5 | HoA@®sd GRIETH AT
AT 9 U9 ahdl dFgRUTHT 9Radd 9% TR A 9T ATRAr Tl
ST e 919 aER ded B |

o fagardi Hearg®ars Backward looking purpose ¥ Forward looking purpose
1 [T TRt T A |

o I FATA IHT ATMEL Twepl TieaTd aTeh fagardl aaey gdicarel a=
TeH | ATREST qUPT YOATATE qq [aua &&HAT Ierar giad T9 Aedr
AETaT BT S | G faUIEr Iioigs TS I FTeAdl g | 9% T
HHBAD] TERICHE [qHE BEH AT &HAT ATAR ATGIH] GRATEAT I |

o fagarerHr MR=ar fagandi Heargsa ugdid T qaRIcHe [TeT0rehl FeATaeT T
A TG B | FADET IISARHB! ATATATAR [eblg ITATIER TG
g |

o [IEATATCEHAT e Faeqdiehl HIEAT TG, |
o TRALTATS & ATHINE RIBITHT THRTHE TRAdT AT Tleheg, |

o [qEATAT & IR ATSTHATH AULATATAR ITARTCHE [FHTSHl ATIT & |

o FIey (AT AT HeAeh T TATHI) AATHHT Ieehl Tqdid AN TRaT
A TUHT ETHT fagarera RTetrel R T FHEeTara qie=nd fad Festal agd
g |

EECIRH DG

BTl UTGARTATRT (OhE IUafed ¥ GHF 34 iy e o | fagardiess
faeprs T fafaadr g wTwifas &1 | T=AT FERATHT Usb &Yl THEAU AT
fasandiert T&T Heagsh g7 9T | TAA & AfdF ARTIAT TEehl BITbATHT
qreTied (@Tftier, AdATE AT AWTED) YT HH G @ | FHA TR
FehIHaTd, [Gehg IJudfed AqAlhAdEd T JoAIhl qIR AT qIT I&R
FEA ATTET T ARTH B (TII,0%3) | AERTGHA qRafaes T fafasr wim |
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TR IRTHSE RTe0rare. I AUl ITaieddls d&RTd ®TAT AgH T AT
e | T9 IRl Aaad Al ATdidge TRIET T AT HeAghd adl Ay
feaere stfver@dr 3fE eifaars 9f SR T T el d<iHF g7 |

ATHT ®IH] A&R3T qgdfa ! fagardier fasrg qears dfg afqasn y& = T
HepT AT WA BT | Tl faqandiesl =7 T FerqareT (auadr a9 Hemas a1 Jam
AT Ao AW eSS | BT I=d Ar.foren afewg ¥ yifatges fren.. afeugere
fagardl w7 FFegHT TRuHE Aifard Huges fagandl 9@ aa duRes Al
T el fahedes g | AMeeF URAR ¥ A99% qIH] e @ TN a7
faepeqdT T feaw T @ew 9 Aiews | AX 8T R "ead Yulell, YTt
gerATeATTeE, Rerer, Renfag, T9R &9 T gegE AR FAA THA AT AATT
TRYEHT ARIFRATATATS TTATT AT T TR g T FTSH 7 G965 | T HT
HERTSA qadiqare Y& TR s faear fagamdier fauaea I8 ¥ € @ree adn
JEYHT AT TOET qF GPA 917 fageg | @& el Iy &+ Jg a1 afq
graeTd U AR g T RIS T (&% ared | [l aTHI JgH afvEdd TRy
AU YT ET § FUATS AT o S FTa(eadebsl g | Al ey afq g
q AT g 9 |

AI=RE TTAT TG IR BEATEAT T GRpR, 7em Aot ggdia, fiere

THAE, I=9 RIAT 9ade Meprde® T ISHIR 8RSl AHRATAl [qebrd qam
T Fees qr THEHT a6 TR (HFT JeTAT 99 @z T Geraerel qany

ATITF TR,
%. Wit O & e aeed, TeEEH e dwated dd Meaew)

Q. Rrem weeT ¥ R MEUEEd dRIESHT IGEld dEd adan T, fedr
TR AT F&l & A qebld aR] T4 Fa<dl (Harsd 98 | fagamad Rretrar
TENTd TIT FHERT TIHAT ISHTARS! AT (Descripter) TR T I8 |

R AYRISHA ggdld AUATSH fagarara RIeATdT IEushHbl HATSHT GUeHl A
T fafiTedrer=ar arferept afeATSIT T 98 |

~

3. A7 YeUlael HATEIT W& ATAdH HeATghd T MR A RIeTdgRr e
AT FeATGHTR! ST TR0 T3 S T8 |
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g. fagame 3 e qEE

Q. HEAHT R faerg A9 geufaers wnfud M AGRHANER A AT I
foreror ferepredT FUR T F &R T A9RETd B |

o A7 Hifqera fAvRafd erqeed forer | WET AT IV ATHATT T | AfTSITaE
T ERATATATs AT dH I TATE T |

o fagareaer g dfere wiiatata T e faewrg fardaraars faeeer #90
quT fqeardieedrs qurTcas freror 79 =g qgataars fagardier fawrgar
QURTHSE RTET T I qqARHT AT (g fagareradr fagandieesr a8 wr
T X ¥ (qehrggudies AT afg T |

o faEmdlEEdT IFHAC MART WHT AM, 9 ¥ FdeRATs [T I
I T | fagardiel g8 AAEsdd fReR T "EsdigEd I qd9r
TATSHAATS [AFTGh! AT ZIHT BTAT T T |

o fygurargsr arardAT fasbrs dur weATEHA  (Child-friendly Learning and
Evaluation) T arqraxel FATSA | F&aTe fagandiars AmaTe, THE«r T fae
el g aieRatee fasr g e |

o faEuEy WA I Foardd &l I9 qEAfddl YART TH qar fAve=e

FATAT T ATIITE T |

o Al guE® W o AAFRATATAE HeR TSH Heed, Aidedl I I T
g ATIITHAT ¢ F=IAT TSTIT ATaTF @ | A I=F IS I Tal AqIT
T Sfq Toot I IfAHH FFER I T AHEN WS T |

T, 359 [E yeEed Merdes

qfeac TRE THT FeATghT TRHiae IRFAHT [GTewdT gaaa d=eaarars =
THTATSTAHT AT FFT PEITE bierd T |
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o P USATS HEAT RIETV GITHT AT foe TF=awy &Tet S== HieatHe fare
afeqe ¥ yiidiges foremr dor camEEiad didd 9kug ¥ o [HeHEwde
TRUHT (HUTE® TR JaTe A 98 |

o fq9d I9 URdiddAar fafa= Ig famr w1 g7 Auer fagandiers
SHAEES T T AHATATAR I=d NT&T AAITH AT J&IH THIe |

o fava: favafagaragessr e AgHEd JUARICAE T GARTCHE [RTETITeHT
ATRT AETH AR [T T |

* HTHAT FRHFHHEEHT T (ISl HATSHA T ATHAGTHT AERTGH qdid
HIATI |
", FHR q4T 4 AR TR

o THEAAA W AT AN TAT FEAFEEd I hedl SAeTfaqars &7 &
TATSTAHT ATNT SRR T T AT o 9 95 |
o HERTIHT TRHTAATAR FHUIHIU qUHT STAKIATS Irewehl TATATA
ISR FSRAT J&07 T a7 qadR Y&Td T 98 |
o  AEEHT TRAIAATIAR A &H BIHT TR THIIG TRUHRT TR TETA
FETHATHT AT g TAATGHLANT &IHT TFR T I8 |
§. IR qHIe T Afear

o TG TRFiqEled @Ed A I FETEAT Uid AGfe A9RTS, TRERICAE 9= T
AITAUl ATEAT AR T |
qf BT AT g 9= AT ARATE hedl 99 @Y a g @ |
THF AH AR GIRIHE [FHTg AATER0 (o1 T F=a-r Jersd g |
o TIT qdlq uATIar sfE" @rdTfas A Iaala AT B |

feryapet

TAUAAT TAETH 5O qU QAT IRAITHT ATUHI AT qRATAA ATASAb AL
TERTHE JIEE IUR ATAIARIGN b T ANk qaal @rees | fagandien
JIATd THTONRRI T HUHIURT AT faeaar fafa=T qgalfq sEesa Teusr S |
fagamdiel T Wbl ITATedars AgH AT AETHT ATghd T JHIUI T FTHTI:
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3= AR gEfad g | fagardl Sualerers agFAr WA TR arEdtad faerged
AT ¥ AR T AeREHT Tqaid ITANT Lhl G | AT qIeddh A ey,
R0%3 T fagardier SIqwT aHarer (e T AERIEHT HeATSHhT Igeia qTaTS
AR F=ehl HTAEAT TH TaHH T AT q8dia AU g | fawrg fagarasaar
AfFTHT Fvaivifed fadrg dHarer IANR T T AfeTE IJUAie dered a9 qgdtad
I FEANT T U TRUS T FTIERU ol RTem qureiiedl WeR a1 agdice!
FETE T JATE TH B | JdATs AT AT 7@ (G99 dFgRoNTd Teedr 3
afvgas gfd TeRTeHE I fadE T T FEERET FRAarqdsd AR T A

TEH G | TF UGUTH] ATATT TG AU BISATSATS hHIT: N Ta A |

oy Giaew

UTSAFHH [dh &v% )?00%). IGT GI3THH JIeg (?007) aAYT © Jdh.

RTeTT AATAA(RORR). ATET G7HT FHATHIIF HIRTEEH TeATNT AIHAIT FTATT
(70§, FTSHTST : TEF.

AT TP, (R09R). ATET U7, 2075 (Q9TEAalET). FISHIST A fhdra saawe
qrafa.

AT TRFR, (0%%). ATET fFaaraesi, 204 (F9ErTafEd). FTSATS : HIAA (hard
EEE2 IR IR I

I RFR, (R0%%). R8T AT ATINT [TIATAA, 20K G(FTAIETART). FTSHTS -
HTA fhaTd sgaer |iafd.

aTEAFHH (a1 & (RO T OWR). FERIgHT HeAIgHT Yl THIHT T
Il Jladarded (FIHFNT). TFT © TG,

TSR [ThT FR(0R). FGITT RTETHT FERIgHET TRefT FATIT FTAET1T
MRETT, |TH 3, 09, HHFITR © Tdh.
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¥. fagumeft Suafsaa Tiga adierorn avqare fagamem
agHT faseRT srae

qaed T
wran sferwa qan fomw ufierw, fren wetem, Sftte e Teor e amlfT WO
lavdevbhatta@yahoo.com

qAGEGTT

SfeE TURTT GG FrRE YA [T &GHT HgUS, T, 79,
IHHTIGTE ¢ [T [AUaar [@gardt suefeesr afed ®9ar gheT T w5
WEURH F | T4 THHT 093 HT FET & F A9rA, TG T @ FITAT 95
HIZT [Tearar qo&T F=arerd TRUFE 937 | THTTE FHAT 97 [Faaarer
TIRge glaflaca g7 T THAT GHIE, THiEd JYHEE ¢ SFEAIT  ATHET
TRElTHEl FTAET T AU HIGTHT AGTed], TOT T [T [Awgesr dfkrer
FHEG T TI2T glades aqre TRueEr ar | G 9idaaTd9T Joilad [uass
T [T [AGFHT TIAFATHT FI7T 767 T HTdG TITT T THE TRUHT F

ar g FET & F AT FOTAT AGgasqHEl 69, GArcHE d8 G,
freerar ST, faeeiiia, Sifaa, @Sl ST, Aedrera E datedtd, gET 7
SRTIRZIRATTE! TATTHT ST SJACFE Feiehes d@qTaT GITUHE & | THH
GrIaTd [GFTg TR Fgardiar THY ¢ TEdrd ST THIEdr T & & 7
TET GLTEE FHEG T [TRY ¢ gAIGT Ald A aqi TRUE g1 ged
FITATTHT T TGP FaATF T AT EFAT G T [TFTHT qeargqar
UGlT FG T BET GHTHIT GHIGT TRT AT AGH HNHTAT BT TTHE & AT
HIAGed FYAE THTTE FHGIT FET & F [FFAT A5G JTRITH Pl
HAFEE TUFRATAT HI%F &b, & Fiaed Heqdaal iy JEIT T4, 97
HETTTFT AT THEET TATE TG TRTGT T [AFTe7d TEHT Tehl [F=17 RrerT
[THTEHT STTTITAT FETT AT TTET TOF F |

& w=raer (Kewwords)

(Quality), fe¥ (Trends in International Mathematics and Science Study(
TIMSS), Te&®rd I (Homework), feomrma faerg S«fer  (Districtwise learning
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outcome), FaTIE=IHT &7 (Area of content), FATATHE & (Cognitive level), #EfTe®
FHEAT (Gender equality), ¥<Ied 999 (Standardized Item), fafagaar (Diversity),
T qdreror (National assessment) |

fasrer wewr

e URAY T Feewl Aty Rew ®9d fagandt gaferer aften
AT §3 AR T | A 099 AT HET & T ATl TOTT T ATHIAE [oogaT
&0 T TRTHT faT 9 F 09 T R09% AT FET 3 P AT, T T FeT Y
BT TUTAT, TG, ST fqu2|T g<reror AiRusl oy @Rg 093 AT kT &
Turelt, T ¥ fase fawEET uRier geserad MUl AT | Iad uRisurET o
fawaeT Alasarg ey e\l G=dH T 919 F=0 & TFT 5 (el 3%5
[TEATATHT FET oW AR AT 1¥33q fagardiesdr aeqo g==ray TRuH!
ferr | fafaerarer wiftga afafqfaca g7 T T87AT SAle, TERT T4, ATSARGT STl
e gfafuer g qeags e fafaer yarTETe qengs faverr Ty e
U GRIET0T eheg, FTAMSHT, Faaqeel National Assessment of Student Achievement
(NASA) 2013 SIS ATSTHAT THIRTT T FI2T | quiaan 9o Ffqaaral qeamgs T
fareeraurerr amaHT fase fawamr #fegd T A1 AT TAR TRUE T |

e YqaaaaT Jeii@d o GeTs TaHIY Felars ATT GHET T9 GIATH B |
AT G AT AeEd A giqdedsl degdaq ¥ fagandiewdr fawre guatss
ATTIIIIHT AN ATHERIFRATAT TTATS IR T Ha AR T G |

HEATIT AT ATr@HT ARASE, fawa gaer, qer afden qor qftdesest ara=nd #ar
ey T GATSTHET ATIRAT faeaT GIfTa 3 |

HET Al q9r s

fasm fawar #em oFl faeardlesdl IUAfeeaRel TRIAuEE I HerTed
At [EaTER EH B

q. favama & ¥ Taerg Suwis : fasier =REer deew drfas fase, @
fasme, St fasim @ -aar swake fasmar faeandieesr fawresuater qo=T T
S fasaT @9 91 9 dfarg 99 q%qd STeEHT 9A faeresare sfawg |
T A [AAHT [aeardies a1 907 9= FHASR Jravs |
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¥ e @ ¥ Aefe smaw . wreafue dedr fawe frereew wer wfueraer
WA faAEr qreee Rravr T FfeAT GUST dew  fadte  Araedehdn
FRIFEEAT Jool@ T TR dfawg | TeTehe® APl AAMIHNRE  FRIHMT T
fagamdT=RTel SeRiw AT afd TqEe A [auaeasies wemar e faerg 1=
A AUHl FHE® qTerg | THH! [qURd T ALIAR] ATTSIT SATAG=ATTH AT
ST el HHSR AT @IUHT B | AT @y fasi foaoa T a9t g9 aaHr
B T GEATH AT Tl GAd [qhg SuAied grarel el 9w afaes | a9
fasrer fawrar 3 et TETEE T AR THTAT FAH AR TEL |

l% l% T l% l%

A=l =T+ T == wiiTEEE =Era R = S e ] LA L B IS o |
f==T+

A 7 TS

a7 ¥ [T d7#0 ATERET ST 7 ST [GH8 Tl giasra

Y i g ¢ fagandiewsr sfaa geeafa, Rrer faergsr weaw aarq
fargardier wrquTaTer ufe fadrg SuAter T g9ra O EXT FAT deAIT o I@TUeR
e | fasaraa 9o Tl 9i Rietdesd ATRAT [Faarad T afdd, Sasiia ¥ aea
THIAR! ATEAATH FRY [FPeh] WX Traeids A90H qhes TH TH B |
AR [FhTg JUAfeT o A2 oo AM@ws, 9 afedebl [Fhg IUAted qa
I F IG5 | G SATATITHT IATR! AT SIAPT [qebTg IqAfed 3= 3w |
TG SR ®YAT (g ITAfTHT AGAEAT gl Argard g S
AGNTE THAAT FAH g TTbh! AAXIT Thd 6 |
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G AT AT T e
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o
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e TRz T g
S
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% NWfae &% a1 gfautee el SHT WM diwd 9Ol T AT e
fagamegesaT gai AEATHT FaT Fiaem gt T FHH e AiHeed ga T e
TATETES &7 | I8 FeaeTHT AT GLTET0Teh] Afqell JaR FITeel’s [EHI, 9eTe, a¥rs T
SITHT TR ARATET FiTeres &FAT faarer a7 Iucaewrar faset faqerg Iuate
q=T &F T IoF a9 (EAT GBI STl STfAbTRl [qbTg JUATST T A
A 3fEvg | I AT ASNTE AGHEATH qAAT G |

Qo0
FE Yo EE 3% fo 3v ER ve -
F . mz mz B
E ferrrer TR ez EREET)
E: JTITTR AT

mTr BT

T §. SiTTiferes ST ATETHT ST T GIAE (78 It qiavra

© foepTe & ;AT AemTTeRT AfqeTrel fagardl ST &l Ui ATaerdT ST g
SUAfe & g1 9 U g9 SETl | a9 GayHT HEEHT SUCARS Sad
fareprr arept wowT afesira RUET B | ITAFT ATeF AT UTHATARE AR AT
faepTs SUefed qeAT T qiv=rT==et fahra &l (g guafes wm Aftea dwa
SRTER Tl B A AT faebre &l Agq Ivared Aftad v wwa1 =9 3faws; |
A TR TAATHT IUAHH] [GhTg JUAted A Jeel@rg ETAT I=F T8l G |

L
=

i (] i €9
) ] l ] ] I
T o=

[qrE=AEHr==+4 e qr=ad #1911 == “q <t A

PR AT

T @ faa@rr &7# FTereAT Fardiar ez queter giara

& qIEIE ¥ FWa fagames: fava ardr awg 3@ § awEias fagaraaeed
&R NI (gl qaamET A 97 9 dede® 3 ehl 83 | Tauadr
qqereRl AlqSd 9 FTHEIE  [qearades Al FHSR  AlGeT SR g 1 Al
TEETITHT 9 FHEE TRUST [qarade® e F&l © & [ae [quaHr JrEras

¥ 9/ Teacher Education



fagamearae T segamRa fagandiel qaqr S¥nTa fagaraasdr fagandier fqwrs
IUAed Ieel@rd EIHT =7 M@, |

AT

TAZATTAHT THTT

7 . FHEIYF T GETT Fearad® ) f#rg TuefE ghaorasl qadr

R.UHI T Fedr fagareray - InfHor &= T T@ehT [agaTaasd! qaqTHT F@<l &THT Taah
fagamereedr dwERd fagandiess dd fa@g Suaie 3= Ifews | a9
THITT ¥ el [agamagdT Jaiedd [aearadsd! [Gahesddieddl AFAHdl J@es |

€ LS
0O 1 €9

= Y

E o

cm H m
E o]

[EERIEECINEEIESIn]

[T . [A3T1aF T Farefcsl dTErar [Tl g TaelE gierd

90 Y@ T TFNNUH! ae fagarerar fagandiewers faga Tewrdsr = a0
SieEd MFEITATEHT TATT TIH MG | HelT & Bl (G [qUIAT Hleel arT
T T JESUTTU ATEET AT Hieciepiel Tehrd T gesura fdqr ¥ @y W 9f qd
Tedrd T qesuryy feq afedr 9 fasme fawawr fagndessr faere sudfa ==
g e |

T 15 B |
R 90, TEFEFF T TRGITIBT FAET T AT E [pTE ST gt
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qq. fagadimr SR ¥ faeprg SuetE . SUEHE SERAT faedTemET WA WU
fagandieeesr faeresTdte fadr a1 fear fagareasr w1 9uar fagardisr qemmr
= gy | BET o AN AT IHR THE 43 AUl fagandieEal ferg It
qI g7 IoA SfEvg 99 THT IER ATET OX IEY AURT fqeardier ded fawrg

SUATed FHHAM: A @S, |

[T 99, fazardiar TH7 Fzardiar [#rg gaaier ghrT

9R. R smaeT fawrg SuatE e o # fase favEEr e & 9t
faergguaterar fafagar faar | areor TRUST 5 fodtes Hed S¥qT 99 e
forearer faeprs Suafemms At of@d (¥q) 9w=T1 o AMGws 99 ST oo
Syafer draa 9T =9 dfawg | a9 AfaduR et Faasadie gt g
favg W g i faeresTater gEvRT | W 3 |

o wq %5
BO oy ¥3 ¥3 v 9 W

4G ¥y Y

.o ELSELY 30 3R EL LY 33 30 A ELER-AC 5
i e 2% 2 9 2

1]

90

Eo’ CEFF ELFCLELELEE L P L E 8L E

7 92 f7eerrrea JTemzar fAgardiar ez guefer giaerT
forsanet @ WSt

farstreept fafqe= &es Hel SiaiasTAT [Ahgaudicd = &l qe"THT = AU
T e da 9 qeed WIH USRS g9l gUR % e faq o 3fees |
IHAATCHS Tehl ITAred &1 YN ¥ = eqal AT 9 G971 fagandies #aeR
=g | T I, FUS T ST fRATharaHT | g @St difra
feastrefe frararmr Se foq o sfewg | ferafaasr qara Jarer fagardieseas
fasr fawraepr AfasT AwaRifte qEATHT d=T FHGR G, [T8H I % a1

~ >
o

eI Teehl ST S S5 G |
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AGNTR GRIHITeTE BaT QATH! [Geprg JUATe GrAHl Tval A M@= | ST
ATIRAT 8T qel AT AHT TSN JTATHET ATAATARIRT T T TGl FHAR
AT Al ey T G SATTSANTHT SIATHT IUAT SIABT T2 < IGTHT
B | AN ¥ faera el ST 887 A7 &bl qA-THT SUCTHTH [agarerdet
3Gy | TET T AT ASNTE ATHTAATHT AT 3G |

AHEITF [IeATAaAT ATAART [aATIhl TAATHT =AW (aaaradesr fagareier
faPTg Iuied Jed@H1d BIAT ool e | T&T UTHIT A2l F@<l ¥ HTHEIIh
Hal R fagarergar faae fawaes (gere Iuafe 3== f@usl & | JqeR
FHGR &, FHGR [98amed T FASIR THeH (g Iuated = gaTHl HRUeE
qedl AT A HAAA AT T AHb ATIRHAT FARBT AN ATTTF
JEABTH (Al ATNT ARHRATATH AT ST ST 3@, |

frgdfeedre Eed fa® @msEr afew T smEead gedme fEar faewrg
IUATIHT IR g T AT ATAAAA @R § | a9 fas Rieres, garaneas
T AfaaTaREE I9 FHITHT AT o 99 i@ | Fell & &I T foF I 998 93
AT fagardier (g Iuafer =a Ifausre fedl fagared q@7 79 a1 a7 SHLAT
faqarers qored yafcd AR T U9 @ | IRd GRISTUHT ETeT AR
etes Aer Q9 sfter feare daa fawe Suate Afted e w1 afq =1[
MEUH AT FHSR (b1 IJUATT AUHT [SeATe®ebl AT GIAATAT  ATITHI

~C

PR Gl AT I AT T T AR IRFT haHe®s dled] I arges; |

THYHAT JUHFT, el &TAH, ¥ AN [qaATaThl AT a1 F&/T & Hl faar
froad T #81 GFRIHE geE® fqUsl quqiq gETEl HEd (gerg It
FRICATIENTRT AT, &F9Td, AT JqHEdl, TN T = I&cTehl qaehl
JITEEHT Tgehl A Eﬂﬂﬁa HqigepieT Sedles ITHIV I AHGENIE [agaTaagsd!
I FUATe SEaR TI FURE ST SATh TE ew«wml TFFT AT
HATTA I TeaTaed] Hglewdls TAeH ATTH B | A HeEewdls Hiad T a9
TIT Ted AFAT AT AYIARAT q@IST T TRBRATATA  AATAA  AEbaTH  YToleh]
fYFpueedrs ATcHaTd T dITEd qUIRET TIHT AN GHHT T I AR
AATTA THPRICHE  AlGolle® Iehd qre daa9y 9 9 & | J9d%h  ATH
BRATATR] ST S ST SR, |

o qHd

ERO (2013). National Assessment of student achievement. Bhaktapur: Author.
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Y. STAHAT STATECUTHT ITHE AUTART [AATATEEHT LRI AATHT
ganT: favewer, SRt T wrtafeen

(Use of Counselling Service in Chaildfriendly Environment-oriented Nepalsese
Schools: Analysis, Challenges and Futher Direction)

T g faftiR, forerw
Fram fava fagoem, ket FwTE, TR

99 IR (Abstract)

TG AGel IR [AZITTTH] HIHFT [Fb1E ATATATTR] AT SaqTFT TF
TREIHT I FTATFTTH TTEITE AT GT FIF Gl PIe7F Tarerar
TF GEHP ETHT [ATTTHT T FaT T ATHT RTeIahdr F1d FITATE
TH TOE G| FIE T [FAEGE FHAT [T srswear i awer
TET AERE®AIZ Gla=7 T, GRAINT 7 ¢ FHETTHE T GHF Gord
FHHHT [FAATTTHT R18TFaded & FEIT T TRH G T Td JATqH AT
ST [GTFl [G1F FG TRFT ST 97 G97H] TeA? GIoTE TN TEeIE7T
§% OBl TRGT TIRIIAFIFE ARAICT [HAZATTTAT FeqqaqT TRUF a7 |
[AZATTFT G5 T AT EeaTT JAearadl [c7g TIT JTAIFAFT ATITTHT
FETET TRF ATTHIHE [UIHE [0 el RIeFes [[Aaaraadr fvstizd
TIT HIHFT FIAIEART [FHIGHET  dledd BHE T [ARardiEr  GEerieT
HAFEEATE [T T FeT R1sieber TEBTE ¥R 7, FaTArEqqaes
SIATIIFT Feedle T GeTe 7 T0F Tgqr | fAzardi#r Fiast fawe a7
TIT T FTAATZ T THIAFST TATGAHR ATNT Rrerapar amir qaaarardiT
Rremrar denf=ies 717 TaT FFEIRE [GUET 9T T qar JarEedT
TIfeTHE® RTes [aepreal Araar JqarR giwa® &Ta7 gaeT T 97
ZSFINT 31 |

HET _1Eaet (Keywords)

g79rg7 (Discipline) o7l (Counselling), #ZH#7 [qarg araraesr (fearless
learning environment), &@#41 faggrers (Childfriendly school), 97eiR# zvs

(Corporeal punishment)
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q. areEd UssHf (Background of the study)

fa®re WaHEd ATAERUAT gAY 9w FEeTdl Jardrs SaTadl  (aeared
=R T R1Er A uHE [Shg ArarERereT e A seer 2059
RN T B (MOE, 2009, p. 1) . a9 HIfdel #edy AER © T Mg fag=
AT qIT MARE FATHRT RIS IAEEbl HATANh, AHGH, AHNTAE T
ik fasremr TR R 9 g SHlewdls J&dT geigare Hadq el 97
gaEe U fagamemer @ S gw weer g7 | faergdr ot Riers qen
fagandiessr FRUS 9f fagareraar ot afddeeedr AT TageEd sraer fasn
AUH G | ATITEE @Y AR, FAEERT Fhrgdr amT faearaes arama
TAHAT g Afd dEvad gy | faqdeedr fagaed Sreerey e aATeH
SeEars faee ardERuRiEg o= araERe afq ATeeerdr adrsd 9 | I
ReTeTerel e TedaH JHeT Male Tl &5 | Riether s fwareard, ard,
frgerar fagandiere Ieme ¥59r g9 & U9 | Sarl ¥ RN e faq us,
JUSHT AW [AI=0r T &5 | I qeTE WERETT R1e T avefde g e
YUl AT ®TAT ATHRAT IEATATEEHT gehl IIEws | aX ATERAT Ad
T [qehTe Ul SIHT FRATIITHT TATCH, ST ATferer] (e gUaaT aeT ST
Few fafa= erme T Araeads I ¥ @ave®d T ded, e ¥ gl 9rd
AT el 3 |

G Jurfad O aTHAT e g U8 W T desq 7 argfae Zeie
TAES U WuHad (g ArareRer fasAnRr arerdEr RUEmer wreawer T w
[Tl FEFRAT SMSTH FHT 8al eg | Sy FEFREEH] & TUGFHE
Wwaﬁ’ﬁaamm%ﬁ% el HEPRE® Il gl T HIAdahl Teh 5% hl

TN TATHAT [AHATEAR I TRUH S
myy afe fadrarta w9 gfs T |
T q Afvawr ZEmar g RS IR
a9 ;7 faemErer q fqdr THEr Jew W) avEtaqar 9 faer THaReET qersd
B | & T q FArAl FHABT TEAT AT ANAATRHRS fagr T4 feomar yare
TE |
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AT qREAfaear fasamel ST g | S THRUET Gerdd gah a4 Tt 7 Rrem
AT AR FUGR BT ToaTel [aF T T (a7 qog T FHIHT ATTTHNT THTT &
q ik |

Y T ARGATE YETH TRUST FA FATe AIATET (ATHT) T THHAT & TeaTael
[l T HHTHTEd HETRIHT It HUHT TS+ |

AT THSTHT MGHTATASA ¥ AUAT AT A I ARAbebl T g Y Fuarg 90
P Jufquaes AT (Ul & SATET), FETd, WA i OaH JrIeEal oed
FI THT T | AUTrRT FaHTT RIS GUTCAT emmenied |fger ved Afger T
AT T&ATaSTE 9 Aad(ed RIeTehl Feaar Tl & |

TG GRS T ¥ A et qaRfed e g wwee Seunte w0 qEar
| aX ui gdewEr e frem wEtEad g AfE@edr g SdTele
fagarerae! wgia T e qar afavrasesa GRS (schooling) @Tg fareereor
el 9T Jeedigd Hliael H(eATUHT TeTeATs &l HTAT=aTHT [Earae arerHAT [RTeme
HFLAT FACTYY  FALATHT e HYT g5 ATRATE AT R (deductive
arguement) T o= | ATepT RTET TRFRTRT Sfferd &al A1 AT Egade T
HUH! TIT ATIYMETEATE (AT FAUR SMawg, | qFh ILATAoIe® dahl AFAT ol
ATTHAT TEehTg T gy | A% USed] RATASE®HT 9 A Hel &9 agg | T
QAR faTd AURT FAMEA T YSHSEar=El ARl Jididigcd @1 3=
“SHIIT T TGN, FOT TGN TSI, I GSY IY YT AT TR (SRS
T AU AAEShEs ahi3 IS, a9 aUGH qredl [GUR qeeniad Is T 4R a9
IHR [l e SFaer THI8) (ARG AT ¥ el ¥) T “AeArg agal
IYEATSATE dgal IO, TEATA [ 0T = ared= q Araqdd (AMIH>=iid: A
T 93) ([IeaTSal F=dl fauwsr areqrd a8 drgH, ad faeardierg fray 9u
ai d8 dmeAus) (cf AfgER, M oA) wARd e | aTadl Riawewar TEEa
farerareer qardy iferer SteTfe faebrar g WA et SREST | 8Tl fagaras
& farg ®IHA *School Sector Development Program : SSDP) I=iid 90 + ¥ =
¥ feT g5 =R STHAT 30 F fad aRTaReET e AifaHe Fawdr fRrad TRt
foepra qeH YT 003 of Tl T | THAT T RIETHR & ATdT EHAT Il
T B
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EHAT q
qEAAT R ¢

JEHAT 7 ¢

JIHAT ¥

JEHAT 4 @

HEHAT & ¢

HEHAT © ¢

J&HAT &

feror @@ AW (Content Knowledge)
fireror fyeprgeT QIR afiat ¥4t I (Pedagogical Knowledge)

I qMfereer / faepre ¥l 9 (Knowledge about children/
Learners)

THqeIg ATATETeT Q9T F&ll FaeI= (Learning Environment and
Classroom Management )

FS9R 9T ¥e®™ (Communication and Collaboration)

X e T 99mTa fq@™ (Continuous Learning and Professional

Development)

FHTTAT SATET AT I AT9R Gfegdr (Legal Bases and Professional
Conduct)

AT qUT =) g4t (Information and Communication
Technology

AT WA GEHAT ¥ : [ePTg ATAELT TIT HeTl AT A AEFATY (el
g | qaA g araraToet fasr 18 wraeTd feter fasrget T @ srEeETE
TH oW & § ¢

o fuaar fifa i@, edvmcns T FARNQT ammEw faser T ate
ewiiTar gife T

o frmEedr Twy faemarE om % W99 T anEer SugEd FEwm d T
ST faerg araraRTe fastr T

o T fapret CIATHS febTg @@ T8 T ATIFARMER TUEe® I

TlT_i.

o TFNCHE HAUHAAIhG (AFReT T FedN qoal AT FHHRIA FEF T
ey FAERATS Fieqtied T

o (q@RAE @S qUT fqeMT ITE@ TSR AT QAT T AT Jraraer
TARERTRAT 7 I9GE G T AqEL T TS

o fom uftfufrr @@ wymaE® Suged ammEw faor T faeweed
freraaT (9efass, 09, I R T 3)
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a9 e fagardt gar frerergmr wifvudr freror s TeA wfdtar” @
gal, eTdesd RINE I TART TRIhA ATl AT HAH RIST AFd
T qU AU AARTRF STHT Shged, TEH ATl fedl ATERAr § Tgada g |
S TAGATHIEA TeTeh TR PR BT Fa=dT gan: e faea fagaregene faug
¥ tHUEH fefera swueer aafaaes (it fagarea Rrases 78 fava fagareeme
AR aRgeTHD) RTerd AUHT IAEEd  ([GgaTdd SHIRT AT ANAHHET g
faerarcres  gftadqe®  (human development and learning) ¥ TIQHT &AW TH
fargareraerr qfwarr (guidance and counselling) F¥awasT Jganfeas &qaT gRfad
qUHT §S | AT UEIRHEEHT, T AAFEEH] gg TLHl QMRE, HFEGF,
ATHITAE, T FATTCHE [AHTRRT 0 T AATATE (900 TR A9, Araa qwaT T,
AT T FRHT T qUET Y MG qe= T, IHEEAT el fatae qHearewsen
far T, gl qHTEaAH! AT Rrerreee Gednilt iAeT o g U {1
FEAtea TRUH B (FOE, TU, 2009) . “THIATIRT SaeRdTs 9wl (counselling) @t
faforare @@ T 99X Igulieae AW A GEURT B | AT IgHTwdE  ATH
AT yidtatraa fawrg (reflective learning) WTRa a1 &8 Rratdesd TH S
HTHT] ATMGH TH ATIR TEHl B | [hdAfh [a9a [agaeaesd ATHT qETRm AT T
RITFIAEE TSAITSHAT Afaeesl Riethewe glafarad s (reflective learning)
T g oo farerer faehra (teacher development) TRTUsET @A (Ghimire, 2015, pp.
284&85)| TreTeh faehderl ar Joel ATTHER YHET (g’ =RUEE Wbl
YATHTA AT AR g & & | AT qTfad R1em 7erad T Ardeded e
YR I I I8hl AT G | (aaaTadA T HIHE g araraRer fAAfer T
AT RTeTheses difad AThA #id 79 2 8T game 1iedr a1 IAeed Hid g
T T IAEEH AWalad (attitude) T9T HTF FFEITEA/ FHererar (performance) FET B
Al FHITRT [TIAT BT AT AT ATATHBAD] ATALTADAT 875, | TH SHIAAT:
forqareraer T AAWIhd TRR ATATARITRT AATATH] UfE=TTebT AT [T A
TS ¥ [T &epl & H&l qfHE Wbl @ a1 99 ATGHAT T Fiches; |

AR Aty ¥ fafaaar (Significance and Limitation of the Study)

T AAATA TATAHT [TATATHT IRTHLT HaATH] ATAITBAT &bl T ATHT RTeThee®
T a7 fa Igenfraed EIAT BT AHT AUAT U AETRE TTHT J&TH TTTHT T
T IEIUH B | TF A F) RIEAT AATAAATs  [GRATATHT  GRTHLT ATl
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FENE ®IHT AT THHT AT ANMq A T J97 Rrerhesd TN T
ik que Aifq A FEAIG FATSH AW W, @) fava fagaramarg arwEr
UEAHHAEF]  TIEHRAT, 9udT T Feaiqeba] F@Tgadl ANl FediT g, )
Rrerpeedrs ATFT WM qHfa=R T gaE foes, w) faeandier awen quree ¥
iferes gRTferAT AT giEer fae afasraerers gedn Mg T awaHr 9) fagardaes
TIWHT T STAHAT ATATAR AT TAHT ATNT AT T AT TG, |

T ALIATHT ATET (A0 (G Fereheor fa¥ AnTer ¥ Fiohl dehia fasma g3
T AT Tehl ¥ [agaaasdT a9 T FFH A5 ST RTsThe®dl I¥hls
STAGRIG! ®IAT 8 T faeerooare MU gared a9 A9dre el AT T
T ATATSIE qrereafqar fafirse T 9 99 g7 |

. AATTH Ige¥A (Purpose of the Study)

TG AAIAA: () AGATATAT AIHFT (qehIg ATATEROTR] ST fqeawor T, (@)
TEAT ATATATOT (AR AT AR FROTHT (FhTghl TATARIATR ATESHAT T4, (1)
foTefer TATEHT QARFT AT & T Aiches, AT FI Aeard T [GoIE T THBT ThT
g |

3. faftr (Research Methodology)

IT AT [UTCHE JUNTHHT TRTHT G | Fel 70 (constructivism) TRTeHT AT
TR (contextual) ¥ HIETHIET (tentative) AT &7 | FH [HHITH FHH (TSAH
a9 ¥ I9ET @8, THAT [a7 T SHHRI IAEH T, [Geewo T redr ) AT
T AN 99T (subjectivism) T TReRT B | AT AIAT /T AT AT TR &,
Jqd  AATART  agareaaA  fagmdier  Gwrarcas gHer qHE T TRuEr
qTEATs I (understanding) AT ATETHITA YR d T | AR AAA LT
HEATTRT IR ATATRHT JTHTH (generalization) X Afer agererr TfT 9% 3rehT
=fE @rea |

¥. IR g A\ T F9a giaitaea (knowledge and field/ representation)

TH  AIATA  IATGA TH @lolebl AW AGRE F) [qgaragHw wuHE  [qEe
ATATARITH ATLAT T @) TFH AT {77k [aehTeepl qaRT faeeior a1 | a1 e
gtatafucasr @ifn fagamea ¥ Rras 35 qemr AeEd e | “qIHE (e
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AT ATYF 8T FHA AUH TdATe 97 Th A ¥ Aeccdqul 987 fqu
graffaea RIS @INMUH B | TqH! AT %) [gearead fagardiesd y=qa T
“FHEHAF FAeRe®H I FE Mg/ AR AT S ¢ @) Td HIAl
foreTheeel FEAT BT TEH TGS ¢ ) AT BT [qbTEHT Fd F & ¢ W)
foTeTer faehTEehl A =RUR! [Tl THAT FHEAT AR Tl & 7 TeAaEad Il
gifereg |

Tl Jcariad Al glaifacd TRISH I9 ATATHAT SAld XU fagaraa, frers,
AT, AHHNT TEHAT (Al THAT 287 AT HaAThl (FIT) AARTT HUEHAT 9%
qeepl IfEUAr af aeRr gmife FRI YT, S, w0, Riqeddrel IS 8 T 9eE
BACHT HoT UTCHSE  ATeHH qeF, fagara v fafuers amaw fawwr g
(Creswell, 2012, pp. 12&13) | fagamaae “saqad faerg amamExe” a0 o
RN B AT HRTRT YA qUSIied aTerHAT faretrer T | ArHvaar: fagarera
frerpeea fagmdiars @it 3vg fad §2 @@ A F) IUSH &AL
THEHA® FdeR [Ma=0 9 (punishment is used to extinct/ stop/ control
undesired behaviour) | USTISIRI  ATeHF  fqaTdel 99 AqAR: [T
Rrerpeea fawrasr wAAT fagandir aresma fafvs awen I AaeReEdrs
qe=T T, AT T T FHTETAR AT AT dod HTH ORTHYR HATeaHaTE
TIE, | @) AhNIcHE TRl SYET Iegd U9eR fae@ RIS (negative
reinforcement is used to bring desired behavior in students. e.g. | will ... you if you
cannot recite meaning of these words)l YSRISIIRT #MgfAe® fagaT=Iel 99 ATEAR
THAH FFEHE THEAT AT TART 9 g | fagandisr faers s=esar (learning
difficulty) afe=m T MeMTH® ATSHATR IUTATE THET FTHTT THHT ATHAT
F2a (case study) fafa g T 9 @ |

"3 T TEATHT ITATS® AT desd o gRRuR ey q9fq Afhrg av fagardie
ARl faFE WET B w9 WAHE fadrg araEr atqar geg | Hfqud
fagameraer s fafttse gftearor (vision or philosophy) @R fagardier Hiv=ra
o7 faepraaT faew Sire fod T af wHIET fagaraaer ger e AR faeardie
FIART TaehTaTs e TATSH &7 | aTelebebl ATAT Jrge g1 99 fawmamcds
qRATTATE AEIHUTEHT AT FHTEEH! ARAEd FTATEER JERITHAT JedTT
THHT N7 fagamaad Ihlewds TR, eaeddr T Jedan 9fees  ardrawe
fraior e 95 | F=Ar araraRorer | fawera Rreror ¥ sfafad feardaraer
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Ay =R TR AT IS T 99 | T RO el GRIHeT aATes Ao

[ FATgURT &l |

Y. THAT GAIE T S Iqred (sampling and information generation)

fagandiel &1 @dH THATHAF FdeR @SS Adqdls aid & garel Sfaad
el o T JAATCAE AHT Jie GRebT ZheAd T SIS Argeddl el T9

SISHT ARATET F¥ek Fieh [a90dT AUHT IHIEEAls THATH &qHT FIATH 2T |
A AT TEH TRET TRATABTS [aeqie a0 g5 TReehl AHAUN ATATaRoT

ATYETET FeepT yiatvfaced s |
aferer 9
SEFAHT AT GAIE TRUF [AZTTTT8%
SHiger | e
LIE|
q | #frerfaa TP brg T TEHI, TAUAAT ATl AT I8ehl, [SToadTehl Fau=]
R
R | WERIT | ISR WA TEHI, qAd (¥O%) T TGN (¥R%) faganeie
gl AUH], faaardies orentaa g aw TRTH
3 | R qg AU AICANTR], THUAGT ATTST AU &R, ASTSIT HATAHHA]
TEAITEA &
¥ | WEEHT | g apfeor  federen, UEUerdl Atqem T ERN,  fagandies

AT B T TRUH], IAd (¥¥%) T AT (0%) fagarsi
gl HUH

JHE® 3 99T THUS ¥ q fAUE, AemEd seamsies R o THUS T R faug I«

E5l

1N

gy A fagarermEr o wiqed Wt @@ frere faug Sl quaer IRewd
fagandieT FHETHAF AaeRewH MAAT AT IR T4 HeaaaTATHT [qebepl HT7
FI TIART TG & qTed, TEIHBIHE! [agATATFT RTeTF TUH ATMAHB! FTaER
qIUH EgA | 9 &9 9IS WUHld 9aavdHA® AHAT (purposive sampling,
Creswell, 2012, p. 206) &I ETAT TS TRTHT &1 | AT AT JATGHT ¥ SAT T T ¥
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ST AATEA eaTS] [TeTeheediT AavdTadbaiel drwd TMad (rapport buildup)
AZbHId Fesl dgo AHATHI (convenience sampling, ibid, p. 145) &IHT TATE
Tieusl a1 fF UmeR®  avawRarar (Tierney, 2008, pp. 1-4) fa= urgdm | wifg
Jifgd [eEeE I @ 90 SHAERT Jghdd &l [qgUekl AwRardl TeTET
forgarerder! AAId FHITHT T TPATSIRNTR AT HITAT AT TRTeHT (42T |

%. ST F&T (Presentation of Information)

AAMTSATRE  FRTHMT T FJATGT  TRTHT AAFPRIATE AR e /AT
Seiigd [SRTEaTEEs! I Fraiegd RO fAfv=ra ofidedr Fgaied T g&qd
TRURT B | M FTAR AMGUHT ATHHNETE ARAAE [0 (thematic analysis)
T AFAE TH @IAR AT ¥ TAATET ATHHRIATE STEATRT & Pl (quote)
I AfEUHr B (Tierney, 2008, p. 6) .

