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fien qqufed faFm wodt fine araes fafar e fafvs adge ofR o 6
firmaanf fafwm gfraRAees fiee SraErA T T @E YmES IWd TRE B |
I e feEd e awaar T afdm g3 qefear Rua o7 | @, s &
Fam Rgaaa fien fQen @t afFes avaar g REaE ofqs avaar T afew o
H AR T | T IR QR B qur dees fiee Rafa, afq e,
AR avae, free o fn T et g TR FgE I TRE © | 89 9iiaeA T
o firerEaY MoveR RERAAET Se Ruar o7 | it IF ETEAeERT @Ry aRiw
frs e W) o st @ Rt Jare ™ AafErR T a|fER soEe e
Zgeas fafay qemr g ofi@d@ sawE © | aHE JER) ARTR W agt qore e
WA T, a9 aTFAH Afeeare e e T, spam sl ox @ns ™, e
fIrTTaw smufe difes gm ffor T e &l oden asaem ™ et s
frrreeag e T SERTRT UF J§ aEF A Saad TR, afma oty qereard
FEFO T T AfemaRs aienadd @saram T 3l FdeER BIEE FUFETAEe A=
T TR A A1AF FqNf IARA T e Iard ™ afeeo | e aark T
faFa TR TR AT TS T HTE™T WEH | ggF A fms @ qan
farmre e afiadd T w€o |
q. fdu= gawr
ferers Faret T faew fafa= qwgw fafa= fefaware gue o= | Rsser aam,
fre T 2w g@fya 9ET G [qua 87 | IR AT Jmavad [t
IazAE R faara &1 Fve? #fa 7 FE e At smaeEs g T |l
HAVAFATATE FEG qfeF TF 91 Rrary fremar & 1 frerdr oar arEraTew T
[ ofs Rrem s &7 fa mew FeT P deW gl @Ry fRaw T
e Rrere 21 | RTaTEad! o1 Aid RISTE! TR 98T HUFTA S9TH! AT ey
qara, [ adq @I FHwd g 96 | 39 J@ s Jara adar eaa
TIAA MATY TEFIEET TA=NP! AEaeqHar, FRatey qfayar sfqmur ™ a9
FTE FMAES Ja RITAF At FgET T4 @IATHT B | FATEAT FOAT AT
W@ w1 f97 (Road Map) & @ T T(ETA (Fantasy) 1T &4 8 | a9 @A Riets
Tardy aun faera, fafa= srarre gtaaza T fare favemwr, fagrare Rrers fasma qan
TARTATLTH U, ATar foem T arm feey e @
2. R aur aun e
qaTa georar frswdr giEE 9 | FH I T = T[E J97d
Rrete A= ooy q@a 29 T FfrE F @ B QU FhTT FEAREAT
TTAET JATE Gid qAUSTH &THT e © | TSRS HIF B3 ARARed
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T R¥c A1 WCH AT JfuFa fargemdt amonesR g 38 a1 adend fagarag
T qraa st T grafhe fen fuges T afed @ o sow ghRfiasaas g
TRE B | g AR dZd! e famamdt s nafrsamn s yadfeaea®
AT R RET G | @ 000 AT FWTERY AU STHRRHT FaHr A fverar
ANHT IZWEETRA Tg WoR fava fien anyaad scafgaaEe sat=aa
™ Yfqagaar ARY WAl | ad gfaeguae afves qum dmhm s T e
qff @aer Af fen ofea FETRAT (R009-309W) AT AT T @R FEETIR
fr gawr AT f1e 79 FE@TEIT (Ro0¥-R00%) F WHIIF FIIFA FWT=IAT VA |
FaH e ' g fREaE &3 guR @A (R0%%-R093) IWETA G |
ga® AT firen anr Wo gvETaEt @f favdmer wet aRwE afaeeat smwa aftw
FEN THFHT WAl ZA It qfava fad 090 a1 vt v gfawa @t 6 | fad. 009
gfswt Hfivw Iuafeurdn fagmama Iwefea qam =t It wife wowt = afemo |
oA faRaem T |req ¥ fFR e szl Wit @ afgen firvea s 2t
ARG TEAT ¥4.¢ gfawa, e areafhs RATTST agar ey gfawa © waafas agan
9.¥ gfave Tt 6 | qw fRmdie WAl gfowd et @ ooy W1 @E sHT T o¥.R
gfewa falt w9 fa @ 080 71 @E WART TfEE q7 IR TER QY& Thed @R 6 |
TR FAWIAfT FET 9 T JTSA FFIHIETR TN & 00z AT 353 Bt s &1
013 A HE e Ye . afaw I@WH 6 W TTAfTEEET A g AR g
fgq wART e v FrERA © | Agfw GRAT g% (Gender Parity Index) ¥ i
U WE A a7 o.0%, f wreafe® .03 T aneatis a7 9.0k @R Aues smfen
& A fraguars o™ qar aq s aEeE aeavm gfawas s
fom afeo

fdua yay

“ToreeRy favgamdt 91w g 9 YqT AZA aerdifae sarafa e ¥ A o
A &A1 9 AfAF qeeears MREeT o A JATE §F 2000 HT JATTH
Warﬁgwmwhsafﬂmmmmwmnwm
FIAT AFT WUF! &l | BT AAdH qauE Theferfaq ar arrr arshs 7 qricds
T 93 | 99 9R¥c Ul WUF! HH9 AfIFRH fayqaamdt gomgssr ey % Al
oz AT 9 Ued dfaeR g 1 grafee Rran Moaes 7 A gAue T
TUTSH FTA T F G WA Ao AIFR 75 T Foold TEI G | TTF AWATS FEadd
mmmmmﬁmmﬁmlﬁmm
%R0 AT ATZHTSH T qIH A0 Frard S qUR ged FEraAae
I AT foredTong MW ATPTHE ETHT ONIF d@89 YR T4l | FF HAFA b
A9 9fF aqag ®F [ T WAG3gdr e T | qqATg YAEE Fr [ A
NafaaT 99 000 AT GF: FAMAFT ARUTAT STFRAT WU faeq foram qviaq @@=
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T TH T A T RET § AT AeAE TAF AT RENPT HET AR a
A | g9 094 ARIHT FEarss! fawrq @eq ¥ qad A frener Iewaes yra e
FRUT ATA IZ2T JT T ¥ AT Tur Jq T FTS
mlmmﬁamm?oﬂxmwmmmaﬁvfwmm
FAAAT (009~ ?oﬂi)mwvﬁwﬁmrammﬁrﬁmmﬁr&mw
TGS (R00¥— ?ooa)ﬁm@mmﬂwwmlmﬂmmmm
FTars &A1 [MgardT 37 IR A1AT (R0%5-209R) FATFT & | I9 e
fadrg 7§ Toreaéra frem St 77 fafa= avrww srnfe e & | fazares & @
AISTAT TERR G oA & 9 9aTelre Ao Teqraaryy qafqFarsl Jig qwargs
T G |

R<Tare Rafa

Tt AT RTET A A G R00¥—-300R F A& T FATTH IuafE wan
TG FAAET F14 Joint evaluation of Nepal's wducation for all 2004-2009 sector
NORAD =1 W~ WU&T f9q7 | a9 gaag ot e © el axagss gfq
HAIE 0T 95 32T amgr fouet faan | Freaemdt garg 7 gafd aar Jaras
qETT Y GHET T FAA GLAE FAFA AHAdZT JHT qAT | TES 9
TIAT qCH GHY THIATE ARTTATF EH THIET T B | T FATGFAATAR FerhT
i RIaTR TEFE! qegH AT FAfarerty aRESaTE AEAET @R G

Indicator Target | Achivement
2008 2008
of entrants at
at

Net Intake Rate (Primary) 95 83.1

Net Enrolment Rate 96 91.9

percentage of Gross National Product channel led to 60 20

primary education sub sector

Percentage of teachers with required qualification 99 671

and training

Percentage of teachers with required certification 99 90

Pupil Teacher Ratio 37 43.8

Repetition Rate Grade 1 10 283

Repetition Rate Grade 5 3 7.3

Survival Rate to Grade 5 85 73.4

Percentage of Leaming Achievement at Grade S 40 60

Literacy rate age group 15-24 82 80

Literacy rate age group 6+ years 76 72

Adult literacy rate 15+ years 66 63

Literacy gender parity index 15+ years 0.9 0.84
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S1. AR BIHA
Juafaa, fen se=TeT

a9 IR

IR ¢ IR faaEad R ISITAFR 1S I YRUNT IGH AqRa! T & 9
T IAQATE FEA ATTIF JFeAT AUHT GUNETH G | AT IRAfIHal THEE © WA
HFTAE e FEa) ANAEER TAfiE af @9 094 AT §HIG 30 | EUiG ® g W=
fawa gu fawg &1 g T=i® fawg g7 @H © | g2 9§59 (Information
and Communication Technology- ICT) & fa@m &t ivafRFw=T sHaIies
farasr f@ER o @ fafma TORA W sEenr 6| ad ITuW (e FEwOER
FW) JEH faew a&q A F G | M 76 e e FE g A w @ e o=
TEHFT AT R GIAT IAT A F@H AT & | J2f9 af o fen a@ sty
fawm am awgR @ - favw WE gRE FOR T2 990 G | 79 T T faww
YTYUT, AHEHASE ©.q98 T T IRAMERATAE J@eEA T8 89T WOE © | 89 R09Y
Tfeo firera gfewior favg arfs o T T s s faama i @/ w &
T W HOH @A TEAT WUER T | TR Y AT TATAE J@hT J990F SAwd T
gfdazadr, Tfiga adte® 0% e =1 T, TTEIFIg UK, T @8 T A9
T freo fawg afsram @ ¢ 9EE T @4 209y dfow femEr Igvw (fm a@ieR
FW) TqT AH 71 A @ R fae e o

fdwar gazr

Zifed, U T U fqq gaane Riereng wecasm a1y g | ettsa et orfadca
fara gfawr ISR, slawrs aafx, T ra g=aadr @i #ros Jeca e |
T famra T IATTd T wan] qoa@a gaueiy faerasr @i Rien sravas 9% |
A1 9T FIINF @ | THE FRAATER, TS A9 ¥ fgeq qfedersqan 94 R0 are

A= ETHT HE@T FHt R Jar SN =)o W 9T | et
T e oYY AW 38| @ Pygmar  awed 7
& &1 W faug a9 fauz afwm@-ﬂﬁqﬁf &

ST T T A T T e Rremen s afrareat s e e @@ $o
Bl aMty M THA FIH B o quF @ @ | g9 Mea aEwar e
TATH FAAT FZIEH HAFE AN T 6T TR G W FOR GZFA T |

TN 7 AT, FedT] o qudT fqFE T 9EpeA T g
FrPTar ot 7 e i fane Rera et T T @ | e HeTa,
gaqur a9 AfTE e, faegemd Tardy, At TS, TIH G Tq T
faqe T W T AT g Ryt AT,

(UN) |@EE 9Zed Jard |
Taq I qar g9 (ICT)

ERACERICCANE 1Mo EC K Cac faea®r gfvaerer e Ter fafa Tasq 99
HIT G |
1 09y 9f FEdr Riem g4 9= areAn R Aw b Fa afmEe 1

g e F1g feem foam q@e 89 | erfea, fas, gens s are 9% 7 faEw
®Re Rign 2009



BTl CYRd g9 G@a! O | TATE FerAre qiddl T4 9 &1 B4 arer 3 | Rren
AT U e 2f@IT | FAH dF g REw gar mafs 99 g | 9w w9
Tz B, Nfasfe Frr=a"am g9 g IFae quR A9eas 8 | TEAFE, TAR
A, TUET, ITEA (3 | T&) I3TH (AW FFHUIT FTH) AGH fa07 a&q &1 | 094
qfg, AR fren FEAT g9 AT 99 TRIAERS 949 TR g99HH FEE T feHnTET

STEUTT 0 T 3 ® W IeIRFH FAGTIA, TNIRAT AH aE
fAvaq T3A, AURF GROTH 7 U qgr3q
“gq 094 IS fawra® aAr & frene ARTRTH TH &7 |

g 7 W faugwn e U @ fufd atfdde R T W T (AR
U3 AT RTerers fAEredt graram | a@e aifdE e A e 7 i
KGRI IRILE 2L I R C A L =

WWI@WW.W aq foterr 3o T T
T FHEHT Rl 6 W= AEFH gy e dvwd qfq e s R e
HFH WOH TWHA, A T qT 3y T TS |

aergq gfaaga s et -

Rgq AT | g9 000 AT Gedr] [g## &7 (Millenium Development Goals- MDG)

P T q9 09% T3 TATITH T TT AATT T gH AMAFL &7 a1 HJ48H I (Web)

AR §TEA9E TUH B | T G&Id TRUH AR A Afd fqvg a=q@ e a0

faw ofrie arat (o) #1 AfrEEr afqaen a=iTE T TR B 9§ Ay

Q. BT guTEE qEFHIVH G | = (Post Conflict) TITHT ATHIITE FTZAT
B | FEAMFEW T T T GEAT ARF (e Faitad a9 avg a9 w6t g o
T AT FwET BT 3R e ®TET Fraen s gA9d ®aar a3

R TedrE! [TFEEHE ded X gAH AT Rreradr SR dfward T gfqaguars
TafTT a9 g9 309% AT ¥ JARTHT AT | JUTer AFE G A BT | g 094
JEAF! FAATAAT T qAFT TATS Tobred, HOMFTE T ATTFTAA q&q (qemeor T
TAFH qAT AT FoHTA MR, A g 09y, AAFL B, & T q
mmﬁm(ﬁoactive)ﬁéﬁmﬁﬁfﬁrﬁﬁwﬁﬂm&l

3 P afd fag o A T fawraer FEE aaAiaE aReears a9 gre
Fafu®t (faa av) sfq R s 9= av srafas Fre=rer g g fasma
e g 1% afa gt | g9 09% T aaHTae U3er MivEd afq faq g
T TS (AT T G AAAEH T 93 G B | TAFA 9T Ah
fator et wfaem o 79 B0 @ @9 qoafEET gess dgwrae
ATITCAT fTTE GIRATHY JaeT TH9A & | THH AT SAFA T Ted & g9 A6 B |

¥, IqETH HAAgAd gIfd A=K (generation gap) ¥ FAMIF! [TFdH 333 &1
99 (domination) THIH&% T YHide Tl &G | X fATqat g5 T9EHAT a1
AT oA Haferer SaeamiTa wEa /=T | 1SN gaT QA giqeet 7
TGF 9AT | F=Af A=K (generation gap) A1 B | [avd ITHART = dqrenl sifedt
fqed @ FTITHT &1 HAHT (WIaTsd ®AW) @ 7% F® | gaa Mws s
AN=T T IOHATA TG 9= | T ¥ RIS Jedl AR qnA qqwdn wanan |

MEq=<T faTea (young generation) ST~ fagr | a¥ I |

%

0
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T {fF TRTERT ATy
QWEW’?OGO)I
AV TEeqH ATl Fal
UEEEREN
T qA frEsqT
' B AR
& 39
%,
ATATEHT TF T
® Jlol ?
Th 7 feddr fa=
feramelier g
Rererrept Haw foreett
FHAR &1 | g9l &
society)mlﬁ
| AT qfq
TRF 1 qE AT
TTH R
graH I=EaE IIENT
JUR 573 |
I g giRagErs afq
omardr feu g
AQAE AT qfE TCHAT
YA TH I FAIS
YT AT WIYRUE T
T fremeer 19 yitafas
7 aaAde A
Tl AT
AurF
® No ft be

Gl ar Wi
ymte g

FAIA TH T HE
ZIATH [I= ture) ¥
|
faeea EQE D
ikl Tedfd ¥
&THT qrgT
el AL , 4
FIA A 7 F &4 fAvTEE 9%
TEY FTH TEH AMIS FG2A | TET
fafaa BT e fafyera
A4 IAB @ | AT FA
qT AN fqFTq JUF
| gar HABl F FEHATH
EEL |
S TS HH 9 | T8
qET L, | SEfl fa=memn
a9 B | BTAT=EEA 98
er
3
° wifq
°
°
® WA T
° )
|
¥ Teq
| 38T . T S
T
LAl e a)TF  ATEATHA
gEgq
AT e




g9, Flel 9 ATaRd JeavTa Riemare afs=q gqged |

® o« fa®ra qur q@ qraftu® Rrer- arewa fFmeg Rien 9% g9 e @t
faraesr = fasie eam fa

® i ITAT& (achievement) AT fa9iw e fe

o yfafy fasm T woregwr fasiw Sire fe

® TFF AT I=u RIerH Feam Y FaA R I=A R7em Ao\ T Ty M T
HHAT & |

® T JUITAT (merit system) g I gruiFEar foa fasr w8 Rierwsr a=nimr- Tet
™ Rrerpars AT Afed (no excuse) F FFen faea ™

® fIaTd BAE (school choice) g fagarera gAre LEEK | A RR A E cRIC O
BAIE I T public education ®T quality enhance T

RTear & FEAPIHT UN 9ufddr STaT s STl el o MdW SATSH] T 59

AT &R/ Y TS

® TFHAR FE aift Rrem wafeg| @ fremar TEH FAES AGHAAT
faery =rgem A9 AEF  (Gini coefficient) =2TSH
® a1 famra qur qd gratas Rren HqE T | A FH AIG | {AFH
® WIFH fafgar® Fwgd | uiiE JIET IolE R AES |
T QM TR T ® W9 HR, Rmer 7 a9 ¥y @, FWOw

® T UTEl (beneficiary) 1 US|  waragd w&am qeran frerrst weeem  fwa
ar faue fire erqems T Z3 | Rem smhAT ST FEaH gy

L Ta&d g B HEd  WrEaq
(depoliticalization) ™ FATIZFH AT Al @ |
® iftrF AT fadiw At i | @ Fmwen wersw 7 fair faaw e Ry
® [ui T ATHZTAHT A (PPP) A T T |
Sire e ® e, R, U™ Ag o UgE qdr 4=

® Iy wnfed &7 IS TEE A fAaEw T R Anmee
® e 7 Ryt fawrawr S A
Afer gmEs T Hadgamr 209y
qfeg Rrerre! area qered == g9 T B | AEHEE TR UF 9ia4:9 (UNESCO,
2012) AR FIh! A1 Rrerer b ZEimen 89 | STeter AP 9u e gy e
B | ATGHT JEHT, TR, Rrerew, [qoqeae fren s fawa T Rren, fawraa
AR farem A1 9EHT 99 AR ATFITF B | T4 T UNESCO (2013) FaEr wfq
i, AT W, AGAN @WH, THRR T TR FER T &7 TelAq9s |
TEATL) fTRge T80 09 AT JUH IQRATF IV & ATIAT 41 fqw are
JaeT TH9E | 9adq ¥ & e st qeade faeiy wee U |

WWWW leamin'g metricsMWW(UNESCO- UIS &
CUE) sqar fagarem T & aaa faama 8 ol qgemrs aatas fa
THAA | 09Y FHHT GTafHF JedHIHId ATaRAd (g T F9iq URT o@, 98
7 AT FHEN GHIGT T G 9 95499 AfEdr | o g1 dqeg fAe weathed

)
0
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FegH AT o AFES FOA Ffwa gAs | P gge AaweEr sae
AR ar=A FE7 @ | FW = greatvs fagaran qegwrsr e ) @weEn
Tl Afadr T FI, T, FET, FHQ FTER T T YO Wy T ATRT WA | T
faFTg W smawwT gfear semfe er3q UE |

T §aq7 T fgar e HIgd WY 61T FE 4@ | TGHT AT =R BH
gATa | Ife &1, Y ST WIS T ST JUSHras AAqy Ararawy fa+ 1 afq
TUfs qF T 9 JUT qRAgIAgR aTd W1l N1 Fedvel daHar fAEe e |
AT & Aerwaren fawa g oM IREET, At ¥ xRS fadra, @a ¥
Fa, fea gt T F9fa, anaRar 7 F59R, F14 ¥ g ? fasma v ofafa
g | T, favaenfa &vm wet S v gt e favgadt fawrew quw e T
HITH T T AT A | AR ATGEHT IR WA | A, AL [ AT FednT A
yi, WI9H TR GRATE geers {39 e f5A 1 3, wraw a9 q=ew, afee, waAe
Tiq TS G aEgE ®THT TG T | ardl, wiger 3 Fens qgan
e | faea T3 |

Rrererg gnfrFany e (making education priority) (UNESCO, 2012) WW
FaTa T Sifgaw qea @it §9 2094 Ja@ TATET JUiEd &TE a1
A | fagaram e ¥ & wifden 33 w0 qEeE 09 99 T Z@ed | A
JAJTH HTIIUE (school readiness)mlm, e, araracdty fag T af=
aqr grame i e srae avafya qga &) @ Riae @ [ 98 ad
094 JF Tl 9E™ ¥ U<l fa9 e f5%aT | | quar i 98 T quisac
A AT |

Mutumbuka (2014) & 9f¥1e F=ETATE AF=Ta" 7 FYFTZH fawg &7 (learning metrics)
ST UFer ATA &1\ Jafy @Eifud Wewaqw & | ofFwE Fe qoaEHr aned
AT A 7@ B G | AR Ggsd e ANTed J@UdH § | g
TAES TG [T F o foas wgga T fas | arnl 52 a9 339 fewrg srranE
(LMFT) & &I/ T & | 3 [qirdiea IIraer @l T4 s T4 & |
FINCATET TIT TR AT AR TR0 SR (Vision) THIH TIeT fesdta (office of
education gyeongsangnando, 2013) HT I T ZTE® I It T B | farerrer
fazardiensg qeam 19T | IR TS | FTG ETHT AU HTH TS T3 (grow)
TIATE | AT~ W=T T, Ay 9F oAy g9 gAvad A Rrawey & arfee
YATA STEYAF TG TH Rame i fa memEr 93 g | M ogd va )
TEA Fae favarg T g

All Children is School by 2015: Out-of school Children initiative, A presentation paper on
launching program 3@ favaHdT #id @} FE T99 A1d I4fqF JEH IH FHEH
qreraters fagarery afer g | dred wfea woy, Ffeedt afq faaream Fmadr 871 3%
FagemerT TR @ B 99 Fi R giderd afa e (@@ Ik 9 gfty) wiafas a8
SHE GHEEH JAH Fagarerra= afer gn, A ¥ T4t A sA | aweE
FEI qAT T GG BISH Fe! TG IHC THLFTA TeRe g | A7 rrqierwies JfrehreT
e Arard T ANE GHETTF S | IS U, BITAINT A9Tel AUEH T

S Rzo Rz 20099









AT 1@ BT | T THEEH 8¢ ITAHA TRATATS FATATETEL 9 HZET TS, | fqstesas

qT IIHHET ITATT TG qT54 & | SIHTHT ATIH AYET G |

Aogol JHAM

All Children is School by 2015 : Out-of school Children initiative, A presentation paper on
launching program

Asia-Pacific Regional High-Level Expert Meeting: ‘Towards EFA and Beyond: Shaping a
new Vision for Education’ Bangkok, May 2012

Basic Education Coalition, (2013). Each Child Learning, Every Student a Graduate: A bold
vision for lifelong learning beyond 2015. http://www.basiced.org/2013/01 basic-
educationcoalition-releases-recommendations-on-global-education-goals

Bates, E.; Carin, B.; Haee, M. and Lim, W. & Kapila, M. (2012). Post-2015 Development
Agenda: Goals, targets and indicators— Special report. http://www.cigioline.
org/sites/default/files/MGD _Post 2015v3.pdf

Bume, N. & Felsman, C. Through Results for Development Institute for Overseas
Development Institute (August, 2012). Post-2015 education MDGs, Overseas
Development Institute.

Mutumbuka, D. (Chair of the Association Education Development in Africa (ADEA)
(2014). There's no one-size-fit-all approach to improve learning: Reelections on
the Learning Metrics Task Force (LMTF) and the way forward.

Office of Education Gyeongsangnando (2013). Gyeongnam education. Gyeongsangnamdo:
Author

TAGH (R09%) | @aHr ot frearmar favaemdt ofqdem 2093/9% | g9 Afr e R
giafraa T freror T fewvza agaiw gfodeq | gaen

UNESCO Institute for Statistics (UIS) and the Center for Universal Education (CUE) at the
Brookings Institution (February, 2013). Toward Universal Learning: What Every
Child Should Learn, a summary report of Learning Metrics Task Force, www.
brookings.edu/learningmetrics.

UNESCO Institute for Statistics (UIS) and the Center for Universal Education (CUE) at
the Brookings Institution (July, 2013). Toward Universal Learning: A Global
Framework for Measuring Learning, a summary report of Learning Metrics Task
Force.

UNESCO Institute for Statistics (UIS) and the Center for Universal Education (CUE)
at the Brookings Institution (September, 2013). Toward Universal Learning:
Recommendations from the Learning Metrics Task Force, a summary report of

Learning Metrics Task Force.
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giat=raa &5
gfaadt e

A

7 &THal
o

T qHE




v\\)\O\\“\\’U
WLTO & @R ad 8 o ¥ e e (a8

® ifTF IrATaRW (Physical environment)

® WA Nf?éﬂ (Building & tacilities)

® fa®1g ITHAT (Leamning materials)

® HANHTANA+ ATATATO (Psycho-social climate)

® fazandi G T (Student participant)

® {IHT FEAITAT (Active participant)

® w7 ¥ frg@rawEr == (Home-school links)

o fazaray @rex &+ (School-health promotion)

T AP AT Hel 9 O qUT T ST Reqm ea=i1 =rqon 99
YT ATET FIAT FGAAT Ao TH B | IUTH @wY Ryvere snfr arer Y
AT afied grey 088 aF EEdH feafa @ |

I9 GTETHT A A o UHE RS Iool@ TEH B | A OEA-
PFFRTT, FHTaH,  frema 9y, [JAEEAE, EAR T

geairar, foraor ferarrg P, TS

ﬁTWW?WWnMW%WSWMW?O&:
T a1 AT AT AR FATEaT Ffaty, 0% T QU TR F | JTY 28T THiaT
T AfAFREH G fFFTaH A fagarea T =HE GaeRaran fFes ans
¥ U g et Wl are # arqraRerdr gt T At |

a1 AN REeIR Qe

® qidulaFEEd JEIRF WATGE a9l EIGIER
38 |

® I ETREH AT T Z QETFH TTH

qTed JIHATR FrEen g |

®- qmﬁmwwﬁmrwaﬁmmmw
T |

® ISP EATS _ it S

® ggr3 X d@rEH Iqrad fagy oA gz |

o AT @raenyq, fAfq faui, are=n CISCISRIRE IR C o3
T AHETAH GRAINT e |

® JEINTIIATE FA 9 TIRH JAeRArE TR T
JrErarae F99A F19 AR |

® Td =T " JTET 9IH T
THIFNF TRTCH T |

® ITITIFVE FFIgR! greeT g

® TAFW [A=ra W& fawg At

T AerE ~afer & 1
A RTETFAT FETH IhE AIMAFEED AT

9
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. &7 RS g8 fa

AR AT TTRETS
I aIfTFTeEHT Eh!
3ATEEATS FATHSITA
RIS FTAF
& FARSTATHF




fm gfrg 1| o o=q abyras guida Rree 7 e 99wz, sigwn

TUTARTA ATEFHT 2TTENT JIRITET TR TAqT GEET HHTH JfrFriesa
TEFA ¥ UAATHT AT are A fanard @A g9 a9 | a9 Qe a4
foramshier gy are A7 fravaera st frere AT fagarera g ofw aferd
JTIITF B |

Aogal J1AM

farer faram | uTer farea nfn A AR fagaam Tfie arew, 0%y | IR AE@E

WM o faa #= 1| a &t fagaes qORT, @ @, 0% | WRT
ELCEs

farem weTer | faRETEE S X GISAT, R08E-R09R | FTEATS : TE@F

My ot fadra &= 1 foerw faedr o4 | TR : EFE

GRS AT 120 o S 2+ o) £ M 1 1 M 1) i 12 SG 0 c2 . 1 01 o MR £ [ e | < S T

e AR, 0% | FEAY : qEGE
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Rrgre arfciar. T AT I BRI cRToHToifda®m)
3lotRJdGoH

ufdren sxch
Iu-fgws, s Fnfem faem &=
Email:- pbakhati2010@yahoo.com
o9 AR
freror amn TR WA | Ifda ©- fes dfge aa fagarft B ax e fRw
et wdo | aad, A Anr wAR AR v R deeR iy @1 | a @

g 7O AW g T FTOA qUi Fvaw wWoR | e gfafaet gavre fgaar o
ZF gfgdw T aw qan R @t sk faam e o qamerE FRe

foreror Ay i A St @Ew @R | feor R soa T
guiféa a[rsA frgmdiwt smrmwaEE araaa ™
W@M@lmmmﬁraﬁnmm RA AR HIATH

w&mmmmmmlmmwuﬁm%ﬁw

-eﬂmmﬁ@ﬁ!{ﬁm_ﬁmmtmwam
—. TSR A g1 | g8 A FASF JEW, firasR e A i o3
TR AW & RO T T8 {EH g a1 |

q. @9 gaw
HLITHT U3IET 9ATS &, one bad teacher is more dangerous than one bad surgeon |
Il FAZHN FeHld TS O AR J9eq sfa-g, fafe v3er Mfes st Samm
THaH G T I TCHT Tochl JE_AET E8 47 91 i geg g a1 ®f faerdrny
@ A AR ST 1 AT Rrerehel AT TET ATEIET A9FT A[T EHbTTHT AT
R:GL2:I _ | g9 991 qf farares @d=
T TR ¥ FE g ¢ A 990 A/ny ufe
g1 fagardier wftea Iuafey gderm &I Hadzaa & T3S
o qq [ a9 FH | 89 qFg ey aan
freaer 3dl_@rsa gA_qn | yiatasr SwETET Rrarma
FIH MG WU ¥ Rrerd gsfe WU | q9d, =4 aror g 999 39
ot qgea e & | Rrers T@Te ¥ Any e aifem /T qara Jg o
TS =T RTETEFT TANTH (339 FIFHHAAE fqyad T 3TeRarq T4 7 T a9
A FeTHIZENEH [T FEarq afedr |
2. O OIa afciaies) 312