%.q. fagarear fagardieea IR T EMAE T eRe®

fagdiessT FE1 FaERewds qUTHAF Tl IRATNT TH ¥ TqATS HAA
afe=ame 9 9 FERIHT AA9Ees JUal 99 Feade TRUE [earaaged arfeet
R AIIARE FdeReEAls GHAHAE T TRUH, TAATHAF FaeR AT qfe=r
T T FAR FRU-AWH ATF GfedT T9 AR AIRTH qredl | Hiid
Jeifad JAEE T FeATSieedd ] R0 WA HigHThl A=AHT (TSR ATkl
FHAT JAEEd 99 THIGMH [qqqTiieesd] TRAHASF FaeRes STHT 9 a¥IH T
A T ¥ YEREF LT | IAEEH! IERISHT THDATHAF TdeR TUHA 7 ol
fagandieears fagaraaes AfFaHT TR FHTETE Jar9 TRTET &7 | | JeAtad
TARATATATEEHT TUHT ST GHETHAF  AAeNEwH Adicd Gqad  wTH
ATART R AT JqT TRUH G | AT THATHAS ATEREEATs [ATETheeeh! U
FH HEATHARAE el FHATHAS IR Tafdy #H (AR afaus 3 |

bt R
G209 AT 9THT [ARATHEET TEIT TRFT THTEEH TFHITATFN JAAT
q | fagamem adferd g 3 faem | Sk u@E | 03 %
HET e
R | R UQERT  FATHT  HERA | % 9k | .00¥% %
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garsd
3 | AETSAHT ARAA Hidl T FAAT | QR Ik | .003 %
e
¥ | & T GH T 93 9F | .003 %
ETARESIcT ] W IIF | .0 %
qag ANE FE= A& (AYAL | L T Q000 HATHT Y Hieh Hel
STIT) =.04 %
o | FE AT wEL T (BRER FAw Q9 YeF | 9000 FaT 950 faA,
e 30) 0x99=19= %
& | IRl QT FQIdEd (a9 (afad | 9% 92 | .003 %
9)
R | Rretpelts AT ANAA 9M&@ Sl | R0 Tdk | 000 FHAAT 950 faaHT
(=TT ) =09 %
Qo | Rretepe T HE@HE AT (RER | L TeF [ 9000 FaHl 50 faAwT
AT ) =.00% %
RrerepATty oS ATHITR FIH | 3 IeHh 9000 FHIMT qz0 fa=HT
T (ERIR I ) =.00% %
STHAT 9’4
¥ fagarerd STEAT HRd 3000 FHTETE HF 450 [GFAT W& 9eF HTT AT "aAT
U T =.0% &S |
A ATTHTA TR [AGATATHT AT Tl AT [IATa®AT quepl v AT/ giaqerd
e &9 2

qMfeAepT 3 A% (AT Tl HH FSRAT §-3 AT AfEUH fagardier THEAHAS
HAEREEHATE FH qUETHAF AT Gy et 37 | fagandier &1 raeres
AT Ataey faame qon fasareaaesr =R Gfedr Seeud T ARl A9 g
TR 2 |

T T FH GG ¥-§ AT @S (G quen s agRewdrs gl
JFERET THEMHAEF T GRATNT TRH B | fagadier 91 aeneed o
Afadeed! ATIHT el TATIT T [agqmadesl AR "iedl Jeaddd 9 9T 9fd
FERT AT &fq T TgT THTS aae gfeanford Tiewar v |
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T T FH FEET -5 AT IQUHT [GATdE GHATHAS ATENEEHATE 4l
TPRET THEATHAF Tl GRATIT WH B | [aardi o FaeRewd A
AT AT 2l q=2rs ¥ fagareges a=r dfear Sedud T, difae afq afq T
HUHT T GRATRIT TRTHT 2T |

T W HH G -99 AT AfEUsl fagardier aHeed  SEerdr Gt
THETHAE FAT TRATTT TRURT 3 | fagaqrdier 47 gaeresd [aearaadl A=
TledT Jeeroe THHT ATY RIeTFDT HATGT UfH AR TUHTA T TSI TR
21 | RIETF a7 TEeTE qewd HEuT ed g’ RERTAT fagardl ety srgene
AT LTI F3T 81 A= RTeTeherl Ih1E G |

%R fagndier T e® FaeR HEM W Agaed (F9 T gl Rieed) @

SRV
TH FHTIRT AT T (qATrgeE T T T AATIEEATs dlieiel 3 AT
&I TR T |

qiferepr 3
fagaTdiert qHETHAS AaBR FAS [qATATH TRA ARTH
AERH e T T e s

fera=or

1 | ®ET GIET | ufedl =ROT e RieTRdl FERTS, AEl AR AR
S FTaTeThl JIhaAT AT Fqera, ATHWTEE 1A T o

A9 ARIF 0 qi faq

3 | ferereer afedl =R HET RIETRd RRTSH, QG TR0 FALTEAD]
TGTIaT HEITHT | ATl GihaT AT ders+, Harsa @il fagaraawr e
GICIEC] ATATAF ATATUR AT [ T A AT Forg faed
g3

3 | HreTgAHT afedl =R HET RIETRA ERTSA, QT TR0 FALTEAD]
AAA  HIAT | FraTer®l IHRAT G FqQrgH, HiaTed @il [aATaraHT TQr
T AT & | ATHHTEE® AR T o9 ¥ AEede RIS qve 9 fad
¥ | HaT A G | il =R Fdrarg Rifererer T dararg Rrareed awRTIH T
T FHAThl  ETHAT  AFTES AR T fad, @ WO
ATATIAAR] FTATelb] UFAT AT TETSH bl ATTATID
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FTATIR ATAYAF HTATEIRT ATNT ATAHATIRATS [TFHT faeT

CTAREESAE]

afedl =R HET RTETRA ERTSA, QG TR0 FAALTEAD]
FEARIR Gfpar dfF F@red ¥ AEedE NIRE 08 qi
femr, 9T =R AtasTas dremur e oo

a7 fwR 4 | afger =Ror Rifererer SRRTIN, ST RO Sfa T E 9T

T T THAH AT EIHA] ASHaT] AT FocATe ToTe T
faer

ferereprars afgdl =R HET RIETRA FERTSA, QG TR0 FALTEAD]

A EE

958 Sle

FTATeTh] JIhAT AT TTS T ATILTH Ak TUE Ui &

ey ey

qigdr =R ATHIAT R 99 T Aiv=d Rieted IwhRTe+
TGN RO AAIMEAR]  FERIH GpaT A Fersd T
ATAITF RIF 30 i foo, d9r =R AfqaTas SR
o foo

gfedl =0T ATRIHT TR hem  fretd, WA T fASeRl
ATTATER TR, -1 A0 LMD FlATRIH FTeh AT
afgr Fersd ¥ ATavdd NIRE 3Us Ui fad, J&r =R
ATTSTE® ST AT fad

gfeedl TRUT ATREAT oW bET RIeT, A ¥ (et
AT TRRTIA, TGN =R AALMEAH] FraTersdl Gienar
afgr Fersd ¥ ATavdd AMNIRE 3Us Ui fad, J&r =R
afsaTae dremur e fev

RrerepaTs
fres v

gfedl =XOT ATRIHT TR hem  fretd, WA T fASeRl
AT TRRTIA, TGN =R AALMEAH] FraTersdl Gienar
AT FIIST ¥ ATAYAF RARE T Ui fad, qEr =R
AT ey T foo

ity Seifad ¥ wey q fagamead aaame fagardiars qu e it

fagarergdre femar T9 =aq g | ¢ feaafg |/ fagandi T 99 Atwaras
AR o Y "Rl el 3eTATCH] [a8ared el | 9 q=R g 9
gfccagddl THT B&A1ER Ui A fagardas! [HafAd 9a7 9raaAr Feari

SRS
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o I T ItezEw fagandiew fa=ruer «fit v fagamerawn Arfaear werer
fagandl a1 weardew uiq afvemes e 9rgar | us fagareraer Rreedd
FEAT & /T Tersd @real R ST fagardiel ol 9gd e & A9dl 99
fareterers e fou, fareterer qgd W9 A9U AR ST A=aT GfF HEw T A
Zarg fgu, a7 fqarg =ree T fag fa=ror w9 7 R fagandt wwm
g AT Y HETTHT el fagardl T Fem q0 1 el faardt afeae=
AT |

et 3 @r% faeevor &l faeardier a1 aHHas AdeRe® Hed R0 giaerd

fIeaTeaaet & BT G | ATBIBl HAHT bel THANT FHASRT g Iedl =R

FeT QTETRATS, TH o BEd TMHT | heT RIEE a7 FH qUURg SET @\

faeandiee awaTeT @ faq a1 T gy W= €39 | Hem BreE T 9 FEe afq

THTIT  AGhd] HEIEE  ATATIHH] ASHHT qawg | GHqaT  RIHLETATHHT

IS UH GHET [GeRT ATTIEdaAT TITSd WAl O SR FHIal JA

TS | THATHAF faaardTel THTTH qieay U fagareraare Heetiie 1 | a9

STEl AT GHTITHET JATIHT TRICE FUgeh I JANT Rwg | AT gl T

EET & 99 AREEE 9 atid @ av e gae T9 JSEgEr 7 I T

FIAEAT T AMNNF IRATAA AT TR AT SATET TTHT G JITT TR

B ¥ HIAHT ANT AT Tedl ST ATSIH! BRU TR B | AT BT TUHT Y SATHT

qUH 3 |

o, fagardiesa! THAHAE FaRERH A

fererereEa! IRTEHT fagardiesd! [~ TRETHAE FaeRE I =R IRER Jad
B | T ARARE RO [GGadHT & FET GHATHAS FaeRe®s a@Ubl S AdH
BARA TART ATTSITHT TRUH G |

&) AfrTaEdr Aqar T JfE JawT

AANT AT AT foTeell AETHBTHAT TRTHT & | Igd TFfed a1 JIRIR @«
gl Ui AT SaEm, ST Hotgdl 3G Y U1 FHTSH ase | Y iaerd
a1 FH [aeardie gFdT |19 e TEEHT @R TRH § | Tel Heddre Al
IfeTd THITART T A GHATIHT AF a9 Hdlew Har v 9 ow, am
JaT FIST fohaTg AT T v saifead aafaqas 9" @ faw 9 g
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TRl UTSUHR G | RTeThes Avgr (6 HAeeHT T&Al GHET ATSTHl BRI ]
A EIEA, TET T g A Al SHEEHT T SR ATTHTEERHT Fg e
ATTATEHAT WOX 9 I T@e@ T FMIRHET 19 F99 ] 9i9 &7 |

&) FTHTHT FTePET ABTIEHGT T TFT TIT [aTE®wE FTETT

B, STAT T&GA | Al HA 4% S a1 ATHTRAT I | 0% S ATHIET &5,
0% Wq AR ATTNTEARET TS | T AR L% BT AST BT ATANTEF Fo |
THATAT qIRUHT L0% HE Ui 0% =6 el HIHERH] BTHT THHT S |

ATl AT T fereorar st fagandt AR e TR Rrsted qTAT ATenns
T a8 9 SUSSA ¥ SXd WEER (A= e | qigHT AfqTEe THTE
fagamafers a1 SY §aF, APl BRAT HMH T TeAdTs TGHH AT IR T
fra=ror @re ga | A7 fagandieg qergs T afqsasde! 87 THUD [eThars T
¥ IEUE Frl | JETETUIhl ATHI-

uF fagarem a= fagrame fAeefad w2 s fagandew faw
AMTATEIE AT ¥ ARG - “TE ST AdSb (bl [aqg ax Aa1 =0le
fesfema” fagareraer afw ws =ér #ifaa T & aw fagaread Twde
g O g b q GreR A0 ferdr | T R WX U ST Uk %8l (MR
F@EHT | A1 R HaEEd q%® Ui /3 A1 AT 99, A1 ¥ /% Hae® el
ST T, fagarerd A, TR FIE @ T AT | R e #erarar
faeandierr @ra  wafaamasders oA ams 9 39 @@ e T
TF |

78 dfaarEsE faar u oo fagandier ath uf gwerEr o9 7 oawers 9id
THETHT 9T+ F#ATEAT el &7 |

M) ST TRATT aT FIRMAF AT ATTHFT TTATHTE SRTGII P FTETT

gfrgd afvar a1 =iiae faad Tuesr ararHTer ATET THET F Rl RN SUH
g T JAEEd GRISRIG TESHT JHET AT fded | & AiadEades ATl
BRISIRT AAT RITFET FT TH AGAT | AT ATATARHT GRISGRIBT el
Brer STl AHT THTAT I I AUH §ad | IaTeThl AT Teh fagared«r
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TRTSHT T fagandl ¥ fad ¥¥9 faaamed oA, ¥ FATSHIR JA1d IR 90 AT
¥ FATEIdATE FEHTET Al HraTel ARAT | AT qfeg 918 a1 fF ST ararar Ty
IR el ¥ Mriye TRl F IR TTHTER 75 T4 9 |

RreThepT AHAT AAAHTHT HIATT [aaTirT aAreEs ANRHAT 97 faqer Tuar ¥
ATHTEE IIRAT T/ FHHA TKH T FATT fagardiehr afaarades WHET R
THA TR T fuarire TRl o=l Sl S | &N ATATaR0Te Seellge T ATH]
ATHTETHT AT fqSAEeRl | HAIadl AAHT W B FdArs
FHAIT ATHTT TLhl B | AT AAGh fatereaar AU fagardl 79 awmy q9ed,
FATHT 9T ATTATHT g7 T IIEUE & LB |

&) [T et e amHier a=EeE

RTeTedl A ATATRTAT BT ATAATERS aROT G [ AMhF AR |
AT TQTE IUT &75 | ATH 397 [aG9THT ITUR FHUHT IAT &, Tarel &% AN =T
MRIEUHT 9ed IANT gad [ 9~ T | Fqud ARMAE fa=rda qAUHT ATAEEET
TeATEE . SAThHd T 9T ANGSH | d=a 99 o 99l fagames amfex 1%
JIHTET T W& RN IR @, Fal-%dl gH, el ARME T e TESH |
T AE A G AR A9 ATHAT U dfag | fagandiars afasaeer
frae=ror g ¥ afthshT @ 9 T4 g9 9 qHTH TS & |

. fagamiier TweaHas @agR fMasur v sifivmassr iaeT

G Ffad T FAeig fagardier afaaradeEdrs ITeedET BRGNS AT HT
T fagaea T Ararsar (e F=al HeT 0 THEIH! B AT qoed ATgH, fa=ar each
T, SO 9 GRSRI @9 T BREE dls Qaiedad 941 a7 7d a9 T6H |
¥ e AfasEsd T el fagandier Herdr afg 99 /R FEHT B A qfEdATH S
FEAT ThT TS | THATE & Sigwg, T ATAHTheR! [a=AT Tauadl g AfTard
ATAITHAT &1, Tel T FRIGRIA ATATHTRT AT af qfefed 9 T v a1 |1y
faaarfier ATHT ATRT 9@ 27 Ufesd ®IAT 9+ G |

FET 99 /IR T (IS ATITEART FIATRT TH ATTATARST AT TITSUH] LT
T | FET 9-9R TSe T ar fESHMAT AeATUen] faaareraar oo Fermd fagandiess

RTeTepdTs eY Tl @Y M1 [GEardl 9t fafa aree Fwan 8 | aHeas
SAAEHT HTHT UM ST T Shavs; g &rirel GRISIHAT 81 9+ fagareraesr
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AN qHEHAS fqgandi 900 /7 9, R g ¥ 19, 4R FEH FHAT GfF ATWHATES
Fafraa woz fagaraa s T Rrasars qeanT T T |

R. fagardiess TuEHa® aeR T WA Ja1

FATT RTTHH AHTS- THATAF (qeaTdiadre fed ¥ dgeord WAfg gHeed
AT AT GHTAF AR @IS qd A Qg 970 eieed 9 J&l
qORT T f6F70d Taq 9 S

TF [AZTIHT THH TG [FETTH graar ToHr aa RBrees © Feardia
TG, THIHAT FEl gidel, alecied ¢ @lered 3279+ g | Jaqr el @87
fazarffes saers g arATAT A9 f&d A= Tl staw gl v
STEEATE FTSTAT T 73t =0T TRFT [ “8e7 J% dgvord Herear Jaq &
9T 7 FEer forg” =t e 91 g & 9fT e g9 el feafE 97 AT R
afer o & [ARATdET T ATl drg ¢ Faed Tl T FNGT TEAT | TAA I
R0V0 FITHT fAZaqTTTH# § FTAT [AATHIT TTHT U FH FEFE FF FITT,
FET FH GOT GT 9 Ga, GHAB GOIGTHT BB AT & 90,000/, [FAITAGT
GG TGTFET 2 HIZT FIarser BT 42 FIR 1 g A Aeardewar aEwrT aqr
T G Il F2I, ATINGA HUT UG HAY FHIEwdls &ve eiardr [ieiEdl,
Gl T ageaid TR, d 7 ¥ TAIG 9 FYFE FATTHT TF [FTATT TAT
9GS 7 &le T ¥ T TGS AATHEET I T FHIEwe UgIges fAeiear
70T &7 /|

frerpes, aifad T Goawewr HegwaTe fagandiens wafer Tve fa de9 awnETE
IR T TG A THHN 9T 99 HqaT d@<ardr fagamaad T Semad e
T A fagardiars ariive 308 fod aed @ fa@eq IR FT TeSA 9
- AIGHT HerdT AR faeardl a7 &1 9= 9961 90 afg, THhTE, 9T, Fdls
Tecll [ 9 @WISE 9 A9CH G e Fer fHerg W odfy 99« =
fErep TRAT | Wb ST Rretehept AEAR-

[AETTTI®r AT TIT ATEHT [T THOH FRU FZATIHT TTITIT FTH TAET
AT faardierg meifved @vs fa7 G & | Qe Aq9maT FTH TIGT T
Rrsreresr &9aT feerar Ffgesr @ aF &7 a7 fagardt fuga Rrsres g7 a@r 87 1
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TG, &4 FqATF FId a1 BISIF FITST JrAT 7 AMGT T GALTAR &TAT
TTHIE 7 TIETE | TEATHT T TG FA7 Fell Aldeward 7 #al aTiqgd
fazardt arpa AR TR=AT T &ET GEATHT 9T FH ZRAT T IITRIE 98 g
fegdTegr | fer AEIT g7 S fARArdiE aigeE gRAr 7 Al B ARTHTaErs
BITHT STTAFT TRIE=AT | FAF F=RAT I1 TE a7 & 7 4T T FTAH
FICATE FTRNET T AT G FIRAT 07T |

ATTATaRH] FHSRIE BRI [Geardies AU T IAeeds Rddeed a9 78
FINTGT Addbd! dRUT RTeThewd 2Uh TR | IAlewdl dI¥RT W9l J&dl [9dr-
T arte fquer @1, Tere faE, griens g Rreeeed 9it €T a9 )
FRTRTHT e SAfaT aAfereprer frerper: “Fagandieears wrael f&d aer g F&eE |
wrEeT fquer ot IEEArs FEAET e IfaHeE | d9ar U T g
el fa e oft et afes | a9 FwmEr afvarase 9t 9ednT e L a7
U ¥ ATAERT Gq¥ § @ a1 WREeT 777 fauz fagandt qu= #31 qfvea g 1

qo. fagardiars srpantaa SMTeA AW ¥ fauet fawrs

Frearal fagusr Rriedeed ATl 3= R1eT foaeT 8% IR AETT "EE a9 T
faeprer, arataerE dar fagardiars faq 97 Mee ¥ GRIHeTl aRAr qead T
B | AR TG FRHT TAT A=A §aT 99 IAleed (999 [qeaTddel HIHHT Jqars T
T TRUHT (997, TEqT AFeRaATs SqTaTE T TJEATATs Aeaqiige AT Ue, TJa<(
Tl ¥ WA o &1 R ol 999 | A a9 GEIHT AMAHAT AT R
fafepuer oo T f9&dl &0 T90 FAN TRAT 997 gad T e argud | faed
fqaTeraer! FRAT gl FXT ATEHT YA T, qA9Fae fqa ad Ok e
EAHT AT AT G&qh I @ GgT T THHT Sedl HIEes F A9 A= Tq
ATRATS ATHT RIeThe T STEl AT T FATH HIF T @Ioiehl aTSar |

forerepehl ATl AR AT (99T &7 qeaErvel WA oIl FUSKled [4#IE [
HIFHT FIH TG, G7 ETET Sl YAl Al 7 Y21 @IgY ElRudl araw
IR aar & 795 T 2% 237 | THIG FIGT T TOFE &, YUT | GHGEH el TH
figT @ FGarg 77 T 7 7 FIIT THC g & T 7
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99. fagawer T =rET (Analysis and Interpretation of Information)

AT [eToHT STHHTRI! a1 (matching), a3 6= (classifying), ITHTITEHOT
(generalizing) ¥ fer=i(specifying) 9f&ar aTE=g (Marzano & Kendall, 2007, pp.
44-50)l TF AFTTAT [AICTUFT FEATT  AHFRIHR GEIqaTd qUH T el
SMERIATE 9T (matching) =T faeaT Serens us ofidwar agafed T wiF
TFRFT AHFRIATE FGadl Fad ITHAT aiieew (classifying) TRUH & | 9 79
JR=STHT SATHRNIH! ATATITERT (generalizing) T grounded theory &7 aTar FHT
HI AME TRTHT YT € AT AEHRT A7 fqger=r (principle or theory) T Fwfead
g R &= (specifying or theory linking) T TRUHI § (€. TAHT A =e)l I
HATTHT TARNCHE AT (G777 ATHTH] ATERE® (A=A 39T fahiiea
TH O ORI SAHERHET qaednaa fagarare =@ (specifying or theory
linking) @& fagaTe (AT AMeTiRd qUR) 1% ITANT TR ATHIHT AGER A= T
SUE fawE IRuE B (Meara SFdaeResl e, E@aAdAd ¥ I T
BERIRIRI A e ) 2 ]

Q) arfereer X AT fAaTdiesed fAgareaaH T Ee ARHAE AdeRATs TRIRATH
JAAT Afed T=qT TRUHT B | AT FaeRewdh! HRU a7 AIdh! Tealel ATaR &
RS | F) ARIEl- d%: [FeiR [heiRie®sdl FaRaweedl T AqmaaaH
HIYGUE ATST ¥R ATTNTEd a1 RIETFdl W1 WRF Grddl g5 add
IHEE ATHT JRTSHT ATIRHT Hed HIAE®E ATh avIesq ¥ ardiesia=d
HTHE TRISEA T HIel ATEd Foge | a¥ AFATES a1 [NTeTehewehl JhTgHl
SHEw®! XN FFeR [qadqTATH! (HIH FEA T AR Fled qAlfSUH g7 |
@) A FHA (id problem)- fFeiR fReie®ars ATRS THIST a7 ATATHIHR! Hed
HTATATs 90 ATSH Hedqd T grg a¥ AF e’ @ [GUhl ATIqHT HIRU
ATHT ¥ TR T ST ST F49T T (Gibson & Mitchel, 2006, p. 151)1 #fa:
quead fagandiers fag sardr eifa T qve awra gART a9 g5 | dfeer
JAFATS ATAT T ST & I¥RISHT ARG HUX TAT FFeR THN & 4l
afe=T T 99, AFH! ATIRAT IHHT FAeR (AT TH Fiebw | AT B8 TH
gieRaTeTE § wRTHe a1 Wiawg | fagandier qweras derers Hae qar
U T AATIHT eTpEed A9 JqAiedd  FIHHT TART AR AT
FrRATArd AT AT AR == i AR Ir2av |
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() T aifasr 3 A1 9&d TRUH, [qgardiess] qHRAHAS TaRREE THTATAH
AT fagareEe T TR, AT URIHeT ¥aT Bred | WEeT & Al
fagameaEse a AT TR Al TRRTSH, gFRrS, e gaF, A1 o AT
[ =Y =RW IR 9iRanTd &9aT1 Afa o (Gibson & Mitchel, 2006, p. 174):
() YRTAEIETAT QAT ATEIRT Tee TYAT T FAI9H RIAL T[T
EET ATHH FFed MG T4 | Tad FaeR q@I8Td AThRA &l
ZEER b Ja9F T A gl geder@ ATTeasd T ATArERe g IRl
RIETAT 39l A favara foclt @t srear 9oz & T 9 | qifgqeT
wfg & geer faq @, gwen qfewd ¥ e At IHEen g (@)
HETH Gel T e T gEEed T TREdate AT YTerel aaeHt
IREURT FAER a1 THAT & & FFeb! [FA1 987 % 3 FIbl IANR g T =1
FIFAT Mg | IAH fafq= fa7 qerars qHeT A1 @it | THAHH &L
IHB! TSAH T AAAT % T, % A3 % TRIEITHT FT FGBR TAl, AfTHB
JERYT T AT & G ANG | ATHT T8T Iqhl HA AT (a9 & g, 9% T
AR qAT T3 foorepl GFa=gals o SNaHO & B ANG | FAWICHS TeT: ATHT
THETATS HA Wbl @, FHEE ASAT & TATCH G, AT HITAT T AEeh
F I ¥ (o T THAT & g, MG | AT PN Fheaddis IAH! THAT &
Bl Ry T U9 | I SIEERIEl @rSl, T, ¥ faeewe qgr
QEANUAly THE e g (1) WA FREEH QT AT qA e
LT afe=d TRufs THIETH ATl a8 | GHTETTR GRTad JUTdesdh!
T aAEg, [daEEdl TN g, Jod® YIARTH q@ a1 T HeArsHhd
Mg | SUTIERdT  FATAHIATRl  ATIRAT  JIiehar T difers; T (&)
TS T T4, TAET T I PAHAATE THGA T GHTETHT SATAEER]
qfe=T iegebl =ROT Weehl STl THET FHET T GRIHAL Glehal T ars
1| T9 TROMM YATITET AThel AT THET a1 IJUTAA FHII g T T,
AT SNTEF gvg ¥ ORTHT ATl FednT faar 5 T quees HrE 19
qqH gy | fedEwd AR TR AAUEAd FeR (MAARl dRETAT AT
AHTTh UpdTe® fH I B R faaiadrese T =RUEsd STH! agud |
A IAEEH AT AGATveAeh ATTHT FAraea= T G T Taed THTR
qrEar |
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(¥)

®)

AT geqa TRUHT TAER [qardiewdrs Sema=ar e fagamaad sTeiE
TUGH! YART 9 bl A¥ AT T8 [aqandiel qargor faeaar FeanT I+
AT JHATEIHT AR A@Uepl g qrd Rreres qfq T eamgere g9
qUHT F | 'Prevetion is better than cure’ ST JTATH ATIAT €1 | qTferehl X AT
TGIUHT HIATT GHATEE ATIT T dieed | qeaTaa fagardiesars proactive
counseling f&g e @fF=ar. U T fagandier IRQ@HA® FaeR f@sds
ufg IAATs TIHIE a1 AR ®IHT fd9Ua & T retroactive counseling T
FIAT IAATE TIHTE T FUATh] ®IHAT TV AMIR FFeR TRUHN T | Tl
dfeeprer fagamdion e fawr@ Wrew Afbed I BT AATAA FHITOTA
ieTdar B (UNICEF, 2001) | STRITRE quse afaqar AfAfy=raar qar qie=m=ar
AT ATSG ¥ IRUTHT: IAATs GAREH! ATEH] AR d1el faze T,
gieRId T, F&AT fd q9T FAT Aied aTeay Avg T AgdT 1 FE TAATEE
AT g | IS RN fagandiesers proactive counseling &g 75 .

Al geAfqAr fagandEr SaMemEd FEH TWISA  [AeaTddesd  Ardsiad
agSodl ¥ QRN FUSHN YANT TRebl a¥ AT FARTe fagandisr dargain
ferepTRrAT FEdNT ALATTRT ISR B | RTHET AT AT goebl 79 fagandiert
At faerger amfT Fedi qATST &l R JAATAd S@ ATHR ARITH
TULH TVl TWIUH] GohIcHeE HaBR (AATEA) I@Eel AT 8, T A9 HAA
forgardier IERT ¥ fawrgars Ecs g a9 F4eT (Gibson & Mitchel,
2006, p. 8), AY TRTHI FFg, | TRIHITRTATA AT UTelhl FATSIHIIT [aehTaesl AT
fafr=T ST TEART T GHS AT a) YAT TTETA AT TR (BT T T,
b) FaT UETET F A9 fAT AT HAT T AT AFH YTHIA TRISH, ¢) AT
Uered AaTehl al AAETd IR AT3AeTe A, T d) a1 yrerdr faem
el TR TATEH T[0T a7 aHrars gers (ibid, pp. 173&74) | SATaTaH! Faid T
farer g3 QT SO A1 AAETHT AEINTF Hed ¥ AWIAH] GEEATAT 59
ZEER Yed T ISP, T FHIATSHST FHETAT Fedl T qRTALETATR
ATALTRAT &7 HUH AT JaT ARx =feRed fRar & | Ta=1 el Jare
frgardie®es TURTTTET TedNT Ta G0 T I=aaq (G TRI SHIEEHT
HTCHIEATE ¥ TRE Te1s8 (ibid, p. 50) |

fagardie TR e @aeR M= qar e TR GERAT ArgSTaded
T AEccaqul g [reTheserl I¥hTgHIY J&qd TRUH G | RieTdmasaaTan
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AHETAF AAeR @+ Hed Q0 Yiqerq fagandt sfaa ar st 87 | =
qgeHT fagadies Afq9EHdE 7dd GIad B | A9 T HUe o giderd
fagandier arg oxar SF9 | Hiaua fagdes araar wfaqras T9E S |
TEE ArAATTRE A T R AR FR0 qi freardieeard aemae
qred ATqrERe aqbl | WEAT AT AT T@hT  AIHIEIREEA  ATHT
ATeEdATs TETSHT INRT T ThHT TSTeHT IR fagandiess auHe s
HER @S [TeThe®ed! SeX & | JAU ATTATTRA ATHT JraTeATs (=T,
frmrr 7 Qi SR fam @@ fagandlews anemgas eraer fAae
T Gfepe RTeTehe®ad! AHAATS TIhR T Ak (Kordi & Baharudin, 2010)1
AfeTarequ AfqeTadea a6 FHAT [qaT a=aesd JergHl (@rg TR0
AT TEEHTRTEN 9 o T JAFd ST @ | ATF] gJeaesedls
TEE UG A7 e T, TR 9 T SHleedle 39 [gehig STt AUeT
&, TFH! AT IJART T, AT AMGF Al TH, IAETRISNEG FaT
=0T TR {gah Aol ¥ HST ®IAT I &4 &l 9 J=alehl Jarg 6l g7 |
T ATETARIIO ATTHTERCE FEA T FHEA [AA@ TH AT FFgHT AT
AT T AT T 95, |

fagadie®sT THAHAF FdeRdAls &d T4 RIeTdd [qegA o\, &7 T
FTAT AATT TATT G TeIHIT TE TTURT FATTRTHT T TR bebT G |
ey fagareadr wrHe AT qEede g AT ehee 9t Jedd o |
TIEATATHT GRTHYT AT ATATIAT TAhiad F9Tehl ARATE THIIT T Febebl
T 9t B (Pattison, 2007, p. 6). fasfad IweEdr et fagamdewdrs
ik® 308 feg= el fagandier e Seagad T SJdeRe® Aqiasd
g% fARTeTeR® TRTHT (preventive or proactive counseling ) TRes | &« et
TER RIALT ITAT ATaTd | FIH fagandiel =dr aeR Wt Sadrs
AAITe{heaes a7 URTHLT STAT el ol IT=ARICHS ITHET (curative or retroactive
counseling ) X AT ®ft fagarerg «@fv=s (ibid, p. 6). #fd fasiaa Feter
JTATNTE IAATHAT ATTH ATCATT, ATHATHIH] ToATe®d] U THET 4T
TEARIaH faaadies TF ISHT WA U9 AG<ITHT [aaqrad Rl HaHA
AETT WX Ul Ifgvm | AT AT HT 9f eI vl Ag g,
ATTATIFRRT T@I@h] FMH TF fqgaread T 949 Ja=ar TGl SR AT
ATALTF ATHT & |
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(9 fagandiesmars aemaAT e fagaread aRiE qve fafaer gaRT T T A
fafr FrEaTdT SF 9= T Y= AU T | AT AATTeE a7 AT faf
JIcaTe® g W=l (e.g. Verginia State University, 2009) & qf a7 fafar @am=
T 3favg | TET QAR ATAHAT TeR TR fagandiers amiifves qug Aafad
farerepeears fade feuar © (MoE, 2009), &1 d=r ¥ Hifg wmer wie ufv
fagameraar fear T ATl TART SUH! THEMNT GRAd 9UR B | AT 6ol
TATATS ATIMEATHT TETHT AT AT 67 TAAEF grg, Thel AMANE 0
fem €59, el Far &7 98 9 a7y RreTeEed AMigE ®IHT WIHR TR
qf ¥fEws, JuiF IATEEAT AR - “ATfahT TERTTH TTHAT AT &5 Brell
V| AT FAN TR ATEIAHT B FTATHAT BTHT AT SUAE G AR
AT | Heward #1 (valuable innovation) &S Zafaae @Y sTeRETd T
FTATFIT TS A~ gad (Print, 1993, pp. 217-246) . THlEwhl ATH HY
TESA | TF A TR 99 IT FAEITHT AT IAeeH] ATa9dE AT T
[T TNTH Gl FFRIT T 99 dfEws (ibid) | TR T9E fagarerded
TR G TS &1 H SHTeIcd -5 I aT QT ATHBRI 0TI
qUAUR  gad fawied  gq:feretor oiifT (normative re-educative strategy)
ATATSA T | fasrel RTeTepe®a T 987 &wH MR f6dqr fad@ Iury sraaer que
TGS IS |

9R. TIRE®Ee® AR (Summary of Findings)

TH AAITF IRads AT Ieii@d [eTdeedl Scay ATSd T ARISTAT J&qd
TRUH B | fagarema FedEEd 9 990 T @ TR¥ ThRE] RS
TAERE® @SS | HAHAG [qqa1dieemdl FaeR gargd Tard aT AXAGH
TOHT [aeaTaaeedT Hel RIeTdhd TRRTSH, T of hlgd ¥ [dad o ATqHTdS
forer fod Tesd | Rredesal aRUET Bl faeardieedl GHEHAE  SAdeRE!
GIAeE, &) ATTATARH! ATl HAT T AMGH (qq~ar, @) fagandies arsman
ATEhHT ATTATARET a7 Taed %, ) Givgd URER g a7 STeTarET =iRiae o
A3, o) FT=dEEAl [RMED faarer afde amar gq one o | Rrereewe
SHITSHT- [qeaTdieT THEHA® AR (MaA0 T Rietde! THahl Jarg qwal
S, AqTTEFATS IH SNRE gE TR T U8 | fAeardEeesr aners
FAERATS &l T [reTehept faqaara s, faq 7 adae ovrg qar 89 a8 ar
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®F T faaead T gy WETETATR! FEal T a1 (edeEars § AqawEr
difew foq afemg | AT aqemEd #1aH T HAET Rigdes &) faed
forqareraent ®rEHT fadbedr FHH TART T & FERAT I Tedq, @) TG GEEHT
AUHT AATF, AT T FANTHT SRAT AT S, T ) AThRA w1 &THT T
ferdbept 9T R faardl gar Rretede ATRyTa TR FEaeR AFRTR FH TES |

9. HE (Recommendations)

o e HeAToIer fagETerEAT WRIEl STAT AR T I

T T TTAT RIeThe® HeHATe FIAGITdl g TR @R ATRH T dicheg, T
SAEEATSH(S, [T TTMRT AT BIHE! ATIHT qMCATHbH FAT T A3, |

o WIWE ATATERIH AT Rreres A fava fagameaet s g1 19

fafaer fa faue T wwHug Rresar @fT qdamdeE arnaw &g Rresd faem
FEAFHH T T | RT&T AATAadl Aifd, FEHT AN TH G T STHAT [qhTae
Nt faf@d (written) TIT 9@TST (taught) TTETHAEAT FER T 949 3@ |
JATHETAT AR HrIhA g fren wererg 7 Bifg foer aaser faewrs
AU TG FH g5 | 8T 9 FHEATHAE ATAhebl HIHAT AGIAT T
(case study as diagnostic evasluation of problematic behaviour) HIR®T IqTIAEE

JERTST T FAN 9 (action research and counselling) &1 fauga®r v
fareroraT TfEuert © a= AT TN & Theh! S |

o ey TUSRET AN fapeqans SaawA T I8

IR U AT oIl qEafead AdaTs O G Tad A STval e a9
qTBATS TATITHT AT YART T TRUHT ATcal, Tl T Fraoliqer el ageoial
fagareaer wfecdare AW | AR TAHFT  ATATERIHT [qebTae T 9TRIR
FUSYI T FeAeAarea! AMd gl (MoE, 2009) Ha=THT Riethese aadrs
HTCHATT TR, ATl AT (qepTgehl WRT TR, AThel aie et |

o e AT TUSRET SR AT fapr e JART T 9

HATT AL RTeTpeed fUdy d8 @Nmg+ a1 seemad  (disciplining) &
foreheq @IoTehT B aX T Tobebl G | AT AIaehT T8 TG T qXHT % &l
WERA [qrea a@dr | &er fagamea e, dfdeqyg Rress fov am )
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ATTTIFATS ATTHEIHI T FHRICH aqTD, (a5l el 97 fdd T @l
N . X A X X X C =~ . A
TART TR | e, &, ¥4, qdTe, FAHAE ATATTH] THATHT HH TR | I8 A
ATAATED T TAAT [Aeprerk {eAfa==a Tar | =gar T s+l fanmse
qICeTHT IUEA & @IeAehl THAT [ebredicn | T frerm sifeprer A Aue!

o

HATITH] A=A T fastebl dreftel (Astare Fars 9ra 9 |

Yol G ATAATES AR Faed | A9 qaerAT e wad fuesd ¥
afvrsraes aer e ‘two in one' B AFS, FAT X g a1 fafvera frareer o
AR AT 3TAT § Faa A1 FAT A8 T I8 | A¥ A-aarTehl "qccd
fa9rostel TR 9 fewAr =g 99 ¥ A ferees T s e sigen
(foe D) A8 TR RIS 98 | AI=aTH Higd a1 FTaHdAs g9,
afeet RT&Thel T ALATHT T T9Te, T Ta ¥ (g T g9 |

9¥. fAsHY (Conslusion)

fogareraar waHa (e arareRe AR @i Rras qarer fafasr 9edes
e U [qqarerd®T WRTHe GaThl TWATHH] HATAT 83l el QIR T AlhT @Il
FHT FHSNEE GUH B | RTeTF TGN faerasdl dagromEr afg aeRead!
NCED (2070BS) & HA T+ U HHWEE dfecl TR0 FUSR TUH F d G
Iooi@ T, TGN =R &1 &) [aUgenl I ATd RTequr FIEAT AT AATTR |19 T
fau fg@ruer 9qu ofq frereesa o fataer wamr WeeRr grsuA, Rrete I
FAARI AT, o R ReH 9y fagureme 9 e fawue 0 @)
qadaTHhraE R1ed Jany & (faea fagaraasr aregs) a1 Rrasd fagardier
AT A9z WA QRIAT, eXaTeqEl ¥ Gedrr i ardarerer A T 9w
AR T FIIT FqFTE (meaningful learning) &7 TEE @Al AT | @l FARIHT T
& ) Far gaer dfaEETE” aifas ger ¥ aierareHed AUt A9 AT B
ferooraq & TSR UTSAT | WY Tt AATT TRTHT RTeThee JaT FAM T GHAAT
fargamerar T qRTWeT JaTeRT =T AT TUHT (qbra TEHhRr qaRdr gt e | =
TR ) T faeTE” B wHE AT (Ul gddl Yyewdrs 9 9
SHFRHAF SAhd TREUH a¥ &9 fGF™E T4 1 T AT G809 ATRTH
qftgadr | RieTheed dE9E FH T 9 U AR AT IR AfTgied
(attitude) faepTr TTHT T FT FFAEH/ FHreAar (performance) I@TST TIHT AT
AGHFH! AALAT G | TAHHR A-AHINAE AlcAareT HRO fagardiessr qwan
i@ G | ATATTEadReER AT, HAAT ¥ R a1 sfeqarqul afadrasdoden
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FATAAT fagaTdie® fqemad s A=Al FHAT GHET IS IM@UR g | Al
srarearAT fagandier gargior fasremr fagareraesr qfwer ¥ qRrAeT Farer dedwd
e R TGHRI WUR AT HI RTeTH AMAH AThordT @l [qhrgT  TH T
HATHTA ANAHHT FHSA AT |
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%. TFUT FTeTTeRt SraedT, auWedT ¥ RISl U™

J=E ARl gt
geeg, T/ faE srae afiwg Au

A9¥ 9K (Abstract)

TYITHEl GUETRTTT P18 ey qeg =7 P18 9f7 T &7 1 J9rerqr Jasr Rrer
JUTA T YT FHT FIEFE ARG 7 9uE gy 1 T Rrer serer
FETTH, HATTT RIS RTETenrs gimeg 1 g @A Srenea wer Rrere
T T AfcraE RIETAT g e faweg | TIIerHT T8 ETHE GHTE TOERIT
Rremrars eifgar arosvesqare 7 SITaRE RIemsr Taaefl aarad g FavasT
I T R AT 9eug A9 ST RIS GISTHA [HFER Fwad gac
WISFHH IS SITETIHT Feil FUTIEF &THT [ Gleheeg | F T 7Tl HTHLT
TIT FFIT GIT T FFIT @TH FAITH BH T [A3ATTaeeears aiis
ETH UFHS HHTIT G gETT TR ATCH & a7 9T AT FRAre T aeEreTH T
A= THETEE FF &7 HeT THEEEH] RIeF Jaergd Tar JarT 97
ETNETT, GIBFHH TIT GIBYEAF SFACITIH, JTHIT TIT HIFT, [FaTT Fa#q,
frzarerd q==rerT aor il aRITIT AT [T qaeT | 5 aEerar T 7
THTITAFET TUITEE THH g7 HUFIA T TF [FATTHT [F5T TIT GRIBRATATE T
FHT T AAFAT AT AT T T FHET TATATTFT G TIT & | TH AGHT
TIT RIS FEEfaa §eT T=rad, 9T gAY A9 IR dige [re,
TR RTET wIga@H, T Rram Rree gitew, FaEla ar @igla gred e
FSATTTHT TG T [ TTE®, TITHT dTHF Gl AT Saieyd &TaT
FATATF TN FET GHIAEeE T HET omerg geqa TRTsT & 1 7 @ T=T
RTeTresT STHT 33T TeqT TeqT HATATTEEATE I FHIIHE ETHT THIT TITT THT
T |