w
©)

oy
forerea Ta@TTa fawra gar qiferRers fafa= fEfawe ofegrfes oftesr &1 OECD

(2009) F FTEAR IHTTHRT fae®m wqE fAer ECICES
AT FET TG 7 Cal Jg J4HT, qfAH
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AFITFAT JFARH [AF3 fFsam, fgsars s et Iarm e fazrg




e faera & gaeewHr S fiuwr g | gg@r et f@gaa faarg
¥4 (learning organization) & ®IAT AFW g, Jal sFesd 3t
AT TAAATTS TE) cqaford afEE EA SR T A 9T TS | A T
FT TATTETQ_ @I [Erg 9T A= g, safas arfem, srems
dIT I 97T, AqTHT T H@E[follow-up support) B JqTLT ﬂm@ i
Jq T, AMAH FAH Qg frargs snfit u3er g | &7 | a%d 99T fAEw
FAFAA fagarftsl aaeasd yaanE fawg Faream, Rgsarg e o
IR A FAFE e faeg S geeeHr G Rua g5 | a9 e ARy
T3 & &A1 [AFE g, el RaTFeed T
qur fFFararE =5 ARFHT AR G219 T JhT I TLSA | IF T
UNESCO (2003) &7 HX "The professional development of teachers is the professional
growth that the teacheracquires as a result of his/her experience and systematic analysis of
his/her own practice". 9 RIS i ficoar oAl NRImiS o Q:GT q499 g
T 3 |
OECD (2009) &1 9 Rierda! T9RTd farae anin afaw aes i Igearaafed
TAIq S, ;
® JJJ favg &Fm qraTeAT RrerEar affTa J=H
EERNIGEIREECIEIPEIRIE
® fagaw g=u fagfaa qdraaw Rrem M@mﬁ (Local and
global trends), ST IATTR TH IR, RTenar qREfda IZvasr s
Rerarerar 7 fqu, aRom qur Rrerorer §7 afe

® qRafrdd FAYIaw, STxFFH dur 791 TH qeTH

TATTHATHT EIHT ATEITH TATTH fAe ™ TH, AR T g gAed
L IR s fnereE an
®  ITFYIEAT T |

Riera®1 TamTa fasrae Riaearg s, dgaEfad aarsad ad awad An
qur qfeafad ¥

ik SRR
qEH
sl
e fagra afafafen Fee afe e gy Jaus {qHE FTHH

e AT3TH G (SfaF,3090) |
3. R aféa I awia (e
Riers afes ¥ T@RE FrEEErE 0@ qfomariya R O RS 915es 99 affas
| AR 1 A ¢ ot T 9 9T e
g | AR Atfers ¥ T frpraer afearar 7 snargers Fersar 4 gEfa faar e

o s S

WEH B 1 TR fava fagaTea, gqaaa R FER R1eTE afas T9H T s

o
e
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it Afed FArd & T g TEH sIfeE g WURT FROS TR faed fqgarea an

B, THIAEY Prraar dEra snand, Fan RN sAwE q9r iewas . @ gemads
TR (Richards and Farrell, 2005) | STFRIATd RATATHATIY
AT EHATENE dqT faudae ARRHT A8 69 91 9fF amen T gq
I IS B | 9 ATAT qUTH Ae=T Bcean: i
T qIfer® ge=na 9TF 9/ A aii frawa Jar 1= afes |
aqd R Fifam T Rrerwed TATE fFEE uE qwTw g d, WA
eganea Fd 9 &1 A3 | BT AT qAT 7T At
et queed! faremu T3 afaw T @A Frrararg @@ g&qd
AferaErare 9fF o diems
Frad g qv Witaee frEraaz e oTe @TATEET 697 999 £ |
nfeg |
einallcoaco fie e
i ¥
g a qidet  [EraEre
fasz™ smavas JwTe o | TRATAZT T 4T3v0F qTd T |
RrerFel A9 a1 AEAE TR a9HT fTeFS ATemd & AT Eyas
A1 97 T A STAATS T q&H
Co nitive T | Co itive 74T affective Fh{dHT |
Isolated =5 | |
AT @ FEANT 1A &2 =g |
K G | q3 |
fereprg TamTRaROET Tenfed | X GUTITAHT AT |

T : Bolitho (1986), Edge (1986), Freeman (1990), McGrath (1986), Tangalos (1991),
Underhill (1987).
Ay a9 & g, Raed T@a @AwE aq9# Rigeda i g
faeprg &1 | e merwarz frerEAr T fau, SF qar staatam a@ead gaw ard
fAv=17 TETA WRATT FHA 9T B4 TN, |

® Rz Rizn 200q @



8 123,01

BCF TRATHET AT-3AT9H TN TAT FFHEE FA¥T A g TEGA 7 IF I9rAns
qaifed Tawq L TR a=dE T @ad F ofq gHE & 9w ReREr g1
g | frgEe T T T+ fafe= afa a1 I9rmes &9 9%H (DoE, 2012) |
FET IJAE T IR

8.9 HIAcio

At 7 8 f Risrwar Tamma farga e faee S ==
™ & YAER TErE AT UFeT FIE WATH g ARE |
fFAf® FTIIET FTgaS Rrarsarg feraror afar

AR F=rardy @ e Wre s | AT T yeEfa@r g AU FRe
FEATTHT AT 7 Rmarepeg TR fasrzar onfn @29 wmTes a99s 99 |
FATAF ATEAH] T HewdATs [FERET a9 I TR |

8.2

Rttt T AF JUTT AT HEPTHF &qH] [T SaWaTg 7 s
fae®rs THE (Leamning community) F &YW fFAFE T 9<& | T7dT gebfaap fFemaaan
Hm%%hmﬁammmwammnﬂﬁﬁaﬁwmm@
YIS (Leamning organization) ®l &YHT fAFT8 &3, W&l & Avaw faR faaree,

q2q guRE @ fa=aa, ags, frerm 1 fver Prergem anfr
g9 fuers vy fagarerr ofaw fer JATZY, FIFH Fag ateg

HHA qan AN T 5 T
ATAYAFAT FTAR I TS0 =g | geE ATy A fafaer nfafadret
g o TS ¥ PazareTs geRres TRar 9E FTAEHR JAT AATAF ATATCHT

8.3 Jdg rgyo1 ( er Coaching)
TR F o7 Pregremm fras @ fremrags @EerTEe
ZfFeTs WMEAFA FFEARH NTF TN FIRTET FEAm I g+
TS | A9 TATAAH A fagaraarsy 2@ T av qrar F9eH Peer Coacher o e
aﬁmﬁ%ﬁamm&mmwmmwwmlw
FTGAT Peer Coacher of RISTFEETT TANT G~ TATIAT TEEA {1 RTAFE BETFIITHT
s foaw faer fErsaes gwen a1 s FA e fawE frvaEe
ATRT WS [ZATTd YRS AR AT, A=IIFHAT AT TR FIaprasn Gedn qRarg
I FRATEATY AT eS|

88 3o .
mentoring, peer observation, online learning,
ersations, workshop, conferences 3 fa@mea THOT
T & JAGTIRG qEA (accredited courses) E&F YT TR
qfq dfRT T/ AT AFB | FHAE, BT A fafee garaTe e

¥ T RrerE R T9rE fraw vt dr aterey e Taeees wed afew
fa=s;

0
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I Prga=ae

THY TAT FITH
T2 9319
TaqrTa Portfolio
Ceap:|
TR, AHfEE

TS T YqTA |EAT™ A

ST IAIAE Follow up support

L E R

ELpani-eof

4t @16 Gaibel and Burne  )05) FT IR Merw@1 T@NTT fa@mq #awy
e e 3 fopfgae oo T afess ) 99 ey,

® Standardize Teacher Professional Development (TPD
a1 GrETY FATES THAF HAHHH T O T T W w feryeears

AFITF AT TAH MY 939 T 7 FrEeqal FAFHH FATATH A5 |
® Site Based TPD
T faRareg a1 w1 A o fererpewal aMfes wamaar fosor fEFEH

g @ T T WS GuRE it aied T a1 fawrg 19 g
tefamep (39 9AWT i | 999 dr gEHaET TPD A1 [T o3 fawg d=a
&A1 f[4FH £ |

® Self directed TPD

P ISR WAgTIAER ITART e et TramEte 9 wivy fawrg, s e
e . ., Ied g | @R UFERE AT aMeiaE JanT TR sTReTS
smatas 12, frates fawrg qar qat e faiyess fawg waq gamn 1 e

T BB |

1216 (o RSN e G DVIHSTD A GHTA

FAT FAAATTE] SAETY HeATSal qA99H . TR 7S | TGET
RN S qETAF A ITER &9 qfd M |
L G\ (4 ¥0 g1 ~ i | 9 ATE FEATIS,
fotamr a?srmfsm@mfamam FET foraroran RIS GHET HHETHE aTHT
Aeh 9 T~ T | FHEF JTEAFaR) i sqrases s qerad e fafas

Trqeea A= MEfyaa emen WE 849 | JRTECUrR oM, Action research is a

process of systematic inquiry into a self-identified teaching or learning problem to better
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understand its complex dynamics and to develop strategies geared towards the problem’s
improvement (Hamilton, 1997:03). Z&T TRATIHT TARAT Preeraer 7797 af4 Frgas
FAgAAd frgaas awen dfe=a T, qTEF FEAAE A R a7
QIRF AR HH TeH FATSATE AT Thl 213 |
THFH JATAT FAIAF AT RTAFATS FTHT FT1F AT THHATY G TI9H Tedmed
1Y, TG99 TGH ATAHATE RTHFATS FTHITH FAFIEITR T TAIES | McNiff
(2010) ¥ %T’TW FAHAH, How do I improve my work and whatam I are
geard T | 99, mmmmmr%mmaﬁwﬁwmmmm
HAAATA TAT ATRS ATE F1IH Bt ey fed &1 TTH
g1 TEs | &Y 9 MeNiff (2010) #T SHaR 99 H R1ead W Fa9 AT
memmww@%qmmwﬁa,mmm

T T Kemmiséfﬂmi'_lf;rﬂ? = qAT FR AT A7 X7

TS TEHE B | AT g () FFIT (3) 7 (%) T | aga

TRUF ATSATENE & Hq aR JTAT G HGRH G9: 7 TR | T, FEgas
FAYT TH AT A TH | %97d, How do | improve my work?
F YIF FAT T~ TEMIAAH ATAFAL 9 R1aror PRFrear qur «args afFg ¥
TFHRT I FEAHAF F7gAEars Tqma (FFE a7 Jqma fqEaet g2 9qa
mﬂmﬁlmw mwmmarwmmamﬁ?mqﬁaw

T % i Kl T ATHT FTHEF

TRAEH AT AT (910 TEg | 99 FTARAE AAGHAF q7ATd
g g ¥ faear? fagaTd Learning organization & &THT fama 82 we -enquiry
H1 gROrS g9 97€s (McNiff,2010) |
ferapd

AT T F 9 At wAElgE g7 FE ZEAT A
TRA | TE WISIATEE A TE T A= qf R T A ST
RecICCRITCIRERALLE o3 T
nﬁmwmrmm,mﬁwmmmfﬂmaﬁmm%w
AT T TAH RIeTFEHT qfq NFETH sraean & | ferer@a1 T@mTq fasras
FET A FOMHH 97 Feard TP MEeg, Tl fef T &aewy F RTereh+1 aravgaan
TTHAA, FaEaT g e qER aifew arew AR guar arfaw
TAIH F=T GE® @RI g g | gy, o[ 9 qo7 J9enH 919 gIA1d [T
qQ o W AHT ISR BNASA 0 & TH AT @T S A6 @ | HAFRH 3G
F=ATAT A1 TT FAT HTITHT AT g F5F 94T | JFR a1 R1qFars 719 3y
@ 3FFA IR yFen oA, fafqg o dor e @R 7R F9eA ) OEA, 99
9% foelt TZHFH ATEATHT AET AT T, qaiad Q1are, fasrg auErm &9
fqgare way fagmdisr amaeasdr aqitags Riaor fqFrssr @it Risssr T&Qmmg
faera #FdwEw @nfaq gA safverd 2@ | 79F WY wA AeiF TRarya idetam
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Hogol JAPEes
NATTF (R090), Rrzie®l AT fgerag (fefufe) wrasmw gfvers givraor fAsfiree |
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TATTET MUAA | 7ol AT @76 qFgegar, =g T fafagarans awey 78 s
e d RigEarg S@ma fAFEm aifem Jues IR " sAET fagaresn
IS TETTE fAFE SRS AEeadaT TREE WUR 1 | FaEsT WM qgw
RIHFS! AIAFTT, AEAT, TRy Aiaens q7zs JAEES qrEa1 STEF T@md
frae AR AFeTHAT & 91T | AT aratas, Syifers. qia, Rgarage!
ATTIAHAT, RATerFHT ATEAT, T2 9, TAWTT AfewaTZ fadar 19 Mgareras Sar=o
T araraey sniewr fafagar <Faar | fEmats #=are ar miger Meras fadvTeeare
FIALT &1 qrafces Maraar Tarrdg faeaa afqws FaFassd WHEg o
YHTAFT T Gobd | A& ATTHS HTLTET &THT Trical down effect T TebA HATT
HFTYRT TCHT TTHTET drarer Afaaers fafs=rq a1 fasrse a1 sf = e afass
TFERTHF TIGTE T3 a1 fafaa 79 F%a (Thapa, 2010) 1| &=T6d AfARe =qHE
TF RTeTEer AT ATt E g WEEE T g T T qhA |
foraror e afir gafad 99 ¢ Rren ggafd a9 w0 @, 99 AT T
T, Rreyoren fagaTRe wnfeek s I AU g s as ve A mEEm afafem m o [
fafae arafars, snfds, digfas gaq TR e fagardiens ga @98
nﬁfﬂmwﬁﬁrmhmwrmaﬁ?mﬁm:% EEICERRIC|
gt Rrereang T/iTd fae qrafad aifeae 3Eearatd S afaad 749, 99 aar
TLATF! fAFH TII7 IqATZ UG THAT fa7% (Examplary teacher) 39134 HETqur
WMIWWTﬁWWWWﬁWWW
WWWWIWWWWWWWW
|mmwmaﬁmmsmwmma
(ETF,2OI3):

Lifelong
tcarning
why et
School School-based ) B

Action learning,

director Who professional [How Community

traners development S

tcachers gzgtclﬁliﬁz;mn
What

Professional devclopment'
day organized by trainers
and supported by dircctor

U< | AT YATATATTE FUT 3777 AR I Afaaer NierEa1 &9, SeA1, Araerdan
zmmmmwmmaﬁm&wW|maﬁm

= o, T YW TERTd |9 ©T9A1 9 qo7
wWﬁmeﬁWﬁanWmmml
FAAEY amﬁwmm%umwﬁmzﬁmwﬁ@m
fTaaaTe FZaTafs Tar8 GamTd faarE STTVTF TG | TFF AR
feteraer fagararsy arefe® &I FTH TH T THEAFH (HFH, JEATT TH FTHRAT FEari
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ATATIRE qI3GA AT TaT IAE® I~ AT AATIR TRIST AU R

TRSTHT 0T HTHFT T |

8. Rgoo) dJod Ao aferd UaTa oret ITTes

RTeTF®T TTAIMTA FAATS TAFHFTY A FoATAA TH I7eeH q, fag T gafam

qﬁaawzwawvfrfﬂmwmfwmmwmmmlmmfﬂm

TamTa famwrat WEH ATAAT UTH qAAATE GHA FIUH GIANFO TEH

SEATafyE T FET PIEFT Reror aivEEy oftada g MRardieE Srefr @ 9ar

G FAHT 0% & | g g Rr@wr TamTa faera e I smEr aea=

™ qfF=s

9. faTv= (Expert) TS frradn wmtard fqeresarg Ao gEwe T4, M
T, AT G BT TR RTErE T@0Tq fqea af|s 79 q9eq | a9 9
Expert &I fafs=1 Online blogs T 3% afFfad Wz faede faw w3 |

. HETATET (Workshop): | a1 &ar fafa= @aer @rgemarm 9wt faor, yrogsn
FARA T T ATHT FIHT TIT ATAT FET/IE TR GHA fereraet @ Faa |

3. A& FTH (Individual studies): 2R @ae fata= 7%, SERIccAMR Co
WWWWWHWWWWWW
qFS |

¥ AT HE (Study groups): TN THE T4T AHIA & TUFHT FAA
¥ T3 I T THES FeAqTA B a1 [qFdb] FAaTg 9% q47 qrafes &qar
ol

% AAATZd FHRG (Online communities): & fAZaTFTHT J Iud FH AT faE
W B2, T FOIRIAE ¥ a7 gqd PeFard w99 A T a9
fafwéu«rsg, TR oaq fatedw, & FIIFHA T FETHT ATRATS
Tl RIS A3, |

O TIANTd 946§TH FZE a47 (Membership professional bodies): fateraEer  aTEEY
ez ol

5. AGAHA (Writing): RTeaer e ferbept STaens fafa= wevF, S99 ATHRA e
HATAEF T& THEA |

<. AR FPTT FAA T ARINS FIATA F{919 (Programme action research
& individual action research): fTeT@er FF TRATAATHT FFATeAT FTATA ATHGTAH
e ®THT FEATl B qFgA 9 RITF @ GHENE &GAT FET RIS
FATAR faefqany Faus qEEnEr FHE T qEedd IR T B
FAFATE TH T |

90. =T ATAH (Other ways): RTEAFT TqWT fAd®w qfaw gfaa T FHAT 9777
HTAVFA 7, AGT TGT AT FTART EATA E? Online course, virtual communication
TR g9d 97 99341 |

<
<
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fazit | g7vaafe =7 ® M7 Fred Dutton ST UF @XF Afagaprdy fag | Iq9 Fgre ey
I fae fauds 99 9%ER WY Y difeas A sqafed F3UaH g HUE

faam | F48rm @@ AIUErE JULTEAE 9R AT AfaFR - four basic rights of

consumers ¥AY IFAT | 95 FHATS faame W S AT ArEeEars g A FgES
ATETH ETAT FTHR T4 1 AT §A

9 Q’(W ATIHT (Right to safty)

R _ §A #fa@1e (Right to information)

3 @ANEH AP (Right to choice)

¥ JAAZH AGFR (Right to hearing)

1L ¥ iR (Right to satisfaction)

% Hﬁm afarebT? (Right to redress)

O IwdTET fTeTET Mt (Right to consumer education)

& @RI FArEUF FFFR (Right to healthy environment)

Jo&H aAurc1ad (Nepalese context)
fad Rooe FerH AT q &4 ®IW AYGHT AEATE qaGl
TATEHT FiATeoqardr AT geErd ART EX ST G| T FWAT ITATHFT

%ﬁmmmmhh?mmmuwmmmmm@ﬁe
UF, #IATg g9 TR (FA FA, ST A1 qErEd T, %Y gEiaHar staqfd
gfedet Ariesd T8T T 2ZraeaTT (2RI, 0%°, AN WK H & | qEATE [Taaeesd
FIATENAT YT ATERIRZ ANFCE AFrTH FAREATS GATFHR &IHT FTATaF
T FAAT AIEE RF G | TFIAGR ATGE FEHA TH G FATAaeE
wam%fa a1 qiferEr Frgtaty, and quyg, feEr geifaery, ara &R, AT
Wmefr ATF FATTIFT EIF SINAT, HAT FaTed! graraaar, aﬁwfawm
Wzm@mmmmmmnﬁmmmmﬁ T
AT HH: o TIMHA F1qrerq, A9 T F1ATG, AT FeATdq T GITHAAT
amwhmmmmmmmaﬁq%h‘mmmﬁm
Wﬁanwfa'z‘m‘«ft gfrRror P 8 w@w faRe T g =ZrEen g
®. ¥ FIAR A T MOE B 99 5417 GIEA FAd T FIAAAT 97 RieAqiag
FrATETT O FEANTT Z3 9eIe AR & T § ) e G PaEdesd 48
fzafsr FFamer STTSIR o U@ g | & FEHE FomTHA v, F3fire e
feram, arqraTq =EEN FATEAEES, W A MNeATE JTe9E 7 AT FaredEe, @gg
qtata a1 T fagero faam, atrsy aar smgfd ZrEearTs feam, & e s
M I FATATE®, 99 FAT fAamrsnTad oY e Fareges ¥ fagarera e
Prarg@EET sfagfd afeqs ATTieE F9T9T AN ARTFT G (RATET T FTERR, 09) |
RTaTeT Il TRTEdY qaaTarg & RTam FaTET qUERTor TR AR AT A 99 T,
TA. M. GUTET TRTHIHT TFETdT 2fge | TEUAET GOATET TR 8T §Q
Y 0-%0 FIITTH! eI JTT TEH & I JATHT U4 FF o gfaga Feamrar fA<i
ﬁ?(privatesector)a?f??ﬁéf@ﬂlﬂﬁmmgﬁﬁlme
gt fafite S Sl gAe gfqerd & 1 ERERAT A1 ©# 8 1 CaUadr
I HTAFRER qH TAH] A & T Afararer == Rraran qrawer fawg seaaq
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treem fader faua aredrad AR GART W Frag WA v
A= Rrereng smazg awar 891 ¥4 e FoermeR q@ enfRarg
(geometrically) YT R, ¥, &, 9% &I 7JHT T 93 ?[W wquT IREH B 1 T
@Aate, AgFE TMEETE & & 99 AT THTH FRT 9¥ 7 FA qRES IAEH
(GDP, Gross Demostic product) B ¥ 3 Fiqed TRA RramE @ s g0 A e
ITFIH T AU T SACTZF qifad JUH B |
iGN IuaiaararGas UaRe gokdla<s (Major challenges of education consumerism)
HAEHr s PR a1t 939 afed sifaer dares fedt sfedr, wmEEd, faaerdy,
JTATFT Gt TaH qURAAY gare YR A AFAIE. GEESE 7
Fratatang yaea Zg | AT a1 TATREEH W IZAvT NAHT 9T faran
ETHT ITIFTCEE] FZHT T 11 v Rrer FaT gare fae oraterara
F fareqy STTE T ATEH (internal and external) TETHAT FHAN T FRT L0
gfqeTd T @7 T EH W | TUrgEEq AfTE qq@R, QAT ¥ qg=w AgHra,
freft 7 arm=faes foraror e ot Soem @ g8, Sfus AsmaE frsra ferfg
FET T fareqr Fuiraay @ fa MW 7 w®F A A
Q. GIIaT JIGcEN golldl (F fficiency related challenges) : TATIFC FAT JATEHT
FH AMAHT TG T (9T ORI TR (result) ITIETS @low | AT
qfeomH (result) 9 A% AR T AATATHR gt EATAF (adjustment) & | G
AT FFEM erdl | L[ FAT qETEET 3fERA |
2. JPRIRIM Jaget gl (Quality related challenges) : FaHE a1
JaTed Y3 AT a9 q3drera’ =< @1 (satisfaction level of clients)
S FAGS | BTHT 93 STaF AQeea! qiea (quantity) TR €39 99 AHF
TETTAET (quality) S FHGR WU 575 | 187 TeA+4T favaaeq Ffeqel, aurg
3. ®ic Jgqufedad gaitdl (Legal/theoritical challenges) : T3 J3EWT FTawTd
PRl THETIFR (monopoly) &4 7 AT & F&f1 giqe@qar q87 JUF &1

fazandrars dan A A s | (A T farer fF= 3@ aRTa 0 ar
g fren faq amgataE fraaraa § Sed g o afasraEET SATE 9w
FapeT o |

3R Gl ¥ STATH BT daft (Lack of accountability and responsibility)
: AEHTA JAT FRAFES GATUTETIS BT%A Hiided] dTeld MEmdtd Joieerd) gea |
T JFEITA FATE 9iF w1 (@) F 7@ AES | AqAH AR AN fqegan
gI3q A9F I &l |

Y. JATPIEIN dTEeN I NMTTIDATD) 30an (Negligation toward wants and needs
of the service holders) : ITH / AAA A7 FAFTTEEATS TINZAFT ITSTTAT To1
A G T Afae 9T g4 WUR &3 FATNMETH TeAT 7 AaegHAvEl JUe
T W= TR aiae Rz gl Mrerem gaR A dARH, sl
ATz faqew FrEreqan M= | m&mzmwn‘fz%fn

& ®féca ucufd (Centralized system) : rad® a1 FTFATH ATEATZ FR T
TS AR, &G qAT F et F7aTE FFA70 T Frhd AT BH G |
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q0.

qQq,

q2.

q3.

q8.

FFAGfAD caz2n oA (Lack of redress provisions) : 390 7 &R
TEF Uge [AZArdieedrs 9+ q®R, TREE 939 i Rieq, 7eq Ig=am el
PrRTAYATE O SETH ~a1qeiE & afadfd feerse /ses aftwar 87 1 a9y
AT JATEHT ICH JTIETE T3 G |

JFeonfrara moft (Lack of participation) : Ta1 ya® wfHar 7 g=mzwam
ARFTTATeNES, AE AW, WGeaTy T FETEENTE G R 3 |
Jaa IAPn gerae (Rampan likage of services) : Rmem g=ra3zfq
FgaTaaaey ARG ade! TUiqusar & T Far 9 fear Ju@r a1 afmmn
a1 R (Quantity and quality) &WT FETEE NWR a6 &7 G1d A1 T TKS, |
deara ... (Institutional challenges): ¥ar 92 a® FTHTq [AHIAH

arfya, frara T graEEA IS, KATUTETET Al 91, FHR Qi

AT AT G (EMIS), FaT#T TATHFFOTH 37419 Jar gef=rd 47778,

FTAFRT T _ mefﬂwmmwm
EEED) B

— goitdt (Challenges related to process) : A% fAwraE far
TRTTFEE TRATH 9&1 Fral graid Tl SUATAdTEedTs qiwar argd gieomrs (Not
process but result) e =3 | FaT FIITTAT ATFRST JTAFAT TrAHT dROT
®H B | FHATNEET ATHATG QIR AR Tl T
S Freng ¥ ArEEfe, FAaratd Rredr yad FHAET @9eR qg4 adr ded
ArataFar fagusE 31
gadal ¥ uRadald 3aia (Lack of renovation and change) : S/a9T+ &ar
JUETHT 994 a7 GiRadqe GRS 999 HAEd EH 341 T g4 Igafa
qEqAATET, fEe ETUE (lethargic) WU B | TATH! TEIHT AHVFREATS bE
TE=H1 T3 (how to reach to th unreached) @1 JUTIRTS &@aeqT AUH Zf&z |
A AIGTEED JAGUANIND HAd (Lack of proper utilization of resources):
HferE Grapeadr TR qUST Jf@2A |
Ul forreray Wmtm (Misinterpretation of act and regulations):
FHANEES o UF (FOHE R qAqFwd 99 owws, AAtGr staererr v
T FAsl ®13aT fad e g T g@E Iqa g, aifaqid 27, #earwr 1, 49T
L HRNEEA T GTIFFTA AT F99 G

JURDT A1 FopaeS (Suggestions for reform) : e a1 a1 grawfas Jamars

TIETE FATIA - WWWQ&WW WW@
difere Afaema nﬁmmrdﬁqﬁmﬁwaﬂaﬂlﬁmm
(neo-governance) &Y, fa T3 HTEA (decentralization and good governance)

oy 9 AT [T g S
(@) Gf3voft 35 : Batho pela principle AT 3R WA FdT TAEH F<THT ATMRFeE

(FTAEAT) T RIAG T, FIAH MR AT, TaHT Gl T8 gAR=d T,
GAT9d ¥ IRERTAT FH TH, STAQfdR SraRdr 9 Ju9r 93ed daran faetaar
TAH &A1 FAH T AT IUEEE JFAAF T FaTH INTFFIeAT AT T418

Pl
G
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TR 1 4T FREEATL (transforning public service delivery TPSD) FHAT 9%
0= |

(W) ARQA : TRAF! AL AT ARTIE ATHG FTS (citizens report card, CRC) ATSAATER

(am)

(&)

)

@

93T ATF JUATHT TAFU T FA FIF &R/ TAHE (rating of service) &
U, | A7 J91 AR /1w Giq qrtaa @@ @oadred afafd (service
review committee, SRC) & TAfa framran sawa 7o Iratwmar faqd &1 s,
X FARE AT T [T 9 9493 3@ 3003 R FATE TG AR I
gl Tt (advocacy) Pl &THT @A QT TR OIZUET 3| F9 9R4° &
AT GTad FFIATET a1 giq &9, @rarATT ¥R, %FaTﬁwmi@ TATATAAT 3R,
TR FATAT 3% A9d ATRFRE g JUET 3R@dT | ATET TRETAHT GER
ATIF A1 RIAFeS T gfqeqai g ﬁmﬁmmqaﬁw@
FAFATYET 2@ |

TESNMEIRN : JITATTT FEF T q7FR Tddof qa1 Fawa qvq NMEyaErd aeq 1+
THH FAATE HAAT T A THRE FUFATAe (stakeholders) ATE ATAATTH T4
IPFAT TS AT A=A AT FIHaTd @41 9478 (cooperative service delivery,
CSI) AT AN TCEl B 1 CSD WHAT ATaAfFe, 477 AW AT ¥ Mt &3
AT YT THE AN GARTHT TG HISAATS Johess |

9 9%%% 7 (Building service delivery, BSD) RIS @R =T TEFI A& A
C "Improving government service: building a better Queens land" a1 S&« =1
JaTe, FadATs ATEHATT T qTaT " feem, mwmawamwamm
feaos qer fawm el a=am B