HET _1Eaet (Keywords)

argg ftem (Buddhist Education), stgar 29 (Buddhist Philosophy), Tirw=ar faret
(Gonpa Education)
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T fagarer @ (Gonpa School), W@ @TST (Bhot Language), ¥rvar RTemr qregsw«
(Gonpa Education Curriculum), ffra® (Three Baskets), Iir=ar fererr fererss giireror
(Teacher Training in Gonpa Education), g3 3949l (Buddha's teaching), Eﬁ?{ﬂ
T9M  (Buddhist Philosophy), fTeTel U&RTq fa@m™@  (Teachers Professional
Deployment), TRFRITA I=aT f1eAT (Traditional Gonpa Education), ¥ifted faretrerr
HAGTY (Mainstream of national education)

q. fasrr wawr (Background)

T qETAH! faer wrenteas A ¥ fame qur gt §% e g o
weATicns forvae faeT ATaer Hecd § g3 AT S TR | AT qeaT Hied
U0 A AT I AUTAR! AMEHET AT TUHT HAT T FOTA FAA QIR
He e TEHH d3dad fafq= 9er#! g@dre difed v o grfiesesr feard
giaqred T ARl fagarey § e farem (Gonpa Education) &7 1 ST gaud
gfaaTed T AUHT Rreer Gest wAr Sfaq faeT war fawraTer ey A
FIR BIAATS TRA LT YT (TRl AT AHAATE AqThaT TS, |

YTERIASHE § AUTeRl Jeadl [EHTAT SHT SEend A AT ardEEd o
Yeeh TTSAT AT 9T T agd g9, 3907 ¥ Afec ofe fauarel seqa=, e
TE WIERIATEAR RIS T 99 9 &2 AT | AT TET-TTSTehT
ATAT STHE FTee I & TagH | gy TFIRTAT T&H 8¢ Hewd g | e J
forearepr it farerr, Srem SRTEG WE, A9 T FATGR! FFRIT GHT TH TR | TS
e AW 397 ¥ ATISTah, AEEF T FeAT0 (HAe qiepr fare TdeH | dedg u|
T IYTHT ATATRA RTET Y&TT T SATUHT VAT UaH Sigd aHeb! fo=ray qRedfis
LT TET ATURT 3 | (90 qige oF 9ol ed faoayiae! Afqardy ¥ SRrs
RN T ATARE (el qEATR T [agared AUHTl STahl qaAT Teeh!
fAfFT TP T rafd Usbted Tqlepl A9RETd ATEa9ASAT Ue | FRAT W= 9&l T
qhT  9NMeTeh, oTfHep, WHidH T ATEINE H1I INA &I Fv5 & | qqd
TT=IFHTeRg TIaTHT ool e ATTRT =T R8T adH" G HTAT 90 hraH
TEepTel =T RrareRr At fafiree Hifes wwERT @ g |

Q. AUTAAT WRARWIT agy frear : (Traditional Buddhist education inNepal)

Tarergr Rrem faewraer sfaeraarg At &1 99 IrEiHeaig GaTSTRl gafad Afd-
feaTs, AT, WERRIT ®9HT Fod ATTH GTHE q9T ATHNTF i AIATES
T fueiare bl fIdiaT ed=aRo €% SITUel UTgwss; | AUTeTHT JT=H BITHT aigd T
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TR RTeT TREORTaTE AWTIoTe e aa=aT 1w TEel Uevs | “FIge dH-G9TP
giTare e 481, TFET T [eEwdr agEaw Fre RTer-d1EnEr e &gHT
TIYT 9T | 817 T THITHT GaTT TR G5 RI8T TedervamT agiisd wal i |
grEfiT AR G, @HRET T TH BT GG THFT Paebl &GHT EH T AT
Rremr-drer fa e qrgeeg | die RIS gEear IR 9T aige @9 (Buddha's
teaching and Buddhist Philosophy) @7 #7&rfeer far | =8 qrear aar qreft 7y, Figer
FvIA TIT e, [Afye®, (Three Baskets) ra# i [A9aew 9@1s &7
Rrereemgrer 7 aar Rrem gara afk=ar | Figer Rrer gifkanfes e gad &4 769
T HlEeT §9e qIaT FFTY | a7 RremEr aore e 1t [ diee frerer g
HEAATIT TERT TG FTaM q& TUHT T 79 I AT1E AT Sgd aHebl I
g 9T dfear F A9TeET digg Rremer fawra 9g @@ aquH T Al |
YTEIHRTHT (AT~ ITETE agd RTe Hea=el AT g8 AaTdie® TITdaHT T3+
I\ “Fafaar-faedr  frgeeamad @@a fregew  aige @9 (Buddhist
Philosophy) & g7 7 797 JTUH TeI GiA AITHT i Rremar A
TG WUH GRE g=g 1 U TUT AT dige RIS Frere e duraen Feidl dar
g A TET TG | FET FER T TEEEAT AT &9F 97 9T dEaa
qf7 ar Rrar Ffereaedl qrzeg 1

PO TATETRT v TAT TTAT STATSATRT Tlgell FAROMAR AT ATAHTHT GIAT JRdTer
JCHTA Wl IR A Figad AT foare TReE f9ar | T reaar
IAESAH BIAT ATRAT LACTE AT ey, dlfgded T ATARmE idew fau
TS (AeTd ¥ agd g9 TOR-YERH! o Afq 9 9Rder e fage
Herafrgde® |id I9ET W AU&! 91 | Iie® g9 ATl AW &9 oA qUeh
SAETHHT U575 | T9 THReb! qel Ui HATd F9THT T TUTeTHT Ufeell Srge erHeb!
JTT IUHT T Afhea; |

AT FOTHT I3 o AT &7 1T A AT E Wl BT ASABTAHT qfedl Tdk HiT
I9THT SQd gHHT AT AU qTAT 35 AT I (SAE IS Aqd aH SATIHAT
qTST b | T I [SATS TS0l TRAHT A fag =g o 3ierd,
& qIFFTE ST [agies i JOHT AT TR H%Rd ATITEe e AIoTET
eI T T THAF YoIe® AT THT (90 | aqufeg FHAT AE S9TAT A15e e

L drger e, 00y e v o, frandf s avew, T %
2 dree drgATd, R04¥ ATAT Rremar frera, frandt oww svey, 1. R
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TIHAT IR G, | T THRA ST I AGY gHA SATIHAT AT AGhT TATT
TATeAeRT fEHTCAT HRTAT af qRepr o | HERd ATTETe e AT eEfed S o,
TITHHT TIE® gy TMAEEAT AATT ATAYT T AAAT | TY RO ATTAFH
at Tl fafodr dfgusr deg geaars JTaR AR HAd: SaTadl [@HTAl arTep
HITEEEe VT RIET JOel sTaer " ] ATCHT B | TR IURT JAT Gy
TYEAT AT T RTe JOell WRIEddeid TqTadl U TH@ ferefr gomeres
BIHT AEATTHT ) |

3. vt e areEreRA ¢ (Gonpa Education's Curriculum)

RN ITSYT qAT AT FAHT ATETRA w1 RTem (Gonpa Education) Forredt afv
WRIIEFTALNG TqTAR Teh THE 7T JUTCATRT EGHT AeATTH B | TRIFAE  HIAHT
Treqr Rrer gorrerr e sanfed Sgg g9, Wifeca fa9Te TRT 9t wereme
THTOT, TRATARIAAT, HeATH®, Atqad ¥ faqa o) &1 [quaessl Jeaa9 g7 T |
I WM et F e, fger aifs dRarew Gy aweEr yHE e e
TOHT AATTHT B |

AT ¥ FUMNS T 90 & ATH Y MG R ARGAHH AEATTSH SAlTFA
T SEH et ot e amawrea faere smavadarer aRvdgfd Ame faed
EAT AURT 9T | g gEIATAE] SO Of AR faue weaer ey fare
FrRITaT ATHATH] LT Ye0T TRTHT AT | I9 9820 I 000 FFAH! TITAR!
YITAGTHT eIkl AT RT&T q Fel T Tahepl TUITAT AT Joold TRUH G |
I R000 T FoehT AT fTETThT TFI-IHT SHRAT T AT TEHATHT T
AT Q%% ASTHT TrTiaeee T 094 TEIAT Felhl AT RT&m yarg T a8
fqT & Aqurerel 9f rEAT gideeyar S (9 | S SER g9 200
TSI TAT ATIROT AF] T TATABT ATHF FeRlqepT TETEATS Tl HAUTHT
e fifa fauer g1 g@ aftgswar Torer @9 W wita, fallw, 9 T dre
TAAHETIE e yate e anfn RiemeRr wgw anfer @Rt @aemg feretenr
AT FHTE T ATF T g9 TR B | a9 G=HAT ATRA &1, AT ¥
foreror gferaret weawaTe fotem weTA TR Ut wirear fvemm woretars Afted farem
foreqretrs aftear RTelm YUMTClTl AEGRAT FHTETEO T FTAHA RIS ARH G |
T Rrerer A HTAATSIATR ISAHRTHT AT qeTAIed® &l | IedHhA T
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AT faaT ATeTvragy R1er 79 Afbed | I 0%, ATAShg aTaasd TuTe
5 HETASHH! AATSHT TSR [ThTd brael HET-q MG HET 0 FEAH! T
foterr qreFHE qAT AEIIEIF (Gonpa Education Curriculum and text book) dam®
T YT AUT S9ThT [T~ T8 AT AT ekl @ | qd Tq 49
R TA T=A HTATHE RTET IRUE, IEAFRHE  qAT WIS HETeEl, drHieHT,
THRTIRAT F1. {. WETMET THE, THAF IS AHLTATHT FABT TSebel e RTET
FEAT-99 T R BT ISIHH HHOT 79 R Aiewest A | |ier Mo aaed #ar-99
AT AT AT, ATTETT U, 91 99T, gy R1E, Sy g9 W 9w fauy
YOO TUTE ¥ Fem-9R AT ATHATT ASIS, Wi STOT, gy faredm, gy a9, A1gaq
qr fawr Yoo qUTF TR SFAT 4000 Uuligekl Tedr frem IE Areatwes dEeRl

QAN N

TSR BT TUTel Sgd HETAEehl INATSHT AT SReehl g |

8. awar e Rrets ufyretot : (Teacher Training in Gonpa Education)

e Rrerars Rramer it AR YATEERT T AATS ARERHT Ald dHwd
IeAFH [aHd dgdre Arar Rremel wEr 9 I 90 GFHSEl dIedw@d adl
qreqTEd® (Curriculum and Text Book) IR TR AFIAT HATIT Teiad S |
T fagaTaae®aT YaTd TR R1emars TR saTS el AT TaTHT eI
forerepewept fotetor faw T TOWT gerdrRr AfgERfa el i Sifere STTeTfeRt
faerd & AT R0%9/0%s @ Qo fau Rrerdsl TERT fawra difaw (o fr
Ared qferd dMfeH FaeedT Goard= e ATTH! & | AFHT AT (8T arferd b,
ag ¥ e arfeH #es, wgars e/ faerar gera T frereewer @
fterepeR T9Ta fa@™ (Teachers Professional Deployment) dT.4T.€T. S==maq 9
freard difeuer &1 Jua WEREr aftaa aseewr wfdfes q9er dreg
HETASHUH! Ik TeaT T SMMereh aferd gl GATIFAT °fF  Trear/ FaeTar
FeATIT T RreTepETenr AhT &A1 Tearad 9 TRUST § |

Y. IAfq ar Tpfa W IRt qouaaHT Jeadt dedr fagamames - (Registred

Gonpa School)
I PR ATHAT qAT ARG I T F=AT aHF TRTHT [agqTATe®

=T, T&FA ¥ HERAT RIETars SMere YorTeilel GaAuRAT aTsH, TRFRETT STieTs
AT 93¢ qd1 AN T I GeEd fad Rrefers Aited ATIave I ar
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qro=iee QTR THEel TSR AT AU qRER, e geATade ‘et
TRl faqaTauEEdrs AeATId, SHFRATId FEHAT TeANTH AN THASE  ATaT
FTATTT (lEel Femye) [AETTRT, R0%%7 SR ARTET T | Gerded U FSfedtret
9y, ATl THTEEAT AT fagarade® q9d IR, ol RIe #aiagere aqaida

AT TR YT T ATTA, AT AREHT B |

AT YeRlqe fagardaess] AN Hiide @EIdrs Fa0 e T&H-9T3H,
IEIHH, TSAIEAH, TIET ATEdTs GeAAEdd T, Rieqss qaw=r, Tqed A&, qid
fagandl Tt AR AEH T ifae qiaerr araare At qeH-areaHr o
ATaATS HH THET AT [ASRTHT qaR dAfd qar @ied T WY A,
HATIT SREHT ANHF GEfaH faqaedesars aifie ®IAT UFEAL FHH I8
TRREHT B | TEHT ATIRYT 8 A= F&T -4 B FHAT TAGgaTas / HTars
A FIAT THAR &, ,%5,0001- (THATE ASAE E9R), ATIRT q8 A= Hal
%-c F gHHT Ui fagaredaars aifie ®IH1 THHE ®. §,5%,000|- (THATE AT
gR), WA T8 A=aid Hell -90 B gHAT Uq faaarmaaarg aifte &qqr
THHRE &, 3,%¥Y,000|- (TZATE e as¥) AE TaTd T (HIRTHET Seorg Ty
YaTT T ATTH G |

% AT GiHE TR [Mgarad At ETHT Toaiaqa@! dIRT #6l GHhlaee

T Wy fewmw : (Suggestion and Future Direction to management for
operation of traditional school)

WIIEFASNE  ATRAT ATd ATEAHT F=arad el ATCHT dITHE  Tepicepl =T
faqarerges diqy oF AT AR RERETT R1&T (Traditional Education) FoTretr
EATE  JIATHT TEhT Bl | AU RPN Ui RERETT  fTeers  eiraentee
fasamersr RTETAT AEAYETErdR T4 A AEH AT GIE H B | TGS S T
THATSATS JBRI ISl WUH @ | a7 99 dAled diiHe JEide (qearadesHl
ToATAT qAT HAFLATIAAT 8 FATE® Wbl B | a1/ faer fagarerasr Hifq
frtor g e wearer, Ruen fawrrare Aifara 7 gehta e | f4.9.
R0%% WY 5 AR a9 AEAE (W TRE) MuEEr e/ faer. sEwrd
aRug AU ST AU G | IRUGA AE ®qHT fatae Teearsr Iiear/faew
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g | el eI, dERewdre Al fHER [aeaade e T dEUHEl THeE  dhaq
T afveEe gt AETEEET GERTSe ATUE 3 |

TATTHT IITHE FHdP [AeaATATe®dls AAEId BTHT FATAT IRISAHT AN
fafw= THTHT T [aEEdT AUl GAhAde ATUHl ¥RTaes gaid &HT
fAfe oI @ @ B -

) M/ faerR faeaer e Sqa@amas Q90 JHI O SRS AT JehTe

(Suggestion for standeriztion of management and certificate of Gonpa/ Vihar
School)

o T/ faEREEHT qATad T RTethes ST A aifie [ e Tegn
fariresar AT RI&T0T AT SATAIT I ATIYAF 99 T BIATH] L]
;cqﬁ-l

o TR G-I, RIET T FRART WX, FEIGHT JAT FAeBIART ATNT AT
Sad FHIT e el FANMR, HUR, FHUNGEE YT TE JuTrd
I IHENHT, IUNWIGHT, dwal, M, 9, G4, Hifas, gHr=rd, Tord
afvgde®sdl ARTAT qHHEAT AIRueT A1y Jiwar/faer sqawams afeg
TaTerel TaRTi TR ToT fAReTeRT e RAr ARITHT HeAAe M TR
Qferes THI TS FHHM TE ATAR GHFEATT fa rawn faereT 9 |

o HIg 9T, (Bhot Language) ATHINS® eAd« qAT fasivrcH® & (Social
Studies and Creative Arts) &1 ITI = (F9Tell, T, oG fasm efe)
[ AT TRIGAHT AT 3T/ faer faqarerasr qreaias fagardaes
qE ATER RTeTeh SqATATITR] AT THHSS ARl ALl RIS I,

o T/ fOERESHT ATIT, AATIT TH [1eTeh RiThETdl AT aH-ATH Tw
AHET gavg T3 I,

o T/ faRRET e Rrereeel AT g TRERT A9R & i
aedT fHArsT 9,

o T/ faereEar R T oyae Rrae Rifverers aegww wEeaan
AMAHEFT gawd Afqer (a3 9,
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o ftear forem afafaer Soemr ammfed Geer &99T @iidE TeR{dH
T/ faeR fagarerget ytafqty sfwar g o sgeedr fRarsd o+

A MAr/fER R @A q9T MIATKE ARl AT R

(Suggestion for Gonpa/ Vihar School's text book and curriculum)
o TEA, TA Holl, T Folleeehl q0T TETHH TEIEIH (HH0T T T4 |
o T/ fIERET ATIRYA deahl {harad faes FAr g1 9

o ARIHRIEEH AEAAT EH ATHENIF (TeaTraesd 9fd 61 AqToT, qrefl
ATST, ¥ I ATAT TAT AAICHE HATH [aTTH] AT RIS Aa=dT
fAaTST a7

o T AT AT AfeF TT FE g T4 T Tl &I USAAF JIA g
e fHarsT 9+ |

o QTHEITE fagardas aXe T aifdeE yewtder qwar/ faer faareaesarg af

AL Fes ®IA] JqAed RIS I

o Tirar RemedT FEr 99 T qR BT IGHA HAH T TAET A E TR
UGRE]

. faEr (afcate frem) &1 a9 qeEmE a9 eI HHT AT FehreTT
T 9,

o TUTA TERH dhATE Fedsh Trar/ fagrarr @ q, @ I METTAHH Tawd

fere, o,

. I faT FHER e At e sl qrEiT e saaeaTaTen
ATNT THHSE AR FTT (AT I,

. oo droaqEa® gEgicd, (Non Salary recurrent cost) @ar ofrSerHT
T/ faEReEEdaTs Hd & TR 99,

o TEY FSF UTAl ATITH] HIEW, [qprE qoT SHART AN (909 goreg TR

~C

99,
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. Tagaem geued T 99 T/ faeRerE R09% T At e 99T ST
WER, TIHH [ahrd daare JHMTd TTHH qI7 TMEqIdHhars dN]
RIS AT Wik i fae oo T s mae 17 9+ |

3  r/faER fagme aAfa qur @iefa g gETaes ¢ (Suggestion for
Gonpa/ Vihar School's registration)
o dTfHE Tegider T/ faer [aearaas A aia FvaAl SWIel @i
TEATHT ATHHT g AAATATS AET TR 37 JaTdRe® & [qadrad 9o,
FeIT PIST, AR, Srarerd, faaardl agear ¥ fers A sfear afear
T A 99 Ifawg |

o AAATT U T FeATad WURT T A ARG efaer e/ faer
faeareeedE @acar fa o9 T %7 FRUET A YA AT ge @A
feafq smuaT e TR qwfeq amAd Wifae qaTaR ARHETHIE g A9g
T FRATHT 7 g TRl AT TR 95, |

R R TG I e s B VR 10 1122 o e £ e 2 T | A o FA L KU S P FE X
AT FAALATATS ATTHT W [aAT GRIET U Gaeh ATIRYA Teehl ATAIT
fae zrEear g1 9w |

o FESE Aferr TE vara e/ faer fagaramer sEta fam smenewed
AT fomT eRidr SAfT YT T HERdT fAers e 9 |

. dIHE FRaEr T T/faeR Aearadesds 98 9ad TRTSeT [R1efs e
ARG T AT & FATATATS BTAHT AT FerST I |

. fatv=r eamr dafead ®9A7 oardad oiiHe Gafder  ear/faer
fagamaaars el F9AT faqaraasl &9arT fqe™ 79 o FednTer
HFLT T I, |

o FHEIT gHE TR IRTAT Ak qg T HXITIhesdls [qadrad
TATAT T FALATITR] [TFIER 9= TRA 98 |
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o AT/ AR Rrer Tty g JeRfdel HUR a7 faearadesd! Mad =T
=T & 99 | I9 YR [aqaTade®dl 0 AaeqTIae! (SFT Fiel T
a7 faears 7 fo 9 |

o Tirear/faEr fagarerd aAta faar o= fagareaasr Fenfd o q9+ ¥ et
g1 9 |

%) T /faer fagare e atafaer gtar fMeere® g1 1=,

3. 4. eI fagaTeas T@eE ¥ HaeATId D! AT difHes Tepfaer T
RTeAT faAT e HT deTd AE® el Uk [aearad A<= aidid & G |

(%) AT Fooreer AiAlT a1 THEREA SIAT TSTThT AT T
(@) T fagared el S faer AiAfq ar ARATde qeaferd aSiel gt
qE T
(W) e e i fagaraaer Riedeed ATheEAeddre gl TSI
TehaTAT T
(") aATATH! FATHATEATIR e qraa

(¥ gt faguregs dqafaerg faearaa e atafqer agwar
THAERH] ETH] TRT (A ATHAT (A, |

3. R GrEwE AfE e FUHT goamd fAqaTerael 3@eE TS A
gt TEiqer e Rren fagamea T WHew a99EE ©F UE fagured
AT qAfT ©s

(%) TEAREEA AThe&HAATE G TSTTHT TR qeeT

(@) geategd Trear Rrer fagaraasr Riedewd AThewHAEe Gl TSTUH
TSI Sk

(3T) faeamera Tl TS faerd AHlT a1 AVRANAHR qeaied ael qeael a5
(9) [T R TATATATTH e gt=a
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(T

) Fetegd Trear fren fagareaer da Afaars Mearad Saadr T aiafaer

TSHHT TAILTHRT TIHT TN [ ATHTATI T |

FAT © Bl (Aol TT, TY. TA, AT JAT H&TW 99 T QR TI&RI ATHT GRrar
fa=Ior Srgepr sgaar gau |

THFLAT TEFEL 397 faQeraT gy frem Hemdd HeATId IRIST ATTH
AT /faeR AT difeTe WRATHS YSTH Tt SNEE THIT TAATE qHPEAT
famepT oRT mareae Ui aT T T fHarsd I+ |

T/ faer fagareaasl saawarad &l Y (@, e ew s I
e/ faemer qew 7 Afeares qemme T e/ faerer wfeen & ds
FHIEH g1 99 | |1 T9CAT IH T/ faeReT THEET gAhd TR i
T |

fateqr T efHeF WepfaerT faeamera Twevdl g soawe g e,

9) T/ faer fagamem geue qun sifa® SE=mE (Monastic/Vihar School
run and management of material)

T/ faeR fagamerd aoarad UF Soaward=eT |1 Sifae qiaem faeareer
AN FEAFAATE TAHEHA I8 T geafad e e saussar
faer g,

A, FETHS, BiTew ATfad feomed gy R @wemr oqeT g4 T
aifes HeaeT AT i frem wEA WA TR FRAT queprer fatem
[oHaelier MaH ¥ 9 FFElEd @ gl AT Jwid WURT AT
fagandl Fg@rsl FRU TaTad @ied FoATs TR IaT AT dTfHeh
TRATHT EFAT G AFLAT A I |

e/ faer. deree atataars 9 e/ faer sraRae afataer AT
PEERICE

ATATHT ®IHT FoeATA AU 1/ [qeRemd! A e qiadr afede
FrAgfcd YaTd T el fAars 1=,
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o JAF T/faER AR AT AR difdd g Erad T e/ f9Er
AR AT AT TaH FA=aTH ATdT AT I |

fessst @ (Conclusion)

U T T GABRATAT FAR FETHTIAT T Jebicl [aqaearaesdrg Ay
faterrepT WAE (Mainstream of national education) AT SSITeT ATNT TIRTHT FATHATE
TFRTH [ afbeg | quit WERETG ®9AT gered NE STl e
faqaraaesa! ARTATAR T &AATs G AT FIHT A TGS Tbebl Faw]
I | AT T YERH [IATAAATS AT YU FoATAT  TRISTHT AT
TR THRATAREL THET T I [aeeed] Jedle-qhladls 2 g

79 fawerr dreweE difg e grerrr Teer Ao = fa g 1 s

TFRIT dTTHeE TehiqeT [aeaTaaes Saaiedd gRTaT Foa1 TqT GednT MHare |

c

UFRETG T (Traditional Education) & 9T=iF Hed, A=Al T ¥l fqeamdent
AR T FAYT TE AT Hed WAAT T Afqedrer wvaArar 9f fadry sifeer
g | I qrareie Ufqetas faemamaar deamuesr Siaerd, qronTd,  Se,
FERIATa T &Ea wfe fata= faveeed Qreddrg 43 a¥qu Iedrs e e
FEAT WFERETT el T qfAeT @ Faes | 99 A9gd WERRTT difded
gepferert Rrerrars fadta e faq I3 391 ¥ FHISATS AERT FBEAT 893 |

o] 9T

q. IS, G (R0UY). FITerHT Bremr e, FTsAret : fagandl qwa® Juer.

3. ATIBTRT, TRTATTEE (R0%R). TUTehl TRA T Fefehl ATNT RTEAT ATTAT, FISHTST:
DR G

3. Rrerr (9T (RON), 77797 Gl AHFIqR : @b

¥, GTATHe AT {16 qradeh s (R0%4). WHRIqY: T H [hrd s,

Y. Rrem fa9TT (R0%R). g7fHFE gETET FTHEAIF FRATaaEEdrs dETaE, AT
FTAHT FEINTHT TN THHE FARTT FTGFIT (Flaedl FINET) [TI9TH TFTGT

~

i p.
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9. FERETT aged¥ freror qgafa : Tfgw qun sraved
F¥ A T WEt fem

o sferaRr

AGAR

ggepel agwie Multi Grade Multi Level) Ar&ror iz ggela g &drd
Rreror [aarg aier &1 | I g 9elraT qaieT dTHTHF# Saerqd, <7
FEHTFIS], ealcd@sl ], g7 [Aaied FIaraws ¢ @ [Flaare ardr
rEfifas 7 [GF AT FgaerT TReg | GgEET dgedT Rre [a#Eg
TZITHT AAIF FTHTHIE ATTITFAT T 7 HTHTHIEED ATTITFATATAT
fraro, fA@rg v Zaergd T FET Rrasessl §%5 1 I9  9RETAr
[Aardfi#r @ glEErT T R [#EgEl geard g | EvE &
FlARIHE &7 GEEIT T FHlewdl [FFIgHT TR GeTTHT ATETHT &1
FITFEEF [GFE TURTHE TEHINTIT T TaF FqT7 T [F9qqueT
THIEEF THYT [TFE FTTH Ta=rT T FET TIGT FloTel g7 | T
TR ®GHT A1 T a8 #eT Rreor Multigrade Teaching) 977
firs geapfaesl T8 RI&or qgelaar Teaqeasars I=7 Sifea araifier graeargT
TR gar Preor  graifiEr  frAtoEr Rrae gy, dwdr ¢ @rEdfirg
HTTVIFATHTAR GREFET T3 A7 FF 57 T8 | TSTITFF TTTHT FIIT
T [qerrs 1. [aarg [G81, @i, Fataed aifs 791 791 9iféeE ararifies 7
AT GINT &7 TFTTAEE® (F&d ANl a7 qghac dqF d9) AT ae
Rreres fasr &7 a9 q® g7 | ARG TG AGHAT AITHT MGML  qgefrar
fare, I qeElkasl @1 9T TRTST ¥, JTTd SFaed], U
FAIA T FIET FIAIT T TEEEATE THIA AT TTH & |
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&I saraat (Key Words)

TJERET Fdg+¥(Multi Grad Multi Level :MGML), RIVER(Rishi Valleylnstitute for
Educational Resources), GNHA (German Nepalese Help Association)

faser wawr

farerr arfurspTeepr FXT & el RIETAT 9gH, MUY T Aresfdear atggafa T 9t
ETHI FA®l qTcd T Haed &l | Rieror faerears afewa a9 ey J97 dwaemed
e [ = deud  Aqdde® WUH @A T Al AFIT A dTHewdd
fepTferuerT aftegd wTadEEdrs diTed RTeror fasredr Tdman avaTaeEsr arar
7 fqvgemdt fawar i quer @ 1 79 F=dHT MGML (Multigrade Multilevel
Methodology) &1 9t faera ¥ fawar aus qewg | 98 ®&7 o Tz e fawre
fafg 9= g% a7 g5 9= el SHAT 9UR oTd AlaFEEdls T3c HET HISH
T faaandlewedl W B (O TRATS THIX Uh A1 fgewrg T fata & o
drfads, 09 Tt ) gedta Rreror faepreer fafy, fagareraer arararen, Rietda awma
¥ e FIITYA HTT THUR GTaehT<r dTervres iafafas (Pedagogical Choice) & |
faea afeaemT 8el 9RA @WCd &7, STHAl, TSIeTQel, g, ARl ST=ar
HAFEEHT I AT Jgafdel YART &4 MUHT 9Tgeg | AIHT I T9 qgufdqen
TAFAH YARTH AT KT STl fe=qe HY Toebed A (RIVER :Rishi
ValleylInstitute for Educational Resources) @I Uifdides FedNTHT 0%% ATAdTE
FEATT TRTHT & |

9g e g TR faarg ot qer fafwaes

o AT YA TRATHATTAT aranieq ¥ fagandi afepd qgafaar s 3 |

o Torers fagandt, fagandt fagandt fagandt sfawmas awer faere a9 fafaer
RIS |

o I fafadr FeTRBaTe! [qerg, FT ST ATfexd! (Fhrg ¥ fara faerge
fRaTFaTIEEdrs Q= TRUH &, |

o TH YSHTHT TFRETA RIeor foeprgsl Awa1 %R el R1eror faekrg gisnan
T AR AN T SFam9q TS §7 |
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fereror faeprs GieRaren fagandie! ®em T TR ATARE! [Gdrg ATHEIRT TN
T EaT TSI TS Uk Fea¥ ATHTIIHR] TAT q1 GANT T |

faere Sudfesr gitger TRTeq fatwe fefawer aread@dr ¥ ol S9amd
AHTITE®H IcaTad T [aehrd TRUST g |

79 fafar AFR=TcH® o fafuer YART T% aTerdAT T areetaa fatare
fafaeararems awe" Td IEEd TR aqar fraer faerg gfear afEa g
TeS |

s IUAfears AgaaAdl ®IAT MEl Gga &A1 [qare fHer |
Learning Ladder) TR RT H&l ATER AHETR (1@ TRURT g7 |

fagardier wx ¥ wfafafs IR v ATAL = AT YAF (g e
fpaTeTIes ATHITd ETHT AT T TIehT 57, |

TIAT & [agandieed T AEACME [HHE ggihaes qgal (o
fRraTFaTIE® R T4 98 qEHT faeardiars Famar aafa T |

T IEETTHT FHEATHISIH ATATaRT T frefehehl Ao I 573 |
qiepe AT quaieAr faeprg e R 9uT 99 Afeer TEU AL ST [Gohrg
R E7g, qe AT F&l TR I TS

FETHISTATS T ST(eThTehl etk (oo T Heccdqul TIel a1 JaTe]
®UHT g7 | E FET PSS AHpUF [qebrg AN TR T TATGH!
FET AT T FRTEEHT e TRUb 57 |

79 Rreer  ggufqar  #FEMERET GARTAE dedr  fageg INRONTEl ard
AABEEH FETAGAH] IREB AILIT T Irilewd [qhg IJudaiededl WX
el ATET TS Aleheg |

aEheT  dgeR T  fAere USAidHl e [dets  UiRATHT  HUHT
TferepTepT Aferer oIt AfETHT g7 |
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o TEHET TBER RV faebrg qgafadr @ fafgers srdr qwreer TRUH g7 |
BT T TGHTTR I bel YT ATHT (AT
q. HAgH

SAGHHAT MGML % A¥ITT AT TALHAT 9T i faeprd AUl 9rgar | et frer
Hrgde® Multigrade RTeToT TRTSH faer@ WUl 912dm | Learning and Teaching
Multigrade setting ATH® AT MGML &1 fa®TEHT FedT TWHl i@, | Tt
A Model for Small Schools in Shrilanka % IR <ATZUH! ATZAT |

R. ST

ey T Sreafore qgafaar quar @red ¥ fawrg guatersr giveed T e dere
9T Fre=T gf@s Each Child Learns (ECL) #a€omel faehrar WUl 9Tl | 79
HAIRUTA [hATHATT Birgd [qRTE ATATER, (UREANT 1etes faepra, Riere qeanT
gt faemEar Sie fausr e 9 ggufd agwen agwaedl [aeuarE T Jd
grg |

. MRA

ARAH! 9 fafg= Jeee®Ar MGML &% AR T RIeqor faqerg Teahr
arg+s ITamil Nadu ®T ABL (Activity Based Learning )@Tg Sire fad ceter qafirer
wfrareer furetepers arfaw ¥ @mann faswrmr Sie fGudr g @ fraeeears
QAT ATAHeb] HTEIT 9 Tl afawg | FAererr Nali Kali #rds+d #Thd
MGML & YIIT TRl ofgeg | J9q9T 99 Rerpears aifaw, gl faewme,
foRATHATTAT STl frerorens Se feUal qrgee | [ORITHT 31 Q00 fagaTerd T
qrEeie T MGML %1 % TRl 2@ | T8l PRAGNA ATA® fafgers sagifier
TRl 3=y T fatd MGML &1 faeiarT deamm sfawg | am ST
af UNICEF ¥ EUROPION UNION %I HgdRTHT ¥+ 00% o1 MGML &1 g&ard
qUH! Ters;, T F&T FET X TTTH, [qebTenT T GHesl faee T |
T feepTs ATATEROET [qehre TRITHT ST Rl [l FRe® Il TMUH G |
A IERIGUSHT Ui I9 929 a1 MGML Tgafders dgifier iewer faam |
et KANJIPURI ATH® qgdidares MGML Jgdfdel THEIH ®IHT JARTAT T8
arerHAT fareror faepreT e feusr wrgeg | AW ARAH fafee gaeEHT MGML
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Methodology @7 fa&a® = TRTIFAT UNICEF, RIVER @ Ud 7T AgoEEIesmd
yifafres TEATT L SATTRT UTE, | (AT ¢ River Report, 16)

8. AUTADT YegH

TATAHT (I SHY THEH e AT AlAdbeedrs A9ad AT RTeT Iuaed
RIS AfFLEl I TGT g FRF dccd q90el fafaaarged Sifees T qrarTes
TXAAT 9 BT | T s e fag fagandt @gen ¥ e dgen 9 9uew
fagamaaesd! a9y ATavadarars TEardT TH Ieavdd aghal e Sqawara-arg
fafia=T =ae=qa T JARTAT SATSUH TTS | AFE A 9% qur fafy quere A fafa
AT FEATERAT U TART T AlebT FRT ALAT T AATHE" SEITH S | TIehT
afeERd T JoaH defeqs Rreror fafgeer ®qHT A9rerHT 9fH RIVER &0 iidiae
FEARTHT R0%Y, AT Tgehell ageay [Rreur fafy faraer 2 |

TY FRAE 3T T fagarerd & quR ATI1 (SSRP) o I° 094 IFHT
TATTHT FHA WO Al YATHE fagardesdr MGML Rietor #rdeh| ang T &30
Jool@ Tl (AT | [9. 9 2084 FTAHT R SATCET TR ARUH] AATA, AqATHBT T
qifer® qe=md MGML fafaeme Rieror 9 qrafHe qreashadrs Ta-ied Al T Hel
q T R P ATNT ST 0T, G T AT [asaerT foreres T fagandier «mhT
ATIEE qIR TRAT | MGML &1 Iad ITEET YN 9 0%% ATAATE TLI&T0TehT
0T [aegaredies fearsd! aRfae@T saead =1 W] sreaticas d&ha grafas
fagameraes! ®em q |1 AT FTAHH AN ARET | TGS FHiAF ®IH fagaraT agen
TS ANTTHT T | reTpears ATTHGIHRT ANAT FoaTed g4 ATTHT B | STeTeh
ST fadE dwdl MGML  Rretorawe=dr Rrers aifassr dregamy  gfeTerT
frafererr, gfttenmdt S ARl faera WEr g1 MGML %1 &9\ JUTd AhRATS
yrfafae ¥Ed T T GNHA (German Nepalese Help Association) o fa.@.20%%
arerere fafa=r feamar F=a=aT RE g1 a9 FRTHT SIfaid SFERdT T
MGML T a@rs+ (scalling up) 77 ARHT TAT TRARFRT Teale Tt Ta o1 I
g |

Afaa saen

AT IRR RTEAT HATATAE TR AUR [qaqrerd &9 aR ST R0%-00 H]
TEHeAT RTETITRT JTaeTT FHEL T & MTccadls FFadd T (ArTTaRe 5

TMRTRT e |

forerr famerr/ ]



i (SATeSIa firem)
9y o faaTaa™T agwea Rreo A & |

ATH AR AT

(aY C

SRR WP F-AAT AP [TaATATTEATS AGHEATHT BIAT o= g IoAXd T4
fafa=T grcdTed #dHH ATeTSA |

fergamere T TR

URTFAE fagared F=Tedel AT FATH STIaged] THUH FHATTA dghe frer
T fagamed gsarad T (R g | W HET (FRER) o A AeaReT
¥ et e sraterd ¥ T Rrear g e Tedledl dNTa THTAHIRATeRT AT
TEHeT [Tl TIAT fahr T |

CRIEERIEDEIRS I

FEAT 3 FEHEB TEHEl (G BRUB TAFGEAT FUH T TAdGedT  Jaldehl
FATAT UhaH FH TP THIT TgHET (qATATHT AN BAIE & THSA |

Jgaper Reror

ity AT HgRer TRUHT AR FATAR dfed TRUH [aearadesdr agwe
fererorers Sratforer gRafaer wwAT @y it | fear fram wratamer wrEeTE
I e (@RER) o Tghen e qgafq ang T IuaE fagardaet g
TG | ATIRYT RTETes! af UR{FT® FefTesHT agehet 3 He R1er qgafq T
TS, | TEHETT RIETUHT ATNT BIATHT [FGATAT T FHeAThT AT (9T fepfaser qar
TRUET [Feprg AThS a7 FadT Iuaed WeA B | (F1d : faaaqrad &9 arR qrsr
0%, & AT |

MGML % H&I JHEEE
TATTH] aHHT TEHET TG (Al Hed TALEE AR S -
q. RTSTHAT IR T AARTATTHT FBHT

3. AT ¥ Hifas drad 99T el HHT
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3. {IETTT G T TRTETOTeRT T

¥, [ARATR S ITHA T HeATShTHT
MGML %l AT ATl A $r fam

BT &l |THTSIeR ¥ Ao fafaadraed aiRaeteg Teram gamer e faewrg
YiRaT Faaved T MGML 9gafd =dr Iuarit g afaws | Rreamar graestiear
TS ¥ U e yar T MGML USeT Hewdqur qgufd g dfaws | e
ETHT ekl fafggarge afveerars favawwr wer fAe gemr emw ST MGML
TRETAR! FATEIT T I 3@ |

Rreror fareal deafag Rietd AUH gATA Rretbdrs wRAT U faAer
AEATA ®IATT ANMAHEB! FFRAT T 9 | (W AIaHd S9ET Tl
Reflection g f amanfy fasra, furerorar afaar, s ararazorer
fara, fadrg SUaferdar qar @Sd @ qiHT ATRT E1 A BRI

Internalized 9 F&TH IATIA FHH)

TAH T T G &0 fagandi 95l 8 IR [y g T 99 daedT
T Ul Faedm T fagarerd a2 TH&I gael MGML gafd ST 1 ¥
el el TUHT RTeTeh A TR T I |

MGML faers ugafqar wwrRera Rieor fasrg a=1 wed ggia Rieqo
feeprs gferar, AATRITST TANT T FEeAIA TRAGaT AR BIgalemdl AT
AFRATATEENT FARA T ARIHAT AT AT AR RATATEEATS [TFaT
FATSH I |

SSRP & MGML 9gdid &N Tl [qeaTdag®eal Jaed] A THT HedTeeh
TR IGURT FHT FHAARIEEATS TAATCHE EIHT AR T oo I |

MGML Tgefaars faem T T=3|T sv T AT (SSDP) AT Hifaard
T AR 97 |

qurerH]  RTEATET MGML  9gdfd @l W WEAW T MemEE
GNHA UNICEF, Save the Children) afs S&1 [Heesa =g
FEFrd T4 MGML faear T |
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« MGML ¥N] 9U&H fagamade®dl dTHA HAEHT T Joint Monitoring
System 1 FFIT TAIA | T T [IATATEEHT ATALAF I oole T
TTATHT ATehT THAAT 7 AT T I |

o NG TATS, ASA-(aE I, ATe ATHFEAT MGML TEafder FaTaehTiear
I AHHNT &7 qGlb] T a7 RIETF TITST 0T ILPRA [oAdl qvg
I9 IS WHR T AHEE A9 AAITHT T IgAicTepl AT JeTewmahl
ATIF JAR JAR Tocdl d6 T T 9 |

e MGML Whral adr faed fagareasr [|ia=T Eaugs  dhaeedrs
Sl fe ¥ faea fagame@ar Faculty of Education &0 9redehw#l I
TRETaeTs AT A 99 | 1T A IRl AHT AAT AT T
=T Frgdardrs aid gredriad T a9 |

feryepet

AR ST fakadrer WaT fEATSl T URTST YWNTHT qTaWl At FIROT
frgqarergesaT fagandies 4¥ %9 TSRATAT | qAXT B 99 AhiiaR fagandt agen
oY TUHT PRI LA FElT AR a4l (& AfhTaehl T ST AT Fedl &
fsit faqamera awer ardduer &l feamted fagandt e afaedr d@aer 3 |
AIIITeTeh, YTehfceh TAH ATTh(qd ATATARITHT FROT AT [IgaTae®adl T ALl AL+
T T alfAdeEad! Aaeddhal aedes 9 fafaer fetadsr 7 faem fetawer
EH g | fad fafag smavaedr ¥ qERardrg e e a9 fareror agufaet
qaeE e fTeTv feprg FoRaTeety T=earers = |ihar 9 A fagareraar e
FEET U U9 Gag A AT M T HARAT 7 ATGIG, ATPRI FNR
TEeRT AT X freress AR fagandt quest fagamameeer qf Rramer TR afaest
T qed qRATST 9 |

=W W

qferer STl o @ (R0WR). Fgwer ageaw Areror fawrz ghitereE e
T © oGP,

Siferes STeTfeT faepma Fws(R09R). FgweT agwde R Rars Rres gia arard
T © @ |

Rrerr weATAT (R0%%). AIITT GF T FITAT G F%AFS. FISHIST: TG,
RIVER REPORT 2016 given in Training in which this writer is participated
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z. fagamedi® aaieziior feemeht STRT AT TUTHT
JEEE: TF fagemor

Contribution of Literature-Loving Traits in All Round
Development of Children: An Analysis

TEFART IqHET (Ted)
Iq-TeATa, MeEn Fuwad, B

99 ¥R (abstract)

TITTHE HATEHE [FZATT TEF TSTFHA [AIT4HT FMetcas o
AT TRIGT GIST#T a7 FFH GIHAT T ATGFTTF [F T2 AR
FFTTHT q1 GIT RIgaeaddl R ¢ FRAIET FHIET g7 TR
Rrerpsqare &g [Elagar dre7 i@ | T9 T=qar Rresaesr
YT T TIE] TTTIT HIGFEAT 7 GIEIIT F T FAT HIT
Rrerepa @iera THqE gawa Tal RAre@ae [[Aaardiar aiElica® T
[q@ra T gICTHIT EHE AT Gl QiR FAT THGEG AT
Rreiepes GT [AZATTTHT TUIFT il IATERIIE [AEEHT die
a7 g |
HET _1Eet (Key words)

AfecdRAT fam@  (inculcating literature-loving), dfecar T (literature-loving),
gafcd HTAAT (attitude measuring scale),

q. SEAAFGT USBHIW ¥ FHEAT (Background and Problem of the Study)

qifecy ¥ AiigcarRrrars fatq= gftadiorere afvdmira TRuer 95w 91 qifecad
a1 FHTSART AT 9 AEEAATS U 3o 19 QU] 918+3, | “Jiied,

T, FATiae, e 99 =62 (99 f67...” T& USel Iarexw &l | AdTerehl
wreatas  fagarers dEdr aeEEwEd 9 Alfecael Hecadls I9iUHl B Sel
fergandtar wifq, afq 7 o= foarg wEear am=m 7, aifefoas = o |E geT,
@A ®IAT TFAT A, dl@l T &l I Zaeblhl HA YANT T ATE I0reh!
[qeTd TRIST @IUHT § (IMiaed, 0%%, 91) X dliecd o@d I dAlfecd =
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(ATEATRET) &7 IO fabre FAT T, WY AFR HOMHE AT TS
HATEHT A T T TEIAHAS WL TPl I S | AIA TF R
qEAHHA T TFI fRarherd RreTresa! JehRTesHT ATamRd &7, |

el HRTEATAR Al o fagardier qargton fawmsr afr g
SR & AU [qeardiaT Afecar R A& T 99 Araedehdl THIaR @ A9
R ITSAFHAT &bl JEAAT Tl AT g I BT AT ATTHT T AT B |
TG AR fafa qedewdl EEAr S@l WH B | Medewd AMecT TS
FIA FHFT B, GIHT T URT ATAITFATH Teqd HAT WA GA, Al
TUThT qehTd T FFw AT &l ATAT [AUHT a1 AT ATehebl S T FTRATH Tl
B, ATEATRITHR TeATgh HA T THT G ATNG | AT TR IeALehl ATITHAT
AeAT AT FFedl fafis a0 ques dlfex A9 WUHA Tk ATIedTTHhl
ATTLTHAT TEHh T |

T AATTA-AMEATINT TEI=IHT RTeThe®adl IdAT T TANTH! [Feaquor T TS
gifeter JATTRT AT AR 99 T RIS STHb! BT B | TIHT AT [T
SEEYUEE ANBTH B

Q) fagandiAr ifecarRET Uk faerE WReH w71 fa dedr Rierwswa IvhTe
3 fHepTeRl afe=r T,

) AIEATRIT |YAH dTaq qaR T, T

3 WEATRET Ul fqebrd IRISH ATE9TF g4 IUTad ATcraRulehl qig=
T geRTe fa |

JH AMTH IS THT THT AT [AHTafagd Jedesadl I @isiuhl

%) fagardiar afecarRere faem T fawaear Riedsr Rt & wer
TH T

) TG GASTAHT AT el AT araraRar ger= TRuH & ?