TATANST : AHleTs fawg & garE (alternative service delivery, ASD) qrerzra
FATATS(A QIAATAF &TH I T3 S 175 1)1 < A -4

T | T AfFTee, AHAE GHE AT A GCTREET AT FIEED
TR T FAT TATEH FAH FATH TIEH B |

Jifdgan : Rrem &ar gaEEHr QAT (reform education service delivery, RESD)
FETATRA 93 @rer Fagarawm smnfeq 93 foren o (DOE) faterr #ran
TaT8 197 (charter) ST THT & | SHT TUETY, GFCATO, QAT 989, farear 7
ANETEAN, TAAT ATEATIA, GAMTT T4 YRR sl Furdst T 8 (fg=1,3090) |

JIAIATEH GREEN I FATAE TAAFR FATIA  ATANLA TGCHT TZEH
ST MAFeEarz § e fadl Fa1 Taew R I AlEs | THH qY Fer 99
TFTaes 9t y&qq aves 84

®) FAA/AATT I (Legal/policy reform )

()
()
()
(S)
(<)
(&)

FLIRTT A1 (Institutional improvement)

e DINGH U9y FIATHE g1 (Procedural and functional reform)
STrFaTR fe= (Understanding customers)

a1 = FAR 9 (Design services) |

ITFTGN FWF T4 (Consult customer)

qQAY FHATNE SATE (Employ capable staff)




(&) 915 M99 (Learn lesson)
() forerr FaTR 98w, JUAedar, SEEAT T IgAFRATE g1 T4 (Enhance access,
avaibility, acceptability and affordability of education services)

(1) &ﬁﬁqjﬁ 929 9 (Provide redress)
(T) ARTE FETIT TEWNTH T (Publicise citizens charter)

) QUESAF F¥IrIET a9d T (Save public property)
(8) HAT qATeAT fT=Tear 9eTH 9 (Consistency in service delivery)
IaAeR (Conclussion)
T YR I, & RIATH ITIFES (FFZwdt/9fE@r) o Iearaarars & faguresr
TR T G IS TEHA, ¢ b Q1T ITAET AT ITATFR 4T HFARE
MSeA T’ & M7 NTF FEHH IATE T+ 2T9 Fa9Ro fa [ T g
? U3l JAAF fagarard FgFHeE & FE1 [@avaEe gAud & 7 u3ger qrafas
TN HATHE BT FARHF AT & Hq ORI g9 &1 7§ FAHHA ITAHIATATS
F Hq aqfe 92 TF &1 7 & A7 sifFcrs e H wavadr g fF A afaendt
TFACHT T3 TR Ipwe forerr T4 & o= awq fp= 7 qraafAs 3@ aq
a7 qa1 IoTEAAr: @ T fF A dmer ¢ s SudtREEAE I35
farerr foer srase W g1 f6 &r29 (should not the consumer be given the opportumty to
purchase a program of hlgh quality education) 7 faTefTeRT ITITFRIESE AT TYAEEH TATh
FfaermT ofF @ 9 @ oA
YT ofedeT &9 &1 9 AT qRfeifd A Sfed e g1 3o AWt/ argEiae
RIS FETEEST aged TWH B | F=T JHeTFH R0 s 8 | rr forement
Fa o giqeEd T WEd aArE gHRfaE ARareTeE sedE o | e
TR, faarer e dfuF ITAfe S FRaT 90 ufq BT sfaarages At IR AR
ya Tuer f@eq | FEfE foreor geareEr ®vAT (Fa 9 gfqera) A s
Jufedd WU ofq fAsit a3 Rrem W& 7 Q0 aFw /1 difwd @ F g queEdy
R et sfarages fAe =@ @i T 3wAT A g MEre gt
T g4 5 g 7 o Rremats I== Rranar frzavdter STafer @w & &
FFE B 7 A YIAEE qiq {7t ey foramenr @ i T EHE BN A AT
fagmdt qu sfrarEaes vger SusrETH faras e gAwe 79 sfrer (right

to choice school) ¢ af>aq w&#H A |

Jodol T

faeeT, THEET (R090) | freRY e | FroETS? | AR wEE e

AT, AT T FOETC (09 | Sfafdafeas amits s quar qrdwf s aa
JaTE SWETN, TENTEA T QUTCHT SUIEE | FIEATST : FIARAT qAT Treaufoggs
FATA

Kannedy J.F. (1962). Special message to the congress on protecting to consumer
interest. USA : (NA)

Ditcher, E. (1966). How hold of mouth edwer. USA : (NA)

Smith, R. 1995 . Pioneer  hts on or consumer sa e . USA : Baltimore sun.

.
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UGN YRIFID aid Ridrs aon fddhra augusa) ferarfor I
D .. U fdaden

ek e, o, afte, Fivaw fare fagaras
a9 IR
a1 i fienr FRiETR genmfa Tk T feEw fmwanta fEREvETE
Wy T FRer i 33 fefame I=ees! e o) ST WU T © |
g JEEam a fIFE FHEER /RER W aifgss qafgfor fEm wo awea
AGITGT TH AOAH AEEFN FEG] TR By | @w i ger Jase 19
AT T AT 3 JIH ANTHT JATCATH FTTRHAHT FATIA AU ST age&qT, WAl
I T FYFHAR SR AU FT 9 71 WA agaEn Himms difia @ s@ean famy
AINTFEEAZ 231 T faFm Fefaraat T 7762 1 8 0 WU ANTR e T @z
faay A FdEw AR ofdfeafan SEaFa@ F =26 AIRQAIIFRERE § IS ?
FAQ TSR ? P AGHA TH ? FEQ TAEHA T ? AR FATH @I IR Fiorar
I frave wgTeR T St foam 3fsa @ ot | aweaan a faew dee areafas
wORE, ARtaw, amfas T @amas faam gauE T od fyaes e few af
fawraa sr@uTOTAT I R qur faem wwgve fRmior afveE &)

qoffR
e 38 aueg fafa= yeewr “grefegs ATIZUCEEH

fmTor 9 1 g AT AEd g1 a9 HHA A giq geferE ard fagre qun
A9ZUE FHIO T FARTA QTR G| g F IRIRTE AT [AEE FRHAd gEea 99
mewmﬁmmmmmmmm
f@ «o #@femr warq ¥ qu I FEH ArAAITRER Af1 ATA 4@ w9zve fAR
TRTE S | u‘tmmm%wwﬁm
m@almmmmﬁnﬂmwa@mm
Ay fAATSHEEE 92ar T yay = faam
Ig G JeTE o faes aa e w9\ Er & &1 ¢ ar T famror wlan o
AT A1 HHA AR AfvuET B ¢ q9r A9 a9E TARTEAR & ATEd T W ard
9T TRTE T |
ADaE?
TfeTE e fare aun fae A93ve UF fqfved ST aEd ISIfaE e amn
TATS5 T AT AIYZUS & IHY AHEEH ¥ qraafaFesd
mmwﬂmmmmmﬂﬁzummm Fqreray fA|Te wiewE
9 HYEUESS AT HRRTTH 6/ ggre a9s, WH ¥c 3fg wo wfgmn
WH G A1 g famrg qur fawer ATeRvees @i B OB w9 3% IR GHEH

STaE fqFrg ¥ aaE @ T A1 T 999 T @@ TEIH g9F qiT 8 )
A fder forartor R 2

BRIo gt 2009 @
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TIATAAHT  FTEH
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FREE & |
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JATTETT FAHT YR 7, afad =araq T, afrge Rierel i, 9rxg s
FIH AT, FTAFAFT ITA AGAS AT TA1T TR | 7@ G| T8 HIL0SHATE
A AATFTG Bl ATAINAFEEF ITAL) AIAE AN T FARA AATHAF
GIhE ETH TART ACCH G | a9 FAW 727 (97 199 a8 squaa 7a s @
FE AFAINTFEEF TG TATs (AR T qfF qegar q18 (\ras vH JaR
TR B

faarg quan TIIEVSEH! ATIR (63 IAFHEH 99 FTEET 0T Feddhdr
T g% SAIUH G | TEE FURA G Bexdl ATHT AA % A~TTIH IrArTFwTaH]
JAINTIRETD Fq araaraw fAfrag faeg aar [FF@ 7@ qfean w7 qonss
(Data) T&T T FIET ATuTHT MedAr®t et qar Meardt smar fag agar qraamasrat
faerg qun W ] I A AqTHA GAF TR TRCH & | FH§Q &/
Tl FTRUH qAITFH FAFHE SU IS HATZHFA T afFd Ral sy &wer
U9 FFAT I ATIRISS GIIF TH TEH G |

forgard:

e fa@rg qun faFg AR arFatTaee A famaat atrs #fwa T
FATZTHR A | a9 ArIRvRH fAf=Ea S AaAtaEeSaTs & FE RArEa s
T A frarrarresE mawd qrqfTEEr A faeaE aNgEET # F#ia e
EATS I QeI e [ wfveer & | Ar9Ree AR e st g e
FARTOT &/ T FANTAR ATAFRIS TGH J9gFT TART g4 4 (S |




yifdfie a2n cmaaiR¥Ie Bign X afeta €.5.61.8). awe Roa
afR2sTen X Rigid a7mra 1A fdar

forr @
ufgg qomdar 23Rt awe faa ofats, fen s

oE AR

AR W AT 937 9794 ¥ T o awe fead 9geaqul Wi @< &R |3
fafir= e M wgmR TR [WUR G | fAamr i EvE R0 gaEE
JTMTH f A q fafi A woee AT firsn aneetcE T e
fostar T &R @R gUE W ST IR o1 | A ifes deaesae akRaw
TAEEHT ANTWA FAT fa7a® s\ T gaw q9a T TR0 smavas 79 ¥ fag s
EUS | F 97 I Afd (strength) T TTET AMRFEEHT &A™ WX 06 | ARG
T e faaaa Awug oft W= afee | e fagandt & e 2w famfor aan
frrms anft smawas FAwf @) ft SEefe oEOT dfvE quneitae e
WA TEr . ifeE gurfasr e afeardeds fwfor mew dfisw oA qar oA
FIIEEA T FHEgy NEE whrgEe A @We o | FE TEa Afws gRkem
HYATIR W FO TIFFHAE R g7 76 | 01 g TegEnd wHeAar fafi= defors
fraravreseTQ fagardizem sravgs s T fan awgfaa wvw fawe W R ama
farm T afee *fa @R ©)

q. fduy gaw
Q3 ararrn g7 wfar WEEE gfafrer ferae @ 991 carqqrra i A
TaH iTmdTeNE §Y TEReH & | I FEl A9 TERE ATH9iTF qenes (i,
AR, rEgaE, o " HET asset F &THT
CIFH G | GNP ITATH T qheraT, Prrges Afa T Fraen 97 9F Fr fqearg
TEA | 9 FRU TTARIARES ATHT FRIEEF] FINT 19 T f9 (hard skills)
H A AR g9 (ethic), THAF FLMEE GoOR TH q, AT &4
HH f9aF T 7 TRAET TUH, qra F&dT T a9 fq9es (F99TE soft skill
T i) WOH BT 9~ e |
fagaraaifg favq fagaraaare fAa® INUE (graduate) e&WT e et FdTH
FHIRUTST AFATAFY &R T UTIA T G GIUH eSS i [T THET JUFH Ffqdedee
ATZTRH T=WAT IWRETHT bureau of labour statistics, November 2011 IITAZAHT
IZAT ardIF] &A1 fq9{99 U@ ReERyl FHa Q% USe® AGRAATAREET
TH & | IFd TAGHA RTeT gUTerT academic skills (hard skills) \T®T =ZifaTes
JATEH T TR FUH! AT BT ATTHT AT ATIITF 9 (el T IEH
TH AqHH S I T B |
Hodges & Burchell & 003 #HI IANRIAESH FECHITHT HecAqu (qoqe=1
TF ATAT 0 AET A9 qF qIEETA ability & willingness to work,team work,
cooperation, interpersonal relation, communication, energy & passion, problem solving
skills ST&T & 32T soft skills HUPT I=1@ T & (32) | Rabin R, S. & (R00%) HT &
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TATIA ATANMHSE Tl MEAFIHT TEVT % f&@adre Furae T8 57 TaRE A

FaR [aardieaarg aas I8 F8F MU &1 agH At Paraara e fafaa

FAFHEE =4 T3 HTTH o

® TrATHS faATAa TRET B&TT R T Y0 FT UEAFH FIHATHT T soft skills focus
FATIA

® mufhs fa m  TEW wed WSA @ JHATHT e a9
fepet FPza M3FFH FATFAF TH G&H TS

® et GETTT aywar fawraet A1 fAvaT FEanT qurerE g g T |

3. IANIFH® dEd BaN £ T 90 O cTfd JAHATN JwRa Ihe Raoc
@féga mogmd WRAGIa gigran

JBC Rl @ &) 1

Job market T WEZUSH &Y TEH! G f&hel WEY T U3¢ AT FaATw {27 dafq qfaen

& | fFrae aue fepadrg & ¥ DR e, aRaw 7 F19 AT 95 TN wE

g TH G |

HFFT AT FH AF9qF AT 99 G G5 | JAT&CUTH AT cultural awareness T4

fag arafers & &\ THeEH a1t 9% 78T [T g9 9 W chemist F 0T FH

Hed @ 9T g7 qF | Fas FIIA MR soft skill FT IRATHT T THATS THEES T qKH

9 FF g TH B

JAhe Rooidr HE RGBT IR YDR ol

“Soft Skills refer to the clustersof personality traits, social graces, and facility with

language, personal habits, friendliness and optimism that make people to varying degrees”

-Wikipedia (2007)

Soft Skills can be defined as interpersonal, human ,people or behavioral skills necessary

for applying technical skills & knowledge in workplace (Rainbury, Hodges, Burchell &

Lay, 2002)

& gue fepadre attitudinal & behavioral skills, job searching skills Jr&ar WW{iﬁ

qat=e! [y 99 =1 T |

IR TAHH F=IHT NEAFH faarq F=o fagarea fmrareg Fzandfeears 4

94 FH qUT IHE A TAR B IAeEH AR qu1 arEitad fTEEE aifn

HI9TF 9 fepeehl THE e T4 qrEqF:y M FTAH AT TERTHT ATTh]

qfedTST ¥ 9HR 49 TFR G

The Soft Skills are "intra and inter-personal, socio-economic skills, essential for personal

development, social participation and workplace success". TSSP/CDC-MOE, Nepal 2014 .
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Soft Skill Cluster

1. Co-operation 2. Personal Skills 3. Thinking skills 4. Innovation &
Skills - Develop - Information business skills
- Inter-personal responsibility & management - Innovation skills
skills commitment skills - Basic electronic
- Inter cultural skills| - Develop self-esteem |- |eaming skills communicationskills
- Culturalskills/ - Integrity/Honesty - Creative thinking | | - Creative thinking &
- Ethics - Self-management skills problem solving
- Diverse
communication &
collaboration

Hard skills T soft skills f@amY féreeran
Alain Briot, Arizona, January 2014 1 THNIS  online =€ HTAX Hard skills/soft
skills fa=rr Rg=1aT 99 9#7 & :

Hard SKills Soft Skills
Hard skills are technical & quantifiable &|Soft Skills are associated with personality,
specifics. They are occupational requirement | individualattributes & personal characters

Academic/technical skills Non-academic/Non-technical skills

Can be measured Soft Skills are learned behaviours
Can be observed

Left brain dominant-thinking brain or|Right brain dominant-feeling brain
the logic centre. Usually takes smarts or| Emotional intelligence (EQ)
intelligence (IQ)

Soft Skills @) Ao AgAreflesa HJ s3I 7
Fazandfe®ar soft skills faera e fafu= 2w frey g5aer Aigw wanmaT <o
EAte 3

1. Standalone subject model

@t A FIers % favaEE 9 g« fawas &9 v optional feaET EYET q@ET

T aAFR AR WEH &7 soft skills [qgaT=aE w1 sngraarz fafed g @

HAISH T ANTEHT Rantagess! 9913 S |

2. Embedded model

faeasr % wgewd fagmdfe® T soft skills faF@ TWSA  embeddedmodel ATS

ATATET 2R 0 AT WIS soft skills f#vs Judfare =fad wwrer 99
| forerweee dgnice fureror faarg PRMTEANG®Y ®reAware soft skills faemg

| 7 AreTare fgaprder fagandte®a soft skills FAFE THTFHTA WO Fq94
3 | gt Rrerrewar ¥ Rrsrweears aftraw fa gfratEEE T soft skills @8 3%
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PETaT R HIATHS (v dem qersy a4 Rnerreedrsg =ty Homams S mrs
UF g anes g=arad 74 8 ¥ JgEH 3571 feadle NaH ¥ WaE sargeears
FATHIEHT FGA AATT T G Rrerpesmd AT PR 9ra-1 JarssA | s
feaafg AT HTHT AT ATAAEE FT=AR T |

2 odfouaa

FH FAT=EEF 99 984 | 798 afamsr Jedr fugaes wee vF dfearas R
FHTFSTa RIS e Texers 7 afeg gar fastesd aem aareT &el gaared
T ATFAE THTE AT TEaRT f3 T |

3 G (o] 47]

FATETITAT AP TR 3/% &l T3, ALG facilitator FENTETHT A9 PIZITTHT action
learning group member &&F Tfee reflection meeting T3, | I AZFHT A HHT el
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Transformation of Training Skills: ACase of TPD Program
National Centre for Educational Development (NCED)*

Abstract

This article is based on the study entitled " Teacher professional development programme:
skills transformation issues' conducted by National Center for Inclusive Education
(NICE) Nepal for NCED. The main focus of this article is to present existing condition
of TPD program, explore strengths and weaknesses of different phases of training,
identify the enabling factors and recommend future directions for the betterment of
TPD program. The TPD phases go trough the cycle of workshop, project work and
counseling. One of the significant achievements of TPD training is that it has developed
a culture of learning and sharing in the schools. Teachers discuss their ideas wi'th fellow
teachers, share problems and at times do some collaborative projects as a part of their
TPD training. Strengthening the capacity of the training centre, developing in-built
mechanism of monitoring and follow up programs, selection of qualified roster are the
main aspects of the needed improvement.

The context

Teachers' training is one of the essential components of quality education. Attempts have
been made by Governmental and non-governmental sectors to provide training to the
teachers.

National Centre for Educational Development (NCED) is the apex body for taking initiations
in implementing every provision of the policy guidelines regarding teacher professional
development. Nepal has developed Teacher Professional Development (TPD) strategies
forenhancing teachers' continuous professional growth. The current TPD program oftfered
by the NCED provides a 30-day professional development opportunity over five years
to all teachers in Nepal. This training is being implemented in three phases of 10 days
within five years. This has tried to explore the training transfer issues and assess the factors
contributing to inhibition and support for the transfer of training into the classroom.

A study was conducted by NCED with the objective of assessing the existing TPD program
and its implementation as well as transfer of training activities in the classroom. The study
also tried to identify factors supporting and inhibiting the transfer of leamning into the
classroom.

This study was undertaken with the methodological groundwork for looking into the
effectiveness of Teacher Professional Development (TPD) training, with a focus on
the application of the training in the classroom as well as on the factors supporting and
inhibiting the transfer of training. Being qualitative in nature, it has utilized the information
collected directly from the field using methods like discussion, interviews, observation, and
field notes. Study tools were developed after the discussion with expert team of NCED
and field plan was also prepared in consultation with the NCED officials. The study was
conducted in four districts- Morang, Sindhupalchouk, Kathmandu and Dadeldhura. Three
[This article is prepared by Prof. Dr. Prem Narayan Aryal for NCED based on the study entitled

"Teacher professional development programme : skills transformation isse” who was the team leader
of this research conducted by National Centre for Inclusive Education (NICE) Nepal.]
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training centers of Kathmandu, Biratnagar and Dadeldhura were observed based on the
objectives of the study.

The data were collected from the Ddistrict Education Offices (DEOs), Resource Persons
(RPs), Training Centres and schools. For the data collection task, semi-structured interviews
were used for the DEOs and RPs. In the school-level study, questionnaire, observation and
Focus Group Discussion (FGDs) were employed by which data were obtained in the form
of questionnaire transcripts and field-notes.

Purposive sampling technique was applied in order to select respondents for the study.
While selecting the sample of the study, a careful consideration was given to the variations
in geographical location of the schools, economic and educational status of the community,
and levels of schooling (primary, secondary and higher secondary. Key respondents of the
study were DEOs (4), RPs (8, two from each district), head teachers (14, one from each
school), and teachers (56, four from each school). Sample schools and respondents were
selected in consultation with DEO personnel available in the districts.

Four different groups of researchers were given responsibilities to undertake the fieldwork
in four different districts — Kathmandu, Sindhupalanchok, Morang and Dadeldhura, in order
to collect information for the study purpose. Study tools of the study were semi-structured
interview for district level informants i.e. DEOs and RPs and questionnaire for school level
informants i.e. teachers and head teachers; a separate FGD guideline for students, separate
observation forms to record what has been observed in a class during teaching as well as in
the training centers during training sessions. Three development regions — Eastern, Central
and Mid-Western Development regions — were covered by this study which also includes
both urban and rural areas of the selected districts. This variation was done to make the
study more 'information rich' (Patton, 2002). One district, each from the three development
regions is selected at the discretion of the researchers in addition to Kathmandu district
from the Central development Region.

Ethical consideration had been taken as a serious matter to make the study more authentic
and reliable . The ethical concern of “research subjects have the right to know that they are
being researched, the right to be informed about the nature of the research and the right to
withdraw at any time” had been taken seriously in the study(Ryen, 2004, p. 231).

Training management

There is a provision of training management committee at the district level. Training
management committees were found functional at the district level. It makes important
decisions about the allocation of the TPD quotas as per the number of teachers in training
centers. The major decisions that the committee make are concerned with the Head
teachers' orientation at the Hub, need collection, verification and clustering of teachers'
demand, model development, technical supporting, supervising. The decision-making at
the committee-level is based on the principle of collaboration, coordination and teamwork.

As found from this study, RPs were found to have effectively engaged in the training
process and they were able to undertake the responsibilities such as recommending roster
trainers, collecting demands from the teachers and scrutinising and prioritising them for the
training package. They had also fulfilled the responsibilities of developing training package
and the TPD in the schools.



Training environment at the training centre

The training centres are located at an appropriate place, accessible to the teachers from
differentcomers of the district. The training centre is equipped withbasic facilities, including
spacious training hall, furniture, overhead projector, teaching/leaming materials such as
charts, graphs, card boards and other stationary materials. The participants generally were
found to sit around a table and participate in discussion led by the trainer. Some training
centres also have hostel facilities for the participants. The Educational Training Centres
(ETC) had more resource materials than the Resource Centres. Some ETCs were found to
have library facilities, with basic books and reference materials relevant to school teaching.
Provision was made to have a roster of the trainers. Trainers were selected on the basis of
their experience, training and exposure to the training. The study showed that RPs and FPs
were found to have overloaded. As aresult, they were facing difficulty to manage time for
continuous and effective follow up and monitoring of the trainings

Planning and delivery of TPD training
he TPD training 1s delivered in different phases. The TPD phases go through a cycle of
eed collection, clustering, filtering and verification of the needs, prioritizing the needs,
esigning of the course based on the prioritised needs, implementing/delivering the training
nd providing effective feedback to the teachers. Design are delivery of the training is

" described in the following headings:

Collection of teachers' demand: Collection of teachers' demand is the first step of TPD
cycle which decides the type of course to be developed and the types of wainings to be
delivered. Teachers have to suggest their demand based on their needs required for quality
education. Head teachers collect, categorize and submit the demands to Resource Person.
There is a process of the verification of the needs based on the demands of the teachers.

A two day orientation training is provided to the HT's at the hub (resource center) which is
found to be helpful for understanding the requirement and process of demand collection
from the teachers. This training provides the basis for the head teachers to create an
environment at the school to solicit training needs from the individual teacher. The study
depicted That the needs of the teachers, according to the HT, vary from schools to school.

The study also found that Teachers generally demand generic problems of teaching such
as use of materials in teaching, child-friendly teaching, use of technology in teaching etc.
Some teachers have very small problems to address by the training, but they are reluctant
to ask for training in ‘trivial’ matters. The TPD trainings were found to have encouraged
teachers to explore needs for training and teachers are increasingly involved in finding out
their most-preferred needs that TPD training could fulfil. However, teachers claimed that
trainings were not properly based on the demand of the teachers. It is indicative that more
efforts have to be made to make the training demand based instead of supply based.

Development of training package: Package development is one of the important aspects
of TPD training. After the collection of demands from the teachers with the facilitation of
head teachers, head teach conducts meetings for the purpose of prioritizing the needs of the
training and forward to concerned RPs. After verification of the needs and its prioritization,
the training package is developed. Then the training package is sent to the district TPD
coordination committee which approves the package finally to deliver the training. It is
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notable, according to RPs, that the training package is almost unable to incorporate all
the needs as recommended by the respective schools to the training center. Only 34 % of
the total teachers were found to agree that they got the training as per their demands and
needs. Remaining 66% teachers opined that whatever they explored the needs as a demand
from their classroom teaching and experiences, the training package were less succeeded
to address those needs. It is clear from the study that teachers are interested to demand their
training needs, however, the problem exists to address their demands in the package. It also
shows that either teachers are not technically sound to identify their needs and translate
their needs into demand or process of verification of needs is not effective to incorporate
their needs in the training package.

Delivery of the workshop (first phase of the training): The first phase of the training is of 5
days where demand based package is delivered in a faci-to-face mode. It is also known as
workshop module. According to the RPs, the workshop is very important for the teachers
for development of overall skills based on their demands made in schools. The DEO
opined that the training center convert its effectiveness into package implementation in the
participation of school teachers who are the sole target of the programs. As reported by the
trainer, the workshop at the first phase provides the participants with sharing, interacting
and approaching their problems among participants as per the demands made in schools. It
also promotes collaborative learning environment in the centre.

A majority of roaster trainers were involved in the delivery of the TPD trainings with
the aim of bringing desirable changes in teachers’ traditional delivery of their lessons. In
some cases, problems were observed because of the more qualified trainees in comparison
to competent and trained trainers. Such situation returns into reluctance in trainees to be
regular and attentive.

Moreover, TPD raining, which is organized at any time of the academic year, is therefore
increasing the burden of head teachers in managing the schools as well as reducing the
teaching hours at the school because of the TPD training organizing at the school hours. It
is indicative that TPD training should be organized during winter and summer vacation in
the schools.

As reported by the teachers, workshop phase has some weaknesses. They question the
capability of the roster trainers. Roster trainers were reported to be less effective as they
were little known to the use of technology to make the training effective. As a shadow side
of the training, RPs revealed, workshop has become a platform for some teachers to talk
their personal matter with the friends, rather than getting involved in the delivery activities.

Project work (second phase of the training): The second phase is the practical and practicing
phase of the TPD training. After attending the five days workshop the teachers go to their
school to do project works for a month which is counted as three day training. Within
one month of field visit to their own schools, they prepare the project work and try to
implement the learning skills learnt in the workshop phase. This, in fact, according the RPs,
has not only promoted the skills of developing projects and working with their colleagues
at schools but also made them engage in consulting the textbooks, materials and mental
exercises for the development of project works. As DEOs viewed regarding the project
reports, teachers had been receiving positive information from the training centers, sharing




with the other teacher and developing collaborative culture . But the RPs liked to comment
on the development of the project reports was somewhat poor and not well prepared as per
the knowledge gained from the five days workshop. As claimed by the teachers, inadequate
time for the project work had resulted into poor performance in project preparation skills.
It was found increasing the administrative burden of both RPs and head teachers.

It was also reported that teachers were less responsive and they had poor attachment and
ownership with the programs. Similarly, the roster trainers and RP, including Cluster
Focal Officer (CFO)s are equally responsible for not allocating proper time to support and
facilitate the teachers at worksite in order to support project work and transfer of learing.
Monitoring is another issue for not preparing project as per the objective of training.
Teachers further claimed that they got little or no support during their project phase. On the
otherhand, teachers at schools become less sensitive with their own roster trainers as if s’/he
was his/colleague also equally reduces the quality of project doing at schools.

Counselling (the third phase of the training): Trainee teachers are provided counselling
by trainers and RPs. The counselling phase of the training consists of two days. According
to RPs, in counselling phase, roster trainers and RP visit the school in order to provide the
feedback for improving the teacher's performance. With this visit, the counsellors manage
time to provide the counselling on the issues where the teacher experience dithiculty while
transferring their learned knowledge to the classroom practices as per the developed project.

Formany teachers, counselling was found to be agoodlearningavenue to update and improve
their teaching performance. Majority of the respondents opined that the counselling phase
had become a theoretical phase only. Dialogue with the head teachers and teachers depicted
the fact that counselling as a systemic process of TPD is not properly implemented. It is
due to the fact that counsellors are not properly trained and capable of assisting teachers in
their project work problems. Similarly, teachers were also found reluctant regarding their
improvement in project work that resulted into not having good sense of ownership of the
training,

To sum up, one of the significant achievements of TPD training is that it has developed
a culture of leaming and sharing in the schools. Teachers discuss their ideas with fellow
teachers, share problems and at times do some collaborative projects as a part of their TPD
training.

Transfer of training

The main focus of this study was to identify supporting or promoting factors that may
help the teachers transfer their training knowledge and skills in their classrooms. It has
been a general claim thatthere is minimal transfer of training in the classroom. Transfer of
training depends upon different promoting factors like quality training, supportive trainers,
professional support to teachers, and positive attitude of the teachers. Many teachers were
found to be enthusiastic to implement knowledge and skills received from the training.
For teachers facilitating factors for transfer of training are small class size, classroom
management, resource facilities, motivation on work, need based training and cooperative
school environment. As suggested by head teachers, enabling factors for transformation
of training are administrative support, motivation on work, qualification on the part of the

teachers. Skills not adequately transferred in the classroom were found to be the skills of |
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managing diversity in the classroom, planning and preparation for lessons, using instruction
materialsadequately based on the nature of the lesson, appropriate techniques of questioning
in the classroom, making parents' involvement in their children's leaming, practical and
project works, child friendly classroom management for better learning environment, use
of appropriate motivational techniques in the classroom, regular checking of students' class
work and homework and giving feedback.