M) AecATRET fadrger ammT  [agaradsl qiHedrs  =AcAe aars
Treg AT WeThesedhl Aq9d & &l G 7 T

o) FECATARNTH AT FE<l T Alhry

?\9/ Teacher Education



Q. rafetrd WiEadT UarTaw (e

TUTAR! TRTHAT 8&T AT AATAR! I1 (99T HUH  ATITATGE  ATATHE
(explanatory) w1 af @ISTcH® (exploratory) SHTSH @MUl & | TJT ATIAHAT
AMGUHT JeAeE AT FEEATH S T AEACHE TeTT JMSUHT gaATed T aTCHT
T FT Ul TH FEFHI AUH a1 AfGUHl Jd FUEER AHET TR ATHI
IR/ FREeHI0T [ahd T @ITUHl G a1 fF AT JAe®d] Ik @i adr
JATIAATS TCAT T AT fHar |

AT AL AIEATRIT fqebra T fagaraaesr qier areeaw #ied @ | T
AEATRIT IHHT & & TaR TF WL gRI JAISH AEedF g | ad I
AEATRRT e AT @F T FHSH T AR ATATHI AF [q0T & |
e R TUreT WIIH 79 3T Afde RIS T Al YANT 9fd &1 47 ATavca s
FRTHT AT Gf TH FAATTHT Wbl G | AMGATRIT H&Al ATATEROHAT (G §7,
TE AT T S FA ATALTH @ | TRl TCEATH] AT GROM A Alfeca bl
TRIAATRA T 99 UHT AT ARATS &I dRUTEEH] ATITRT 95 TRUH AR
qTABT AToae®HT A& TRTH G |

. QifeARETH Q=T

Aiecd ¥ AR ARl M8 [AeR vl J9 ekrddid dlfecd gl 99 9=
SHISE | Afecael F Ui o©T a7 arsd Hitde (a1 STEHT FATCHE  HedAdATs
AT AU (Merriam Webster Dictionary) dmfecdsl Icqad 9 aT €kl
THETEA T FATS QHEARET A Hichreg | AEATRNT SATRTHT ARimled &THT
g ¥ AT (b1 T Alh Tk 0 (construct) &T |

EATRNT AT/ g Teb [0 &1 F&ars Ygfcd (attitude) ST==ad e Hibws |
TG AT SATFTRT G, AT ¥ aeR faqsie geAr yfatatad g, &1 #27 9ia
faaer fav gfafearer a9 @@ gfqer afvafa T@<ss (Anastasi & Urbina, p.
1997, 405) . 7qaTs Afafedet ®qwr fofar anfecasr Wecd a¥hy AGH ATITRAT
A, Alfecy fasMR sauEre oM foad ard 91 38 FTIAT 9 RarsarTesd
GIFT &G HEATIN &7 |

SATITAT LT FoIATCHSE [UH! [qeh1d ATecT AT I &76 T TR I&had HUd(e,

[N aY

&I &AHTHT FoirlcHe U0 (b IR RIS Fichreg (FIATCHSBAT ARiAied
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®OHT &g AGA HA AT ATATERY 9AT A (geead g He ATl ©) |
QET RO Aiiecas! Aera T ST T | Aliecd AT T @lell Breaid
(fiction) TfecaerT AT AT A, FAH (non-fiction) ATTEHT TMT T | FTeatTh
Afecdel FHoaAeadr, FoATcHSAT qIT WEAAcHE Je0dl [ahe WSs 99 Ja1d
el AATTA ATFHN TAT ATHAH Afgd T AFAT ATHITAT FHITHT [qh

TRISS (Thompson, 2007).

g. e e R

AIECATRNT P! HATTHT 30 TCT & | Tl TEl IGe, SAHT WA SIHT HH
UGHHT ARl HATATCHE AT d¢1 g, AIEATCHE ATHT a6l arg | Alfecareaddd
HP[H] ATEAAT ¥ IRCH TIAT AT Fad &HATHI ATIRAT T TeAdl ATSS,
TehT T~ Heaameed I@ITH B9 (e.g. Oatley, 2008)l T&TE ATEcATARTT
TAPT JRATTHT FATHE STeATbl TANT &1 el o qeaeTl AAATHE JeTers
ATIATCHS J&Thl AT ANTew, T GaT GraThl TATAHAT A |

AMECATRRTRT AFT RIS AAR T Ml T &Haredl [gerd a7 | 30 T @
HALATHT T=aTeATe Tg AT, 9@ a7 AThd TS AipdT A9 & daeiia g7 |
IS U@ AT ANTHT A7 Ueb T e A T ATaATcHeE (qeb1d e 99 Todd
FTTAT GANT g G B4l Ui 8ed | AAATHT HARST ¥ A g4 & qIEA
gATS AT AT faepTaeT AT [aaaTeraT IHT Sl Rdhe® T TRIEEIE |”
T JIF ATATAIHT U RIS TATIATH ATHIATTAT I AT S |

Alfecad AMHITSF JATIATS TAT IGERT T FATCHE TR TEA[q TH AUHT
AHINTF TATIATATE ATATCHE ®GHT I Tedl 873 | J94 ke, g™, qiiedes
qgT fqdes AT AUHl ISR AATAH] HIT FATHT TShl [heR [heTRIgea T
AT (empathy) TaT FeTAlT (sympathy) To faera quer qrgar ardr srfessrr
YARTICHE AT &1 Alfecd AFTA T Hes Awal TeHT Al e fahrd A
qrgaT (Mar & Oatley, 2008) | 3[Rl SEHIEAT AThelTs AT T, ATHT HrAeTS
a9 fa sT=ar ® fpeir fretiesa Arfecaare faasH |

HATT FTAME ANEAAT Tgal AREId  gargd ATSHT qddTs  AfaRiserd
TATSUR] &7, TAATS ATSHIS TRUHT g5 | Fleel HTel TLT ATSHISATS I FEr &
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foF =T SIRIIAT g7 TS WEl THHIATs faarsiews (Marsh, Balota, & Roediger
[11, 2005)1 F&AT AFEATHT FTATE FNET ATTTA OTT TH a5, G qebarH
AT Aifecd | g TUS a1 {6 & A 9 ARSI H ATAHEE A |
FTATTE AlfecTATs ATAHI B T A& I ST T SRIAHT Afded FHIEe® THT
JAT TXA, AASTATHE T ATAATCHE [haHaTd ATATNTE [OUee ede Tl ATt
AW aATSH Al (Oatley, 2008) |

. QEATREN T AT

AT AMATAT sreeefifed &waT g a1 fard O @t UF A o
(construct) STTTer =afqderl o= Hifde e g=rg, fuve s=d faur ®9@r A"
T Afe | AETRRET UHaH Afde 9UH (proxy measure) HIUHT el
HAATHATT ATEIREwh! HIAT I AFB HATH! ATARAT SATLAT ITH AT &l | J&T
UEEH HOA, TF IOH FRU IJA~ g [dfF~ TFERE®wH! Ul HIAT
(intensity) WTIH T faesse TR MR ATATT TR | TG AR T ATIH
MR FdeRe®  Acd~ Fegriad g (Anastasi & Urbina, p. 1997, 404) |
AT AMecaqid &l SATFTH THcHE ATAGIed  (FAINT) AT At
HIIAHT AIAAEEATE THATH] EGAT [d5 WAl ATET FIAEE (qh1d T b TIR
T dihrg T Wl Wb JANT A HIOF TH A(hes, | RS ATAgied  ATIA
HUHT I wha I99H g8 (ibid, p. 406))

H. HiEAT AT faere

iR sAfaadr afaafed AT &9 TEATCHSAT AT g qor 9fq g1 | ase
gt g gorefraar qar afrafa fasraer gfwares of sr=raeg | AT9a Sfd
[Tl fedTerel ToATCHE SHAT WUH Sid & | 987 ¥ AEBabl AT THb!
ATATCHE TAT ATA(TA 0BT bR TGl [qSIT Te; | G ATFAHT fasiarean
FfT THEa afad g (Perlovsky, 2009) | Tl A=RiAfed ®qHT gl IOTATS
fareprer T4 Y Arfefcass fRarhaTasr fasra Wed afe, |

Y qReafq qaT SAfaIHT DFEHT ATIRHAT SATHTRT Jafcd [aebr T [ara= aqrd
THAE® drg=1 (e.g. Cacioppo, Ptty, & Crites, 1994) | Epal qgﬂfdd THATRI
ATEAR: AT FRewd! [EdR T, qFar gfdinar sared, qed e, fafa=
TeEdls agiied 9 T A=gHl HHd FdeRel Al AEAcHE T&l ATCATHI
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g3 (Krathwohl, Bloom & Masia, 1964) . == =1 [ &1, &1 ®IAT [
TEPh i ATHTHT T FIT (a9 5 94 T@Thd &I @1 9, | [FAlF a9
HALATH] HeAh HITHATE ATERUIERI T AT ATANBIHAT TEAdH 57,
(ibid, p. 31) | =fdTHl AT [TFE IqA HeA (GBI a7 IHBI FHBAcHS ATHAT
AR FI (IR Tag ¥ T [ad FT AAHCHS T&0H 9 AT v | dA1
AT AP HEqd TRISA FIATE A @R TR gar a7 FArecH® g+ (ibid, p.
26)| TTETRT ALIT T JAATH HA [IATIATE AHAAICHE FTEraTe IHRTIT dihe,
TH HIHAT AN JAAT ATARH HEHHA & ATe5 (bl TAATCHE &HAT ATRTHT
e A=ARIATEd 0T 87 T &7 faeaqne a1 gated faera gq are |

3. tageate faftr

AT ALITHT AT T[0T Heeed ¥ [T renarel qraedwl TIiad Jgeias
ATIREE qAT AAATTH JTdeedTs Jaanecas] AT [aereiqu TRUH g ard
LT FATE TH ATIATTHT G (G TeATGHH! FTAT FANT TRUH G | TATHE
JATSHEH! EAHT 9 ATAAE qE (F&T 2-93) AT Q0 q9 A=l del 0T HATIH
TRepT, [STedTT qqTell fauaert seae frethet ®9HT &, TH fagamanedl T Us
THRS JUMS &Tfdel, qriefcdd ATdddl BIAHT [AMURT TRET [TedATdl ¥ I
RreTee® ¥ 35 AT TeATIHe®dls Saavdqul THAT (Creswell, 2012, p. 206) | &I
EIHT Bl T IAEwdTs AHfed SARAA (ibid, p. 218) TEAT RIS IATEEH
gRT, fa=R ¥ qWe afd dgdd T GART T T RS G | Al Aed THe
FARA & YIAE® (TUTg ATEATINTATE FHE<T ARATHT T &v3, ? HITGdl TeTFhAA
fargamdieT AfecaTRAT fafmE T T=TH & T FAT ATF G 7 Aawr fagardin
AT R (e 9 s quss faar & § ¢ & Afaddl Aiecar@mT
T SATHT WAdATs, THSATS T ASAdATs % ANTE g, 7 fagardmr aifecar{mi
U T FUH G ¢ F (AeATAId I b ATAERe I9gEd T AT @7
fagamdiaT anfecar =Rl qur faswree aiiT fagareae a1 et T T afudan
TEANT & &7 7) I ATRIAT el foam |

=, IR, a9 ¥ AqaeEdTs AahuarAr o=, Afgdr Yhs T, TIT @R ATTH
JcAEE AT TR qRTGhbl Fghad AT | edATesd HITTH Jedas Hl
e TWH [FER T AqTdewRds  ANE0, AL Alle W FFdE 9%
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ferTferal (ibid, pp. 246-51) | R Hbled HAAT AT JIew ¥ I ATHY(A
IHE TR |

8. EAAADT WHAEE

Y JedfEgd AT U9 T Iq99T SHE WX (MEAusT AReEdas a9
HAIAR] JIThT AT T T&A TRUH] T |

¥ 9. QifeATRETS! faere afard sravaean

FT RreTpeed W | TR AGH Qe THdls AT A9, T, JdTes 9%
e ATSdls A aqsa | A Sfei@d qadiecde®dl J&ifd Tal T &l
qfT A |

T Afecadl qedde® T THl [qeaTdie®dl Feldl q¥hls QAT Jarer
foaoad T TEq g ¥ W@rg Uit TEN E7 | AT R ALl qar JEA(qHT
FATHEBAT AT THHT AT ATATF &3 | [diag qEadsdl  AgIaTd 779 T
e fafas faear Teg | dfeca g, TAfa q9T ATESIAE  HEFHHAA]
FEATNTATS SATadca [ah &5 T IRERR §7g | IR <Al [ade ATNT ATfecaehl
IREE Ieoed g7, (hAteh 2faerd foieedl dfewg 9= aifeca fawaer &qwr ar
BEH AHAT Ui JAGdreR] dfees | Afecarriae giea anfecde Staaerg
RSN ¥ waAr fq3 dgdal, dgiaene, TR, URiidel geser famg W 9 ¥
I9TATS fe=T, TR ¥ I <aaqr fawg |

R, eI faeTaeT AT JEd T a8

TATAhT UTGAHH qAT [qebTs YUl ATMEATRET HAT S | TRET, HedTgehd, qT9-
hdd goATcHS ATHAfR 9= 9 Ersd e T uiewd fagardiere dreared
TIG | THEE AHEATIRNTATS BT FAT FAd] AT TaHedT TR ¥R T 97
T fagarers  TednT e | afs yuEEars Qe RISl Head qeRTsT Gt THT
g5 | fagardieware aifefcus wiafafadr devd RIS @t TF gare fagareast
[EAHTATHT ITAH  ATlefcds [Eabeeded HFIMAT del Aard ®IH qgd ad0
UEId TH 99 (UH FATSHl GTSAl W AR IS fagandie AT dlfaicad araen
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HI{E® ETHT HFO T AATigeh ®IA] {Fedl THEH TGN TRIGUR T T
Rreterel 9= ST AMfEcT TR 39T YU T (e @ISTHT IS990 Y&TH 9 Tl
ST | AX FEAITRT AATGHT AT FATT [T &, &7 T e, qichre, AR AR Telehl

Eoll

3. AITEATRET fabr e AT T=ATcHeE e

iEcadl [Feuor qI7 [IeThe®aTehl ArRIhATH ATARAT HHEATARNT eI

1.

AT ATATER: TRARH TeeeEd e aeardls aredrd A
ARl AR EATcdTe J" T JHT Aok ®[ difetsdl ATeaes 9iq ded
e da1 <&, dfelca® FREEHHAT FEeAnl gq oF fod, @@= fad Wwar

b cHD qIAraul o |

BT AR AR Alfecd Ao TS TREH, AR T T FAwd a I&qd T
<A T |

fagarea germEs ¥ @@ qurell favwa Riete ¥ o= Rieteew %) ATid
AT Alfefead Gfqaniaes, @) TEadedes Aaedl a1 9gd Mad § Jarsd
M wtefeae afatvad feareaT T, SfEa AfeaeReedg IUEd TR
SR faq w) faww Rieees 9f dilecd =d AUR,  AGIT AARE,
fagarfiE s=fwar T @rddr $) Aecauid GoThl e qre qdr
gafcd =i |

JoARHT ATIE® I ATAT AlEicas FAHHAeE AT {qTar 1 ¥ JARIT T
TR gl fHars faT @ |

JHTTES | HAU T AT AR (AT TehIeT T Aicheg, THHAT ol ATl KAl
q Aed Hilefcad JITARIaes aaddT HHHHAT TedRl g4 ararard
fgersT Tl |

¥, HIEATRET /I ATIAT

TG ATIAH] THE T AEcAT AT ATIHH! q9AT H0r 27 | qcs  safadqan
FrRiled a9 O AIAHE AT AR M= AqAEAT FaeRe®ed AT T4
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qfeprg | AT IREAF WIS TANT T A% GER T9 Afbeg | ot anfecaet
AIIITATE ATTH AAATe FEARNT RTeTehe®d T dARivdT T AT I o
FRU ATHTFT g1 FAdeRe®d Tledd W [qrlewdls ATIAIRl FATR &THT
fEaT | TE q YhF AAENETH AT TIT AT ANTRIR! G b
TR Iedehehl ATNT TR a9 FaaTsar |

T HYAT HATER, SAladel 10 AT TUAHT YT Tehl STFAT Agh 100 %l ST ATsTh
T, I AMEATRITRT fagar afq IdT 7 el &7 |

9.

yedfaq et frora: RrsedreT SUgEd e WA, SEH dERTRl AT I
A | GAThe®ebl YANT T W& SR AT FErd &l T A |
FFAEEH H=aed faq anfa | sr@e O freraar femg T yeqa wifvger
faear a&cqebl TATIHIAT 91 9 |

FHiTH] FoTATHl T A& a7 qrad TH FAHAT TAN g &g 9, Jdid a8
ATTERT TANT | AT, == AT | SiEad T SRIAYTRT JHRTe TIT RSP T
AT FFEAT 9T AT [afae Tarehl IANR JAT HATcHSE TEIA |

Hid TasHagen fata= faamr e Aqiefcd® TTAes Sl H9T, Hiadr,
Hodeh, WA o, oATGhl Ag@Td Atdddl AT giey, fa=me faamo,
TEHIES, |

AT FRET FeaT AT A, REeehl Gle= T, el AT THT, =H,
T @ T, ST AT 99 a9 a0 agia Sfq GO g ar g4 fqee s
T afa |

arfecoar anfdes o Aifefcaes ®TAHA TATST TwaT {67 AT AThel AR
T, U1 AT HTH BIET AFHT AN, TAT GoX HieT (b, FbTITT T ATG |
Aiecd / FRAHHAT AMIE T AMelcdd Hid [bl, AT fad S, == fa,
ATATSTAT HTIHT AT AT AGHT TURT AR [TIATRT TEhd T |
qliecass  FTEITH] qherd: FHFET FligcabRes fa= a7 fqgged =1
FRigeaTad  JqAarAT 9RT fag Fwaar v &R diecddl '3
ATRTIIATATE bl TS, | AT T TAIAT FET g G AT T4, |
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G,  UGH AEA® Hid ASET 9Y B ATTAT T TSAHIAATRT AHaES, | a1
AR AT SR AR FH TS, TS SHAT qgG, A AT TG | AR
AT AT TS SHAT, faear erqar afedl 9+ Jiag g7 9= qlhes |

. UEH e EHicTehl T Hlelcah FHicehl A LRebl qTeieh (o a1 AT AfcTehl
qeTE Y& TRUST T AR ATERAT (Pl ST GHAl, TS e, BT
A it g |

Q0. Hfeca® AT FAT T AT Alecd® HidH [AIATIT TN ATHRIHT Sirad T
ST I¥hTS, ABH! (=R I Fo &TAAT, e feredael &R, JEA(aHT

FATCHEAT, (LTI &HAT T 99 TG [0 AFHHT T TR g |
ITEATRRT AT AT
HHAY 3

9 R 3 ¥ L T v T { |
q 9=l e fasr 4%
& GAATHN TR 0%
3 EH(q o Hge q0
¥ I AT 10%
Y. FifgcrAT e S =%
& Hlecd / FHAHHAT GHT AT © %
© Hifecas FiTeaiar qohefd 90%
S 9eH Aecas FHq A& 4%
R UCH HIEAD HicTehl &R Y%
0 Afeca e faee™or el ¥ &rHadr q0%
ST TS q00%
y. foswet T whma

AT (T g AMEATRET U IHRT FASN [TBTAHT FehTHE JRTETT T
HUFHT AT (G TRISAH AN fagarerad 7 Jeo Fawl faqds 9 T8 qeqawe
[T 27 | AT Acaeh ¥ dT Rrafeheed! arRum A fgdigy ATT WU 919 (@7 Sl
q ARMHl a¥ YHI QU aATcHTaAT (confidentially) | 9= A9&dl) Ile®
AEATRNT [hMEe] N7 JATERT gl ¥ <Al JaTddl Al [QTerhdr @l
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AIEATRTT UM AHETET 9% 96, | A faeandirg anfecarRimafd 3@ TR
fretepepl U 9 AMfEATRINTR THF T&EH &A1 F@T 6 Alhg | a9
fargandar anfecar T fasm TRIeT &1 99 ufes d Rigrd § Aifecam T ®zE gus |
JHHRY Qe HATAgLE [aua Riersaeq TR g9 ATa9dd IRaURl I ATEATH
e gehaes o ald;:

) AEATRNT U AT T THTSATE BT ARTETTRT ATheAT TRl AN AR
AYF ®IA] AT T T4 AUH TGH Ted HIH[ [dg 9 G
gtesta ar faea fagaraa, a1 Rren wered o@fg aed 99 sfawg |

g) fagandimr Afecar X fgere RgHEr @it frers 9t Aifecar =Rl g9 a7

qUbA Tk fagareadr us a1 et Mivera Ammesr Qe e gq us |
& etk faerd T gegFRel AT faed fagaraad wad faqus |

M) S FA T qHAl [IRTHBT AT TS [TATAgHT FATH X dlehl HERTd
q¥IE FAT (BOOK Corner) ¥ Ush TEAHTAT ATATT TRTSH I8 ¥ T34 &9l ¥
feaerr faerael af ~IAaH X A0S | 91 T8 T QI AT Arhd
T ar fag furem wemeEer egerdt Hifg e s T ogw ) fafae
fagarerast fagardt qar Rrasessr Iope Alfelcdd T=AEE® THeE qd7
TARUET AT fotedtt R1er srafaae 9ga a1 9= 19 I, |

o) e RET faere o gede Afael wel ATaivad q&dedl qEahad, et
aifefeas qfrepTerl ®TAT 9T afT q1fi=res ®TAT TR T Teg AT AT T3
T FuTelT Rrereper faedarsy foam ug 1 feafe qurelr atfecoar sreaaw T fastan
T fargardierr aeier faTaRTa F9AT STefiars ¥ 99 9= da7 TS |

o qTAIAT
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Q. FUHA® ATHFTHT HfeTsh Sl fawm Fes

AT FEEL AT
EF TETH, STHICH STEHE! Fwad, s«

ICE LS

AT FeT RTO-TORE  [RATHATIR HHAT  FHEATHISHT  @UHRT  qchblAd
THEEES] HTITT T I3 [NeToheeells AT HET RIETUH! [HAGATHT o
WEH FHDEE ATF Jaeiare GHTdE T Rreor 9efr qaw T FEae
ATGATA Hed e, A1 (MImR Afawed Yiwdr &1 | J9d Ristdesd! fereq
faepredr FWAT AR WEH GHEAEEAE ATH JaeTdre GATT T qdr e
faFEsl AREAT IR ATSH w1 T6s | FAHAF  FAAAT qilad  GEqed
FarepTErepT THTEhTE WA BT | TS FIAHAF A=A ANATATS RTETRebT TR
faeprarept aifae st &g femor wfvwer @ 1 Gfas ol faem dea ara
2090/ N 3@ AATHF Teh! RTETFewdT AN FEAHAE AT ANAT & THT
g |

AT AATA, FAHAF AATA  ANAH  GoATATHT  SMMeTeF TGS by beged
Yool AT, qMAH FoeATATH] ST Wbl GHEEE I FHH GHTIH IUIeE
qedl TS % Hiad & |

LI CHEE]

FTAHAF ATa (Acction research), AfaH (Training), el TR fasm T (
Teachers professional development) 9ifetes STeTieT faeta %= (National center for
educational development), & € & Tt (Face to face period) |

q. AEIAABT USSHH

F FAHH FATATH FHAT SGUHT THIAT GHETHT A= T AT THLATH
QETAT 9 AIATS AT F FAHAF ATI= &7 | 4T U TehRebl AT
TR U B AT &7 | F ¥ AEe TS SAtaqdre T TUH a9y
AR AT AR B (GATA, J09R) | fadier 77 foreqr &= Freteprsrn g
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freror-faerg fRaTeRdTT T Tohtd gk ATSd FUHAE A = oarad g |
FTAHAF ATAATTHAT RIETF AR AT BTIHT G g THST UL T Hra
Mg | AT AT @EIH §75 | GIRHT J0HNT qF T I VTRl TN
FEATHISTHT a1 F&T RTEAUHT a1 s a1 F= FRETAHT T TH ThRP AT
Tiewg (197 f.%, 090) | AT AAF=T A W 41 H fager=q gfeqarader =T
TR TR FTTEATHT IR T ¥ JTARIHSE FAeeEd! AT =g (Jack, 1999) |

TATeAT fagaTerd & U FUHHT R0%% /0% g FoATad RieThep! TN [qehr
(fefife) =R F=aniad FRHAF ATAA ANAH Foaad S (AT, 09) | TaA
fTeTehE® T TEepl AAAT UaH HATATS q0A AT STHT TV T JeTaidsd Te
HEITRTSTRT [TETUHT ehRTcHeE TiRadd a3 Hed e, (Francesca, 2011)1 ifareh
ST [ Seaet RTeTehel ATRAT FTATFITET T AR, fagamaas T qwteead

qqA Foreq=HT ST, e -faerg FHEE W UEd RIS [FeErg el ardreary
il T qAT ATRAT TN AT Afagefy THAT JemEHT oTh SRR g

JEALTFT A AL 090/ @ WAHF TEH RIEFEEH AN FRHHAS
FAGAT qNMAH T TR G |

FAHAF AT AMATPT HIGTA el ANT-FTITAT AT & faae qiferes
A HAl Rl Rierpes T AR/ 9Esd [l &8 € ®F Higde diad
ool TG | 2T 9T W@ AOTEA] Uil 9 gs=rad 97 99=Td
IEITT R0 3@ 30 fod ¥ 3/% [aTe FAIR aRTERS! Fige qra T I®
ATl AT fagareraar Jifepust Fres W& T G TR 99 J97 90T
gfeTer TTHYT HRANI JTET AT HATd G AU A GAE  dATNrH  Eehl
IRTETFEEERT g5 [GHaFH Teuries HrERd fagaead w747 faveed a0
AT RN FFITET TR FABEER ATET GqaaH, HATSHA J4T TSwSTHT AT
TF oA T MGG | FAHAF  ATA  (ATTHTR ANAH TLE TAF
feamesar A4 Areatye adeTdl ghUT goArdd TRUS @ | Tdl et
et TR fagaraadr #rERa @r.fa. qeer Rierkeeedr i AT difie artay
&%, ARISAHT FAHAF ATGdT qMAH AT 0% /090 3f@ fHafaa &aen
oA T8l B |

oTereRT AfeTeh AT faRT amem eraredr sfg Rverer difery AR ®wwr 67 smuet
T | AT AIH I RTeTheEd! AT HH ¢ ges MUH U B a7 TRHETITHE
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T Fel HehIcHE AU Ui TOMcHE T8 A9 Iod@sdd Afdell a1 fqwa arsq
b FAT | ATTFTAT RTETF AfAHaTE RTeTehel YT bl IJUeAfedes Qi fafad
T AATq HEAT BIOHT FAN g7 bl e | T4 Rreqss qmferdel RERETa
qfearéraT  JUdferdad  afvadder @rEr @ (@fve,R0%Y) ader fawedr e
FTIHAF AT qNAH ATAT | AT T fafeqep a1 AT HrH 1, TAHT ATNT
ATHT GiRaT daetee T, fA9usarel Araegedr 99 99 Sl 99 g a7 TS
FTR BT IJATEA TS (qA= FITEED] IR TRIEH &7 | Tb @0l
QT ST 98T a1 7= a=d I fafqd faseaer @rsir ¥ qeieqo Ty AT @rer
THISH ANHIHAT IR TR grad | fagarags aeewar i fereror faergsr amhn
fafqes Fat ¥ JaTEeI SUTAEE @G T T FHT el fqeprse EEr qErR T
FIHAF ATAAT AATF B | TqA TETheeel HEITHISHT ThIAd &AHT FRIH
AHTATEEHT U T AT [TTIRTT FHT FAART IR T4 7ad T9s, (Gregory,
2013) |

fawerra &qar afvgdd 7 GEWTT wqwT 3e Rreted § gsrasrer Ravrer ArerwaTe
fagamdier FaigIr faFEHT USer FRE doadl qiFH (Hae TH qaewg | ITegHl
fereprarept e farerr quet ¥ ger frereher Rremer faewraer wiaars figarw aArge
AHT A qFATS AAIT FATST  THE  AfHHT ol WUHT  R1eTek  ATferH
FTAHHPT AT T ATAIIRATATS Felel TTHR Tl 1G5, | [aATATHT FTAHAE
AT ATATe (9o &l RIeThd AT FeaIaRd [aearaasl aad  qHerdrs
AR FATR AT TR [IqeAder HTHT THEATEEFR! ThT FIAAATH T
ATNT IUTIEE EiSil T, |

2. srezEaw fafr

qfres ST faehra BT GoAAd FAHAS AT ATGTHAT  ATZILH
THETEESR @ISl T FEHAES  ATGATT  dANAH  FAEARRT BIHT Gl T
SUEEES] @Sl T IaReTHl AT UTcHE ATAT AT AT TRUH & | q9r
fSTectrerl Wl qar WA & fagureges =1 5.9.30.% 3 |fa qafan, =1
He=s YdE e 3.ALfa, awmer, o 6w 3.arfa. e 7 = w=ia 9w
I IHET IR STHEAT ¥ ATl HTATHE [aqaTddue® gAle XU B | ATTTH
FHAT q4qT featrdr faeer frem afuersy, dfae afaw dmar afes gfvreres,
Araeafch T i [aaATaded! TaTHTEATIRe® 9, § STHIHT, 3Tl ¥ ST, AT GR1eTH
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R ST HTATHE TEAT AATIAA RTeThe® Hed /R AR a8 & ST T Hell R <
10 FgRa fagandigsare R/ A1 @A ¥ 3/3 S g W YAF [dearagane
Q0 SATHT A STHFAT ¥O SATATS THATH ®IHT Al TRUH G | Iq ATITATS
faeaadd ¥ GAEENT TATSHH! AT AEedd 94 GatHE T fga aeangsmdn
ArqewdTe TN RS G | ALATH AT ATGITF TATF AGHAT T [UTHE
graTaTe faeeyur TRuH 3 |

3. dfeiter favesoT

FTUHAF AT ANAHB] THATARNAT FFRATATEEET ANAAB] A=A TR,
g e Seafed faera deaer afaerer aweAr fafve soefeweeHr
fereefoor TRTRE |

3.9 FEHAE ATIE ANAH FoATAT TihaAT

foeer farem wafaersr, Irasatad qar AR ARTETRERG TR JIATIAT qIT SARAATE
g gfdfmaraar dfere SHla e degr draeafeder AreHae ged
AT ALfE. RieTFesdl TEd [gaver grq T FHd e | e et ¥
fgaTeraerT FaeaT AARH IoT~ Wh GUEAEEATE HAAAX T4 @bl (HHT
TG | 9 AHAHHAT 1T ATeafas el Riedeeds 719 FedNl RIS Fiwar
AR FIAATFI R ATFHATE THIvad [aATATHT TABRT TRTewg, | ANAH oA
£aT TednTT Rierpeears Qe arfad dwwr arfaw fages; |

FUHAF AT AMAAB] Foarad  Gindrdre  faq aRmr  faaee . i |
FAHAF  ATAAE  qHAHP! qledl AN qHAH  PREMMATAT & o ¥ GEATI
furerpes qar Acex GTEE (g9 € BF Higdae diiaH e Ered & | a9
AHTHEBT GlEedl AN ®F T IR AiH (&7 FEANT Riefehes I GRTers q90
Qferer aiferd brgr Aes gfiteTd FEunlt U UF TIEr FAFHA fa=d doqn qon
THTOT 97 faaRl T T FAHAE AT AMAHB Iledl IR B < wd Algae
AT aifer® THTe TR | IR A9 AfAHRr ShT AN 1A AT afedt
AT I=aTad AT 999d GH=IAT R0 3@ 30 fom 9 30 faqepr #avR sRTawe!
Ffge IS T TAFE TeuRl RieTehel AR fagameaasr iUt Hroee Terey
TR FEI e, | 9T -3 1T ORTHTET T 9RTRl Fafd )T 9% 9T dTerd
Faept GRTeRgRT g3 faw v arfawsr gednh Riarewer wRd fagaraad
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HTTAT T WedRT Rierhessel €T 9T J8T AN A= G¥aTaa Tehl e,
Gfeeras o T, HeaTehd adT TSUSTHT TR 95 3 JoaTed Taa |

3R FEHAF AT ANTHAT ATEIRHT TS

FIHAF AT ANAT FIGT T @7 bl GHATEwH THIaHT [oToadr Rred
ATAPT, AIATHR, ALY YRTEAH, FAHTATTS, Riedee d97 fagardiesa e
JATEAl, ATl a9 He FARAATE ATTH TdTehaTes (HF ATAR Taehl G |

@) Rreror faers fRATdenT © TATTATIREEST ATAR FAHAS AT ATAH
TSI gaT ReTde® AMAHHT Fod g9 9Uhl 957 GSAHT a1l T |

FEHAF ATAE AMAHF] Gled] AN ®F ¢ 6d edeed § o a9
fagaragd T Julead g+ qAT HH RieThe®s qUH [aeardaesdr Fe & fad

T e g AT qEael g | AR d% [aearad geearad WUdT
SISHT 9 fagardies =7 WEdl faws |

(@) AMAHD 0T A FTIAHAF AT ANATATS [ ARTHT e et
T TG A AMAHST Geedl AN HF ¢ HF Jag A= & o T8 Rierdes T
TR yRTeTREE faw Qe arfad dwEr aifaw gsErad e | qtfeden
HeHiad ATTYIRAT T¢I AUHA & faqdr o faug a=qars qomde T AT
e ST TR T FUHAS ATAA AR Gfedl IR 6wl & B AalgAr
FafY T U AGLAT Teehl ANAHAT FewRll Rrerepes aarse |

@M AL IAFH FAWEA . FEAAAF AT ANAHB FHHAAT FEART
fereTeeed! TAATHT ALY YRTETF T AUH qNMAH AATATR] FHHAT HH o5
qHET IGAT | THFT AT ANAH GATATRT FHHAT TFd AT GRTEAFZRT qTferH
AT TRl T HEAHT RIeTPeedl TAATA] A ARGl T e
gfeTeTehepl SAA=AT XD §aT AT HAHAS AT AleAd fswarar qr difad

N o

TEhl HT SAAET diave,

(&) Nfge QI FEAAE ATERT AT FATATHT FHHAT [0 Tqewdls T
U, ARGl Fehlg JIaT XA U] RIS AMeTeh ATHUTRT FHT Teeh
FEART  RTeTpe®al qIT AeY YRIEThdl [AMET Ikl <@g | ARl
fTerepeeerl @R a9 HTAHAF AT AAH FoATATH! FHHAT AT feTeh
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GIAUTRT FHT q9T ITeed AfeTer Gl afd A TRTeThaRT JART AT
JUT AR THAT WWH MG, |

(@) ANAH TP HATYT | FUAHAF FAAedT ANMAH Foarad aqad FGedmi
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yrRita yfqagaar (International Commitment), ater atfersr (Children), A=A
#igd (Human Right), T &Afgee (Child Right), arer arfeferel #Re&m (Child
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T AF THAERF] TIATATE [ g | A AAFAT geAe® Fel daarT ar
e qar Afa@eET a1 J=IAEe JUA AThRA AR a1 ATdeReEdTe a7 JaTha]
AR ATATTEFEHAATE g TR ASE AT GIETETAT HERAT 9t qTgeg | a9
AT a1 Al ARABT ATHATIDAE TRUHT AYT a1 AHTTATHIRT BRI
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TraYd, ERUATE(R09R). FHT I Ja9T, AUl FIAETT 7007 FISHTE! FaT TH
T 9r.fel.

AT AT ATHBR ATARNROKR). TTAT [FH97 [FAogagal dfasre 0%, AfadaqR
G,

Aftesr A ATTFR ATARNR0KR). TF [HTHFT AT H797d FHTT T+ T
FTIRIGT HETdl, 20%%, ATAR, ATIIR : .

AteT ATHa ATTHR ATARNROSR). FTIFE, TATHIGE TIT GIEHTE AR TEIET
STRIINGT FITHTH 7058, ATAAIR : TEek.

AT AT ATTPR ATARNR0YR). Fgaes F9car 7 F1d [G0ce® Jlawr 20558,
ATATIR e,

AT AT ATITPR ATARTNR0KR,). FTITT [FoGGH JAFT 20§ AAAR © d@b.
AMTT AT APR  ATARNR0KR).  FTGTAT HUFE  FlFTewF FALIFT 208,

AATIR © TGP
e A% AegH@A R099). FTTIIT FHAEIT FAFT TEET GEIT GIRAFET

3099, AfAAR : qEP.

TMEYd, SYARITATI(R0%R,). @ THAT TIT G [afqe q&iehes, FISHTEL.
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9. TRTEET T T3A dccde®

quayEre fafr
AGER

ATITEl ST faepraasr T [T G#eE gaTaEE 87 AT0H G 1 TAF
AT RT8m aar Fediss] [A#rda#T d&q SEi FwIeIgd &IeHT TRUBT
IITAEATHTET  AGTHAT  GIF AINT R1eT dar fARaer T g7 e
TITATTNITE FTAHHG BTETHT T8, THAT [T TIT FEIEIT  ETHAT
JRFlaT Fie ffUsr qrEveg | I AT gare RT arafd A9rerdar dvh
9T HIATHT 9127 TORATHT JETT 7 FIETF &G | ARZT GofoE 9e7g
FAFH 1T STTEF G37 [T Fere T8 Breesr e Gare 77 HHAT
S ATTHE TIST HETATT AT & | TSTHH 961 #aed FET 9, 2 T 3
FETT GGTEAT G197 1T &I TGI3aH Taaat® ¢ A@Igeis 97 THE T [q#7E
U T TR T FTEAT T FIET TG [AET TEE FTwAT & |
STAIHT [AFTT Baed JHE GRTEH GRIGTIRRT RT81 TleTadv 9eIgesl JeT
T qIT GAANBI AT AN FT, TS7 TAE, " HUSTR, TT T
AGIEATE qI9T RISTvresr &7 [G3er=1 aaIsUsie | 9 FAFATE FET 9 3T
FET 3 TH FIT Flicieplase qUETEs &7 S9&T TRUH F |

A& Visgraat (Keyword)

gers 99 (Reading Skill), €afT I=rcr®<or (Phonological Awareness), <eIadl
FAEI  (Graphophonemic  Awareness), 934 9ae  (Fluency), & WIS
(Vocabulary), st (Comprehension), @@t f&a (Writing Skill)

fasrer wewr

AT T=HHT TgTE ST (aaaraad T foge siq=iees furem ¥ fasrefaa awafera
e {hAThATIE® dvhg | R UBT U3 AT ASNE® TGl eaehl Gig=a T
21 | IUIHT TITHT 9T T ATHRE® TeX (bl dd ¥R &l | YRIeHF Jers (99 35
FRAEd docd Tl S AT ¥ a1 | ANGURl AeRATs eal T T ®ar=aeer a1
fargebd™ (Decoding) T ForMRT €1 99 SIf@UHT ar SIRTTHT BT TR AT A a1
Bl g8 9 oA faq fauer faergar Aeq g | ot anfadidl qersdrs i
AAF TQTE T AHAHIFT TeI Al 35 [hIAHATE & Hihed, | AM@Uehl a7 FIaueh
AAEAATS U [qdghad T dF a¥ AR qF g Agd  AaEdTH Ias
i qerg B 1 AT Aiqused AT faagdad T wd 9fF Jeer T a
RIRIET IQTS &l | a9, HA&R T Rl IoARY AT T aTaehl i A Faemay
MR ATfeeh 9QTe ARATHHT AT hIH A U 9T 8THT 32T HhewhIad ders
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g1 | T ATieTebTel AThel T AAET AHIedd YT - Jod T Teh, Tehl [audenl
AR T I 9 Atk fae o faera g | derg faw aror fawerer fao am
gred Tira, fasTT ArAfSTe SEr o= fawerert T afq smared g 2

g AT AT GIRAT, TGHT AR FRTh g faqam aad RIS Jers &l (
IS, gEd AUl eI R09R) |

The skill of activity of getting information from text, way of understanding
something, occasion when something written, specially literary work, is
spoken to an audience. Advance English dictionary

ANGUHT FHIT A T ST, AT T a7 AFAF T AT, fwar a1 gfwman
TETS &1 | (YT, e "TUTedl 9TeaehleT J00R) |

9EI HiST HAT &, ST ATl dg &F, HANGATT qIT ATHI b eTHATH!
FATAATHT ATATA ITEHH] Thed] ﬂﬁﬁﬂ‘d TS (Snow, Burns and Griffin,
1998) .

wwmmfmﬁwe&wwmmw
FIHAF IIYIe® TH TAR TPl aqde | HIOUT  STATA et
Gﬂ?ﬁmwgﬂﬂmmwﬁwgmlﬂvmw EAeEdrs
SER, TeX, TFRY AR A ATET TS UQIg &1 | T eTHT e Af@r FANT
TR AUt FEee [GURT TN R 9T ¥ A7 TeEEEdrs aTadl aeed)
T ETHIATS &el ToaR (475 | 9 Tg &Rl o [a9 qusd a9 SAfaad
WWWW?WWWW&WWWW@|
TG &l qers 91 fad T feqee g9 faq 9 &1 (Urquhart & Weir,
1998:22)

TS SVHE 9gH ST geAl | Fel ER g9 IS WA HIHE G
[T HHAT I [q9Hl [ahTd AU g | BTHI Tl [GHRTHT U
TTET AT T, HBTHT T AP TETIATA ATGAHATRN THT TeATGHA T
Terga! fafad faues faera = Fa=t | (Wolf, 2007:3)

qeTghl docdge
q. & =A@ (Phonological Awareness)

AT TR STeTHT TEehl et gl ¥ famars ufg=me 9 &wdr & | &4 9
AIOTRT JHET @Al agadre I=aied A1ge ealddl Aqqq eafq fasaerad
Mg | et fasrear freror Tar wror faeTaer eatqer Ao, Wit e,
@l faed, a«rard, a ad, oJ9qaH, 98 Sl 9ede @d 9w | QT
Rreteher TR @R eafd, e eafd, famenr aniteer, @R et freran, sefve
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¥ el st Sear A Jganfead w9 gerard, S, divd, dfear e
IT=Tiees, TR ¥ HTAfTh EalTehl el I T | ITTHT TEITH ThTgehT
BIAT A ATSH FaT AUAHl Tel Foqardre et Fodieo JauH &l |
JTEXTHT ATRT AATSATHT 3, &1, 3, 3, T, A qAT &, @, M, 9, §, o, &, A, %, <, 3,
T % d 9% d T T F T H T I, AT T E A & @I IR FoAd T
ITET A TWhl T | AT AT AT ATIGAT SMSUR  ATTHT B | &
TANRRIHT AT Aldeesdl Ml gaarerg ¥ [dilesdl 5= die=rd  Ter
TR I=ARYT T T &THATHT [qhd TS, |

F. AT AP Y

Al Tl ATATST &1 | ATITRT TR T oo quET aifera gq &f | AT ATl Teas
THTS & | T AT [AATTRT AT S URTIH SAHT HTH TGS, | eald g
AEATe ITARY g4, FH ¥ A@Ee g AR AT HiaE TETH g | TeT
AEGT A dagadd SoAIRd ATaTdre AT eAqel &A1 [o2ual 3 |
TIARIUET FEAT b I & AN HYF FaaATsd, WIgd, a9 T
STARY T HTF GG 7 | & U AT FIFAT AT 97, qUETE 9T, TR
AT TR &e fahiad & |

& B ATRCTE -9 AT, AEEUE a7 eRHT UFH TSRS AR ATl UhTS
dIq gafewdT IRATST Albrg T T dleda T4 e\ar JF eafq
FAAHIT &7 | AT FHAABIITR] ATl =0 oAbl Tl ATamd oreafas
PedT Pad Aew FHNTL g woR die=r 1+, fafa= afres gaarsq
JAT AT e AlE® heaad Ta 953l A9 Fqed G99 2l | Johson and
Rosemar 2003

STARUHET HHAT Il Alhd Tdh qHTH JIF ATATSTATs eaid T, | (TAT Toretr
qea ¥ SATHIOT, HIE-RIST 9THT)

g. A FAABODT ATIIdhan

ST TN Il GTAT UHg al | AT eAvesd T aRiad Aualsy el THe (
HEX T (@) Bl ARHT HF &7 | Aol o1 g ealqd T giRf=rd g Sl
TV | BT U AN eAfTewd, e T HERE®d a°dl gvg | a9d, STHTeR
faeprder N7 YU e q9r eafd WEERl A9 g9 ATEdE @ | farae
AAGAEEdE & JHIUIG AUR] TEwg A Hell § AT ITqT &did oIy g
TARFT AT ATNABT FET ¥ Bl AAGEHAT ATSIET I FHAN TTShd  THT

e | eafd TeICiehIuehl FHISl 9Te8 UieATel I YA AT 9fq qeae
URET &7 | Gl qie=e fessl d@Al qiq Heccaqul JiAEH e |
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3. &l TR Rrequresr =RuEs
39 dfedr =R : eeRene eald afe=r T, GEaarsd ¥ O A"
®F. A e T AT FIHl AT U1, Hd, qHAT AR, TeF |

g, A FEATST AT qE ST MeEhl & A TIE g1 ¥ Al Tl
TEEHN FEP AT © g9, I, T FTARY A | TF eafd quepr

qie=d TRU(g #F oAbl bl el A ke &l WA i qig=d T
TS |

M A I A9 : : &, &, T |

3R T RO ATATER Teaehl AR TFATI T SIS |
. TeEeRl HER TRATIA AVTE @ “WId” “H1” T “q” ‘ST &y “Hr”

g = AW Gﬁg&m AT :u@-n?— ua-rmwn’ ua-n 7 uéll-n uaéll-n ’

3.3 9T =ROT © eEATs GATT T AT @A THFATSH ¥ SAgH

®. EEATe A T AT TERAT THATSH © 9Te&ATs &ald (onset) ¥ ATAI 9T&]
(rime) ®T SR qaT THFATTL (onset, rime) S=ART g eEE® FATIH,
& ‘@R THFATUR ‘G-I | A, JRERI onset ¥ rime HT THATSA
e ede® Ig%hdd T eld | Il Rewdls HETH] IaRT TR
e EEdrs GATSS AAATS FATIT TSI, | TeTonset ST TexehT
SRMTgeT TRT, FTEHT Al W &7 T rime Wl IBISHI AT &1, ST
AT AT 7§75 |

g, 9TeEdTg eafd ¥ QT 9eEHT Sre : fretehdr st anferehrars onset / rime
AR R FATSH T AGATE SISY (GEHT AMeqehl I=aRu I, &
“F” T “TA” Pl Fad START TR JATST | Tt onset T rime SER
“FHA” TAT TAI FATSH | TN onset T rime ITARY T FATIS Fagr
9768 ITARI TS, |

3% T TROT : ATERATE -ATHT AT THIATR SIS

. AT F-GE] AFHAT TS . & “FHTA” MeE GTART AT ¥
RHF+H+IAT+HA+”

g TEEATS G-AIHAT ATTAT SR W ¢ “FH+I+A+AT+I+3” “Feparar”
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Y 9=l =R

. Rl & A AREAT TR bl o7 T3 AT ‘g’ “TEX” |

g. TGl ATTHFT Al IRadT TR ABl T8 I3 “HdAg” “TA%”
Q. A=AAUT WAAIHRUT (Graphophonemic Awareness)
F. e T GAATPH! A

AWIEHAT JANT g d9 ¥ A a1 Ggbadl qraeddre qeRd gﬁh‘aﬁﬂ‘%’ I U
TSR AT | AT AT TR ST grariaeed T o q@TSH] ey
T HmHY fAgardierg ae=a RIS | AT dETed! ATIR 8l | O a9 TS
@A F9 qHEd ¥ AT Ggebd qFed 9 Awg, | @ 9 eI i Jiwd
ATHATHT AT, FUHTAT F=Aal, faaghd ¥ 957 I« Tl Fes Ig o
TATATHT STFAT 3% 3Tel AT dUe® @ A of@d a0 ¥2 @ | o a9 Ferreheu
F=aTd AT o AT AT T bl TEIHT JTCAT RIEAT TR, |

& T qU GIYATR (RATRATTAT RTaTehel FUET F¥iead eaid, T AeR{a=eh
qeeeg dieed Hifged T qfg HH e 0 sTeew AT feesl dv RIS
SoEd Rreror fafer g R s | A Rreor qedid gratAe dgel wel
ReTeqoT FRATRATIERHT TTATHEATH A AT H TeTgel AT Iiguved ¥
FEATHT TSUY TRIEHT AT ATABIEEHT ATNT AT Tifger T STATHT T
TRI0R feprgs 4R g9T=sh<r g7 | (National Reading Panel, 2000).

¢ AeRE® TEISHl AT AgREd "ghd g1 S9d WA qergdl Addrs M
FHI TR FgATs oI a9185 | (Adms, 1990).

g AEYIHar T 9geyd

GAfddTs SIAHT IR0d T ATA AfAbIaTs AR oA TREwg | Jer ==, S,
qgH ¥ oTET WU [EehTgehl AT d ATa9aehal & | T AT Te¥ o aref arferehrer
FHI. AL, HMAT, &, AT AR, T I T (O T o] 9Fgd | o &F a0
eI Iefed &9 AT ( O FeR(qel eafqare el Siadt fav) Rreqor i |
ST AR SEd a9 /HEAT AT 9f 9oy RTerel Teh THTENel decd &l |
Ul A BT g T Al GAlAAs YIHaAT HHA AG=g A BAbl A o
AMAFTATS RIS § AT a0 FATHLOT &7 | au ¥ AT FaATerepl el are
afereprers 9&Y Foamrer @y i et afq foEr RS wEd e |
e AU TN RTeART HET IEIeT AT ARl Fel T IULA icehl ard g
faq faeprar 9 7 &1 | T AeRePT AT b UfgA T T q&R ufg=e T, wH
femuR a1 AfAeTgEs R el T Ugd 9 adrsd wrd s, |
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ASTqU RTAHT 7 qF T fHATHaTIe®
¥, T Fowd HAT Aghd, W&l F, 91, &, @, T, T
AT, STSHISH LA, T © T3, Tl

T T Y&, W& S, AT TS |

S T AR GeATS, S © 9IS, FIaT AT |

Mol &Y FEATIH, TIEH, T © F, ITbl, IAATS, HATS ATG |

o N

febread TS U3, ST&d : HIAT QR AET T FAwiary, PRI, Amar #ar
HIaT) T oA AShAdTs @IS ATgd, Tl © =R - o J@"-,

T SISHIGH! &afd, w&d : T o anfq |

1. FAFT BT AU FEAAT, T&T ;TN T, FaaT Mg |

A &Y fq=arenTd 984, S&d : ¥te, ¥ Wie, YRR 8R AR, &reral & sray
e Ferar gfeman

%. BT AT =T (Print rich awareness) : o STl dA&R, AT T
oTes o ¥ q&as o ¥ fos feomar q&ae I 9T Jeersd 9 |

E
3
F. HER FEATSH, W ¢ F 4, UG |
E*)

g. A& /q0 FaATr (Letter/grapheme dentification) : fAfv=ra srer dfe=m
T q& T |
M. A&/ FU-eAT qF=g (Letter/grapheme-souncorrespondence): faverT e

T AAre Sied da |

o, fa@gsdT (Decoding): &R eATTATS ATHAT eATTHT FSHATHLIT T
TH |

3. fesst (Spelling): IEHATHRT TRUHT 9TeaHT fesol [ TF I |

. TR A faT(Word attack skills) : AT AT 9TeEATS Teh ATSTHT HATD
HATEE TG IITT Tl S
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3. WSd uag (Fluency)
F.959 Ja18 A

TS YATe AAISHA ARaRAT, AR ¥ fgdl Ted T 7 9T YATE B | GST JATEH!
T AIHT (ebaaq s | faeandiese TWhe Ta TR 9g &9dT 5 U3 Y18
211 T i, Afq ¥ AT qrd deATIR [G3UH a5 AEU qEaHT g fagers
JETSE | Sfq fgdl T T afeerer &7 9fF qed arEdarE e aradre 5w
SR TR UG TFFA, AT 7 8¢ IHIEEHT e &THAT [qehTe g BT ALTATA
TEIUH 573, | AR ISkl UGal Meae®Hl "ARAbgdhd, ATy I TRAT fadmT T
qrETHT TETd [dvg | IO AIHT 9 [qR Ues oo &l Il aeiT &THATAT
TEANT TG, | 97 JaTe AT (Gl b Hecaqul AT FUHel TRIFTH HETTHT
W T AR TgHHT AT AU fq9 fahre TRIeATE | Yed a9 TErET
[g&bdT o AMfadE®sl IS4 YaATEHT 9 ITHT [GFE AUR grg STUR FFIw
fFaTerr AT ag MR 9GTET &7 | I dg MR A Al fad /4, &9 T
IR Irilesd AT [Faa A9 T a1 JeUas g | AU T57 JaTe HUH
TTShEed 1% TUAAT 7 8¢ (07 TEqhT AT TR AT T TFS |

g, Y3 Y4te ATqRgpdT

939 YATE ST T T qEIET T &THAT &1 | T&7 JaTe =aiid egddl, Md ¥
ETSHTS W&l Tcde® T 1 | I aldehldls SUFad AT T 98d T BTSHIS dfed
e FRTH fabrd T GE fqAEr arg gHarr qfq g9rd 95 | J9 ghted 9ed
JATEH! ATWRI THd AgET &5 | IO JaTeHT AT 90 addfeg 9, 9 <
Ao T F (89 T Al fabrd Mg | [quHds 9g arshd HATATCHS
faodT dwrg TR 9eA fausdl faed WHl gy, 9 $ @R Ugd Ao
STATs 9gd Wedd ¥ IHT 99 %7 ard e, | (Ashby & Rayner 2006:52).

fafyeraeaer s@g ¥ fgdl Ued derE AR drEl ATEaRYd YHeE g9 9 9d ok
g9 | (Kame’enui &Simmons, 2001:204).

95 YATE TGl ATIR T FHH &l | T34 YaIe 9ad [GgUH AHUAEEA] 9t [

Teg A¥ HAIT AGLETHT G357 Faedl i Wi=a awdies difeusr g |
(Snow & Sweet, 2003:5).

ATAAINARIEER] TST JATg, IAAHHE (99 T g T &THdATHl [ TS
IAEEdArs AT HEATT SYIH Ugd arFies T faers fRarearTa T garaadt
D

FaeY faque | TET TR AR AT GHAAICHE &THAT TUHT AT ATfeAsbresed afq gy
ITeRE®eh! I ¥ a1d T &THdTel 91 T3 | (Stanovich et. Al, 1996: 25).
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TQIE Y faehTd HAd: UTShehl T&7 aTTHT WG, | GBSl dhlel qTShed Fel T I
ANTHT AT 9758, ATH ¥ AT=0adls dXaRdl (d, afd T TFHT A9 9 Faq T80
AT | T T8 o EAepl AT [AR=Y TaTSHT AT, (sl T o@rgesl &ul WiHeT
g | AT 939 YATE ¥ A9ATs AN FHT Jed ded aredl, Ued fesusr fauy,
Jaw T R0 9ied ATHUET 9f9 9% 9% | Fellutiono and Scanlon 2003.

T ST YaT8 RTEToreT ey wRuEE:

¥ Ry [agedrer (Decoding Accurately)
ar. wfq @r@rs= (Increasing Speed)
9T F=aT3T (Self Corrects)

E]
3. fesst g (Improved spelling)
3

feree T sT=arershl el YART (Uses punctuation, spacing correctly)
F. ETIHISHiEd®! Tare (Reads with expression)
T d@THT AT (Follows writing)
", S SASTHT §II T918

7gt I 009 AT Kuhn ¥ Rasinski & fafa=r sftreprept 8% et sremaeiane Hitgs
TS AHT AT HET Tehehl T AMABIHT A9 TS7 aTeATs T TEAA TAHTH
g |

o HET § YlAlAe g AT 30 3@ 0 =

o THEIT R YIATHAE U@ AYET o Ifg 00 9T
o eI 3 YlATAE I AUETT 50 3@ Q00 TR
o HET ¥ GIATAAE 9 AT 00 3@ %0 9
o HET Y YiAfAWE T A& 990 3@ QU0 9T
o HETT & WidTHAE U@ Y& 930 I 950 =
o HET 9 YIATAAE T AUEAT 930 3@ Q90 =T

o E g FIqHHAE qgd JTM 1¥0 G 950 e
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¥ 99 Yare feareeny

F. T UGS © AeR, 9T, AT ¥ ATSR @IS UeY JATSH, ARIE, HaE,
Tt At T eTSwTSars a9y S fad, | 9@ @Rl 99y fedie . Jers
g7 IHY fedre |

. WIRT 9GIg © TgH oNITSEl HH T HeTals, Hedls ¥ SAfdvTd &q9T
TG TS | UgH AR qH fedie T | I 9ers, . JHy feure |

T HAA QT | WRATARE [aia= [hlaHer 9o aRie, w&xle, q, afd
¥ ETSHTSHIEd TSl A"l q¥h Aq¥hebl &<l [a A ®IHT g7 A3
T 9 UeTs O WHY fadid | gEl AVIE AERETE g% TR A
Ao v AT, |

8. sq HUSTY (Vocabulary)
F. R TSRS q°

9Ted UG A ALREEH! ddF qHE 7 93 21 | A7 Afadeedl Aeaerar &
STEREEH AT &l | qTe8 AT [9aF1g T AAHT fedraed AAqH AITF THS &l | MeEH]
A & Al Meaehl gor ¥ famer fam sregwr afefara 98 e wanT 19 9@  2v |
ERHISR RIEATATE AT [HFTSH Teh AEcaqul T&Tehl ®IHT [qgeg | AT ATABIHT
S fauedl g T TEHISRET Hecaqul WHET (6 | RIS ATRHT
ATUHT TeREEH AATATE TH HEd Tad | Td Qg Wq ATl T9 F@dnT
TRg, | T Irewdls ATHAT [qaRewdls T A ATAH YT TH THA FeTH
IATSS, | TAFT ATV FEATHISHAT [ [FaHET AemEes T4 T WIS Al |
IAERHT AT (o a1 T&IH! TG, eSS, TAFATAT a7 [aqRard® 78, Arerd
a7 9T, ATRfd aTRET TART TG J5qd TR 9 a1 aifedrdr 9768 AR
T3 Hlhg |

g = SRS Aq¥Iehar ¥ Iqayd:

UQIg ¥ Wl e HUSRH! HHE Heca Ul §ws | 968 HUSR W&l WeEdh qY T
ARATITRT AH AT A9UR XA 968 ATITHT AL ATAqY ehl grgr Tl hilehl
A af &7 | 9TeF qUSRPT TH=T IS YATE T ATd TAET g5, | AT [qhroehl T&7
qfq ¥ SgHT HEccd U Fed T qATSS, | 9eF ATAH] ARTIHT aTd TR TR
fesst, Wel S=ARY, A9 T AGqU ATHIHT CeRHl FAN TH (o B | Tl Jarelr
AT AT A9 GFq AfeTe SUATEAT Ieo@-d Jedil IATSs | 958 R
qIehT B ATIT WANT 9 HITEHT TR AT ITeehl GgUE &l IF HIFad T,
A, TG ¥ el Tedl FART T TESH | 968 WUSRep! HTAT HIHeh! AT 14,
T, e, qAeE, JANT ATfEHT WY U | 9Te% WUSRATs AT faeraedT fedred Uk
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Hecd Ul HIHT ®IAT fdgwg | WG & AT Hq [0 g 9= BT SqHT

TEH MER AUSRH AR Tag | ANTH! arg T ATHATRTHT q&TH & Weqewmd! del
q A T TANT T ATATF g | TkH AIA AT ANABEEHT [q0T T&H!
IRUMH! [ahT g TH FdNT qATSS, | AH AIF [FehTaepl AT 97eg HULR RTerurdT
Sire fage e | RTeTw el e Earg "eIuR 83, UTS, IeAR, fewe, gwad
fTeT ST ST RIS T | AT qQre [9Udl U3er YH@ «ATaR e &l |

S ¢ 9Ted WUSRE! fabrd WAl AT a6l q¥hTg g | Sid del 9ea HUSReb!
faere 72T, Afq el qATS, drers, 9e8 ¥ «@rg (9 YN T o) T STHATR
fahT &7 | 9158 S RI&T0 Tl JHE I3:9d HHTar & ¢

AT ATABTATS MeEH Tl IoAR [FHhT3 |

7o fEsoiehl 8 STl TS |

JTeFeRl  HAATY AT TRTSS AET THEh! 0 eded  Ufgdre I
TS |

ST AT ATSH, Sedl A ATI MeRe® IedT T Fa aAra |

T R ATSRS! IET T ThR
TEERATS HISTHICT ®TAT fq9 ARTAT fasiiera e, |

*.
o

qfeedt SofTehT 9Tex © aTer anfershTel SRURARE GIATEHT a1 AfRad e
afgedl HUIpT o2 g | IR A, @AY, AU, AAEIargeedr
I ATTET TS 9Te% Ufedr SofihT 9TeaHT YeH | W @Td, TS, AT,
HTHET, AT AT |

ST wrofeRT erex : fasETeraHT smeeaty fae wwwr fagandier afeer
QAHT AT qra AGABT, AT HAT T AT MRETATE II-T SUIhT 9TeqehT
®UHT fges | & |, UH,STE, Uers, HIfgeH, TR, TIA, eTaverdr
oATte | BTHT gATd I it sTeRew (RS FE Sl g9 |

qGr AT 9768 WTE-@IE ST YART g4, JTiaides, qiedliys Teaees
g HOTHT T | TR UREI, G, TG | TSI AT faery
T T HiehT Teqe®dT AT AT STAHIATs del Wal el g
RS |

Y., HET UK ATCAT HIA (e

.

e a2 TATST ¥ FEH J@IT Alh ATAT Fifqeh I TGS T
TP qATH A~ AT (drill) T |

forerr farem/ QY



o Aifqes FeqRErsd  Alhd  qFeAT AHUAT fAA A7 gfadfd @i 9w
Teld | 92 Taek A~ A1 (drill) TR |

g, TG99 FATIT 96w qUHT

& Jeal AY fod o7 = 91 A I |

& AT AT JATIH 98 9+ |

&  UE] 9TEEw @ied AVIE RIS

3. HH A1 [RATHATT AT Ted AUAT ATHAT TR @ISed | 9k Teh
Gred, IS AT RIS |

F. GHE TATSH e WUAT HHEWT U9 IEEUEE  [qWR e e
TSHETE | T&T @ JATHHT AT Fdqrsd IHT UFal 9T ¥ THeAT &l
ST ForT TR FaT=h! dF AT RIS |

T 99 RIS Tede® HUAT [aeardiesdl dayaraa siree 999 9 | g«
frer afgeg T @IeT | TET AR I, AHERR, @ AT S
TETEE |

Y. s (Comprehension)
G |-

AAETT AIHT a1 AAF TS &l | AMATH FT AR T AM@UHl FT TeX AY
AATST T 7 AT 2T | JgT a1 TAATE 937 Ag ¥ AL a1 T{erg Hfqany
qvg, | A= eafies gl @l AEaRET g T Hfqag 81 99 & 9
fafreagy mTeTs e ¥ Afashel FerEad 2) T 9eX ardg THars 989 ardg av |
TS AT T5T ¥ Hfd A AREEAE g | ATA ATAFEEAT SIIHT TAH & ¥
UEH FXT A T aArsd UR(HE FET Ters (99 [aHrd FRHEHS U3l
HEcdqul d&d 2 |

g, Sgdr Aragehar

TEHT FXE® 96T G TATST AT ANAREEHATS ATehT (qhT TRIITHT AT TEH
FIATE AR AR ¥ q&ATs T ol T 9 (AT T AR [qebra areret
RIS, | STEHUSRT 3N Taw, F I fauaen smenfed @Y @ifas ¥ fafed s
fe To aTSs | AARET TSRl G AT Fergdl 99 Al USH Wawd ga,
ATF g75 T AT RIS [aAThl T3A [Rd® gvg | IS et ATCAhIehT ATNT T3
TRl &THT (et TRISH ATa9TH & | TSl MAGTHT JhTgel Mars aie
THA AT &5 | IRTAIF Tehl FLATEEAT T57 aIgHhl FHAFAIEE RIS TR
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TSAHT FAFATTEEHT el wiIg fas Rrew fqpreg FdwHam RS ITIH 578 |
TS STGHT AN ITARU AR, YA, TATTH, Tehl FRTaeehl AqHd e
YR Ale TRIST ATG9TF g | TS alg ARl Tehl Hls A4 qGH qoh
T3l =g YiRdT &1 SE¥HT el UTEF a1 HIAld el & ar Tebl rsiad
YRR e, T TSN @9 A Heableas | AT Ub SAlde YiohdAT 99 &7 | TS aeehl
TG ATTITT: TPl 88X, qhT T UTTHI FAATE FANT TR FeT TAT HRT YT I T
a9 bre &7 af U AIeiedl fasm T & T T A FATST & &l | Aty
AT GAA, MEEAVSRGT FTH, IO, Fodr a7 @AHaeT faorarg s
faoaes ATSH | Alg qTedATs HA G A HITA] T&EH TASS |

T IS NPT TPRE®

«  9Tfsss g¥RTS (Literal comprehension): a1 ATIRET YebRebl ¥hTg &1 | THHT
UGS ATHUTHT AUR] TUTE e (& HIFEBT ATH, DI A7 AT )
viedddls faaers TR T4 FH g |

¢ oqEIAa g1 (Inferential comprehention) : TFRT ®HA AT ATHAT
afeaeals TFHT TUHT ATAT A, HeddT, [asirens d=rg A dae T
AY&T =g |

o, TS ST AT FEATae

T RTET0r IRTIAHT AT qrag AT T YOATIl gATSaT onfeRs ¥ ATHIAT g
QT q¥RTE AT T AieT fepfarsept geaTae fHatr T us | sre

& & JITH] &1, B IR ATSH JeHess,

& GEHT I Fihd Iied Fiadl T 975 Hi6T I AT JIAE®

¢ A TR IR foq afed afew afsen 7 dafg #6 #fea g

o [ACAUTeHE ¥ S=o TEhT TeABE, (ArSAT TE sfHeb dRTTHI HATER)
g T Ay RIEue =R AT arie s

¢ UQrE AMT qAT UQS AAIH [RATHRATIEE, W& eudadT aeAT fagandie
qfedt § ST, qOFTRFT FIEEH] AHAT FARA FRTHT TIST | T
ATNTUHT qTSHT AT ATHT TH A3 |

e UQISUMSH [huTEAIEE, S THIWE Joa? ATIH Hilgew a7 fdfgd geves
e |, [9o®r FEE I A8+ Y9+ THe™ e |

e faremn/q ¥s



TS SEHT 99 Bel [hAThATIew
faTerehel ITEAIEAE AT FATIATEE TSl HAT dfgfad ¥ Hifgs Jeamz T |

FAT T, ATSHT TIAE® oed ¥ Hiigeh Joa¥ [ oI HAqT 9, J97 sreHr
e |

I AMARET Jea? & Bl FAT GARA RIS T FARASE ATTH IR
FIEHT dAf@ied T 9gd ars |

FIT FATIT ¥ AR A I

Hitges &1 Far wiafed, fagandier g ¥ AiaTsr yeress Sar &
FHAT AT AT 915 qfgfed ¥ TFhe Icax (& s

FHAT ATATET a7 91 qiefad T Yar Iy AT JeAe® I |

FAT TG a7 973 U1 a7 T TFhY Iaa? (& TS |

FIT AqAfET a1 9 dfefed ¥ IR IR fad T qeTew T | & - HiA
TRF B, & BISal &7, (&% dA(Sh & &I, T & [ qg &I &l, AT |

FHAT AAET a7 915 I ¥ FFhH I (& ara |
FAT AT a1 9 dfefe ¥ favewur @ W 3w fem "@ied gyeAew

TR | S A B &, F & FIEw (HeaTedl S, & & TAF B, H

HET % Gl Bl, AT TR, AME |

A TS T fad ¥ faaemrens Ieaw fad awmwse | (@i weram)

F TS TG fa T AR ARI a1 [y fa awrs e | (Aiferean swamm
A TS T fa T ATHAT ATOHT HRY IR T TS | (AT FHerH)

«@rg (Writing)

T HIHAGRT [qU a&dqels I&d 9 @@rg & | «@@rg I 9ers Uk ATIHHT
THEad B | €T 9 FEATHLITH] AT Fghd T I=ATd aleh] Feaeddls I
e A= J@rgdl AqerEd, (= 90, Hqfq 9@ qu7 Tae dG@adl [haArdares

TRIEG, | 850 @FHT @, Hqfdo@d, ATqe@d, Te@d, @ Sl [ aThard
=g FRTST, T T aTqAT Heccdqul &3l ol HH AfAe@d AUHe a1 Rreror
faeTs HEAT TANTHT ATSSH | ATA@H STTel FarTepT i i &8 qor fa ored
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FTH TUFA Todl FEATEEHT AT [THSH ATA@TAs Hedqul J&7 A3 | ard
YT fTTaers ATRAT ATUTHT & H1H 9f9 o@rg J=aid 9 |

F AGg (U qg T qieT

¥, el qgT JErSH AT a1 GfRar § Jw@rg &7 gEq AuTell 9TeEehreT |

AT oETE FSARG] HEcdqU AST &l | TGHT HIHH ARl AT (a9
W&W|m@mﬁw%wm|wwﬂ@?@rmww WQT
MAdRT YT °<4|°K‘|‘IC| W 33 I ®&UH] \TI"IHHQIQ qHaE W
aﬁﬁw|w.wznﬂmwwwwwnﬁ?
fafuerga afyeafsq 7 <@g &1 )

<

T TETSHl HEAT AU, HA, &R AT T&H GANTAE d faqus | Ay
THHT qRIAT AT TEATI AR Tesl q(qars @md Teeg, | Tqeeararede!
el AATE YRAATRLOT AT T Joeld ) | ofa@rgel ANTedfad HIeTeers
THEIIT T | AT HeATGHA T ATTAGIRIUHRT AT ITART FawTe ae7 &7 |

g g (e sreavaean

URTATE TedT AU qgH T o] Adbepl AT SRl IrgavHe GHT S
IUAT FEAR 6 A IHIEwh] AMadel 37 Y&l TIH IUA(cdesdls qaud
I qOR UIEw | fggdrad: 9fF AT 3 P SROIEEAT USH qAT o@d oA
ATIRIT [qUe® [aF™ TSI | HET THH] A HSaaars, Hel [qar [eraw
FHAH TATSH [9a, 9Tl STed, gfl WIgd, AR ofed, 968 gArsd, al o,
ferepl = T T, YeH GISHT AU We TeAlcay T ¥ ERATAREB! HHA
faea T @A I deTarH! A9 faEre g qer IRuH g | a9d 9eA faq
T fagandier @ fag 9 grieTs qed Ifad qave fae™ g 5= g |

T AER YRAT TEAETE @Eehl AR ddT et @rEgdd W gw 87
HRTIHT G | THT [T ATgTiea T@rgehd T U @1 AR Targeh
T O¥ JAATHT G | STATHT AAFUH AT @A, €A ATATAR
HITETT, JeaThR, A oIk ANMATHR Te7 T o | AT FargeTdr st
TS ANATHT AR AT S fogmg | IS =T Tl ST,
FeraTEer, T 99 AIAET TRATHEATTHT Gafd TAATHIU ATedhehl 57 qaegs
qrtead ga % dg@ad (Coding) ¥ fa@g®d= (Decoding) AT ey s
@rg (99 fge#ra Tel A FeATdT diehdl 957 docaaedl ATdREd TaThl

g ATELTF G | A AT U G @rg &l | Aqd F@g el qadd

qtT &7 |
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rargHl Wecaqul q&r fess afq & | fesst eres fwforeer @it |/ faer ar afedar
U AT FUEEH! TRFRFTG AGLAIT T+ fafq g7 (Cecil D. Mercer and Ann R.
Mercer, 2005) 1

fESSTHT ofaTg F=AIHIURl THE IAET v | ATl HIOTehl of@rg F=IciehurHT
WHW?WWHW%WWH%W|WW?
ATATAfEdET AU AU, 9MeE 976w, ATHT ATH T ATTHE ATSEE GedTiR oed J=ad 3 |
HE swuuws fesomr gudT fesa w@rg ST W I e | TFET T
FedTehl feootehl AT fa9re yrafaerar a8 |

. /AT A€, TN T 99 R

q. AT TaATSURl AfAATs FIAEIEHET SAT AEHAT J€l I@ISAIE, | HTAdTerdr
AER @SSl I AERATS ofed & T A T FHHaQadTRl aeAr qid
FATIAIE, | TS, fagadieeds TaYHR a6 AT RG9S, -

@ freamaT e

N ~
)
~>

X FTYTHT ot
X ATHAT ST BTAB EebeATHT o T

xS DI ATLTRT TSHT el

& gellar UM ol

A EYF Uedh sl GHivdad Aeh] i ITaR e el o 3T Te |
a1 fagurdiewdrs IHgd AERET GAldare g a1 @l @A WUH TReEd!

SRR A AMSHIS |

g fagmdeears ®ammr g@fa @H aed a%E@® & % B WAl @
TSI |

er

U

(aY o

3. FHEgd AERATE AAH FAATdTs aerATs dears arad RIgIIE |
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. Taufg Rieed aRFER W ATSH STEeedl  Addre Ufedd g%
JTEEwEAls @l AGH IR MR FATSIE ¥ fqgandewdr o w=
TSI | fagandiewdrs @9 swed 9 aarsaue | MeEdATE AT TART
T FaTeaTy ¥ fagdlewars aft ggwr ardifad Sra<r THeHT TR TEE
T ASIS |

q9 o€ A

fagandiesa fq@Edl TRATAR FTH 6T TXF T Ueredl ATHUTHT
ARGUEHT FRTE® ATEHAT BIGAT T

qrdEED AT el

ERepT EIEED] ATH T ATl oTed

AR TMCHT TAMEERT AH Tel

FET HISHI AT ARAN HUHT TEBEH] ATH e

HRHT ATHh AT AUHT TEaER] ATH e

IAEE TR 9T, T~ ATHAT GXHAT SUHT ST TG, T ST TAT
MR HATAEES] AH, HATGH FeYde®, ATEHAl qAee, AThHA qdEs, T+
HT AR HHES

ATRAT TFRATES A&

HATRAT IRARHT TEEHH! ARATAT [ T A&

T FXTATE ATAIAEF ATATHT T T FGRT ACHAT T&d MG ATHAT ST
T ATRATE HTAT ARH FIEE e

ATATSTATs ATAIdH Tl T AGHT AHT A&l

ATRATE A T T AR Gl AR e

ATRAT FIAT T HAAT &

HATHAT [T Toge® e

feFATeAT ATRATS A GXT AR AHT &

ATRATS ITeT IS A ARIH] F [qUeT qAT Jedess ofed

TR AT AT ATRNET ST HIHE /GIEel 8¢ [ I FIHEHT aTCAT e
ferereper afefauert waTeme ATHATE AT I7 FRT e

qeErs a9 e fwarsard

U s (o e fearmard

fererT TaRAT orETg (o et feRaeped

AR dErg (H9 Re Aty

qTTRTeE IATEXUAT [GSUATIR AT IATSH AVATH (FT, T=, T&V)

forerr farem/quo



% UShH THATE T gAT3+ Ty
& FATgHT ATIRAT o@rg a9 freror fmarear
forsamet

fafaa sfer a1 AWAT AT g T AATT T PG TeTs v | TIHT AT
a9 v (a9, aer feaemer Fmm, o ured T Jivel AN, ISR HTy
T It Sfad afverer smarst fere @ iR | A9Ter 9TeT frerureRr e
TAfe FHT YEH AT WA Aid TeE g | GOAT wifad) we e fadra
TRTUY {TT €T ATITHT gehieed] AATHare a0 |/ qaT A&R oM o RIeq
s | 9TeR, | fored ¥ @l awead, qeTs YaTeHT giqd Ieaiehl At eTHrehl
forepra, were fhaTehdTdehl oTHT fAHIOIRT AN FHE q91 aRaRS! Ferdar qi
HINET 573 |

Qs HHAEER [aHd TH A qed Wl FHY RIAUERT 99 g a7 T9E!
fafvesra afesr &1 (Anderson, 2000a: 397) | 79 WHIgaTE U WTOTT =X
FIAATH] U EMFA 9 Ters faq faeraer ot 9o deaes (@ g,
@AY AT, TS YATE, 968 WUSR, A1 T of@lg)dl qHr=d ITANT TH9s | AT
qecag® HIhd o el q 3G FET 3 TEHEH I ANAPEEATs ATeR TATST Al |

T AIYTT R T AIE A faeadr AfudsT qedeed UEs HAHAAS
RIS TEehl [ATETTeRT UTcHS Hghl BIHT ITANT TRTEH & |

ool Frft
fatett AAATTT (R090). FTRZT Gl YETS FIAHH FAAT, FISHIST © A

giferer STt fasbma ®(R093). 7T grefbwe gars #dHH, ThTEE [T
AR © TGP,

giferer ST faeba #FwR(R093). figT FRAWE Yars FEAHH TH TUT A
SATHEITT, FRTETe [T, THRIIR <,

RTeT fa9RT (R09R). 7878 FIHF TR=TT, THAR © dGF.

www.reading elements,wiki
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R. FUHAF FqE-aH : fagam T waEtE v

A qew (fagumem qan favatagamem e
AT AT agaEt FrIE BRTE-3 | @ER, aifee

A ¥R (Abstract)

AT - AATIA TRISET AT THLTHT qe=ad, THLT THEE TIT FIRFT ITTIE®
Tl RS T @ISTHA® FTaATs FIAHAF ATI=IT qivg | 47 A= AR
HATRAT HTTEATT ULhT THLT ATh JHE W ¥ T4 AT Il OMsH T
EEIEES fafr( a Scientific way of getting knowledge) & | U3l &d ferershel
fTeTOTepT HHHAT ATZUNHT THEAEE Tig=d T Ik FHQTH FATIT T RT&qorHT
IR T fawed fawee ¥ R end feaae gRg o FH TR, oAWd T
FAACET IR ATST T THDT AU T I0ATAR BT JUMCAT F  FAHAR
AT 27 | (Action + Research = Action Research) . FIIHA® ATEdT ATHAI
FATIAHT ATHATE JTTAT, FATEAA, AAATR, FIATIAA, TRATTT T [HATAAT Ta
Tl RIS~ AHETH] THTATH @i [AqedT T IOH Iq1F &1 | {99 T
offepepT TradHT RTETRRT I FABT THHT FT HISTAT g [T faerg
RATFATTHT ThTA IR ATSAR AT FAHAF ATIAE Foarad T TS, |
FTIHAF AATTHT RTETeF ATh AT FAH Foe TS THAT JHTUT T FE
T | A7 TR EEIR g7 | FIRFT WG qT TR FHT ARl JIATT
FEATHISTHT a7 Fell RIEAHT a7 s a7 q=T FETAET T Td THRB! AT
g | AT AT [ShaTehaTdeh FYcaTdae T ¥ AHETH &7 IR T IS LTH
AT RS | TFH GAN HAl @R ATAARAR ®OHT YEeg | I9HT qi
AT afg ITANTHT ATewg, | FEHAF ATGdH G5H TTAR FXF Hlh 579 |
AT AT SIATAATHT AT @I &1 | AT A0 e gafeaa fafa qar afeswran
AT &vg | FTAHAS AT THST FHTEE 9 IiRar a7 &7 | a1 &% qral
TG | AT % FEGHETHT IGUH FAEEATE qrHAT T GERFAE Fataq 2
frae T FTI9uTet &7 | qerd: 9ifers ST A1 adr g rEen ge | freror faeprgHr
WH AT FHEHT AT Had g | [FHedT Tl FaRide®d! Faedrad T+
farereraia freror foepre foRameed F==am T9AT A1 A9 Fisd g | T
fereterars yadATcH® g4, @YcAralidd gq, @IsTHA® g9 I UANTd &OHT FeTH g
TEART T | 4T I oG el TUHTl ATHRA AMeTeh AT [ v AR

farerr famemr/qUR



T AN T FASTHT FAHAS AT W I 74, (99, d799 T &l
ATIRAT TIAR  IRUHT G| TGA A ATHHA FAATATR  ATIRHAT  HAHAD
HAGATAR] ATITRAT AT A TIIAT T [Febrd AUHT AT bl g | AT G, Al
qG H S e quAT IReTFEEeTs TEdnT T g WAl ST I G |

fawa gam

AT IRl [afq= e® Hed HUHAS ATavdlT U3l T, TAHRT
AT IRald 2T, THaAls FETHT ATTTEH THAEEATs AT b HIHATE

THTIT T IoAcHS [afy Ta7 USSR dqeiavdre Ioadd Judied gnael T
fafer ar afeerrer ®9@T frg7s | Cunningham, (1993) TS SEAWX Frank Heller (2004)
Il TRATAR FAHAE ATA7T q8aiq a9 [qeagae qrerr (1940) AT Fa9aH

> >

~

Kurt Lewin & Sdccadl Institute of Technology, Massachusetts HT ITSTATIR(
FTIEEATS ATAATET ASq FIAH] TATARIAT ST TN FANT T Ihavs,
I Y FHIWT JATIAHT The Tavistok Institute of London HT Gf FTderT FTarepiear
¥ 9 aade ATIAHT AN FAHAS ATAATTATs HTATAAT Th 3@+ | Frank
Heller (2004) * ERSIN qr Tk Eh‘l'qr'ﬂ'@f T (action oriented philosophy) 9T& frafera
ATATERE  FAATE ATAATTHT AT e IJoaAqy Aqel e T9 I &7 |
afgeett fameear fadtaa Rieror faeprgert momm a1 ggeta wrestaa &3 AT 3 |

o FAHAE AT ATSAERY BBEDl UhHlhd  BETEIAAS
AT AR % AT THATARNATRT ACAT AT TTag (Action
research is the term which describes the integration of action  (implementing a
plan) with research (developing an understanding of the effectiveness of this
implementation). Kurt Lewin (1942)

° AT FF T FAATAHHI THlhd &9 &l (Combination of action and Research) -
Hopkins, 1985.