Future directions
Based on the study, impression of the researchers, observation of stakeholders, the following
suggestions have been made as future directions.

1.

Roster selection criteria have tobe improved in order to select qualified roster trainers.
While selecting the rosters, consideration should be made specific merit-based criteria,
giving more emphasis on academic qualification, research and publication, knowledge
and skills in ICTs and others.

Since head teachers commented the timing of the training as inappropriate, TPD
training be conducted during the summer or winter vacation or during the time of
examination.

Since monitoring and supervision of the training was reported not to be effective, in-
built monitoring mechanism should be developed and RPs, School Supervisor (SS),
and roster trainers should be involved in monitoring and follow-up of the training.

The existing facilities and resources at the training centre should be upgraded with
sufficient computer-assisted materials, including hardware, software and Internet
facilities. Since ETCs are more equipped with computer, library and training facilities
than RCs, emphasis should be given to provide training in ETCs than in RCs.
Existing RCs and LRCs were not found in a better position with respect to adequacy
of instruction materials than ETCs. It is thus suggested that existing facilities and
resources at the training centre should be upgraded with sufficient computer-assisted
materials, including hardware, software and Internet facilities.

Roster trainers should be provided intensive ICT training so that delivery of the training
can be improved and quality of teaching can be enhanced thereafter.

Since the present study on skills transformation issues of TPD training has been
conducted in a small scale, there is a need to conduct an intensive study with a focus
on effectiveness of TPD training with respect to transformation of training skills into
the classroom.
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Abstract

How can we build competitive economies by means of meaningful and relevant
education and training ? Education and training are important means of human capital
Jormation for economic growth. They are equally important means of inculcating
social values. Our values and beliefs about education and training often inhibit us from
realistic interpretation of needs and investments. It is now time for economic reform
through human capital revolution, education revolution and skills revolution. All our
efforts must gear towards increased equitable access and relevance of education and
training for youths and adults leading to economically gainful employment or self-
employment. Socio-economic analyses of populations require special attention not only
to formal education but also to factors such as the role of parenting and on-the-job
training. Skills matter, and training-job relevance matters more than ever before. Most
training interventions fail primarily due to what employers expect from the workers and
what they are trained for. These aspects are simply ignored by conventional education
as traditional measures of human capital formation. Thus, meaningful education and
relevant skills are the pressing needs in Nepal, in South Asia and elsewhere.

The context

In the context of Nepal, the number of youths entering into the labour market is increasing
every year. It is currently 400000/year. Population has reached 26.5 million. Working
age population (aged 15-59) has increased from 54% in 2001 to 57% in 2011. Number
of fulltime workers (40hrs/week) has decreased from 52.9% in 1996 to 46.2% in 2011.
Around 53.8% workers are currently under employed and greater number is in the age
group of 20-to 24 years. Increasing number of youths is migrating abroad for work. Among
the migrant workers- 72% migrate as unskilled, 26% as semiskilled and only 2% as skilled
workers. Remittance has been occupying 22% share of GDP and it has been a source of
cash income for more than 50% households in the country but saving from it is only 8%. It
is very low rate of saving as compared to 41% in Pakistan and 44.5% in Srilanka. Nepal’s
economically active population is expected to reach 17 million by 2022 (by applying
growth rate of 1.35% as indicated by the National Population Census, 2011).

To provide employable skills to the unemployed youths of 15 to 24 years of age (who
represent 34.7% of the labour force entering into the job market each year), there is a need
of training 2.7 lakh persons per year. With the labour force participation rate of 83.4%
and taking the proportion of underemployed population as 53.8%, the country needs
to train over 7.7 lakh persons in total per year. The current capacity for skills training,
including Technical School Leaving Certificate (TSLC) programs, is 88,124 persons per
year. Additionally, over 28000 youths migrate for higher education abroad (2009/10 data)
every year.
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Labour market: current and future needs, gaps and government policies

Nepal is between two big neighbours- India and China. In both the neighbouring countries,
economic growth rate and industrial development are booming. Nepal is still in transition
to stable political and socio-economic growth. Topography is adverse, population is very
diverse in terms of geography, economic activities and livelihood. Tremendous progress
has been achieved in ‘education for all’ and GER at all levels of schools and universities.
Girls’ enrolment at schools and colleges has gone up rapidly. However, school-drop outs
and failures are also prominent, more so in the case of girls.

Tourism, mountaineering, hotel management and other service sectors including banking
services have tremendous scope for expansion and growth, but the economy still relies
mainly in agriculture and animal husbandry. Informal sector, mainly the construction and
tourism, occupy major employment market. Employment market in the government sector
is further shrinking.

Informal sector labour market demands basic and middle level skilled technical and
managerial human resources. Most of the small scale businesses and industries are
indigenous and family owned. Traditional arts and crafts and handicraft industries are
doing good but they do not expect much from the formal education or training system.

Nursing, engineering, medical and management graduates are finding better opportunities
whereas humanities, education, liberal arts and other social science graduates have little or
no scope for employment both in the formal and informal sectors. However, the number
of higher education institutions in such non-technical areas is too high as compared to the
institutions that offer technical courses and programmes. This contradicts with the demand
and supply of needed human resources.

Few girls enroll in engineering subjects whereas very few male students appear in the
entrance tests of nursing and beautician courses for example. This trend continues.

High performing students, leave the country for higher education and eventually for better
employment. They go abroad in a large number every year. More than 350000 youths enter
into labour market every year. These unskilled youth go to middle east, Malaysia, Korea
and Japan for employment. Currently more than 3000000 youths are working abroad, most
of them as unskilled workers.

The currently projected economic growth rate is 4.5%. Industrial and economic growth in
the manufacturing sector industries 1s unsatisfactory and it is more than satisfactory in the
service sectors. For Nepal- agro based small scale industries, tourism, hotel management,
mountaineering, trekking, herbs and herbal products, banking and insurance have greater
scope for employment and/or self-employment, for now and for the next 5 to 10 years
and beyond. These are also the government priorities but are increasing at a very slow
speed compared to the population growth of 2.5% per year. Government policy has also
emphasized hydropower industries and employment in the industrial sectors but the
shortage of power is laready a chronic problem for industrial and economic activities and
for direct foreign investment. Government is doing all it possibly could to bring in foreign
investment to create more employment opportunities in the country. Unstable political
environment is the bottleneck for the desired growth of economy and employment.




Prospects and challenges

Skills revolution in education and training sector has been emerging as a solution to address
the lack of employment after graduation from the universities and colleges. Technical
Vocational Education and Training (TVET) has now been a center of attraction for the
private investors and cooperatives, too. There are over 350 private TVET providers in the
country. TVET graduates have higher rates of employment (80%) and many of them have
also turned up as self employed entrepreneurs. Government policy has prioritized this type
of employable skills training provision and the public institutions are also introducing TVET
as annex programs which have been receiving significant support from the government.

Most university programs are producing large number of graduates for an unknown or
non-existing employment market. Programs and courses are supply driven which do not
match with the demands of the existing as well as emerging employment markets, both in
the government and non-government sectors. Trends indicate that the informal and private
sector will play a crucial role in the country’s economic growth in the years ahead and the
universities will have to match their programmes and courses to the employment market so
that redundancy will be reduced.

Universities are producing what employers are not asking for. This mismatch between
market requirements and nature of university programmes must be reduced or eliminated
for graduates to be employed. Outdated courses and programmes, stagnant situation of
universities and non-responsiveness to the existing and emerging job markets in country
and abroad are often found that many graduates find themselves no-where after graduation.
Supply driven education must change into demand driven and employment oriented. Users
and employers must be consulted and involved at all levels of the programmes- analysis,
design, development, delivery and evaluation. In isolation, universities cannot achieve
anything anymore and the increasing number of graduates produced every year need to
stop suffering from being unfit for employment or self-employment.

Some universities have laready started to be proactive and carefully look for employable
programmes and courses. Others have started involving stakeholders in the programs so
that graduates become employable after the completion. This trend is likely to increase,
also for ‘survival of the fittest’.

Conclusion

Why do we need skills revolution in education and training? Formal education is an
important factor in human capital formation. However, skills-based training and vocational
education play a rather concrete role in human capital formation. Economic and social
backgrounds are critical determinants, too. Being born to well-off parents generally raises
an individual’s levels of human capital where middleclass parents seek graduate status of
their children. Role of the welfare state is to minimize the gaps between rich and the poor by
increasing the extent of investment in the training and education of the poor, disadvantaged
and the marginalized segments of population. We, as providers of training and education,
must struggle to create opportunities and space for the job aspiring youths. ‘Learning to
learn’ and ‘workplace intelligence’ are eminent needs of workers in knowledge economy or
know how economy. In the ever changing world of work, our decisions need to be guided
by more than just the aim of boosting growth. Education and human capital are rather
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complex issues. Skills interventions should sufficiently include post-programme support
strategies to link education and training outputs to employment and/or self-employment
as the outcome and impact of knowledge and skills in education and training provisions of
all types. Employable education and training interventions have emerged as an engine of
economic growth. To improve the quality and relevance of skills revolution in education
and training interventions, sharing events and learning from good practices could help us
all in our policies and practices in the years ahead.
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Reflective Practice for Professional Development

Dr. Shiv Ram Pandey
Abstract
This article presents reflective practice for the professional development of teachers.
It is an. indispensable vehicle for the professional development of English teachers.
Reflection, therefore, is the ability to convert the abstract into the practical and
the idea into action. Thinking back and moving ahead with action is reflection. It
leads to invention. It is a mulling process.

Introduction

Reflective Practice is the capacity to reflect on action so as to engage in a process of
continuous learning, and is one of the defining characteristics of professional practice. It
involves paying critical attention to the practical values and theories which inform everyday
actions, by examining practice reflectively and reflexively. This leads to developmental
insight.

Purpose

The prime purpose of this study is to explore the efficacy of reflective practice for the
professional development of teachers.

Research Question

Why is reflective practice significant to the professional development of teachers?’ To

answer this question, I applied reflective practice for the professional development of
English language teachers. Here,  have analyzed and interpreted the data of the five English
teachers through themes.

Reflective Theory

Regarding thereflective theory, | would like to present Schon’s and Kolb’sreflective theories.
Donald Schon introduces concepts such as ‘reflection on action’ and ‘reflection in-action’
where professionals meet the challenges of their work with a kind of improvisation learned
in practice. Reflective Practice has now been widely accepted and used as developmental
practices for organizations, networks, and individuals.

Schon (1983) himself introduced some years later the concept of Reflection-in-action and
Reflection-on-action. Reflection-in-action can be described as the ability of a practitioner
to ‘think on their feet’, otherwise known as ‘felt-knowing’. It revolves around the idea that
within any given moment, when faced with a professional issue, a practitioner usually
connects with their feelings, emotions and prior experiences to attend to the situation
directly. Reflection-on-action on the other hand is the idea that after the experience a
practitioner analyses their reaction to the situation and explores the reasons around, and the
consequences of , their actions. This i1s usually conducted though a documented reflection
of the situation.

Kolb (1984) was highly influenced by the research conducted by Dewey and Piaget in
the 1970s. Kolb’s reflective model highlights the concept of experimental learning and is
centered around the transformation of information into knowledge. This takes place after
the situation has occurred and entails a practitioner reflecting on the experience, gaining a
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general understanding of the concepts encountered during the experience and then testing
these general understandings on a new situation. In this way the knowledge that is gained
from a situation is continuously applied and reapplied building on a practitioner’s prior
experiences and knowledge.

Concrete experience

Observation and reflections

Abstract Coceptualization

Active Experimentation (Kolb, 1984)

Reflection

To my understanding, reflection is an important human activity in which people recapture
their experience, think ab . it, mull it over and evaluate it. It is this working with
experience that is impor*  n learning. It can be seen and has been recognized in many
teaching and learning scenarios, and the emergence in more recent years of blogging has
been seen as another form of reflection on experience in a technological age. The concept
of Reflective Practice centers around the idea of life-long learning where a practitioner
analyses experiences in order to learn from them. Reflective Practice is used to promote
independent professionals who are continuously engaged in the reflection of situations they
encounter in their professional worlds.

Reflective practice seeks to offer adynamic, reliable, and viable means by which the teacher
can develop his or her professionalism, because it is teacher-initiated and teacher-directed:
it involves teachers observing themselves, collecting data about their own classrooms and
their roles within them, and using the data as a basis for self-evaluation and change and
their professional growth (Richards & Lockhart, 1994).

Therefore, reflective practice is a ruminating and meditative process that cultivates ideas
with the help of experiences, expertise and insights of the learners. When ideas are shared,
presented and communicated everyone can learn special things from them.

Method

My ontology in this study is that there are multiple realities pertaining to reflective
practice from the perspective of teachers. The epistemology of this study is that
knowledge regarding reflective practice is subjective. The research methodology
I have chosen is qualitative. The site and sample I have selected purposively are
Kathmandu district and English teachers from the higher secondary schools from
the same district respectively. During the study, I have not disclosed the participant’s
real name following the research ethics. Through interview, I have generated the




data. I asked open ended questions to explore what reflective practice is, what it
does and how it contributes for the professional development of teachers. I have
analyzed the data and deduced meaning inductively.

Analysis and Interpretation of refiective practice
I have analyzed and interpreted the data in the following themes. These themes are
grounded on informant’s information.

Makes Teaching Interesting and Lively
Teachers agree that reflective practice helps teachers to make their teaching interesting and
lively. In the same line teacher B says:

I believe that where there is reflection there is perfection. It really makes teaching and
learning process lively and interesting. Better learning is possible through reflection. |
did learn the techniques that can be used in the teaching, which will make it interesting
and effective.

It makes me remember as to how to be a good teacher, a good way to teach and control
class. Why? Because as a teacher, we sometimes forget that our students are not of the
same levels in a classroom. The reflections given would serve as a guideline in future
presentations or in carrying out activities in the classroom. Through reflective practices
even the shy teachers and Students get tremendous advantages to reflect the subject matter.

Minimizes the Weakness and Maximizes the Strengths

In reflective practice, the language teacher can correct his or her weakness and strengthen the
quality of teaching and learning process. It is through reflection English language teachers
can perform better. It gives a chance to the teachers to realize their own weaknesses. Then,
they can correct their shortcomings for their improvement (Pandey, 2012).

Most of the teachers agree that it is through reflective practice that a language teacher can
minimize the weaknesses and maximize the strengths. Strengthening the strength should be
the motto of a language teacher. In the same vein, Teacher A says:

Reflective practices help English language teachers to find out their strengths and
weaknesses of their teaching. They help them to improve their language teaching
accordingly. They help them to plan successfully for the future. They help teachers to
become much more critical, creative and analytic in language teaching and they help
them to develop a good vision in language teaching.
I think that reflective practice helps English language teachers to plan better for the subject
matter to be taught. Actually, planning provides ideas to foster the teaching and learning
process. Reflective practice heals the teaching and learning process. It assists both language
teachers and students to become confident in the process of teaching and learning process.