°  FUHAF ATTAH ATHYTT AV I ATA (a9 qARI HH TH &l
(Action research is design to bridge the gap between research and practice) -
Somekh, 1995.

o FAHAE AT UFl ARIBATCHE A GIhAT &1 STHHT FATFITEAH
FHAT sfauwr Iuafer T HioAgHr dgfa qar FHEE T 9
Flad a1 I I A9 gudAtedl AW [AeeT Tes  -(Reason &
Breadbury, 2002) .
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e wfEE sERa™

faea RIem AT R p——
AT=ITAATS  TeTehebl ST Action Research

=TAT 7 fAfeg | AW wREE NSW, N
DoE & Training (2010) T TR "In 7 £\ V
education, action research is also known
as teacher research. It is one _method CUfﬂCUim ‘Studentl TEHCth
teacher's use for improvement in both .

their practice and their students’ learning DEW'Umem ‘Learnmgl Deuempmen[
outcomes. TTATs RT&ETFe®A  ATHA! —

FAA ¥ fagmdier fawrg guats T

39 UETET AR TRl fAfwed fafier

FAHT JANT TESH | |

N School Development &

fergTore: Kurt Lewin (1940) % T\% 3f@
+ Rrer g @ TRy faveror s *
foreres RTEATHT FTHE®  ATIRTHHT TANT §5 TR 9123 | Holly and Whithead
(1986) KIE] Igd TS Cohen, Manion & Morison (2007) =eg "Action Research can be

N

undertaken by the individual teacher, a group of teachers working cooperatively within one
school, or a teacher or teachers working alongside a researcher or researchers in a sustained

relationship, possibly with other interested parties” 9T RTeAT &=&T Fde®  AATT
foreror fEepTgAT ATEeTdT AR IR T GRATSH TH T3l R1eTF a1 Rrereheesen
qUE a7 Togsh ATAATAHAEEH THEATE s, | H BTl TRIEeh! FTIAT 99 IR
FHIL T g (how do | improve what | am doing?) ¥ EE] 61|\h;|\| cblqrdd;l“ﬂqql?: 61|Lh;1\|
FEGTAAT T FARAAAHT FAA IR TH g A~ HAYd YdE  FAHAS
AT FART ATAAT T |

Hfereh TEEATTHT FEAHAS SATAESRT FART

Holly & Whitehead (1996) T AR RT&THT AF &Fe®HdT HUAHAF ATAT (9T
ITART HIAS |

o TOTETOT At (teaching methods): RT&TuTeRT RuRTTT fafuesars FaM @ fafer
g 9 |

forerr faremm/quy



faers gfar (learning strategies): & TH fawarepr fareror faeprgar webrerd
fereprs ggafq @mg 9 |

o HATSHA TIHAT (evaluative process) : =R HATEHA IlhaTaTs THTAHRI
FIHT IR TS AT |

e Y3l T WA (attitude and value): FTHYT FHERIHE Jgfcd fawd Te a1
AT ARTEEH A= T FAERATs  Aadbl Hed T ATGAEEIT IHE RIS |

o freTdFe®E®dl MIR UANTT @& (continue professional developemnt of
teachers): RT&TOT Aokl R I, F4W faluewsr @<t a1 faea T,
faeeraor erwar faem 9, AT IaeT (self - awareness) S5 SIS |

o TAWIA ¥ I (management and control) : TaEATITHRI ZTAER ITHTSTAHT

AT TIATET AR dETEEd FHATE
o T (administration): faaaTedesT TemdA® 7+ fafqd Terema! IR T |
FIHAF ATAAAATe IUNGT ATARFT &FAA] | AT =1 FEql fagoar ¥
SYATTATATS TEATATTHE FTHT FATT TIS, (Kemmis, 1997).

FHUAAAD SAFTAD! STATTDAT AT Ageed

FAHAF ATAAAATs JBTdH] fafdd T TaRT 19 A |

— fagndiesas! faeg qwar 9ar ansd

—  Rreqor fqeprgHAT Yoktear arEd T

— faendiess! fasefiaarmT qeanT Rarsd

—  RIeorT ATSHReET FRETEE 9le= A GHE @rod
—  RreeE q8r I @ aATST

—  frerparg dfas afvadaer aeERr wuar faera TH, freor faerg giwarEn
IR AT

—  RrereEHT ATeH feaTd d@rsT T FeTRIEu T

—  [v=R T9aTe®r d@eR AThd IANTT g T

— T FALIIARE ITLH grare®s FAN T+
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freror QAR AT FATEAA TH

feTe QaReET AT FEHTd T FeARTMcHE Tred faear T4

ATTATAHET ¥ FEAT TH

FATHISTR! [afaadr SHaedaT T T o dNAREED] [HHhg ATTITHATATS
I TH

RrerreTs AfeTe aRadTRT aTadthel ®THT [FehE TH
fareror T Uid RreresT sraca faea T
feTe QaReET AT FEHTd T FeARTMcHE Tred faear T4

FET BIETATS (Fehlg TANITATHRT ®GHT fara T fawrgsr fafag saawes
PHOEIE
Sferer gfafy waw qrEier fae @ TN T FEHE AT GiRAr T
T, |

FRAAD STAGTADT SATLRHA guted quT fadsmares

1.

~

g1 TUCA® AT Ugdid &I, IJGHT GS&ATcHSE Wwal IUTcHE g1 T
JATEFATS a6l NAHHAT [qg7g | TIH1 AHA Aq(d, FawT, AAMGaT e
ATAATCHE TeTeedls e | (Qualitative)

T qeprAA qREAAT TRy ¥ [OUgH TR | AEeael faud &

TChTATTETHT TSI THLT AT FATCEEHT AT &7 | (Relevant)
I QEIRHE! 875 | T ATHATAATE @ISl FIT A FFAedd AqEdTeh AR

HATNT 9IWT 75 | (Change oriented)

AT FATEITEATEE § TR ATATT &1 | AT v F TS, aTed faeras
A7 TG T&TTE q9E I Rarae | g | (Self involvement)

AT FgeT fReR gfemar 21 | Rierreea faety uftfeafqwr &7 ©F a1 38 12w

F95 RTTT GIRHT FHAAT (AT=R TEq 98 | (Continue process)

forerr faremm/qus



% AGATS AR AT 9qafd (cyclical) af @fAw | TJ9HT AT (planning),
FAEAT  (acting), ¥@@r®  (observing), HTIHIA  (reflection) ¥ =T
(dignosis) 4T I: ITSTAT (re-plan) &I =&HT AAfeRe=s | (Cyclical)

S, AT AT FEHTNTATHE §7g | FIAHAF AT TFRATATEEH] TEHTNTAT
foeT e €ow, aawn av furerss, faqand gareTeaTIe, afgarads, srEwarIH
TTATT aATfaepr AU FEAITar g49s | (Collaborative)

o, AT AT freqor faepTge T g A9E Thihd &YW o 95 | (Integrated)

Q. AT ATA=ITAH Heccaqul =RITHEN IATHTTAT (reflection) TersTwaT Hewaqul =X
& TEHT AT T FAHH faerepl qTaTaediel Iaid ey ¥ T8 ATaeHT
FHTH! e (diagnosis) T3 | (Reflective)

Q0. FAHAF FAA (HATHT FTHEEIT e TEES, TTHT ATATTHT af T
JiRde® A AAGATTA] Sl Sfled AHg  dohlad  AEaRdl  ATER
TR0 &1 98 | (Flexible)

Q4. AT A= AT TROEEHT fafirse afeadwest aiiT faery #res g
g1 foRaTiaTer g7 | (Action + Research ) : (Active)

QR. Reretm AT FEHAE ATGATATS TART &7 AT [ fagareas agamatas
QIR 41 R1erwr faeprgert fafag qerel qgrHAT Hid g | (Focused)

3. FEHAF TG AfeTF FTAFHEF AToATeE GO M dersd et Ty
ISR ®IH] AR TG, T Flel dTAR FEe=ada 1= | (Planned )

Q¥. Rreror faeprgert AT F fafa=r At Simulation 3RT FH HTs fHR=RAT o
U9 &l ¥ E&A FEAls 99 AR T I & T AqIAATAA  HrATEAaAADAATS
T AT {9491 79 | (learning)

FRAAD STATRADT APEE

FAHAF AR ThdTATs Stephen Kemmis o TSl FhIT IfHAT (Cyclic

process) T THATHT HIHT TEAT THT T | TTATe TAH! [AAGRT Q@IS Alehee |

949/ Teacher Education



Reflect 71

A 4

.

: % ThE H\“”-. Dbhserve
Action | g i
| Research | i A = el
. Cycle - ,-" L
- Rgﬂﬁ‘:t - DI:}SEWE::'-___.IH/ ﬁhserve Reflect
-'-:'_:. = / . Act o {":\'j
[PLAN | ——» FEVSED yeveies
."I' \". -.I' L

[ \ / |
REFLECT|  [ACT| [REFLECT  [acT]
\ ] . _,l'

I'. !
|nassnui/ N smi/*
| CYCLET | CYCLE 2|

(Cyclical process of Action research)

AITIRT AT @0 T AR FAHAE  ATEE TR drEr Jrer [FH (plan),
ATSTATRT  FTATEIT  (action), ddeTd  (observe) aar ufafevas (reflect) =
FARATIT TRUEE g e | AT XA TRIEEH BIel AT qd TRTH 3, |

q. AT (Plan)

feRarcnes saeaTe RTeTs SThe SEeIThdihl SYHT FH T TR [agarede
FATAIA, R0 qa7 [GqATATHT A &FH] USR] (a9 FHAT/ HEETHT AAT
2T T F ATRS I, | SRl AT Ao [TeTehel GHEATR qfgdr I
eI T | AHT Gied T T FHAAT GHEATH! TR{aH! ATIRHAT HeT fareror Taier
o7 fagandiel 9Id RIfaAl Aeqad, SN fadie STeam ATeqwad] JAnT T afhg, |
I qfe=r= 9997, [aeereur 9 ¥ IHIiead HRUEEH @raihrd afq T+ e, |

forer famerm/qus



THFT AATAT FEFH| T TATATATIRHT FHEATH THTERT T FEI FHT T S8
g | Sl FATEIT T FHAAT & B, FIH AN, FAA, Bleaqq T &
TP ST ATSA T IUHIAF HIASTAT TAR &I A% Fesl gd g | q1d
FHATY YT TR FHEEH R0 T ¥ Iaavd MR T4 auad fatd, drge
T T FE AT TH TG | SATAT A &1 9 [hATcHSE ATaeaTehl I&Td
TAR T HTH T =RIAT T8 575, |

R F (Act)

FIHAF ATIATAD] AT AT FI T FRIAT T TS, | T =0T
AT TR ATARE FUEEATS JUETHT HAEIT T, TRadT RIS, IR TS
AT IE2YT T T T w1 TRy | Frorardn Iledtad Iga9d, THAT fafa T qra=
AifEehl AR T HF TR | FATEAd T wAAT Ay gfatesed a1 T

3.3GAIeT (Observation)

T9 TROAT FEATEIAR HAAT [T AgTeed! ITAN T TATEH qghad T,
gfdfaw e (Reflective journal) T [HATHT TART T AT(g 10 TFIH &5 | TTHT
HATIT ATHA FHT FHTITHH! AT TN TR 0T desb] FANTH HIEAHTE
T RS | T HTAHT AT AN TSTATHT T TREUHT [Afq= AT 4 ¥
Ia IR TART T AEAF geg | AT HHAT  ATAETHT AR TRTEH
TeATIewd! a9 9 qgeherd T4 w1dal gfafarad afq T4 S\ 98 | aredadlr
T 8 A Riehd ArsH @ieiel IR 3 [FeardiAr AuHl gieadad fafae
HAATHAR] ATITHRT HIAHATE TR FGIAET F HTATRT FTAF ETH GodATeAd
TG | ATABAR] HHAT AT ARl RTETHA AT AT FTedhl [Fax0 AShATH
ATRT ATTLTRAT ATAR ATq= HTIHT [aUIe, =hiaee, Aaaredd wIRH, Hial, AfSAl,
fafear qam 9 Afprg | TFHT AT B ATIHTEAT S AATT ST d@T
qf =T HEd Ul AR 3 |
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¥ qfatss= (Reflection)

ferear / gfafea eve SR T FA @, aratT a9 SR /i a1 wRoEre
TEIfad HrdeRl FHY gidtead & g | I549T AEaH] GRUTH Jeq w21 9UH,
qUterd qfeaad a1 qar a1 6 WA, & B/ FE AU AT G T4 AdE 90
T FAEA B AEATAR AOAA AT foreqq e | fRarcns A a=arAr Feani
feaer gfafwar af fages | urfrge afasn oftqeny awafera safearg s
RIS ¥ gfdiear fam T+ |idwg, |

FAHAF AT AT Sfecfad =ghe® R Tq Rrersder wem Rreor &t
ATGUNHT THAEE FHTIE 9 g | THDTH THAATAR & G0 TF 35
SRUH] FHE el W hld GHET FATITET AT {q9, =R el a1 a9 el
Tk dF ATELTF g Iag | a9d gEead RieTed T3ar I0HIdel FANT T
HT IR ATAT Fiebl (AT a1 GiafarerderT HIARETE T TR ATTTRAT ATAR
O © ST T 99 Aehebl ATAHATE FHET THTEE qAT GFH HATAE  AT97dTH
RECICEIRIG I

ATHATT T ATAT AU HBRO I [q0THl TR TaH  AATAR] S ATHAH]
HATIRAT ATGATHATS TR I Iqdad ¥ THHl GaATHT fafqaar g qaas, qamdr
AT AHRA  Tqaed HE TR TH A [qUaHT Iidee 993 Haadas
AT TTAEADT FATEATS AT THHT TGk AR IETEXT (G0 g |
TEE Y wg IfedAfgd  TRUEEATS  SATHEiNE YW a9 AT (AT
JATEU(EATE A To g F(ehvs |

firerrgTar T FTiHEF SEEIET SSEEERT IO

—  wr fureror fafy ¥ freror @i WA W@ @ueAT Aol fagardiewe
FEATNTAT T3 T, 7

— o freror e faweren fagamdter fawrg SURieAr quR ST SUTTEw &
T IS

— O HET AT T GUSHT fagandl agem 8 quHl HemHr fareror
b, ?

forerr farem/qco



AT TAT A S STH THIIRT AT AAbeeadl [GFE THATAS H AU
eI RATIA IqHg, 7

frgameiiewd! JeeT A=A qUR TS A Arerware Rier T 9 &
TH 7T IUEEE  HATaaq T qFg, ?

H H faeandiesers faergald ®aer aiqyRa TH 996 7

fagandiewars aer faeauunens g1 fasrcas o= ¥ ®@d FEdn TH
qFg, 7

H F9 faguraars fagardless aemad T Sed e T a9y 7

H ZET FEATHT T fagardiewars #ad afwa T g0 Fearil RIS a4, 7

fagandies w31 FTT (6 A0 dNR a%gH 7 JeF "ied q9T ARIRAT T7
AT ?

H W1 fagardieEar Siaqqa (&g Fadl qee /e 946 7
Sfro=tees qRrerr faar #or fagandiessr fawrger AT Fad 19 9w, ¢

fagandiesar FEdnil qrEaard GUR ATSH Aol AT ATaheedrs Ha<l aremfad
RIS T, 7

farepTs TeiTeRT STeamAT T fagandiesars fawrgar #ad T8 7
fagardieears SHees! faweufd ad MeEr o= 7 & T a*g 7

FEATHT TUHT fafa e/ Sifgasar/ yfaarer fagandiesars faeger aam
HIFLHT AT § & T T, 7

FEATHT AMEA HTAH TRIST H & T THg 7

fagardiesdr Aqca faus! faee RS 9 & T g, ?
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— TR FHEHTAT FEI AT T FH AT faqardlewdrs I G (qepTgHr qaR
JaE TH & H qEg 7 AT

FAAAT FTAEART TR

JHTATH! qle=TT T4

AR FRUEE Jadl a3

AT AR AN ITET [qehedes qie=r T

faFeqe® HTATAT THHT AN FBEASTAT TATIA

AT FATIIAAE IRaUHI IRE® qdT GRacTe®d ATddE e qdl
HAER AFAHA T ATCH FIRIF ] TTGH JIT AT qgbedd T
SITE AEAeE IR T

T S

FIIATSHAT FTHITH FARFT (qehodes Hra=ad" T

9. AT HAGH [Fheas®s FEATEAT TRIES & GIRE® @l AqeAleh
TR AT AT TATSH AGHheAT T

S YT FEAAT X TATSHE ATRHAT & Hq IR AT Jiqraeard T FHET T
T AU 97 FURATS THLTH ®IAT I Gfgard ¥ qiediad T
AT AHEB! AT AT 7 q G g AT TR T JET, AT T A
FRUETeheh] HIATTIITHAT AT |

FUHAF Mg qeaeell gfcagast @t/ gt

. AR TSHH
IR gfe=T / waq

3 IR IEEY

¥ THLTHT FEATEd FRUEE

Y FHLIT FHIETAHT J0HIAH [aheaes

%. fahoqe®dl qraraaRIRT

9, TTSTAT, HTATIAA, ATeATRA T Ficqiarer=  qfgaAr =eh
T Teh: AT, FTATFAAA, ATATRA T Flaraea

o [SFY, IHTAT  FHTATAHRT AT TAT FEATRISTHT I FoAATRT FTAN

forerr faremm/ Q&R



STHER

FAHAF TG RIET0T Fqepraars qarasry aars Ad\ad ¥ A% g & |
AT e Qe AT fafas qg v e faerger wRET T =
aftbrg | fastoa RIeTor 1deg g9 EeRl aATeT A4 Ugeiael ®YET GERTHT
TS TRUHN AT AT FIRHAG! T [AHOTCHE FATSIATHRT AT BT aeehar
faera RTem &9dT WIERATAE® RTeTh, TATHIeA®, Aid Atdd, HMded, JRres
Y9G QAT I+ YIiAfsiese AThRAT FAAT refd T a7 Headl Hiad 9%
ey | faerae: fereroraT (FETAET Rreroran, fataer fawemr fqew fqu fgwrse, gv
ATIC TS, arHAT RO 9, GANCHE (99 (g3, T=ATeHs ¥ F41 fafues
Tl TS, iR AeaTgshdls qar I+, Rrerseeas! M= T@na fase T,

RreTFesd ATCH HeATgH T, SFALATIT IR TH) AMAH GRTerord T, e, a9
IRATSHT FEATIIAHT, GRAEAT FATATHT, iiataes faq gR1eosT STt A1fHws; |

JATT AT AT & FHAiedd GHEATH el qie=r T9 qo T T T Q1e70
farepTeaTs F THERTHE F@X I gad | TR AT AT foreqes Afqe dam

ifaferer fewmee qof AR g7 96 T dqEearer fafy * Forar 3¢
F 8 &+ | a9 o aedT Tl SRERATAEEE AT i e i

ug | R foeprgsdl R d9r 99 YUEEESR @Sl W GASHE fAtied a9
FAHAS AT AR FTAHIAT T AT (HbAT It g T |
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(FHHAT FTE TEqTEAT THAT)

6 : “HEAT Q0 FI AT WU fowasraa Ufew fFaw
U1 YHA! qHT T FTT ¥l GHET THTEE &l ATSALRT
TS FAL gITIA

A UISH ( JTEATI)
A AHEIUE TEHE FEre PRvE-3 wer, aifee

Q. e qSHM

HIIT-ALATIA TRIST AT THLTH! T, FHET AT AT ARBT IUTIEE el
TS TR WISTHAF FAATs BUAAAER ATAd AT | AT AT RTeTehel ATHT
ol TaH FTHEEH MUTCHE IAERT AT TART TR AT &1 | T3l d9a faretehed
foTeToTeRT HHAT ATTIHT GHHTEE Tle= T Iad FHSATH FHTETE T RIET0rHT qarR
T faere, faws T TR o GTeT g a9 gedw o a=e S= A a4
Pravear- 3 @ev arfegswr ird Rrearrer afaaae e o afard TR fwa sewia At
frm T diwer TR T T REAoT T A ST ST T SR SAE wE @ 2 W
STTeRHT A1 J&W FTAHAF ATAA TEAEAAT TR TCH &1 | FeqT 90 P AGHIM0 A= o
T FA (Time and Work) T15 freror Tt favraem 8% F #iodrg e Tl d9a @l
T | AT TETATHT 9T 79 9rgare S. L. C. & 999 F. 9% A ¥ ASHH UIA ATH I
qifgwg, T ATghleT FAgadies a1 yeddrs g8 TWHl e | a9d IAeEds Sl Tal
THTTHT ATS0T HioATs gale Teol agiel T 9 o adTs+ Iaeedd [haTcHb
A AR AIAHATE FHEATH RITET FRUEE Tocdl dRMST T ATl SSTaTe THeH
FARTERROT 9 AT AT IEradl dar W g |

. GHETRT TfEEE/ HAA

feTepT RO TS TUA I FHT T FTH G QUL GHETTAT FEATS g 6 | ah
TR0 Multiple ®T FTH THRET T8 99 AHT GEfbal @A Tag | AfFE eTHl AIHEIIH
faeareraar seraRa fagndeewr Wi Iwo@ TRUST 4 THET GRONT ATISEAT
FETEFl IETH B | TIH FRU TG A9, (a1 THARE ATSSA o [qbl A
TI qHEEE AT 99 A JIAeEdrs AN 5 A3, TReE 9iq qEr g9
T TR T |

forerr faremn/qs¥



T AIAT TH.UA Al Bl TARAT S[EhT [aaATeedT qaddsl eafd faser g1
qIF UM I AAGT &g | IS H AHAT ‘& Sleedls A g e feu
I T FF AT THET FUETTHT TEhl H(&ATg 8arad dlbeT 77 A~ FaTed Ifeaar ¥
TP TAThH Grod JIT9 @EY YR FRE qagedl [FRIEU T Irleearg g I

FTI FHERET THT & T el ars JIcd @ed 48 TFAT RaTcHs a@warT T
fspe T O |

3 SEaER I

9 fRaTcHe ATT=H Iaa9d HHTTARE TH G -

o  HET q0 #H fqgardieEars faaEedl gRum WE 9e WA T T
TS |

o IrEEAE AHT T HY TR TH.UA AT IIATHT ATI THEAT FHGTT T
FeH A3 |

o NI faFAT Ui THT T H1I RI&0 &M AIATIAIT 3 ATaeTIehl aCAT
AT TIH FoRT T8 ATaedH (9 faehrd T |

¥. THEITHRT GFEATIET HTIOT

FAT 90 AT FAATRA FA-FIAeeEd Tedl g7 JHT I FEaFEdl 99T g T
AHHFEH PRUEE TR 4 FFS |

NN ~

o TEHN AP ATIRHT IepTe AIH [HebTeaT FART a7 U 9 FFdl A T,

o [IUTT TR =T g fa Fele® ¥, 4, & T @ AT I &gl AFH! IR
e/t

o f=TaTS T I 9ifeTer ATHITRT TART AR a7 MU ATTAF FTATHT AT,

e Multiple T g @RT Multiplication Table HETHER TATI |

o ¥ VN GUE [AHl ASRATEEH A.9. [HebTed TEHH |

o =TI TTATHTO T FEHT HisATE FE™ & |

o FUEH YaH R fagandiars e T T wROr Afrerrer fagardt g
fareraT qecT Femat T A AT @S U FEATIT & |

o WIfeAr HeAHT qRTEHlg fagardl @awaT Multiplication Table, fa=TaT wa
SEAT ATIRAT A AT/ AT AT FHAARATS Qbad T Fgfcael [aeprd g
e |
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FHETT GRTIHSHT UH I faweqge

TN TP ATITHT FHIE A [AebTeal RT a7 7O TH GEewadl 83 9
U ¥ G T TN T AT RIS |

HISE TR FANT T FATRT gROT faq | STEAT THqd ATl aeAT
TARA TRI3A |

FHET AUHT T AqHA 8X AUHT (Hewmdl T AT RIS |

T2 91 I5 9T d6l JIEEH 4.9, [Hhled ARATH RIS |

THT T FA FEI=AT GHATAT FH FI-FGS TS ! Bicd-hid (a7 T ?
ST FIHEEH @A 5 Gl Tl HBTHBT ARTHA Uh HTH &5 A~ T
TANT TR FHET AT TH AT RIS |

THBIT FATA (gl TN T Gedels THET G THEM TH IR
T

<. faweagest qrafawwwoT:

9,

QIAAT,

TN TP ATIHT FHIE A [Aebleal ART a7 U TH GEwadl 88 9T
U ¥ G 9T TN T AT RIS |

T3 A1 T3 TR 961 ASIEEH a.9. Maled A9 RIS |

FISE FEAH TANT T fAHr grom e | S gHIeY WUH ¥
AGHTEY TUH [Tewdl | A RIS |

THE FHET (gl TIRT T gedels AHET G AT TH IIRd
T |

FHFAIA, AT T Tlataead

qfgelt o (THTE AW e v TEA, R e s o T aeefiReoT )
RIELI

()

F=TepT RO T Rl AR T qHT T FA TEIAT GUEAT HET T (HETIRREB

ATSTAT AT TRTHT 3 |
FH| B FeA T 7| HEY A ? FqQ T 7 | few T 2
Q. | HTSTRI T FTeaIEAls ATHR BIHT FeX | ATFAAHAT | [A=Thl  grRom
ti121 1 FATS | AR | JETH T |
z'3’'s’'s a4 pad
SN >
TET WISEEE | 3
TS | % E
o
o &

forerr faremr/ 9%




FE| B AA? Fied 9 ? | FHA T ? FaA T 7 | few T 2
R | Pt fraro - &1 Q0 @ T fafreHr | AT T | FHHTTEY
T FFE A T e wE L 2 2o | AT W
e o z 8’7 fTem®l
RIS | %mwﬁqﬁrgﬁwﬁm A & g
N et w1 &
W?sz?é@mfm e =
A T AT, - s
- WP ARl ATIRHT FH13 L 3th
w - o afeaad
& A e#leaT 9N a1 e T .
x FEHT 4% 9T O T 9% qU o
g AT T AT T
&
3| oA fam Hifger a7 AT TOrETS ol | TR T | ®h BT HUH
JIAEE AH. | & qfeert ey foeandt goer | faerepr @R
qear @msH | X EERICE
HHTIA g
o
[t
¥, |qHg T w2 qEHAT TSIl THET & X | AThd SERRI
AT X
foreor g i
oU"
o h
X |TEE wdEr | fameiter gew Ao 19 T SR | e fargamdier
ferr X gredr dey  fagmdEwdg q Juafer @R
g fafeare fort & T e afer=rer T
& &
& | Afqer B FTET TR TR TR qB  THAT
& SICEC L C]
-4
g oJTeT a3+
o
@  FEEa

AIFTRT ATAATHT el AT FHINTH FHET 90 TG T HT YO TAT fagardiewarg aua T
® g5 freror e ot qifeud qwawr e g gy frator T gdges
forerebr ameon fe aET B8R 9Ust faTel IRer T faeprudfy oA 3 |1 AUl Q.No.
T J,90,99,93,9%,9% ¢ SETERUH &I HHT: AT dIfFTH feaeear ahe  areH
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T | U1 ebules TehTg TEIETThl ®YAT fq=eiier wea e e e fufvae i gwmam 1=
TS | FIUHT AT Jee® ATTAT  GUSHT AEUHT S |

@M  FFArET

fagardier T fRaTFaTIe® T EEASUER] YACTHl ATArEd T T JHTgE Gghad,
fereeroor T =T T |

&)  araeEe

qfEel AT TRUD] FLILYRT FIATHT GTSUHT ol qIT FHI FHAIHT J&eE =TT
T ¥ fadie 79 | ot T psHT O | giqasd faeE T 7 gArdieaR T T | RAr 9
FHGR THEEATs IR T T IR-T APl [HATHE ATIITTHT AT I JIoTAT TATS |

AW TR
@ gETET fafrer ga@er T fRraror )
IR ISEL

freTepT TRl 9 T qUAT I GHA T BT T G99 F (5% G GRTg g A9dT &
ﬁ \®;|

F | BAA? FEA | FEA T ? FEA M7 | fHT 2
q T ?
Q. | THA T FIH frafaa AT (A=Al | fagardiars
18 U o | e UL | ATRA JHETATS qEH
fafeas o :\; FHTET faferept T I T
fareror T (3 S AT TS TATS
el 99) %Y
&

forerr farem/q&s




F | BN FEA | FEA T ? FEA T 2 | fop T 2
q T 7
| g9 e At EIEREXS ATh e HATSHAH ATRT
T | TR qar
© | e TRt
° (Practice  book)
(Y C
2 CCRIERad
o
3| e gee | | SHilewe AT YU | AR EEECIEC o Ry
N freasr v fax TATTHT ITET TS
o ~
2 | TH T
[ttt e
¥, | Afaer &= g | I wEE W ATl T AT AT
o ©O
o ~N

@) A
[Tl gl AT feqrasl T FH1EE TAURd 9 T o a9 qurar fafae

THNT T BT FHRAS T 8 7 bl SRIH] HH TR G 7 Tdd T Hid qHT AW
AAUH G 7 FOA Hiq (&7 HH TAT 7 HIA B HH TAT ? GRT HH T &l {6 aqlebr
FH T 81 7 ST&dT JIewdls Jaer JHE] Jied Fahd TR, A9 I oo fqew
T FH TS TR ST ST o FH TR, IJAEEd TId FHH Fal 90 T gal qoel
TR FTHPT AR TF g5 | T THATE G T ATl HTH, T T AqF G8HT A17G
e Aichrg, 9T BAhA RIS | AAILATT IF . HeATShAHT AT 3 #ATar g9+ fquz ¥o
Faeashr aire wHa foa | ifuTaE A7 geTeE d gl R GUSHT AMEUHE S |

WIEEEICT

fagardiel W fFaTdamTes T g Afasies T A(dew AqAldd TH T TATSH TG,
fareeoer ¥ e T |

=) wfataee

AT FHT TRTh! FEAATHNT TITAT TSURT I qIT FHT HHSIHRT J&Tee qie=ar
T ¥ fedte 9 | ot ¥ e 9 | gfdqaed faes T T TErdreRter I | Rer gea
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FHAR Jeewdls GaR T I ATTLARIT T A =Aohebl [hATCHE ATAdTAH AT T
FTSTAT AT |

c. (TFd @HEdT SHTAHERT ST AT FEATHISHT I EATH! JUANT

T9 GEH ATGeATHATE I ATTSITeRl ATIRHAT RTe70r [aergaT S@raeel a9 qHrem T
SN TR B | AT T AqEAHAE I AqSTATs BEATHSHT JTAR TH FHH
wufrg Suafer efad 9 Al wdem fAUEr g | WA q= FEeERdl, e g
faaTdieears 9 a9are qEanT e SUeT @ g |

aTI - 9
1. AT F FH Q0 faTAr ¥ fawerer WEr w19 ¥ fGTwr 98 99 9 fAer o
FTH Hfa fear Fiepaar ?
2 W@WEWWBWW?WWWW%&W

IrTSian | o faelt 12 famr atedr #m fqaresn 99 T TEdE 92 B
T i fam arer 2

3 UHSAT SHARS T FE 0 fGTAT fqersy T SHE fqUm | IS qepred %0
A A/ FHAT @eTg | % fedig 3 [qete #W AT @1 90 | Ha S
AT g7 Haiied THaHAT F¥ [ 57 7

TR

Q. ofdTer TaT & F Q¥ feTar ¥ fafadrer vaer @ ww g e faersten | ad
3o faelt &\ W © fom ufy afvare wW gefea 9w @i ww faersa
fafaares #fa awa amr ¢

2 A BT C o &Y FW FAM 30, ¥O ¥ %0 [GFAT & | W (GeATSsA | fad et
R &H 9% Mo @ 4 faT 9fg A F FW gEs | B o 9 ®e afea wwT q0
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13. Teachers' Leadership Development through Innovation
and Action Research

Prof. Bharat Bilas Pant, Ph.D
Research Centre for Educational Innovation and Development (CERID), TU, Balkhu

Abstract

Over the years, notable achievements are seen in net enrolment rate of 6- 10 year old
children, the number of primary schools, number of teachers and number of trained
teachers and number of female teachers etc in basic and primary education level. To
large extent physical infrastructure of the schools are improved and local community,
PTA, teachers and local bodies are participating in promoting school environment.
However, inadequate, monitoring, supervision and academic support at the school
teachers, ineffective as well as inadequate professional development of the teachers
and lack of academic leadership among the RP to support the school teachers still
remain a serious problem.

The professional development of teachers is one of the key factors to be improved the
quality education. Successful professional development opportunities for teachers
have a significant positive effect on students’ performance and learning. For long
open schools through public secondary level have been running under the
management of the NCED and the primary and the lower secondary level open
schools have been running under the management of Non-formal education centre.
Recently the HSEB is also thinking forwards towards working on introducing open
education and distant learning at grades 11 and 12. It is therefore a high time that with
purpose of making building the capacity and leadership quality of the teachers
through open education and distance, learning and also conducting action research to
fully implement the teachers' a capacity for instructional design, text materials
development in local contexts, students' assessment for enrichment and remedial
support, community development and support, capacity building and mobilization of
PTA and SMC.

forerr faremm/quR



Key words

Academic leadership, action research, capacity building, enrichment and remedial
support, community development, leadership quality, open education and distant
learning, professional development, teachers

Background

With aims of making education system instrumental to national development, various
attempts to implement the recommendations of various educational commissions,
committees and reports have been made in the past. Frequent changes have taken
place on national objectives of education, structural changes from basic to university
education, revision education policy, curriculum, teacher training, provision of female
teachers, school management, and implementation strategies related to administrative
and academic aspects, free and compulsory primary education bringing all
educational institutions under the control of the government (NNEPC 1954, ARNEC
1961, NESP 1971-76, NEC 1991 and HLNEC 1998).

Innovations and Experiments in Education

The NESP 1971-76 drastically revamped the education structure with national
objectives of education, educational structure, curriculum, textbooks, examination
system, medium of instruction, improved supervision system, and the like focused on
improving quality of primary education (National Education Committee, 1985). With
purpose to show how a school could play a vital role in rural development,
innovations and experiment were tried in a lower secondary school at Lahachok and
as a step a head for its continuation a large-scale Seti Education for Rural
Development Project (SERDP) supported by UNESCO, UNDP and UNICEF began
in October 1981 in six districts in the Far Western Region. With its successful
campaign approach to address the problem of illiteracy, the model of ‘resource
centres’ to encourage more decentralized control and management of educational
institutions, the Primary Education Project (1984-91) managed by MOE and
supported by UNICEF and the WB was implemented. Similarly, the "Instructional
Improvement in Primary Education (1984-88)" managed by the Research Centre for
Educational Innovation and Development (CERID), Tribhuvan University was
implemented..
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In response to the World Conference on Education For All (1990), the Basic and
Primary Education (BPEP) Master Plan 1991 and the experiences of SERDP, BPEP
Phase | was initiated in 1992 with three major purposes to expand access to basic and
primary education, improve the quality of primary education, and strengthen
management efficiency. By the end of BPEP Phase | in 1997, forty districts and about
fifty five percent of the total public schools in the country were covered by the
project. The BPEP | was designed so that it addresses all the issues and
recommendations made by various education commissions and reports in the past
through fourteen components of focus: textbook and curriculum development and
dissemination; regular evaluation; teacher training; resource center development;
early childhood development; textbook and curriculum development and
dissemination; regular evaluation; teacher training; resource center development;
early childhood development; construction; non-formal education; women's
education; education for special target groups; special education; community
mobilization; enhanced technical capability; improvement in educational
management and information system; and program management and improvement. In
addition the BPEP 1 laid emphasis in improving physical facilities like school
construction and renovation and enhancing educational opportunities through early
childhood education classes, special needs provision and non-formal education;
curriculum reform and textbook revision; and the establishment of Resource Centre
(RC) structures and mechanisms for supervising and supporting teachers. Though the
initial aimed at covering all 75 districts by 1997, by the end of this period only 40
districts were covered.

Though the central level project management office was responsible for overall
planning, programming, implementation, supervision, and evaluation of the project
activities, it s nature was of more decentralization at the (district within the District
Education Office (DEQO). At the community level, the provision of a resource center
school and responsibility of implementation, monitoring and supervision BPEP
activities. Community mobilization was one of the strongest part of BPEP | where
parents and communities actively participated in school management, school
construction and implementation of other BPEP activities.

Towards the process of involving the community in school management, the 7"
amendment of the Education Act, 2028 BS was made 2058 BS). Restructuring the
fourteen components identified by BPEP | into 8 components and sub-components,
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the BPEP 1l was implemented in 1997. Following the MTR1996 and the discussion,
new modalities for donor cooperation in the sub-sector was launched in BPEP II. In
the task of improving the quality of primary education in Nepal, foreign assistance of
over one hundred million US dollars (1997-2002) was mobilized during BPEP
11(1999:16). With an integrated approach to programme planning and
implementation, the move to BPEP Il marked with the introduction of District
Education Planning and school-based planning and the Programme Implementation
Plan (PIP) as the central pillar of BPEP II.

Another MTR revealed that the BPEP 11 contributed to the expansion of the primary
school system and some improvements in access to basic education over the six years
of programming. BPEP Il has been characterized by efforts (social mobilization,
communications, incentives) to encourage and sustain access by marginalised groups,
such as girls, disabled children, and disadvantaged ethnic, caste and socio-economic
groups( MOFA, Joint government-donor evaluation of BPEP, 2004).

It was also apparent that it had less success in extending access to excluded groups,
including girls, ethnic minorities, displaced persons, and the poorest. In addition,
operational problems were seen in improvements in the quality of teaching and
learning and providing technical support to teachers, teaching materials, texts,
incentives to administrators and teachers, and poor physical infrastructure. Teacher
training has not been well linked to needs at the school level and has encountered
operational problems in linking distance education and direct instruction (Ibid, 2004).

Plans and Programmes

In last few years, a number of donor agencies have a common overriding concern
over promoting access, and quality education to all school age children. With the
vision of achieving quality basic and primary education for all by 2015, the National
Plan of Action (2001-15) was developed. To achieve the EFA goals, the Government
launched the Nepal EFA Program (2004-2009), Secondary Education Support
Programme (SESP), Community School Support Programme (CSSP) and Teacher
Education Project (TEP) from 2009-10 to 2013-14). The School Sector Reform Plan
(SSRP) a long-term strategic plan was introduced as a continuation of the on-going
programmes to achieving the goals and objectives of Basic and Secondary education
and EFA. The Tenth Plan’s Nepal’s Poverty Reduction Strategy Paper (PRSP) 2002-

QY / Teacher Education



07 and the Local Self Governance Act (1999) both made significant contribution in
the management of key services (such as primary education).

The SSRP (2009-2016) having its roots in various steps towards the EFA, the Three-
Year Interim Plan and the SSR Core Document and the Interim Constitution of 2007;
the Education Act of 1971, and Education Regulation of 2002. The first five years of
the plan have been jointly funded by the GoN and nine pooling development partners
(DPs) with the support of Catalytic Funds from the Global Partnership for Education
(GPE), using a Sector Wide Approach (SWAp) (Nepal School Sector Reform Plan
Joint Annual Review May 26 — 30, 2014 Aide Memoire). The plan provided a
strategic framework for the Annual Strategic Implementation Plans (ASIP) and
Annual Work Plan and Budget (AWPB). Within the SSRP framework, the ASIP/
AWPB attempted to articulate strategies into an annual operational rolling plan.

Accomplishments

Over the years, notable achievements are seen in net enrolment rate of 6- 10 year old
children, the number of primary schools, number of teachers and number of trained
teachers and number of female teachers etc in basic and primary education level. The
regular attendance of students have increased and the dropout. To large extent
physical infrastructure of the schools are improved and local community, PTA,
teachers and local bodies are participating in promoting school environment.

The progress made in implementing the FMIAP Public Financial Management (PFM)
and developing and Installing FMIS Software (within IEMIS were noted to be
positive.

The Flash Report I, 2015-16 shows that Gross Intake Rate (GIR) in grade 1 is 135.5
%( 142.5% for girls and 129.1% for boys). However, the overall GIR for grade | in
the year 202014/15 was slightly higher 1.5 i.e 137.0%. The overall NIR in Grade 1 in
the school year 2015/16 was 93.8 %( compared to 93.0%) in the last year (93.8 % for
girls and 93.9 for boys). The overall NER at primary level was 96.6% (96.2 % and
96.9% for girls and boys respectively) was slightly higher than the status of the year
2014/15 with a total of 96.2 %( 95.7% for girls and 96.6 % boys). The total NER at
the lower secondary level was 80.9% (81.6 % for girls and 80.2 % for boys) in the
school year 2015-16, where as the total NER status was 74.6% (75.5% for girls and
73.8% for boys) in the year 2014/15.
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Grade wise flow rate of the students from FY 2014/15 to 2015/16 for primary grade
showed that out of the total students enrolled in the year 2014/15 in grade 1, 83.0%
(78.4% in the previous year) promoted to grade 2, 12.3% repeated the same grade in
the year 2015/16 and 7.4% dropped out from the school system

It was apparent from the data of the year2015/16 that the total promotion rate for
grade 1-5 was 88.2%, repetition rate was 8% and drop out 3.8%. Comparatively the
promotion rate of the students was highest in grade 5 i.e.91% (89% for boys and 92%
for girls), the repetition rate was highest in grade 1 i.e. 12.3% (14.6% for boys and
9.9% for girls) and the dropout rate was also highest in grade 1 which was
4.69%(5.68 for boys and 3.7 % for girls) in the year 2015-16. With regards to lower
secondary, the total promotion rate for grade 6-8 is 89.9 % in the year 2015-16, the
repetition rate 4.8% and dropout 3.8%. Comparatively, the promotion rate of the
students was highest in grade 6 which was i..91%( 91% boys and 92% qgirls. The
highest the repetition rate was 4.3(4.6 for boys and 3.9 for girls) in grade 6 and the
highest dropout rate is 5.5(5.5 for boys and 5.4for girls) in grade 5 in the year 2015-
16.. The pattern of grade wise student flow rate at lower secondary level is similar to
the primary level in the year 2015-16.

Access to ECD/PPE provisions has expanded significantly; participation in terms of
enrolment has greatly increased. However, the quality of ECD provision, which is
generally poor in most of the school-based and community-based centres, is a serious
concern. Various recent reports and reviews have indicated that the increasing trends
of ECD/PPC experiences in Grade 1 have contributed to reduce the repetition rates
leading substantially to increasing retention rate at Grade 1, increasing number of
trained teachers. An impressive progress has been revealed in Early Childhood and
Educational Development (ECED) in terms of access and participation. National
Early Grade Reading Program (NEGRP), the Consolidated Equity Strategy and
NASA, including the development of a NASA action plan. Following the mid-term
review of 2012, SSRP, the MOE has been implementing National Early Grade
Reading Programme (NEGRP) since 2014/15 for five years period in early grades i.e.
grade 1-3 that ultimately enhances improving learning of the children.

There has been significant improvement in the number of teachers and those who are
trained. At the primary level, 97.3% teachers were fully trained (97.6% female and
97.0% male) in total in the year 2015/16, the percent of fully trained teachers
however was 96.4% in total (96.1% female and 95.50% male in the year 2014/5. Of
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the teachers 1.9% was partially trained and 0.8% not trained at all. However at the
lower secondary level, 88.6% teachers were full trained, whereas the percent was
only 83.3% in the year 2014/15). In the year 2015/16, 4.1% teachers were partially
trained and 7. 3% not trained at all in lower secondary level. This shows that there is
significant improvement in the capacity building of the teachers at primary level,
while there is further need to build the capacity of the teachers at lower secondary
level (Draft Flash Report |1 2015/16).

The Curriculum Development Centre (CDC) implemented various programmes such
as improved evaluation practices, revision of curriculum and textbooks, measures to
improve distribution of textbooks, use of multiple textbooks and their distribution by
involving private publishers, development of primary grade textbooks in different
mother tongues. To date, textbooks are developed in 23 different mothers —tongues
(CDC, 2013) and additionally various stories, biographies, and culture based different
reference materials have been developed in 15 languages. Based on education rules
and regulation 2059 BS and article 35, CDC has approved a number of additional
reference materials for grade 1 through 10 in different subjects (Ibid, 2013).

Based on SSRP, the MOE has restructured institutional arrangements creating
various Department of Education(DOE), National Centre for Educational
Development(NCED), Educational Review Office(ERO) and National Assessment of
Students, Achievement(NASA), and, CDC at the central level and also at the district
and grassroots levels such as DEO, SMC, PTA and other professional organizations
of the teachers and community towards expanding access and equity; improving
quality and relevance; and strengthening the institutional capacity of the entire school
education system to improve system performance (Joint Annual Review, 2014). As a
result of the various interventions over the years, Nepal has shown improvement on
access to education at all levels while narrowing gender and social disparities in
enrollment. Over the years the notable steps such development and approval of
National Curriculum Framework 2006, competency based curriculum in lower
secondary level (6-8), the implementation of Continuous Assessment of the Students
(CAS) at primary and lower secondary level has been introduced in a gradual manner.

In order to facilitate effectively students learning processes NCED made various
significant measures towards teachers’ professional development the major
component of SSRP. NCED endeavored efforts with immediate objectives to
contributing improved performance of teachers through tailored and results oriented
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professional training has been its. Also with various support schemes provision were
made to provide training to HTs, SMCs, PT as well as SSs, RPs effectively, taking
into account best practices and lessons learned. NCED also made efforts towards
defining the framework for the professional standards / competency of teachers and
development and revision of the standardized teacher training packages. The SSRP
has placed importance on improving students learning and classroom performance
through the professional development of teachers and therefore considers teachers
professional development and students learning as an integrated approach (status
report, 2015). NCED has been running TPD courses with three independent modules
of 10 days each to constitute certification of 30 days training. Three components
include training cum workshop including face to face event to be conducted a the
training centre hub( RC for Basic level and ETCs/LRCs for secondary level) running
for 5 days; self study exercise covering school based event upon completion of the
training cum workshop course ruining for 30 days gross period by engaging the
participants independently in the structure sets of assignments and counted towards
credits of 3 days equivalent). and finally instructional counseling covering school
based even completion of the self study exercise course running for 2 days under the
complete guidance of the same set of trainers invariably mobilized to check and
collect the assignment and tom provide on site professional support.

According to Flash Report 2071, the percentage of fully trained teachers in all
community schools was 96.4% at primary level, 83.8% at lowers secondary level and
93.% at secondary level, while according to Flash | 2015/16, the percentage of fully
trained teachers is 95% at primary level, 81,2% at lowers secondary level and 93.5%
at secondary level. According to Flash report | of 2015-16, there are more trained
primary level teachers than other teachers. The gap analysis between annual
achievement and the Annual Strategic Implementation Plan (AISP) shows that there
IS a need to increase the number of teachers who have gone through 10 day training.
As indicated in the status report 10 day TPD modules conducted through RCs at all
level have been successful in achieving over 89% PPR and only 86% of the annual
target. In addition about half of the target was met on the 10 days customized
training program on ICT capacity building. It is interesting to note that the status
report has clearly indicated a number of areas of under performance. They include
practice of three days self learning exercise and two days counseling exercise, the
training norm of the TPD is very low, as a result, it affected the uniformity and
standardization, of training , post training activities could not be effective , lack of
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coordination between central level TOT programs and district level programs(Status
report, 2015).

The NCED has also prepared digital teaching and learning n materials and outline
resource materials of secondary level and uploaded them on the website which was
very helpful for teachers wishing to apply training skills inc the classroom. This
types of materials are also required to the primary and lowers secondary school to
improve the level of teaching and learning and ultimately the quality of education.

The Village Level Educational Planning (VLEP), School Improvement Plan (SIP)
and the implementation of social audit and timely audit of financial transaction were
ensured..

Acquisition of teaching license has been mandatory for the aspiring candidates to
enter into teaching profession. But lack of consistency in adopting policy has
remained to be a challenge for the government of Nepal for a long time. Due to
shortage of teachers in the remote areas in general and some specific subject like
science in particular, government made efforts towards delivering the set of
textbooks - the main instructional materials to primary school children for classroom
teaching-learning in time and also to deliver textbooks in mother tongues. The
insurgency has had profound effects on the delivery of essential services and
educational facilities, schooling practices, and the abduction of teachers and students
(Joint evaluation, 2004).

There is a need to enhance partnership between local body (village development
committee (VDC), municipality and district development committee (DDC) and
MOE for the development of criteria, setting roles and responsibilities for
implementing ECD programmes at the local level. Monitoring of ECD programmes is
very weak. Despite various interventions in the education system, the performance
level of the students is not so encouraging. The National Assessment of Student
Achievement (NASA) Unit established in the MOE have conducted NASA 2011 and
NASA 2013, the first and second round of the assessment for grade 8 and the first
round assessment of grade 3 in 2012. The Assessment report has clearly pointed out
great difference in the achievement level of community schools compared to the
institutional school indicating towards the weak capacity of the current education
system (The Draft Flash Report | 2015-16). The NAS report particularity that of 2013
clearly suggest for further policy, planning and programme and implementation of
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school education (ibid, 2015-160). The present data clearly shows that there are 95%
teachers who are fully trained, 2.4 % untrained and 2.5 % untrained at primary level
while at lower secondary level 81/2% teachers are trained, 3.9%, partially trained and
14.9% untrained.

The percentage of students at the primary level who received full set of textbooks was
81.1 %which decreased to 76.1% in the current year. The reason however was
reported to be the consequences of two devastating earth quakes in the country. The
highest percentage of students receiving full set of textbooks was 78.7 in grade 5 and
78.5% in grade 7. SSRP expected the role of local bodies as taking the responsibilities
for the planning (VEP), implementing and monitoring of Basic Education (including
free and compulsory basic education). The local bodies are not fully functional as
there are no elected local bodies for a long time. As a result contribution of local
bodies was not as expected. Recently the government has also clearly formulated
policy to introduce Letter Grading System for School Leaving Certificate
Examination.

Issues and Gap
Teachers' management and capacity building

Some research studies have shown that teacher management as a detrimental key
factor and the need for quality enhancement of teachers' management practice in
Nepal. Various research conducted over the years have revealed various issues related
to poor teacher management, uneven deployment of government teachers,
deployment based on the PCF system, relief (Rahat) grant system, allocation and
distribution of teachers quota, teachers' recruitment, transfer and promotion, academic
qualification, lack of subject wise teachers, weak SMC, least concern of the
stakeholders (Santwona Memorial Academy 2012, R & D Nepal 2011, DOE 2010).

Recently the joint evaluation has suggested various measures for indicated teacher
development and management such as coordination with TSC to initiate the process
for making changes in the existing law, related to need-based recruitment and
deployment of teachers. Studies on management of teachers for inclusive schools
revealed a mismatch between the schools and teachers and lack of preparation among
teachers and the problem of deployment and redeployment of teachers was also
pointed out by various researche9 CRID, 2006, and NCED, 2004). Teacher
management strategies 2013 indicate for review of the current teachers' professional
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development arrangement and the exclusive role of the RC in teachers training and
academic support to primary schools.

Though SSRP, 2009 emphasized the new concept of Continuous Professional
Development (CPD) for teachers and various professional development activities
were introduced by NCED, the teachers lack adequate knowledge and skills for
teaching. A CERID study on classroom transformation for better conditions of
pedagogical processes and student-centered learning revealed that despite some good
practices like focused training; use of materials; incremental/ stepwise development;
stakeholders' awareness , the classroom learning was dominated by teacher;
emphasis was given on rote learning and a situation of repetition of textual
materials; lack of instructional materials; restricted movement of the teachers and
students in the classroom etc prevails at the school level( CERID, 2007) . Another
study (CERID, 2008) revealed that though the revised curriculum (2060) was user-
friendlier and it has increased relevancy with the provision of local curriculum and
teaching in mother tongue. There is lack of orientation/training to the teachers on the
revised curriculum and textbooks. In addition, technical backstopping to the teachers
is also lacking. The study clearly spelt out a need for clarity on local curriculum and
national implementation strategy and need to emphasize teacher training on how to
conduct classroom teaching learning with the help of curriculum even if there is no
textbook(CERID, 2008)

A study conducted by CERID revealed that teachers were facing various challenges
and problems in their profession, like, present qualifications being inadequate to have
good command to teach, difficulty to teach English subject and teach in English
medium CERID, 2009. In addition the teachers were faced with , difficulty in
teaching effectively to diverse nature of students in terms of multi-culture,
multilingual background with varied economic strata, employing the training inputs
in real classroom situation, teaching as per the new curricular intents / focus and
specially having none to support them solve instructional problems(ibid, 2009). The
report indicated that absence of systemic policies for continuous teachers’
professional development besides the teachers’ preparation part (qualification and
basic training) has been seen (ibid, 2009).
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Textbooks development and distribution

The Janak Educational Materials Centre (JEMC) that is comprised of representatives
from concerned ministries and organizations has been operating as a public limited
company is responsible for production and distribution of school textbooks
throughout Nepal( UNESCo, 1998) Though there is provision for free textbooks but
they do not reach in the hands of the children in time. Most of students in the remote
areas have not received textbooks in stipulated time. The ground reality is that the
children do not receive full set of textbooks in the beginning of academic session.
Inadequate and delayed textbook distribution has remained to be a recurrent problem
for years in Nepal.

The problem of maintaining quality with timely availability of textbook, however, has
not been solved yet. Efforts made to improve the quality of text books in terms of
illustrations, figures and comprehensiveness of the contents, are on progress. Timely
printing and distribution of free textbooks is one of the major challenges in the
system. In order to resolve the problem there is the need for further improvement in
textbook printing and distribution mechanism for quality control and timely
distribution.

Capacity building at grassroots level

Lack of the policy level and implementation level both have supposed to be raising
the quality with sustainable progress rate in the future. Efforts to run programs in
regular way to organize a meeting of SMC, PTA, teacher staffs and child club,
conduct SMC/ PTA/Teacher meetings and making frequent interactions with stake
holders focusing on improving children's' learning achievement and strengthening the
relation among parents, teachers and students. Inadequate, monitoring, supervision
and academic support at the school teachers

Teachers’ inefficiency

Ineffective as well as inadequate professional development of the teachers and lack of
academic leadership among the RP to support the school teachers still remain a
serious problem. Teachers have not been successful in delivering the curriculum
effectively improving the learning and performance of the students and developing
life related skills.
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Ineffective classroom delivery

Despite the trainings received, the teachers have not been motivated and demonstrate
their ability to give effective classroom delivery. The teachers have not been
instrumental in developing delivery skills to tackle the classroom situations in
absence or late delivery of appropriate reading materials, textbooks and reference
materials and locally available teaching aids. Similarly they have not been
successful in facilitating the use of of CAS and develop a system of providing
feedback to students for enhancing learning achievement, Overall teacher’s
inefficiency in delivering instruction in absence of textbooks and other support
materials largely prevail in the primary and lower secondary level in Nepal.

Justification of teachers' leadership development

As an innovation and experiment for quality learning, there is a need to build the
leadership quality of teachers to play multifaceted roles. The professional
development of teachers is one of the key factors to be improved the quality
education. Successful professional development opportunities for teachers have a
significant positive effect on students’ performance and learning. Thus, as one of the
key aims of the SSR was to increase students’ learning and to improve their
performance, the professional development of teachers must be considered a key
factor, and this, at the same time, must feature itself as an integrated element of the
larger school sector reforms. (ASIP 2012-13). Despite the initiation of supporting
mechanism in districts to conduct action research most of the schools were not
reported to be exercising it. TPD modules implementation procedures should be
revisited to integrate the core pedagogical and management aspects. Taking into
consideration of importance of Action Research on teaching DEO requires making
special effort to motivate teachers to perform action research.

In Nepal with purpose to implement open education effectively, since the year 2063,
a policy related to distance education and open learning has been introduced. Based
on the demands, at least one public school from each district has been selected and
open school are running in the country. NCED established in 1993 has since long
been working as an apex body for human resource development under the Ministry
of Education (MOE) and planning, designing and implementing varieties of activities
related to teacher development, capacity development of educational personnel under
the Ministry of Education and conduction of research activities in education. In the
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past, the training programmes were conducted by different institutions/organizations
and it was difficulty in coordination and avoiding duplications. Later inconsideration
of the integrated and coordinated approach and efforts, distance Education Centre and
Secondary Education Development Centre were merged with NCED in 2004 to form
a greater NCED which deals with all aspects and levels of teacher training, and
management and professional trainings. In Nepal with purpose to implement open
education effectively, since the year 2063, a policy related to distance education and
open learning has been introduced. Based on the demands, at least one public school
from each district has been selected and open school are running in the country.

Until now the youths and adults who are deprived of first opportunity of enrolling in
schools are receiving opportunity to obtain education through 84 public secondary
level schools as open schools from all over the country. The open schools at
secondary level have been running under the management of the NCED. The lower
secondary level open schools have been running under the management of Non-
formal education centre. Though this type of education is considered as open schools,
this can apparently be considered as alternative education. The NFEC has conducted
open schools in 37 public schools. In total there are 1185 schools of primary level, 84
of lower secondary level and 50 of secondary level.

The Schools Sector Reform Plan (2009-15) stressed the need for expanding
alternative programmes like pen and distance learning to expand schools so that the
opportunity would be available to deprived children Bedsides the Nonformal
Education Policy 2063 also insisted on expanding the opportunity for open and
distant learning at school level. In addition, increasing access to education to those
who are having willingness to learn is emphasized by the Open Education and
Distance Learning Policy 2063. The third amendment of Open Education and
Distance Learning Policy 2063 in 2070 insisted on increasing opportunity of training
to the school teachers to strengthening their capacity by means of distance and open
learning. The national level educational commissions of 2049 and 2055 also
recommended for providing school education through open and distance learning.
Similarly, Education for All National Plan of Action 2001-15 also place priority on
increasing opportunity of lifelong learning process. The Education Act 2028 and
Educational Rules and Regulations also places importance on providing open and
distance learning for teachers training and providing school education. Radio
education teachers training project started in 2035 has contributed in teachers
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training. With purpose of making open education effective, the distance education
and open learning policy and implementation guidelines have been formulated and
implemented to offer education at school level. Since 2040 various efforts have beem
made to introduce open learning and distance education at higher level since 2040. In
Nepal various policies are formulated towards strengthening the open and distance
learning at grade 11 and 12.The HSEB is moving ahead with intention of introducing
open schools at grade 11 and 12. In this circumstance there is a need to use distance
mode of teachers training to ensure the access of trained teachers for running the
programme effectively.

MOE should take strong measures towards defining the framework for the
professional standards / competency of teachers and development and revision of the
standardized teacher training packages by the National Centre for Educational
Development (NCED)/Education Training Centers (ETCs) to allow teachers select as
per their individual requirements.

Conclusions

As key elements in quality education, effective measures for teachers preparation and
development, training for profession development inclusive teaching, students
assessment, preparation of instructional materials, development of local materials,
delivery of the curriculum relating it to local context, using peer teaching among the
teachers and developing the notion of lead teachers, involvement of teachers in action
research and its use in instructional improvement and delivery to suit the learning
differences among the students and monitoring and supervision based on peer review
and feedback could be a step ahead to improve the entire education system based on
bottom up approach.

WITH ADB FUNDING PROPOSED FOR A 3-YEAR PERIOD (SUPPORTING SCHOOL SECTOR
DEVELOPMENT PLAN (SSSDP) AND WITH PURPOSE TO BUILD ON SSRP AND
STRENGTHEN REFORMS FOR A MORE INCLUSIVE, EQUITABLE AND HIGHER QUALITY
SCHOOL EDUCATION, THE GOVERNMENT IS PREPARING THE SCHOOL SECTOR
DEVELOPMENT PLAN (SSDP) FOR 2016- 2023. THIS PAN WILL BE FULLY CONSISTENT
WITH NEPAL'S COUNTRY PARTNERSHIP STRATEGY (2013 2017) WHICH STRESSES
CONTINUED SUPPORT TO SCHOOL EDUCATION, AND IS INCLUDED IN THE COUNTRY
OPERATIONS BUSINESS PLAN (2016 2018).
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Under the strategy of SSDP implementation teachers may exhibit leadership role in
multiple ways. Both formal and informal roles emerge in a school setting. They can
shape school culture and ensure the quality of learning among the children. The
teachers can be a resource provider, instructional specialist, curriculum and reading
materials developer, classroom supporter, peer educator and mentor, learning
facilitator, school leader, data generator and finally a creative learner. In this
connection there is a need to develop the leadership capacity of teachers as an
innovation in education to make it instrumental in quality learning of the children and
primary and lower secondary level in Nepal. It would be timely to introduce teachers
training through open and distance mode in an effective way at primary and lower
secondary level and also conduct action research to address various components of
teacher training.

MORE SPECIFICALLY THE TEACHERS CAN PLAY A FOLLOWING ROLE TO CREATE
SYNERGIES IN ENHANCING LEARNING AND QUALITY OF EDUCATION WITH THEIR
OPTIMUM INVOLVEMENT IN THE FOLLOWINGS:

Instructional design

o Text materials development in local contexts
. Students' assessment for enrichment and remedial support.
. Community development and support

o Capacity building and mobilization of PTA and SMC

o Research, monitoring ands evaluation
. Teachers continuous professional development
. Instructional support materials

Therefore, it would be more timely and genuine to design and implement basic
education through planning, designing and implementing "Teachers' Leadership
Development: Innovation and Experiment for Quality Learning"™.
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Development of Mathematics Teacher
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Abstract

In this article, 1 have explored the encouraging factors towards professional
development of mathematics teachers. The main purpose of this paper has been to
explore the encouraging factors toward professional development of mathematics
teachers. The paper is based on qualitative inquiry with Purposive sampling
techniques for which | have doing; I included mathematics teachers and mathematics
educators as data sources. On the basis of interview with teachers, and educators |
came up to the conclusion that opportunity for attending mathematics workshops,
seminars and conference sharing, job security, being provided the constructive
feedback, getting promotional opportunity, attractive salary, develops professionalism
and use of technology were the main encouraging factor for professional development
of mathematics teachers.

Key Words

Encouraging  factors, Professional  development, Mathematics teachers,
Professionalism

The Context and Background

Teachers are the cornerstone of education. Good teachers are always required for
quality education. For this teachers’ professional development is very essential.
Professional development is an ongoing process through which teachers keep
growing with their own voluntary effort (Head and Taylor, 1997). Teachers’
professional development is a lifelong process depending on knowledge, skills, and
experiences necessary to provide effective instruction to the students and their
progress. It is the process of keeping teachers up to date with the development in the
field through regularly reviewing and evaluating their teaching skills (Dean, 1995). In
fact teachers’ professional development strengthens the purpose of teaching- learning
activities, which ultimately raise the quality of education of their professional
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development. Because teachers as educators, can raised their status and standard to
improve teaching- learning activities. Teachers need to be updated with recent
knowledge and skills because they are educators. One of the characteristics of the
professional development is that professionals form an association and all
professionals become the members of their association. Association plays an
important role to standardize knowledge, skill, attitude and habits of its members.
Therefore, teacher professional development concerns teachers daily of their
association_(with their association as well as) as well as national development through
ethical aspects.

Teachers’ values, identities and moral purposes are the major affecting factors of
effective teaching behavior. Their attitudes to (towards) learning (,) care and
commitment to the subjects (,) they teach(,) are also associated with effective
teaching. The best mathematics teachers are those who are confident in their
discipline and committed to their subject, to their students (to the subject and students
as well). They are patient, caring and dedicated to their students’ achievement.

Mathematics teachers' professional development includes the acquired, skilled and
emotional intelligence through formal education and trainings along with the
induction direct and second hand experience of the whole teaching career through a
number of trajectories of achieving self-awareness and future direction in teaching.
Without quality of teachers quality of education is impossible. In this context, Day
(2005) states that teachers have the sole potential to enhance the quality of learning
by bringing life to curriculum and inspiring students to curiosity and self directed
learning.

Professional development, in a broad sense, refers to a development of a person in his
or her professional role. More specially, "Teachers’ development is professional
growth a teacher achieves as a result of gaining increased experience and examining
his or her teaching systematically” (Glatthorn, 1995). Professional development
includes formal experiences such as attending workshops and professional
publications, watching television documentaries related to an academic discipline, etc
(Ganser, 2000). This conception of professional development is, therefore, broader
than career development, which can be defined as "the growth that occurs as the
teacher moves through the professional career cycle” (Galtthorn, 1995) and also
broader than staff development, which can be is "the provision of organized in-
service programmed designed to foster the growth of groups of teachers; it is only one
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of the systematic interventions that can be used for teacher development™ (Galtthorn,
1995). When looking at professional development, one must examine the content of
the experience, the process by which it will take place (Ganser, 2000).

This new emphasis has been welcomed by teachers and educators in general as it
represents, a much needed appreciation of teachers' work, and promotes the concept
of teaching as a profession. Unfortunately, others have taken this new emphasis as a
sigh from which teachers are not provided adequate teaching standards. Actually, It is
for those hard working teachers and educators who need the professional
development opportunities, not only to promote the recognition of their work as
professionals, but also to raise the opportunities for growth, exploration, learning,
and development for all professionals in any field a. In this context, training is one of
the means for teachers’ professional development. Redefinition of staff development
as a process of learning, the role of leadership at the school level, the organizational
culture at the school level and the role of external agencies at the local and regional
level are the contributing factors for successful teacher development ( Fullan, 1987).

Inside the classroom, teacher’s roles are importance teachers are learning to
(important since they) act as facilitators and mentors of their students' learning.
Outside of the classroom, teachers are assumed to have collaborative team-building
and decision-making roles. These roles of teachers can be accomplished through
professional development. Professional development provides opportunities for
teachers to explore new roles and develops their new instructional techniques. The
nature of these opportunities depends largely on how professional development is
perceived by the entire educational system. To fulfill the demand of the students,
parents as well as mathematics learning communities it is necessary to explore the
encouraging/ contributing factors that can broaden developed professional
development of mathematics teachers. So, | have been motivated to write this paper
on the topic ‘Encouraging

factors toward
professional development of mathematics teachers’.
Purpose

The main purpose of this study is to explore the encouraging factors toward
professional development of mathematics teachers.

9% 3/ Teacher Education



Conceptual Frame work

A conceptual framework is an analytical tool with several variations and contexts. It
is used to make conceptual distinctions and organize ideas. Strong conceptual
frameworks capture something real and do this in a way that is easy to remember and
apply. The conceptual framework helps to understand the whole research briefly. In
the below figure (1) conceptual framework depicts the main encouraging factors in
left hand side and research process in the right hand side.

N
Providing Job
Feedback | Security Qualitative
—— Design
A
A
Develop Encouraging factors Field Data
Professio of Professional
nalism Development
/
Attractive Teachers &
Salar i
y Promotional Educators View
Opportunity

Figurel: Conceptual Framework

Methodology

The research design | have chosen is qualitative. Qualitative technique is a
form of inquiry that explores phenomena in their natural setting and uses
multi-method to interpret, understand, explain and bring meaning for them
(Creswell, 2009). The site | have selected purposively is of Kathmandu district
and the sample of this is mathematics educators and mathematics teachers.
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During the study, | have not disclosed the participants’ real name following
the research ethics. Through interviews of mathematics educators and
mathematics teachers, | have generated the data. | asked open ended
questions to explore encouraging factors toward professional development of
mathematics teachers. | have analyzed and interpreted the data by linking
different theories and literature. The below figure clearly depicts how datas
are collected and analyzed.

~
Data from interview

With mathematics
educators y g
~ Codes Categ \—»/ Thema
Data from interview orized tized

with mathematics

teachers

Figure 2: Data analysis Process
Encouraging Factors for Professional Development

There are many encouraging/ contributing factors for professional development of
mathematics teachers. Among them, the main encouraging factors which | have themetized,
on the basis of responses of the informants can be presented below:

Opportunity for Attending Mathematics Workshops, Seminars and conferences

Teachers as professionals need to get mastery over instructional competences which include
the subject knowledge, awareness of the prescribed curriculum, pedagogical expertise, the
capacity to manage and generate change, the ability to engage constructively in self-
development through reflection as a teacher, and involvement in research development of
schools and the education service. This work is only possible by participation of different
mathematics workshop, seminars and national and international conferences. In this issue my
teacher participant A said,

“In my opinion the different work shops, seminars and conference out to be organized for
professional development of mathematics teachers. And Participating these functions, we
share ideas, tendency to support dialogue and collaboration. We, teachers enjoy the chance
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of working together and exchange our ideas. If this is done at school, this can lead input and
skill transformation to each other.”

From the above information, | found that mathematics teachers need to participate in different
conferences, workshops and seminars which will help to develop the professionalism.
Through involvement in such activities, mathematics teachers’ work together collaborative
and sharing ideas about subject matter that can help in their professional development.
Roberts (1988) claims that sharing ideas with the colleagues is one of the most important
ways of generating professional knowledge. In this issue my another participant mathematics
educator E; opined that,

I think, through participating mathematics workshops; conferences and seminars, the
teachers can exchange the ideas of diverse learners. Their participation in meetings,
seminars, talk programs and conferences helps a lot to enhance quality of mathematics
teachers and also helps to encourages their professional development.

In the above information | have come to know that discussion and interaction can make
teachers more confident on their subject matters. Participation has such power from which it
helps to encourage professional development of mathematics teachers.

Job Security

Fearful mind can’t do work. If there is no security for the job, the person will attempt to
search new opportunities. So job security is one of the motivating factors for professional
development of mathematics teachers. Motivation is commonly through of an inner drive,
emotion that moves one to a particular action (Brown, 1990). Job security plays a very
important role in teachers’ professional development. In this issue, my teacher participant B
said,

I think teaching mathematics is very complex mental process.

For better teaching, teachers are well satisfied for his/ her job.

There is no acknowledgement of work which discouraged

me for my professional development. If the government makes job

guaranty/ warranty, then | do better work in my field”.

The same types of opinion has been given by the mathematics

educator E,.

From the above information, | came to know that good teaching environment and job security

are the encouraging factors for professional development of mathematics teachers. This
means that teachers need permanency for their professional development. So job security and
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good working environment can play a great role for professional development for the
teachers. Teachers’ working conditions affect their ability to provide quality learning.

Providing Feedback

Providing feedback to the teacher is plays a very important role in teacher professional
development. The feedback is not a summative end point but starting point for future
learning. Hence, feedback should indicate what is wrong to the work and what is needed to be
done to improve our professional field. In this line my teacher participant C said,

Regular supervision and providing feedback can play a role for motivating teachers for their
professional development.

From the above information, | came to know that constructive feedback encourages teachers
to do better in their job and helps to contributes for professional development of mathematics
teachers. In this perspective my other participant Mathematics educator E

Said,

We can’t be successful mathematics teacher until we take feedback from the other about our
profession. After we finish our teaching or presenting the subject, we should ask: is there
anything that | have to improve?

The comment of seniors and colleagues is always commendable. The feedback from others
helps to foster the academic standard of teacher (Pandey, 2014). A professional mathematics
teacher has to respect feedback from others.

Promotional Opportunity

Every mathematics teacher wants promotion in his/ her teaching career. Mathematics teachers
can be praised to succeed in their fields. Giving them complete recognition and credit for
what they do, will positively motivate them to do better job. If teachers are once given their
due recognition, they become more constructive and loyal to the school. In this regard, my
teacher participant D said,

If the teachers’ upgrading system is more transparent and regular on the basis of their
performance then mathematics teachers can do better in their profession. The Promotion is
based on their academic performance rather than year counting system. Then the teachers
are encouraged for their professional development.

In the above information | came to know that upgrading system of teachers helps to
encourage the professional development of mathematics teachers. The teachers seek not only
the salary increase and teaching load decrease, but also seek recognition and prestige in the
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society. So, the provision of promotion is one of the contributing factors for professional
development of mathematics teacher.

Attractive Salary

For some teachers it is the attractive salary that encourages them for encourage in their
profession (to enhance the professional development). The teachers are frustrated with a very
poor salary and try to change their profession. In this issue my teacher participant E, said,

“An uncompetitive lower salary that encourage not bring job satisfaction. Salary must be
transparent and consistent with present socio- economic condition and rising price in the
market. | also sometimes think I should look for better job.”

From the above view of the teacher it claims that at least living cost is necessary to cover the
daily expenses of mathematics teachers. To fulfill the basic needs in life their salary can not
afford. So, providing handsome salary is encouraging factor for professional development of
mathematics teachers.

Develops Professionalism

A professional mathematics teacher should be accountable, dutiful and trustworthy towards
his /her profession. It is very difficult to earn trust but it is easy to break it. Teacher is social
worker and s /he needs to be loyal to his or her profession. Teaching is a profession where a
teacher requires professionalism. Professionalism comes from the heart of teachers and it is
reflected on her or his profession. Professionalism captures what it means to be a
professional, and what is expected of them. Professional activity is complex full of diverse
activities. In this version my teacher participant F Said,

I think that the Professional activity is complex and diverse and engagement with and use of
the available well evidence base, management of potentially incomplete and conflicting
information, the requirement to work as part of a wider multi-professional team, and not just
in isolation. The need to cope with the unknown concept of subject matter and the need to
consider and resolve complex ethical and moral matters, development to maintain fitness to
practice. To develop good professionalism we are motivated our professional work better.

In the above discussion | came to conclude that professionalism is one of the motivating
factors for professional development of mathematics teacher. For this the authority creates the
better environment for enjoyable teaching- learning situation. In this regards Paudel (2063)
claims that understanding teachers’ professionalism says that presenting, analyzing,
describing, asking, responding discussing, sharing, collaborating, visualizing, observing,
planning, managing and counseling etc are some of the potential skills that need to be
addressed for professional development.
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In the same line my other participant G said,

A professional mathematics teacher should have sincerity and love to one’s profession. S/he
should be transparent in his or her dealings, discussions, delivery and decisions. Moreover,
s/he should earn trust among students, parents and teachers as well.

From the above information | came to know that what matters in the life of an mathematics
teacher are care, concern and curiosity. The matter of patience, purity, passion and
perseverance are always greatly required to be a professional teacher.

In this issue mathematics educator E; said,

A professional teacher should have command and control over the subject matter. S/he
should have adequate mathematical knowledge, skills of handling mathematics knowledge,
method of mathematics teaching, command on subject matter, confidence, encouraging
personality, motivating ability etc. to become a professional mathematics teacher.

In the above information | found that good mathematics teachers should have a complete
understanding of subject matters. They teach in depth to convey the information in
meaningful ways to help students grasp concepts (to help the students to grasp the concepts
easily). A specialized body of knowledge and mastery over pedagogical as well as
mathematical content knowledge are the main characteristics of teaching. In this line
Schulman (1987) categorizes the knowledge base, essential for teaching domains such as:
Content knowledge, pedagogical knowledge, curricular knowledge, knowledge of learners,
purpose and values and their philosophical and historical grounds, knowledge of educational
context.

USE OF MODERN TECHNOLOGY

Technologies are merely the tools for delivering instruction for learning. It is an invention to
understand the world with a click within few seconds sitting in a room. Modernization has
developed such technology and teachers can be a good agent with its use and can popularize
it. If they have access to such technology, they can transfer learning skills effectively in
teaching through these devices. | was interested to explore the practices of using modern
technology in teacher's classroom. Different teachers give the view about use of technology,
rare use of technology in the classroom, use of technology in personal learning, mostly use
technology in the learning but it is better to use multimedia in mathematics teaching.

| found teacher 'A" unwilling to use technology in mathematics classroom while teaching
mathematics. But teacher 'B' said that he used computer, laptop and multimedia for his
personal learning but did not use them for teaching. The same case was found to teacher 'C’,
'D', 'E', and 'F'. They could not use multi-media for presentation. Student's learning would be
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faster and easier through such devices. But in real practices, there was lack of such
technology for effective transfer of learning skills to teaching. In my case, | sometimes used
multimedia, power point in classroom. | also used my laptop to give the important
information. Other technology was not practiced in my school too. | haven't used video
record to find my strength and weakness yet which is the gaps in my profession. For the
advanced use of such technology by teachers and students, | am planning to use these devices
now. From the discussion above, | have realized that there are the professional, technological
and organizational factors to apply modern technology in teaching. The technology is also the
encouraging factor for professional development of mathematics teachers.

Findings

Speaking of mathematics teachers’ professional development, | have noticed that teachers are
the key elements of whole teaching learning activities. Students’ roles and responsibilities
cannot be neglected. Teachers have more important role for managing teaching-learning
activities within the mathematics classroom. Undoubtedly, appropriate teaching strategies are
the important pillars of classroom activities that are acquired professional development of
mathematics teachers. Developing appropriate environment for particular learners, a
qualified professional mathematics teacher can manage classrooms well. From the above
analysis and interpretation of information, the main encouraging factors for professional
development of mathematics teachers can be enlisted as:

(a) Opportunity for attending mathematics workshops, seminars and conference,

(b) Job security

(c) Constructive feedback,

(c) Promotional opportunity, (d) Attractive salary,

(e) Development of professionalism,

(f) Use of technology.

Conclusion

In this paper, | explore the encouraging factors for professional development of mathematics
teachers. On the basis of interview with teachers, and educators, 1 came up to the conclusion
that opportunity for attending mathematics workshops, seminars and conferences, having job
security, being Provided feedback, getting promotional opportunity, and attractive salary etc
can develops professionalism. Besides use of technology is also main encouraging factor for
professional development of mathematics teachers. So, we have to maintain these factors of
the mathematics teachers to enhance their profession.
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15. Cause of Primary School Droup Out in Kavre District : A
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Abstract

The present research entitled "Causes of Primary School Dropout in Kavre District:
A Study based on Parbati H. S. School, Krisna Gopal S. S. and Bhimsinaswor S. S. of
Kavre District” has been presented to give a brief account of dropout situation in
primary education system and its prominent causes. Research design was descriptive
and cross-sectional. The study was based on both primary and secondary data. All
the data are collected on the basis of interview schedule and The data entered into
SPSS database and results are obtained by frequency distribution and cross
tabulation of the variables. During 2011 to 2014 period, there were 1261 students
enrolled in primary level, 112 students were dropout in primary level of education in
the study area. The total enrolled students were in one class 77, 8 students was
dropout in class one. Similarly, two classes 62 were enrolled and 3 are dropped out.
In 2011, 26 students were dropout in primary level of education, 28 were dropout in
2012, 29 students were dropout in 2013 and again 29 students were dropout in 2014
A. D. Most of the dropout students stayed in home. The study suggested some
measures to reduce dropout problems as provision of free education, social
awareness campaign programmes should be conducted, especial coaching classes to
the weaker children, employment opportunity to the poor family should be provided,
dresses, books and other educational materials should be provided.

Keywords

Dropout, Accessibility, Affordability, Quality, Relevance, Dakar Framework,
Dropout rates

primary students, Occupation, Parent's Educational Status, Education, causes of
dropout and consequencies of dropout.
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Background

Students are the ornaments of school. There are different types of students in the
school. Some of them are very intelligent, some are very weak. Some of them belong
to the rich family, some to the poor family. The main aim of our new education plan
has been to create a dynamic and exploitation free society in our country. Education
is essential for the overall development of a country. It is also an important factor in
beginning attitudinal changes, new ideas, values, moral and costomes. Therefore,
education plays a vital role for the modification of human behavior, social change and
ultimately human civilization as a whole (NLSS, 2009/10).

There are various factors responsible for the dropout of children from school
classifies these factors into four categories which can be associated to the current
dropout scenario of Nepal:

e  Accessibility: the physical and social distance to school, social discrimination,
the burden
of household chores, and the burden faced by children combining work and
schooling.

e  Affordability: direct, indirect, and opportunity costs of schooling.

. Quality: lack of school infrastructure, facilities, materials, and support systems
for children, inadequate conditions of work for teachers, low status, lack of
adequate training leading to child friendly teaching methods, aids and teaching
materials for teachers and the lack of sensitivity of education authorities and
teachers to the needs of children at risk and

. Relevance: curriculum detached from local needs, values and the aspirations of
children at risk, inadequate curriculum to prepare students for useful and gainful
skilled employment.

The Dakar Framework of Action has set six major goals and one of its goals is
Ensuring that by 2015 all children, particularly girls, children in difficult
circumstance and those belonging to ethnic minorities, have access to complete, free
and compulsory primary education of good quality. Similarly, Millennium
Development Goals (MDGSs) has also focused on *Education for All” by 2015 (MoES,
2009).
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Dropout rates of children are high in Nepal as children must work to supplement the
Researcher has been interested in studying dropping out of children from schools in
Nepal because in Kavre, where large numbers of children dropout out school due to
various reasons. | have witnessed many children leaving schools and devoting
themselves to other works which might hamper their wellbeing in the future life. The
purpose of the study is to find out the causes of dropouts of students in public schools
in Dhungkharka and Chasingkharka VDCs.

Objectives

The overall general objective of this research study is to explore the dropout rate and
identify the cause of dropout of primary students from primary level. Specifically, the
objectives are stated as:

1. To find out the dropouts rate of primary students school.
2. To explore the main causes of primary school dropout.

3. To suggest effective measures for reducing the dropout problem of primary
students.

Brief Review of Literature

Before this period, the country was ruled by the Shah Kings. Reforms in 1990
established a multiparty democracy within the framework of a constitutional
monarchy. In early 1996, the Nepal Communist Party (Maoist) launched a movement
that capitalized on the growing dissatisfaction among the general population with the
lack of reforms expected from a democratically elected government. Maoists ran a
decade-long insurgency (1996-2006) against the ruling monarchy, which until then
kept Nepal and Nepalese people in internal conflict and isolation. The people’s mass
movement of April 2006 in Nepal restored parliament and the democratic process and
initiated a peace movement that called for an end to the 10-year-long armed conflict
(NDHS, 2011). The Nepal Communist Party (Maoist) joined the democratic
competition, and constituent assembly elections were held in April 2008 to devise a
constitution to manage the root causes of the conflicts afflicting the nation (NDHS,
2011). Based on the experiences of these plans and as a follow up to the World
Declaration on Education for All (EFA) in 1990, the country undertook planned
interventions in the education sector with the introduction of the Basic and Primary
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Education Programmes | (1992-1999) and Il (1999-2004). Furthermore, in line with
the Dakar Framework for Action adopted in 2000, the country prepared the EFA
National Plan of Action (2001-2015). Within its overall goals and objectives, the EFA
Programme (2004-2009), and the Secondary Education Support Programme (2003-
2009) were implemented (UNESCO, 2011:14).

The formal education system of in Nepal exists in three levels. Schools with primary
level (1-5) offers one to five years of education, whereas lower secondary schools (6-
8) provide further three years of education. Secondary schools (9-10) offer two more
years of education. Since the school year 2009, the government of Nepal has begun to
implement the School Sector Reform Programme (SSRP), which aims at restructuring
school education with basic education; grade 1-8 and secondary education; grade 9-
12 (MoE, 2011). In the school education system, primary and lower secondary levels
are under the basic education and the secondary and higher secondary levels are
under the secondary education in the education system in the country.

Large numbers of school are running the ECD (Early Childhood Development)
programmes inside the school level for children aged 3-4 years. The prescribed age
groups population for different levels of school education is 5-9 for primary, 10-12
for lower secondary and 13-14 for secondary schooling (MoE, 2011). However, large
numbers of children enroll in school at later years or after 5 which shows age
variation among children studying at the same level. The majority of schools in the
country include primary level (1-5), i.e. most of the lower secondary, secondary and
higher secondary schools operate primary level. Schools in Nepal are categorized into
four types: community-aided; fully supported by the government for teachers’ salary
and other expenses, community-managed; fully supported by the government for
teachers salary and other funds but their management responsibility lies with the
community, community-unaided: either getting partial support or no support from the
government and the institutional schools widely known as private schools which are
supported by parents and trustees (MoE, 2011).

Conceptual Framework

Conceptual framework adopted for the study is based on the available literature, an
attempt has been children. The conceptual framework has been presented in the form
of a figure below:
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Figure-1: Conceptual Framework of causes of primary dropout.

Methodology

Research design was descriptive and cross-sectional. The study was based on both
primary and secondary data. Similarly, qualitative and quantitative are both method
used on the data collection procedure. The respondents are those students who are
dropout from 1-5 grades. First of all, the household was selected by simple random
sampling method than desirable numbers, i.e. 60 households were selected by using
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lottery method within the two ward of this V.D.Cs. The first part covers socio-
economic and demographic information with guardians of dropout students; second
covers school profile of dropout, third part covers discussion with teachers/ head
master and last part covers interview guidelines with dropout students. Students of
primary level of 2 VDCs of the following school last year 2014 were population of
the study- school survey form was developed to bring the enrollments and dropout
information from the school of the research areas. The complete questionnaire is
entered into the SPSS database, after editing and loading. Coverage error and content
error are cross checked after the data collection. The data entered into SPSS database
and results are obtained by frequency distribution and cross tabulation of the
variables.

Findings and Discussion

Parent's Educational Status and Family Occupation: Among the 60 dropout
students, 61.7 percent of their parents were found illiterate, 33.3 percent literate and
5.0 percent secondary and above it. Among them, 75 percent dropout student's
parents were involved in wage labour and most of them are illiterate. A total of 18
percent dropout student's parents were involved in agricultural sectors. Similarly,
nearly 7 percent dropout student's parents were involving in others sectors. In this
study found that illiterate and wage labour parents' children is more dropout than the
others children.

Dropout Rate in Primary Education: In 2011, there were 368 students are enrolled
in primary education. About 354 students were enrolled in primary education in 2012,
284 were in 2013 and 255 were enrolled in 2014. The table 4 shows that the trends of
primary students' enrollment rate are decrease day by day in public school. In the
same case in 2011, one class 77 students which were reached only 62 two class. So,
now a day, dropout rate is increasing day by day. The high numbers of children are
deprived from primary education having different households' causes.

Table 1: Grade Wise Enrollment Rate in Primary Education of Enrollment

Students
Year Class wise Enrollment Rate Total Percent
1 2 3 4 5
2011 77 62 65 85 79 368 29.2
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2012 64 62 73 74 81 354 28.1
2013 50 53 58 62 61 284 22.5
2014 61 42 43 54 55 255 20.2
Total 252 219 239 | 275 276 | 1261 100.0

Source: Field Study, 2015

During 2011 to 2014 period, there were 1261 students enrolled in primary level, 112
students were dropout in primary level of education in the study area. The total
enrolled students were in one class 77, 8 students were dropout in class one.
Similarly, two classes 62 were enrolled and 3 were dropped out. In 2011, 26 students
were dropped out in primary level of education, 28 were dropout in 2012, 29 students

were dropout in 2013 and again 29 students were dropped out in 2014 A. D.

Table 2: Grade Wise Dropout Rate in Primary Education of Dropout Students

by the Year
Class wise Dropout Rate Total | Percent

vear 1 2 3 4 |5

2011 8 3 5} 3 7 26 23.2
2012 10 5 5 2 6 28 25.0
2013 8 5} 5} 4 7 29 25.9
2014 11 4 4 5 5) 29 25.9
Total 37 17 19 14 25 112 100.0

Source: Field Study, 2015

Grade Wise Dropout Rate of Students by Sex: There are no fixed trend of the
dropout rate between boys and girls. In the same year, dropout rate of boys is higher

than girls. Similarly, in others years, the dropout rate of girls is higher than boys.
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Table 3: Grade Wise Dropout Rate in Primary Education of Dropout Students
by Sex

Year | Grade | Enrollment Dropout Rate
Boys Girls Total Boys Girls Total
2011 |1 36 41 77 5 3 8
2 29 33 62 2 1 3
3 34 31 65 2 3 5)
4 34 51 85 1 4 5)
5} 42 37 79 3 4 7
2012 |1 33 31 64 4 6 10
2 26 36 62 2 2 4
3 36 37 73 3 2 5)
4 37 36 73 1 1 2
S) 35 46 81 2 5} 7
1 27 23 50 3 5 8
2013 15 18 25 43 3 4 7
3 25 33 58 1 3 4
4 28 34 62 2 3 5
5 31 30 61 4 1 5)
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1 26 35 61 4 4 8
2014 1 5 21 21 42 2 2 4
3 19 24 43 2 2 4
4 23 31 54 3 1 4
5 30 24 54 6 3 9

Causes of Dropout

Source: Field Study, 2015

Educational Causes: Table 1 shows that fail in the examination found a major cause
of dropout, 5 student's parents strongly agree, 21 student's parents agree, 24 and 10
student's parents were disagree and strongly disagree. Similarly, 21 student's parents
agree dropout students were difficulty to do homework and 2 student's patents don't

know about dropout of the students.

About 41 respondents determined the cause of

punished by teacher were disagree and 10 are agree about this cause. About more
than 50 percent respondents were disagree with the cause of absence of teacher and

23 respondents don’t know about this causes.

Table 4: Educational Causes as Identified by the Parents of Dropout Students

Educational causes Strongly | Agree | Disagree | Strongly | Don’t
agree disagree
know
Failing in the examination 5 21 24 10 -
Difficulty in doing homework | 3 21 6 2 2
Punishment by the teacher - 10 41 1 8
Absence of teacher - 1 34 2 23
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Unable to answer the question | - 17 6 1 44
asked by teacher

Unavailability of educational | 4 33 10 2 19
materials

Missing the examination 6 20 19 16 7
Difficulty to understand 3 15 46 2 2
in the classroom

Source: Field Study, 2015

Economic Causes: Parents are unable to buy educational materials was found a
major cause of dropout 48 student's parents were agree, 9 student's parents were
disagree, 2 were strongly agree, unable to make school dress 49 student's parents

were agree and 9 were disagree and 2 were strongly disagree.

Table 5: Economic Causes as Identified by the Parents of Dropout Students

Economic causes Strongly | Agree | Disagree | Strongly | Don’t
agree disagree |know

Unable to buy educational |2 48 9 1

materials

Unable to buy school dress 49 9 2

Compulsory to attain in school's | 46 5 6 3

activities

Unable to pay for re-admission 3 46 11

Not getting scholarship 33 27

Unable to pay additional fee 2 40 16 1

More children go to school from |20 21 16 2

same family

Source: Field Study, 2015
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Similarly, compulsory to attain in school's activities, 46 student's parents were
strongly agreed dropout student, 5 student's parents were agreed and 6 student's
parents were disagreed. Unable to pay re-admission fee, about 46 student's parents
(respondents) were agreed and 11 were disagreed about this cause. Not getting to
scholarship about more than 52 respondents (33 respondents) respondents were
agreed with this cause and 27 respondents disagreed about this causes.

Personal Cause: Table 6 shows that the sick or accident or mental problem was
found a major cause of dropout, one student's parents strongly agreed, 11 student's
parents were agreed, 42 and 6 were disagreed and strongly disagreed. Similarly, 12
student's parents were strongly agreed dropout student shame due to over aged
/someone and 16 students agreed, 29 student's parents were disagreed and 3 student's
parents were strongly disagreed. About 44 respondents determine the cause biased
behaviors of teacher were disagreeing and 6 student's parents were agreed and 3
respondents didn’t know about this cause.

Table 6: Personal Cause as Identified by the Parents of Dropout Students

Personal causes Strongly |Agree |Disagree [Strongly |Don’t
agree disagree |;cnow

Sick or accident or mentall 11 42 6

problem

Shame due to over aged /someone|12 16 29 3

Biased behavior of teacher 1 6 44 6 3

Biased behavior of students - 8 43 3 6

Don’t know the value of education3 47 9 1

Accompanying with the badl 7 25 7 20

friends

Conflict with the students/others |9 5 25 11 10

Source: Field Study, 2015
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Family related causes

Due to the inadequate awareness of the parents towards the value of education and
poor economic condition of the family, the students were engaged in helping parents
by doing various kinds of activities rather continuation of their own education.

Table 7: Family Related Causes as Identified by the Parents of Dropout
Students

Family related causes Strongly | Agree | Disagr | Total
agree ee

Need to involve in agricultural activities 15 28 17 60

Need to care children at home 14 28 26 60

Need to help to the parents in household 3 34 23 60

Sudden death of the family members 1 6 53 60

Source: Field Study, 2015

Table 10 shows that 28 respondents were agreed that their child need to help their
agricultural activities and 17 respondents were disagreed and 15 respondents were
strongly agreed with this matter. In the same way, 28 respondents were agreed that
their children need to care children at home, 26 respondents were disagreed and 14
respondents were strongly agreed with care children at home.

Activities Followed Immediately After Leaving School of Dropout Students: The
activities done by dropouts immediately after leaving school of dropout students.
According table 11, most of the dropout students stayed in home. They did not do any
things (36.7%), 15 percent dropout students again enrolled at other school, 21.7
percent dropout students worked at Kathmandu. Similarly, 10 percent dropout
students were involved in drug abuse and stealing.
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Current Activities of Dropout Students: Those 45 percent dropout students' current
activities were irregular stay at home and irregular school, 20 percent dropout
students were reading other school, 10 percent dropout students were reading at
home, 11.7 percent dropout students were help for parent's work respectively.

Suggestion Measures to Reduce Dropout Problem: Teachers and head teachers
stated low income of parents as the major reason for dropout of children from school.
During an interview, teachers said that parents who earn less money feel that they are
more responsible to fulfill family demands like food and clothing rather than sending
children to schools. Parent’s work pattern also shows low income of family. Most of
the respondent’s fathers were unskilled leading to be either unemployed during
different times or pushed to work in unskilled professions such as wage labour.
Children’s mothers were unemployed and worked only during farming seasons.
Largely dropout student's parents were worked as a daily wage labour. As a result,
they get little income which is not sufficient to cover every cost of the family needs.
If income level of family is low, children may be called on to add to the household’s
income, either through wage earning employment or taking on additional tasks to free
up other household members for work. The production tends to be less due to the
traditional methods of cultivation but requires more human resource. A common
effect of corporal punishment is a growing fear of teachers among school children
and therefore, leading to the dislike of schooling. Studies have shown that corporal
punishment is a direct and significant reason for children dropping out of school.

Summary and Conclusions

Researcher studied the causes of drouping out of children that droup-out is common
among children whose family is poor. It is difficult for the poor families to continue
and support children’s schooling where parent’s income is even not sufficient to
fulfill the basic needs such as fooding and clothing. Direct and indirect cost of
schooling was high which made it difficult enough for parent’s to cover the cost of
schooling. The parents had less income because their work was related to labour
intensive jobs works which were mostly based on daily wages. When parents were
out of their homes for work, children had to stay at home to complete every
household duty such as cooking, cleaning, farming agricultural land.

Children are punished for various reasons such as irregularity in school, not
completing educational tasks, failing exams, lack of proper attention given towards

forerr faremr/ Q¥



education, etc. Targeting poor children, restart of the nutrition programme at school
to improve the nutritional status is necessary. Nutrition programme which was
previously in operation in the schools to provide daily meals should be resumed in
order to keep poor children at school who suffer from poverty and hunger.

Recommendations for Further Research

The current study provides useful information on various aspects such as reasons of
dropout, daily habits of dropped out children, and the suggestions to reduce the
problem of dropout children from teacher’s perspectives. The researcher has
suggested further study to be done on this area being more specific and
comprehensive study Nepal's major problem of drop out has to be addressed an
serious problem. More in-depth studies can be interesting focusing on a particular
caste or ethnic group which has higher dropout rate in Nepal. As this study does not
analyze policies and programmes of the government and NGOs/ INGOs working
primary education in the field of dropout in Nepal, further studies can be done giving
a closer look to it by analyzing policies and programmes with their effects.
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16. Knowledge and Practice of Junk Foods among Schools
Children

Om Bahadur Rayamajhi, Associate Professor
T. U. Sanothimi Campus, Sanothimi.

Abstract

This research study has been carried out in order to identify the situation of use of
junk food since the use of harmful readymade food is increasing among
schoolsstudents as tiffin. Simple random and purposive sampling procedures under
descriptive research format were applied to prepare this study. Observation and
questionnaire were the main tools of this study. This research has identified that the
schools in Nepal neglect the health of the students and have not implemented the
government instruction not to use junk food in school. It also revealed that lack of
knowledge amongthe students and their parents about the negative impact of junk
food on human health is responsible for the increasing use of junk food.

Keywords:
Junk food, readymade food, soft drink, hot beverage, chips
Background

Junk food refers to such readymade food processed and produced by using advanced
technology. Key elements like vitamin and iron are destroyed in the process of
producing food by using modern technology. Different chemicals, salt, sugar and
scent are used in high quantity in such foods because of which the foods become
unhealthy for consumption. Some of the fast foods can become junk food but all junk
foods are fast foods. Junk foods include various kinds of fast foods like noodles,
chow-mein, Mo-Mo, pizza, burger, cake, birthday cake, cookies,dounought pastries,
potato chips, snack chips, chocolate, biscuits, cheese butter, candy, ice-cream etc.
while soft drinks include Coca-Cola, Pepsi, Fanta, sprite and Due etc. Hot beverages
include hot coffee, tea, hot lemon.

Longman dictionary defines junk food as “Bad quality unhealthy foods especially
chemically treated food containing a lot of carbohydrates” (Longman p.569). Some of
the junk foods are easy to digest because they are produced by mixing various
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chemicals and completing a lot of processes but the elements like hydrolyzed,
starches, glucose, malt dextrin get destroyed.The junk foods containing meat are
difficult to digest and these foods cause feeling of tiredness, loss of appetite, anxiety
etc. “Junk food refers to foods having high calories, unhealthy fats, sugar and salt but
low in valuable nutrients like complex carbohydrates, proteins vitamins and
minerals .”(www. Effects of junk foods.). Junk food is a pejorative term for cheap
food containing high level of calories from sugar or fat with little fiber, protein,
vitamins, or minerals. (https://en. Wikipedia.org)

Nowadays, there is the maximum use of popular drinks like Dew, Red bull, Real
juice, Coca-Cola, Sprite, Fanta, and Pepsi etc. as energy drink in our society. These
drinks pose risk of obesity among the children because of the additional calorie
included in them. Children normally cannot use the calorie in them as they do not
labour. These drinks also damage teeth and cause diabetic and heart diseases.
Regular use of junk food motivates the human mind towards the foods containing
salt, sugar and oil. Increasing use of readymade food can be developed as addiction.
Harmful chemicals like hydrogenated are used to protect the food for a long time and
make it attractive, glutamic acid in order to make the food scented in course of the
production of junk food. Similarly, the use of monosodium glutamate (msg
/Ozinomotto) in some of such readymade food causes problem in bone, headache,
heart disease, allergy, indigestion, problem in mind, weakness, sickness, problem in
kidney and liver etc. ( Budhathoki, Dr.Prakash)

Some of the foods are fried and roasted in course of their production. These acts
destroy the nutritious elements and make it difficult to digest other foods. Such foods
are gathered in adipose tissue and the body becomes fat. Over fried and roasted foods
affect intestine and cause indigestion which make the people feel uneasy, aggressive
and deconstructive by creating mental and emotional problems. A study of the
California University, USA, found that caramel, the color used in soft drinks like;
coca cola and Pepsi to make them colorful, can cause cancer. Similarly, chemicals
used in such soft drinks to make them tasty, harm kidneys, lungs and reproduction.
Cyclamate and carbonic acid can cause permanent diseases like stone, problem in
teeth, jaundice, diabetes, blood pressure, brain hemorrhage and cancer. Use of junk
food prevails among the rich, poor and in village, cities and in all these areas the
problem of diabetic and fatness is widely increasing. (BudhathokiDr. Prakash)
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Junk foodavailable in its various forms is widely popular and has become an integral
part of the modern society. When junk food is consumed regularly, practice of taking
healthy homemade foods decreases. Junk foods are not only unhealthy, they also
cause various harms to our life.Junk foods can cause:

1. Type 2 diabetes2.Trigger digestive problem, 3.Fatigue and weakness 4.Depression,
5.fluctuations in blood sugar level 6. It affects the brain function.7. It increases the
risk of heart disease.8. It can cause kidney disease.9. It can cause damage your liver.
10. It can increase risk of cancer. (www. 10 horrible things of junk food.)

Panthi, Mina stated that skipping breakfast was significantly high among females
(62.8 percent) compare to males(37.2 percent). About 88 percent of adolescentstake
snacks during school break, 70.7 percent purchase food from the school canteen. She
also found that 85.5 percent students have good knowledge about junk food items.
(Panthi Mina, P.56)

Objectives of the study

In order to stop the consumption of junk food by school students, the government of
Nepal has been issuing order at the beginning of each academic year for last two
years to discourage the students to consume junk foods. However, the attractive
advertisements of noodles and cold drinks attract the school children towards these
unhealthy foods. To find out the real situation about the use and the knowledge on the
junk food having dual indicators, the following objectives have been set.

1. To find out the knowledge and use of junk food among students

2. To find out the attitude of the parents towards such food.

3. To identify the situation of the use of junk food in government aided and private
schools.

Method/ Process of Study:

This study has been carried out in order to find out the actual situation of awareness
level, culture of consuming junk foods among the school students and their parents as
using junk foods has become a popular culture in the urban areas and cities. The
research was carried out applying the descriptive research format to identify the
situation of the use of junk food. Surveys were carried out in two government schools
out of sixteen and two private schools through random sampling under probability
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random sampling method in order to make the study more reliable and systematic.
Similarly, through purposive sampling process under probability sampling method,
students of class nine were selected and through the same process, eight parentsand
64 students (32each from public and private schools) of the same class of eight
schools were selected for the study. School area and its surrounding were also
observed in order to collect the information needed, questionnaire was administered
in group and individual students to collect the information from the students while
information from the parents was also collected by meeting them directly.

Analysis Expansion of the content

Despite being familiar and informed about the negative effects of the junk food on
health through the internet, journals and the people involved in health service, it was
easily realized that use of such readymade food is on the rise.Because of the lack of
business ethics and the money-minded attitude of the industrialists, the industries are
producing unhealthy food without realizing the negative consequences of such food
on human health.Junk materials are produced in excessive quality and they are
advertised in an attractive way targeting the same children in order to get high profit.
Due to the lack of strong monitoring mechanism production of unhealthy foods go
unabated they could turn fatal at any point. Similarly, the attractive packaging of
such food is also polluting the environment. During the study, school premises were
found littered with the peels and packets of the junk foods. It was found during the
observation of schools in course of this study that the use of noodles, chocolate and
other readymade foods are easily accepted in all of the government aided schools
selected for the study. It was also found that shops both permanent and temporary
located near the school gates were selling the junk foods during the lunch breaks.
Foods like chocolate, potato chips, and samosas that can be harmful for health were
found to be sold. However, use of dry noodlewas found to be prohibited in selected
private schools for the study but boiled one was acceptable. Readymade foods like
chow-min, Mo-Mo andsamosa etc. were found to be prioritized in all the private
schools selected for the study. Although the government of Nepal has banned the use
of such readymade food in schools, the school administration was not abiding by the
instructions thereby putting the health of students at high risk.
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Knowledge of junk food and its use in school children

It doesn’t mean that all junk foodsare harmful, but due to the lack of effective
supervision and monitoring mechanism for controlling the quality of food from the
government side, it can be assumed that there is the situation of getting harmed by the
use of such junk food. The study has identified that the children of 12 to 16 years age
group have grown fat because of the regular use of junk food. The study has also
shown that the problem of getting fat is more with the children from the financially
sound families. In recent years, due to the prohibition of the use of dry noodles in
some of the private schools and information delivered by the people involved in
health, it has been found that 50 percent children have relatively been aware of the
risk of using junk food.

A nine grader student of a public school said that she did not know the actual
meaning of junk food. “I take chowchow or chow-min in my tiffin and do not feel
unwell by taking these foods,” she said.
She further added, “No one has told me not to eat these foods and | take them
regularly, both at home and school if they are available.”

However, another student of a private school was well aware of the meaning of junk
food. ““But I do not know the harms of junk food on our health,” she said.

According to her, the foods like biscuit, chocolate, Chow-min and fast food which
are available in packets are junk foods. But she said she did not know whether soft
drinks fall on the category of junk foods. "We eat chow-chow and take coca cola at
home but we are not allowed to enjoy dry chowchow at school,”” she says. “We take
chow-min, Mo-Mo and samosa at the school canteen.”

These two cases show that the students of private schools know well the meaning of
junk foods while those of the public schools do not know what junk food is. But the
students of the private schools also do not know the harms the junk foods cause in
their health. This study has found all of the (cent percent, 64) children were found to
be using noodlesor chow-chow. In addition to noodles, it was found that there is still
the lack of the awareness on the bad effect of other readymade food like chocolate,
chatpate, panipuri, chow-min etc. In this way it is clear that due to the little
knowledge on the negative effect, the use of junk food is increasing. The table below
shows a detail description of it.
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Tableno-1

Distribution of the meaning of knowledge of junk food among school children

S.N | Type Clear Partly No Total
of knowledge knowledge knowledge
School
No. % No. % No. | % No. | %
1. Public |1 3.12 3 9.38 28 87.50 |32 100
2. Private | 5 15.63 |27 8437 |0 0 32 100
Total |6 9.37 30 46.88 | 28 43.75 | 64 100

Above table no.1 shows that near about fifty percent (46.88%) student has partly
knowledge and fifty percent has no knowledge of the meaning of junk food.These
two cases show that the students of public schools are unaware of the unknown the
meaning of junk foods while those of the private schools partly known what is junk
food.

Tableno -2

Distribution of frequency use of junk food among school children

S.N.| Type of | Daily 1-2 Minimum 2-3 | Occasionally | Total
School times times for a week
No. % No. % No. | % No. %
1. | Public 7 21.87 | 16 50.00 |9 28.13 | 32 100
2. Private 25 78.13 | 6 18.75 |1 312 |32 100
Total 32 50.00 | 22 34.38 | 10 15.62 | 64 100
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Above table no.2 shows that fifty percent student used of junk food daily, one to more
times and near about one third (34.38) percent used minimum twice or three times a
week. .These two cases show that the students of public schools used more junk food
than the students of private schools.

The knowledge of junk food among parents

In addition to children, adults have also developed the habit of enjoying the
junk/readymade food in adult. Such junk or readymade food is mostly used as
breakfast and tiffin in emergency and in the time of sickness. Most of the normal
people do not have the knowledge that such food may further deteriorate the health of
ailing individuals. It is found that the guardians and the parents themselves provide
such harmful eating materials to their children. Of the total eight parents selected for
the study of this research, though 84% of the parents were found to have the
knowledge on the negative effect of the use of readymade or junk food, they don’t
have the knowledge that such food leaves very bad effect especially in the digestive
system. It was found that many parents buy such food to their children because of not
being able to stop their children eating such harmful food. Only 16% of the parents
were found to have expressed their view as eating such food is not bad and don’t have
any negative effect in health. In this way, it is proved that because of not having
enough knowledge about the negative effects of such readymade food, the use of junk
food is increasing day by day.

Findings

1. Of the total interviewed 46.88 percent students have partial knowledge and 43.75
percent has no knowledge of the meaning of junk food.

2. Similarly, 50 percent students use junk food daily, one or more times, and 34.38
percent used it twice or three times a week.

3. Almost 84 per cent of the parents were found to have the knowledge about the
negative effect of use of such readymade junk food.

Conclusion

Popularity of junk food is growing among children and adults because of their
availability during emergency, pleasant scent and taste and lack of knowledge about
the adverse effects of readymade food on their health.lt was found that school
administration were not abiding by the order of the government due to their
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irresponsible nature. Not only the teachers and parents, but also the people working in
government sectors, the decision makers and other stakeholders lack enough
awareness about the harms the junk foods can cause on human health. There did not
exist a practice of informing the public about the ill effect of the readymade or junk
food. No practice of controlling and managing the use of junk food even in the metro
polis of the capital city was traced. These show that it will take a long time to control
and manage the use of junk food in other places of the country. A total of 64 children
and eight parents of four schoolswere found to lack enough knowledge on junk food.
In this way, this research study concludes that school children, their parents and
teachers have insufficient knowledge onthe processed food and nobody has made any
attempt to discourage the consumption of such food.

Suggestions

Nepal has imposed a ban on the use of junk food in schools but it is yet to be
implemented effectively. The followings are the suggestions of this research study in
order to protect the health of children by preventing them from using the unhealthy
eating items:-

1. International Obesity Task Force(IOTF) has requested the United Nations and the
government of the member nations to impose a ban on the use and sale of
readymade or junk food on the school premises which the government of Nepal
will have to implement compulsorily.

2. The awareness generating programs through the means of communications like
television, radio, journals etc. should be organized as a campaign since
readymade food are expensive and unhealthy than the food prepared at home.
Similarly, necessary process should be conducted to control and maintain the
quality of some kind of readymade food.

3. Information about awareness in order to discourage the use of junk food should
be broadcast by using famous artists and national figures.

4. The government should encourage the production of the nutritious food without
any adulteration and make them easily available at the reasonable cost for school
students.

5. No shop should be allowed to sell readymade/ junk food near the schools but
other shops which sell healthy foods should be encouraged in their business.
People should be encouraged to give importance to the consumption of
homemade Nepali foods.
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17.  An Approach In Teaching Business, Occupation
And Technology; Outcome Of The Experiment.

Nimananda Rijal®
Principle, Lamjung Politecnical Academy, Lamjung

Abstract

Occupation, Business and Technology need to proper delivery of the contents to the
students. This is an experiment on how to prepare the content and identify the
objectives on how to deliver it. The experiment clearly identified an approach to
produce accurate objects and the methods to generate ideas to solve the problems and
new creation. In between these, the project/ content delivery will be designed. With
this experiment, the teachers will have clear vision on how to identify the teaching
approach for the particular topics. What could be the end result? They can
predetermine with this experiment and they will be able to select the methods of
delivering the content. To produce accurate objects they have to have proper planning
with proper tools and equipment in the classroom /workshop. Accuracy counts in the
production of objects.

Key words
Teaching, Experiment, Experimental groups, Outcome
Introduction

Business, Occupation and Technology is a subject that introduced by the government
of Nepal from class six to eight. It looks like prevocational education but it is more
than the pre-vocational subject. The subject is focused mainly in four areas. Soft skill
development, guidance for careerpath, problem solving and business orientation. In
broader sense the curriculum is in  mainly three areas those and ‘Occupational,
Business orientation and Technology’* (OBT-Curriculum) and it has further
subbranches are made in each areas. ‘Occupation oriented section is about

> PH.D. Scholar, Sai Nath University and Writer of OBT
* OBT curriculum: Derived from curriculum.
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employment, employment related information and relationship of training, education
and employment; in the section of profession ( vocation ) deals on simple
vocational education and in the same section on vocation is about vegetable farming,
floriculture , technology on preparation of dry vegetables, food technology, herbs,
animal and fouls farming, soil work, sewing and knitting. The technology section is
about local and modern technology.”® Teaching is an integral part of quality
education, this is largely depends on the delivery approach and teachers’ cognitive
level on the subject matter as well as preparation and skill to deliver determines the
quality of the education. During capacity enhancement of the teachers the experiment
was conducted on how to identify the proper approach to deliver the content. It
hasalsogreater significance on generalizing the concept on; where? What type of
delivery has to be utilized? A hypothesis was created and tested on this experiment
for capacity enhancement practices. This experiment was conducted on 20 teachers, it
has to prove that the controlled group with proper instruction required for precise
production of the items.

Rationale of the study

Technical education is directing toward creating new innovations and market as well,
this is generally required in knowledge based economy, how to create an innovative
learning environment and use of methods in teaching makes different in quality and
innovation as well. This study will help to identify an approach for delivering the
content. According to the objectives of the lesson, it adds new dimension in imparting
skills and knowledge with the interest of precision and innovation. Independent and
controlled  delivery approach gives liberty to the teachers to select the teaching
method.

Hypothesis

Proper instruction required for precise production of items in Business, Occupation
and Technology

SRijaI, N .Overview of curriculum of OBT 2071- Unpublished.
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Theoretical approach

‘Learning is experiencing and constructing the knowledge through it
(Constructivism, Derieved-20-5-2016) with this experiment, how to make the student
to construct their understanding on the particular subject is its main focus. So, the
experimental design is revolving around the concept of learning by innovation, and
learning by imitation. ‘Students need interact with the world in order to learn.’
(Burner, J., 1915). The learners have to discover facts and the truths by themselves.
‘Parents do not give lecture to their baby on how to walk, they motivate to walk.’
(www. Engine for education — retrieved on 21% May 2016). Teachers who need to
improve their own technical knowledge and skills before mentoring students might
also take the courses themselves under the guidance of our highly experienced
mentors.

Teacher need to be trained in order to cope with changing curriculum.” A national
curriculum frame work is in place since 2006. 'It define principles, structure and
approaches'” (Bhatta P. 2009)‘Teacher training started since 1854’. (Aryal, K, 1970)

Methodology

To test this hypothesis two
different experiment was
conducted among the two
groups of teacher. This was
a part of the capacity
enhancement training of the
teachers who were involved
in teaching Occupation,
business and technology.
An experimental approach
was used to test this
hypothesis. The same teachers were used for the experiment one day it was open and
other day it was tested as controlled group.

BACKGROUND OF THE
TEACHERS

M English ™ Social MScience ™ Math

6 .. .
Constructivism, www.learnkng theories.com
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Back ground of the teachers: Demographically the group was analyzed asbelow. In
the demographic the concentration was on 33 % were female and 66 % male. The
educational background all of them passed bachelor level and subject areas were 25
% teacher from English, 60 % of the teacher from Social study, 15 % from Science
background, 5 % were from math background.

Day 1. Instruction: Teachers were given a paper of certain size and asked to take it
home to make a box that could be used to keep some pencil and erasers, and small
items. You can use glue and scissors to cut where necessary.

Day 2- Same group of teachers were demonstrated the development concept to
prepare such kind of boxes from flat sheet of materials inprecise measurements.

Findings:Day -1. This was a homework given as a project with their own choice and
method of construction. " '

Boxes were made and brought the
following day.

Construction approach: The boxes were
made in different ways in different sizes and
connection were also made differently; some
of them folded, some of them taped to the corners, some glued and some stitched.

Outcome of the experiment.
The construction methods were also different as

shown in figure-1. Some of them even joined the Result Analysis
cornerswith masking tape, some made bigger size © o
and some smaller. II. I . . u Over size
15 percent of them did not make the box. They ° o g e g U
came to the class with different excuses. Some of & S

the excuses were, | was not having time, nothaving
a pair of scissor and glue at home.

10 boxes made with folding method, 5 taped the 2 of them stitched and 3 of them
asked excuses.
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Day -2. Construction Approach: Development concept was demonstrated and
précised measurement of the box was given and demonstrated to the line and their
function in the development’. Teachers were supplied glue, scissors, pencils and
ruler. It was demonstrated on how to draw ;

lines, how to create flaps and explained the '
meaning of lines.

Outcome of the Experiment:They started
working on to make the box. They produced
the box after 30 to 45 minutes. The size of the
box discovered as below after measurement.

Result:80 percent of them came up accurately with the tolerance of *. ;mm. 15
percent did not follow the proper rules in cutting and folding. 5% of them made the
box in off size.

. Result Analysis
Interpretation of the Results. ¥ /

20 m— No
Uncontrolled group: They have @ * 1 M Compl etion
come up with different ideas of
construction, they do not have proper I| 3 .
size and methods to connect the 0 o 3
corners. This is somewhat a part of Rightsize Outofrule Offsze  Excuse
the innovation and learning, a box
could be made differently.
Learning:A box could be constructed differently and construction approach have
some innovation even in folding and creating corners and attaching corners as well.
Some of these methods could be utilized even in hard materials while constructing.
Trainees could design in theirclass to gain knowledge through the experience, create
something new. It is also learnt in this experiment.
There is a chance of not doing the work as expected by the teacher as well as
notattempting it if given as project work.

0

” The development of the box is in annex-1.
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Controlled group: During day two, 80 percent of the teacher produced proper boxes
in precise measurement, 100 percent of them attempted, and 15 percent went out of
rule and 5 percent were in off size.

Learning: If we want to produce precise items the rules of construction should be
followed. This is highly required in technology, after innovation precision is required
to control the quality and its usefulness.

Conclusion: These two set of experiment has given an insight on the approach to
utilize in teaching. If different ideas want to see on some projects let them open
without the instruction to produce the items, only create the environment. It means
the objectives of the teaching should be predetermined by the teachers. To explore
new ideas to solve the problems the first approach could be utilized and to produce
precise items required, the second approach could be utilized. The choice is up to the
teachers. Sometime the content demands the approaches as well. It should be
identified properly. Teachers should be well prepared to tech the subject properly.As
Socratessaid Education is the kindling of a flame, not the filling of a vessel. The
proper training of the teacher and their capacity will producethe fullvessels as
Socrates said.

! Aryal, Krishna Raj- Education for the Development of Nepal , 1870 , Printed at
Shree Himalaya Press Patna.

'Bhatta, Pramod-2009, Education in Nepal , problems, Reforms and Social changes-
Published by Martin Chautari

forerr farem/ 30



Annex: |

Development of the box

Fold Line

Cut Line

L [
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18. Secondary Level Students’ and Teachers’ Attitudes
towards Geometry

Eka Raj Pandit, second class teacher, Ministry of Education, Nepal
erpanditlll@gmail.com

Abstract

The objective of this study was to find out the attitude of secondary level students and
teachers towards geometry. This study was quantitative survey design through 224
(grade nine-112 and ten-112) students from 8 secondary schools and 30 secondary
teachers from 15 secondary schools of Tanahun district. The researcher implied the
stratified random sampling for choosing the students and teachers according to rural
and urban as well as private and public schools. Two sets of opinionnaires were
developed as the tools for collecting data. The obtained data were analyzed by using
the statistical techniques y’—test and t-test. It was found that the students studying in
secondary level had positive attitude and teachers had negative attitude towards
geometry. Similarly, secondary level boys have better attitude than those of girls; and
students had better attitude than those of teachers.

Key words: Geometry, Attitude, Secondary level students, and Teachers
INTRODUCTION
Context of the study

Besides compulsory mathematics, optional mathematics containing trigonometry and
others is offered to willing and worthy students. Each of these subjects carries one
hundred marks in final examination. In both the subjects, there is geometry as an
integral part of the subject. Clearly, an emphasis has been given to geometry in
secondary level school mathematics.

However the importance has been given to geometry in the school curriculum, there
is no considerable attainment that has been expected. There are major problems and
issues in the teaching of geometry rather than the other areas of mathematics. Much
of the teachers follow the formal deductive approach as teaching method through
much of lecture and cramming. That is to say, our teaching learning situation of
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mathematics encourages the students to rote and memorizes the proofs of geometric
theorems rather than meaningful understanding. Consequently, geometry is taken as a
tough subject relative to algebra and arithmetic.

In this context, Shrestha (1991) found that secondary level students do better perform
in algebra rather than arithmetic and geometry. He concluded that the order of
achievements were algebra, arithmetic and geometry for girls and algebra, geometry
and arithmetic for boys respectively.

In the context of necessity of learning and teaching of geometry in secondary school,
Meserve (1973) has briefly described as:

“Geometry is essential part of the study of mathematics at any level and a vital
catalyst for effective use or study of any level branch of mathematics. So, prospective
secondary school teachers need a broad preparation in geometry since they will
themselves be expected to provide broad preparation for their own students.

Regarding the context of teaching of geometry in school level VVance (n. d.) states as:

“Geometry should be taught in the elementary school because of its inherent beauty
and vast utility in everyday life. Almost every object has some geometric property and
great variety of worth-while activities can be built using such things as cubes,
pyramids, spheres, cones and cylinders. The use of geometry in the professions such
as art, science, designing and architecture is undeniable ...... geometry is a natural
vehicle for developing intuition, creativity and a spirit of inquiry. Further, geometry
is a fertile source for interesting and challenging problems and geometrical methods
are powerful tools in problem solving.”

There is a common principle and practice of effective teaching and learning of
geometric concepts and ideas. Generally, there is a hierarchical level in the
developments of students on geometric ideas that has been followed in classroom
instruction. The levels of mental development have been categorized by Hiele (1959).
These levels are recognition, analysis, ordering, deduction and rigor. In 1930,
National Council of Teachers of Mathematics (NCTM) had studied about the attitude
of school and college level students towards geometry. This study concluded that
there is a record of negative, anxious attitude of school level students towards
geometry. Thus, from reviewed literatures, it can be said that the teaching and
learning of geometry, both students and teachers feel difficulty.

R33/Teacher Education



Attitude is a fundamental concern on teaching and learning of every subjects
including geometry. It largely affects either positively or negatively what students
learn. Thus, the researcher aimed to investigate the attitude of secondary level
students and teachers towards geometry.

Objectives

Considering the importance of the attitude of teachers and students in instructional
process, the study intended to answer the following facts:

1. To explore the secondary level students’ attitude towards geometry?

2. To determine the secondary level teachers’ attitude towards geometry?

3. To compare the secondary level boys and girls students’ attitude towards
geometry?

4. To compare the secondary level students’ and teachers’ attitude towards
geometry?

Research questions

This study was concerned with the attitude of secondary level students and teachers;
comparison of gender-wise students’ attitude; and relationship between students’ and
teachers’ attitude toward geometry. Thus, it intended to answer the following
questions:

1.  What is the secondary level students’ attitude towards geometry?

2 What is the secondary level teachers’ attitude towards geometry?

3. Isthere a gender-wise difference in attitude towards geometry among students?

4 Do the secondary level students and teachers have the same attitude towards
geometry?

Research hypothesis
The following sets of research hypothesis were subjected to empirical verification:

1. There is a negative attitude of secondary level students toward geometry?

2. There is a negative attitude of secondary level teachers toward geometry?

3. There is no significance difference between secondary level boys and girls
students’ attitude toward geometry?
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4.  There is no significance difference between secondary level students’ and
teachers’ attitude toward geometry?

METHODOLOGY

The method used in this study was quantitative survey design. The following
procedures were followed.

Sampling

The samples of the study were selected by stratified random sampling. The strata of
schools were public and private. The eight secondary schools (5 public and 3 private)
out of 78 secondary schools were chosen from urban and rural areas for students’
sample. About 5% of the secondary level students of Tanahun district were 224
students’ sample. The average class size of secondary schools of Tanahun district was
22 (Ministry of Education, 1996). Twenty eight (14 from class nine and 14 from
class ten) students were selected according to their achievement as shown in
following:
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The study was based on sample of 30 teachers of 10 public and 5 private secondary
schools aiming to measure the attitudes of teachers.
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Instruments

The collection of data for the study was done with the help of two sets of
opinionnaires about the subject of geometry for the secondary students and
mathematics teachers. The opinionnaires were developed considering the attitude
scales of H. F. Bell. It was finalized by incorporating the suggestion given by
concerned experts. These attitude scales (24 statements for students and 26 statements
for teachers) are designed according to David Krathwohl et al “Taxonomy of
educational objectives, the classification of affective educational objectives” which
were based on following five major affective objectives.

1.  Receiving: i) awareness, ii) willingness to receive, iii) controlled or selected
attention

2. Responding: i) acquiescence in responding, willingness to respond, satisfaction
in responding

3. Valuing: accepting a value, preferring a value, commitment a value

4.  Organization: conceptualization of value, organization of a system of value

5.  Characterization: generalized set, characterization

Data collection procedure

The researcher himself visited sampled school in order to collect data by
administering the opinionnaires for the students and teachers. Before administering
the opinionnaires, they were informed about the ways to respond the statements
contained in the opinionnaires. The data were tabulated by using the 5 points Likert-
scales for statistical analysis as shown in Table 2:

Table?
Ratmgs  Strongly Disagree Disagree Neutral Agree Strongly Agree

Statements 1 i 3 4 )
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Data analysis

Each response of the statement was given a score of 5 for ‘strongly agree’, 4 for
‘agree’, 3 for ‘neutral’, 2 for “‘disagree’, and 1 for ‘strongly disagree’. The gathered
data was arranged, tabulated, and then analyzed to achieve the objectives of the study.
In order to find out the secondary level students’ and teachers’ attitude towards
geometry, the statistical tool ¥ — test was applied to all items of both sets of
opinionnaires to find the opinion of students and teachers towards geometry.

s _ Lo fo)?

==

f. = Expected frequency
The statistical device t- test was used to investigate significance difference between
mean attitude scores of boys and girls as well all students and teachers towards
geometry.

X;-X;
t=——

S12  §22

N1 N2

where,
X;_= Mean of the first sample
X2 = Mean of the second sample
N; = Number of items in the first sample
N> = Number of items in the second sample
S1? = Variance of the first sample
S1% = Variance of the second sample

The level of significance of the research study was .05 which is the probability of
rejecting the null hypothesis.

RESULTS
Attitude of secondary level students toward geometry

There were altogether 224 students from grade 9 and 10 considered for the study. The
Table 3 presents the x* — values of 24 statements at.05 levels of significance
contained in the opinionnaires for the students to determine their attitude toward
geometry.
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Table 3

* — values of statements administered opinionnaires to students

S.N | Affecti | Statements - p
ve values
objecti
Ves
1. The knowledge of geometry is essential for all | 186.93 | = .05
students.
2. Most of the time should be given to geometry for | 40.20 = .05
the study of mathematics.
3. The first priority should be given to geometry for | 25.77 = .09
2 | the study of mathematics.
4. % The class of geometry is more interesting rather | 10.73 = .09
é than the class of algebra and arithmetic.
5. The homework of geometry is done in time. 44.08 = .09
The teacher gives hints to all types of problems. | 107.64 | = .05
The teacher gives overall comments after | 145.90 | = .05
checking homework of geometry.
8. I am ready to draw the geometric figure on the | 60.06 > .09
chalkboard when asked to do so by the teacher.
9. When the teacher asks the questions of | 23.47 > .09
geometry, | answer immediately.
10. Students raise their hands, when the teacher asks | 3.17 Ns
questions of geometry.
11. The geometric construction is done discussing | 59.25 = .09
= | with one another.
12. -% Solving the geometric problems is more | 7.06 Ns
§_ enjoyable than algebraic and arithmetic
é problems.
13. In general, geometry classes are not left by me. 184.60 | =.01
14, > The homework of geometry needs neatness and | 347.97 | = .05
% accuracy.
15. c_>c The geometric problems are easier rather than | 10.60 > .05
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the problems of other mathematics.
16. Leisure time is used to solve geometric problems | 28.81 = .09
than algebraic and arithmetic problems.
17. Geometry is useful subject. 56.53 = .09
18. The logical proofs of the theorems should be | 129.35 | = .05
developed discussing with the teacher.
19. | prefer to discuss the geometric concepts with | 106.75 | = .05
S friends.
20. E | want to know much about geometry. 93.35 = .03
21. 'g There are many applications of geometry in daily | 11.00 = .05
g | ife.
22. S | Geometric axioms are needed for proving | 141.85 | > .03
3 theorems
23. 5 | I want to become a geometrician. 9.60 > .05
24. § In general, there may be more than one technique | 236.13 | = .05
5 for proving geometric theorem.

[Critical region: g = x2.054 = 9.48,v = (r-1)(c-1) = degrees of freedom)]

The result in the Table 3 showed that the x> — values of 22 statements out of 24
statements are significant at .05 levels. This implies that there was positive attitude of
secondary level students towards geometry. It also revealed that there is wide
variation in the x* — values of the significant statements.

Attitude of secondary level teachers toward geometry

There were altogether 30 secondary level mathematics teachers of Tanahun district
for the study. Table 4 presents the y’—values of 26 statements at.05 levels of
significance contained in the opinionnaires for the teachers to determine their
attitudes towards geometry.Table 4

»* — values of statements administered opinionnaires to Teachers

S. | Affective | Statements v’—values | p

N | objectives

1. = Teaching of geometry is interesting than the | 7.99 ns
é 2| teaching of other mathematics.
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2. Students feel difficult in understanding | 7.32 ns
geometry.
3. The knowledge of geometry is essential for | 5.99 ns
all teachers.
4, There is always a rule to follow in solving ns
problems of geometry. 8.32
5. Geometry should be taught because it is | 6.99 ns
related to the other fields of mathematics.
Geometry is related to physical environment. | 5.32 ns
The understanding of geometry is affected by | 5.99 ns
lack of appropriate textbook.
8. The weightage marks of secondary level | 3.32 ns
geometry is appropriate
9. The high achievement of students in | 3.32 ns
mathematics is due to geometry.
10. The content of geometry portion of | 3.99 ns
secondary level mathematics should be
extended.
11. The students complete their homework of | 5.99 ns
geometry on time.
12. - Students attempt to solve the geometric | 6.32 ns
._g problems asked by the teacher.
13. g The way o_f presentation of geometry text | 7.32 ns
e book needs improvement.
14. Geometry is more important subject rather | 7.32 ns
than algebra and arithmetic.
15. The time allotted to geometry at secondary | 7.32 ns
level is sufficient.
16. Geometry is the most favourite subject for | 7.32 ns
the students.
17. - The greater priority should be given to the | 8.32 ns
= teaching of geometry rather than other
S mathematics.
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18. Geometry is learned only by the talented | 1.99 ns

student.
19. Geometry is a useful subject. 7.99 ns
20. Geometry is related to the other field of | 11.32 = .05
mathematics.
21. Geometry helps to visualize the basic | 12.99 = .05
concepts of other areas of mathematics.
22. The teacher encourages the students to | 7.99 Ns
S participate in the discussion for solving
'*c:u geometric problems.
23. g The discovery method is appropriate for | 10.66 > .05
S teaching geometry.
24, The geometry portion of mathematics | 16.99 > .05
= curriculum should be revised.
25. IS Students are able to solve the geometric | 1.99 Ns
o problems by applying alternative techniques.
26. § The training for teaching geometry is| 21.32 = .05
5 essential.

[Critical region: g = x>.054 = 9.488]

The result in the Table 4 showed that the x> - values of 21 statements out of 26
statements are insignificant at .05 levels. It revealed that the hypothesis is accepted.
Hence, it is concluded that there was a negative attitude of teachers towards
geometry. It also showed that there was a slight variation in the ¥* - values of the
insignificant statements.

Comparison of boys’ and girls’ attitude toward geometry

The mean attitude scores of boys were compared with those of girls by t-test. The
results of the study were presented in Table 5.
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Table 5
Comparison of Boys’ and Girls” Attitude toward Geometry
Group | Sample | Mean | Standard | t-value | p
Compared | size(n) | (X) | Deviation (s)
Boys 112 | 412.04 52.26 260 |=.05
Girls 112 | 391.88 63.11
[Critical region: t, = t4s 331 = 1.96, two tailed]

It is evident from the Table 5 that the computed t-value was significant at .05 levels.
This implied that there was significant difference between boys’ and girls’ attitude
toward geometry. Hence, above null hypothesis is rejected. Thus, it was concluded
that secondary level boys had better attitude than those of girls’ attitude.

Comparison of students’ and teachers’ attitudes toward Geometry

The mean attitude scores of students are compared with those of teachers by applying
t-test. The results of the study were presented in Table 6.

Table 6

Comparison of students’ and teachers’ attitude toward Geometry

Group | Sample | Mean | Standard | tvalue | p
Compared | size(n) | (X) | Deviation (s)
Students | 224 | 79779 | 11189 | 9496 | =.05
Teachers | 30 | 3317 9.14

The result from the Table 6 showed that the computed t-value was highly significant
at .05 level. This implied that there was significant difference between students’ and
teachers’ attitude toward geometry. Hence the null hypothesis 4 was rejected. Thus, it
was concluded that secondary level students had better attitude than those of teachers.

Conclusions

The key findings and discussion of this study, which had been presented in the
previous sections revealed the following results. There was positive attitude of
students towards geometry. Secondary level boys have better attitude than those of
girls’ attitude; and secondary level students have better attitude than those of
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mathematics teachers. Since the mathematics teachers had negative attitude towards
geometry, it should be conducted refresher training for secondary level teachers.
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