Improves Presentation and Creative Writing Skills
Reflective practice improves the presentation style of teachers. A good presentation leads
teaching towards success. In this case, Teacher C says:

Reflective practice develops professionalism. It makes the teachers both creative and
critical. It also hel ps them to be more attentive, meditative, communicative and effective
in the process of teaching and learning. It even makes the teacher realize his or her
weaknesses and strengths in teaching.
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The targeted goal is possible to achieve when there is productivity and creativity in the
teaching and learning process. Majority of the teachers say that creative people are really
effective and efficient in their dealings.

Develops Professionalism

Teacher professional development is a life-long and continuous process in which they are
expected to upgrade their knowledge, master new skills and change their practices since
advancement in their teaching career is finally for their students and education reform.

Obviously, only skillful and knowledgeable teachers can form a foundation of good schools
with high quality students. Therefore, enhancing teachers’ teaching career is considered the
most important and strategic investments of time, money and efforts that human resource
managers make in education (Holland, 2005).

A language teacher is both a mentor and facilitator. Through reflective practice a language
teacher can assess and evaluate his or her own teaching (Pandey, 2012). In this regard,
Teacher A says:

Reflective practice helps me to observe my own teaching and learning process while
performing roles as a teacher, mentor or student. I turn back to see my practices in
connection with classroom teaching and learning. I try to remember things I did, good
or bad, and then promise myselfto improve them in future actions. Reflection on my own
teaching relieves me from mental tension as I lay down my worries in texts or images.
I feel to be creative when | write something that I did, thought or planned to do. I not
only reflect upon past and present, I try to seek my future during reflections. That helps
me to see future and make a new vision for further career and professional development.
Reflective practice is important for my pro fessional development because in my opinion
it helps me to view my past, present and shows brighter future.

Pandey (2012) believes that where there is good competence, there is better performance.
All teachers agree that a competent English language teacher can teach confidently. In this
case, reflective practice enhances effectiveness in teaching and learning process.

Professional development refers to the progression in the teachers’ performance,
knowledge and skills throughout the professional life which has sometimes been termed
teacher development which focuses on the process of reflection, examination and change
to encourage the teachers to develop themselves professionally (Underhill, 1986, 1991).

A Problem Solver, a Good Communicator and a Decision Maker

I think that, the language teacher is a problem poser and a problem solver. This is possible
in reflective practice. [t also helps language teachers to become a good communicator and
a decision maker. Most of the teachers agree that the practice of speaking and delivery in
the groups certainly develops a language teacher into a good communicator and a decision
maker.

Reflective practice provides them with a useful opportunity to give expression to their
frustrations and self-doubts. Over time, there is evidence to suggest that reflective teachers
are not only able to identify problems and dilemmas that they face, but also ‘work through
own solutions to these dilemmas (Farrell, 1998, p.5).

Language teachers live on hope. They try to envision the better future with the sense of




ray of hope. As we know that practice is the best teacher which provides better power to
become a reflective teacher. Teacher D in this regard, says:

[ think it is significant to me as this practice gives me new hopes and helps me to
overcome my anxieties. When I review my past I find many right and wrong practices
and then I plan to keep the right practices in advanced form eliminating the wrong
practices. I reflect on my poor performance and decide to perform better next time. |
reflect upon my slow progress and decide to move ahead faster. This way I analyze my
past and present and then plan for future through reflective practice.

In this regard, Mezirow(1991) says that reflection is about the past, the present and the
future; it is about problem posing as well as problem solving and it is essential to building
and maintaining the capacity and passionate commitment of all professionals whose work
focuses upon the care and development of children, young people and adults. To engage
in reflection is to create opportunities for choices that relate to values as well as purposes,
practices, contexts and change.

Gives the Teachers the Sense of Satisfaction and Self-esteem

While doing interaction with the teachers they say that reflective practice gives satisfaction
to them. [ feel that when teachers are satisfied they are better motivated. Teacher E in this
case says:

Where there is motivation there is attention and meditation. n attention there is no
tension. When there is no tension there is better learning. Self-esteem increases along
with the matter of satis faction.

All teachers are aware of the fact that when a value is added on the part of teachers, their
position, personality and prestige in the society increase. When language teachers release
their problems before the colleagues and friends, they feel a sense of satisfaction in that
case. When they get solution of a problem, they become satisfied. Then, they realize that
they have also power, value, sense of respect and self-esteem. Teachers are valued by other
people in the society. Their esteem grows when they establish a good personality and a
clear image before other people.

Makes Competent, Confident and Committed

All teachers agree that a competent teacher is confident in reflecting the subject matter of
a particular language. For this, she or he should be committed to undergo challenges in
teaching and leaming processes. In this connection, Teacher C says:

Reflective practice makes English language teachers really professional. Creativity,
anal ytic power and originality develop on the part of teachers and students. As soon
as the problem arises, he or she can easily manage it. It makes teachers competent,
confident and committed in the process of language teaching. It also develops the
interactive power of the teachers and students. It helps teachers in generating new
approaches, methods, techniques, ideas and philosophy.

Knowledge is power. The language teacher should be curious, serious and sensitive at the
time of teaching. Through questioning the talent of the learner magnifies. All agree that with
reflective practice, one can develop professionalism. Questioning and better performing
attitude develop in the process of teaching and leaming (Pandey, 2012).
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Generates New Approaches, Methods, Techniques, Ideas and Philosophy

[t is true that once we sit for interaction, we can gain diverse knowledge. It is knowledge
that helps us in bringing new ideas, techniques, methods, approaches and philosophy as
well. To further explain this, teacher D says:

Reflective practice is important both for students and teachers. It helps me to receive
feedback from the students. I can change the methodology to improve my weaknesses. It
helps me to achieve the teaching objectives. Students become interactive and teachers
become productive, selective, analytical, critical and creative.

Makes the Teachers Curious, Critical, and Truthful

Most of the teachers are of the opinion that they love questioning. This is the heart to move
ahead and to become a critical person in examining the thing. For this, a language teacher
needs to be curious to learn more. The wonderful thing is that language teacher reveals the
reality and becomes truthful in this process. To further elaborate this, Teacher B says:

Reflective practice helps teachers to get knowledge and skills. It makes them perfect in
teaching. It even facilitates the teaching and learning process. It increases the memory
power of teachers and students as well. It makes teachers imaginative, thoughitful,
creative, critical and truthful.

I believe this statement ‘ability is nothing without opportunity’. In that case, reflective
practice provides opportunity to diminish the blemishes. A reflective approach to teaching
involves changes in the way we usually perceive teaching and our role in the process of
teaching. Teachers who explore their own teaching through critical reflection develop
changes in attitudes and awareness which they believe can benefit their professional growth
as teachers, as well as improve the kind of support they provide their students. Reflective
practice helps language teacher to reveal the reality. As it is commonly said that to die is
better than to lie, in that case if a teacher speaks lies he or she is producing the liars.

Makes Teachers Accountable to Think and to Reflect
Once we start thinking, we bring novelty in the process of reflection. We become answerable
to solve problems that come across in the case of language teaching. Reflective practice
makes teachers accountable to correct their shortcomings. To prove this further, Teacher B
says:
Reflective practice makes us professional. I believe that no reflection means no any
chances of correction. It is the sign o faccountability. It makes teachers accountable to
think and to reflect.

Reflective teaching is an inquiry approach that emphasizes an ethic of caring, a constructivist
approach to teaching, and creative problem solving. An ethic of caring respects the
wonderful range of multiple talents and capacities of all individuals regardless of cultural,
intellectual, or gender differences.

In this regard a constructivist approach seeks to connect theory to practice and views the
student as thinker, creator, and constructor. Integral to a constructivist theory of learning is
creative problem solving.

In this connection, Palmer (1998) says:




Teaching like any truly human activity, emerges from one’s inwardness. As I teach, I project
the condition of my soul onto my students, my subject, and our way of being together.
Teaching holds a mirror to the soul. If I am willing to look in the mirror and not run from
whatI see, I have a chance to gain self-knowledge and knowing myself'is as crucial to good
teaching as knowing my students and my subject. When I do not know myself, [ cannot
know who my students are. [ will see them through a glass darkly, in the shadows of my
unexamined life and when [ cannot see them clearly, I cannot teach them well. When I do
not know myself, I cannot know my subject not at the deepest levels of embodied personal
meaning (p.2).

It is true that until and unless [ know myself, it is very difficult to understand others. All
teachers agreed that they should assess their activities before assessing others’ performance.

Makes Teachers Mobile, up to Date, and a Good Linker

Reflective practices changes the thinking perspective of a language teacher. He or she has
to aware of day to day current happenings. She or he has power to link up the situation and
manage problem. To further explain this, Teacher D says:

Reflective practice helps the teachers to search the new way out to solve the problem.
The quality of innovativeness on the part of teachers never gets killed with reflective
practice. It makes teachers mobile, up to date, and a good linker and a communicator.

All teachers agree that it is through reflective practice the language teachers can bring
tremendous change in teaching and learning. For this, they have to update their knowledge.

Develops Sharing Culture and Addresses the Emotion and Motion

Most of the teachers agree that reflective teachers are quite popular in the crowd of people.
The philosophy of daring, caring and sharing is equally crucial to manage the situation of
emotion and motion in reflective practice. In this line teacher C says:

Reflective teachers are truthful. When they reveal the reality through sharing culture
they develop their capacity to taste thedelight andjoy of learning. It captures the motion
and emotion of the teachers.

All teachers are aware of the fact that the joy that comes after sharing is always tremendous,
enabling and encouraging too. The job of teaching can be compared with the principle of
emotion and motion. If language teachers are able to merge emotion and motion in their
teaching and leaming process, they can succeed in their professionalism.

Evokes Talents
At this juncture, teacher A says:

Reflective practice makes teachers curious, serious and sensitive to evoke the inner
talents. When a language teacher evokes emotion with motion, then he or she artistically
presents the language materials easily with comfort.

All teachers say that the individual talent is unearthed while doing the reflective practice. It
contributes a lot for the professional development of teachers. In this case, Teacher E says:

Reflective practice helps to become confident language teachers. Problems are solved
after sharing. The position and identity are established in the group. It evokes inner
talents.
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All teachers agreed that confidence comes through competence and better performance.
Actually, reflective practice helps language teachers to cultivate and evoke their talents
and capability. In the process of planning, thinking, meditating and questioning, language
teachers are indulged to evoke their inner capacity.

Conclusion

Reflection, therefore, is the ability to convert the abstract into the practical and
the idea into action. Thinking back and moving ahead with action is reflection. It
leads to invention. It is a mulling process. It generates new ideas to learn better.
It 1s also a heutagogical practice of directing one’s learning and practice. Even
inaction may happen in it. Reflective practice has become a key driving force and an
increasingly influential referent in the professional development of teachers. It seeks to
offer a dynamic, reliable, vivacious, invigorating, veritable and viable means by which the
teacher can develop his or her professionalism because it is teacher initiated and teacher
directed. Reflective practice and professional development should go together if a teacher
wants to be an effectively delivering one.
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Early Grade Reading in Nepal: Challenges,
Opportunities and the way forward

Dr. Vishnu Karki
Abstract :
This paper is an excer ptdrawnfromthe National Early Grade Reading Program (NEGRP)
document prepared by Ministry of Education with the technical support received from
USAID. Forthis excerpt, a verbal consent was obtained from MOE (Planning Division)
to use the NEGRP document as an exclusive source. This paper was also shared in one
of the consultation sessions jointly organized by MOE and Room to Read but it has not
been published before. T he purpose is simply to disseminate the concept and intent of
NEGRPto wider stakeholder's community.
Background
During the five years of School Sectore Reform Program (SSRP) implementation, a series of
initiatives were planned to bring comprehensive reform in school education in the country.
Improving quality of education is the central to the SSRP in its development objectives.
Some of the strategies taken to ensure quality education include defining and meeting
the Minimum Enabling Conditions (MECs) in all public schools. MEC mostly explains
physical infrastructure and leaming environment in schools. While MECs are necessary
preconditions to enable students learning, but these conditions itself do not trigger the
learning. Therefore, the SRP has prioritized, along with the MECs, learning activities in
early grades.

The SSRP has achieved an integrated and holistic approach to education by introducing
Sector Wide Approach, there remain a few important milestones to be achieved in its quality
drive. A recentreview of the SSRP has raised concern over the quality of education, and
in particular whether students are learning to read well-enough in the early grades of basic
education. Some of the studies have clearly stated that learning level in early grade students
in public schools in Nepal is lowest in the region.

The Global Monitoring Report (2012) for Education for All (EFA) estimates about 250
million children of primary school age are not in school, have dropped out by grade 4,
or are in school and not learning basic skills like literacy and numeracy — that is almost
40% of the total primary school-aged children globally. The Brookings Institution’s Africa
Leaming Barometer estimates that only half of Africa’s nearly 128 million primary school-
aged children will both attend school and leamn basic skills.

A recently published position paper of Save the Children — “Ending the Hidden Exclusion
(2013)” strongly states that, “When a child is out of school it is an obvious injustice and
exclusion, but a million more in-school children suffer because they are not given the
opportunity to learn. There are 130 million children in school who are not learning even the
basics — a shocking figure masked by the focus in recent decades on getting more children
into classrooms.”

The mid-term review (MTR) and the Joint Annual Review (JAR) Aide Memoire (AM) have
categorically prioritized the need to strive for accelerated progress in student’s learning
achievement. Amidst all of these shocking realities, recommendations and recognitions,
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there’s a serious need to focus on students reading competency in early grades.

Significance of early grade reading program has been widely discussed and also
implemented in many countries struggling with low level of student achievement in public
schools. However, the program has also experienced unique challenges that are specific
to the country. In the same token, Nepal’s unique geography, social and cultural diversity
presents challenges in and around areas of its diverse learning needs, cultural differences,
peculiar economic base, and poor learning environment in school and at home.

Current paper therefore highlights on challenges in Nepali schools to implement early
grade reading programs. Moreover, the paper also brings reflections on opportunities that
can be utilized to pave the way for implementing early grade reading program effectively.

Challenges

Poor educational infrastructure in schools with almost no libraries and with limited or no
books to promote reading among students is a general characteristic of public schools in
the country. More importantty, most teachers are not trained to teach reading skills and the
instructional design including the curricula has not adequately focused on reading skills.
Consequently, reading has been a low priority in the classrooms.

Some of the obvious challenges in promoting reading in schools can be broadly discussed
under the following sub-titles:

Instructional time and subject teaching: The allocated instructional time for Nepali
language subject is 8 periods a week. A total of 34 periods is taught per week in early
grades (1-3). Altogether six different subjects'are taught — Nepali(8), Science (5), Math
(6), English (5), Creative arts (3), Computer (4) Social Studies (3) in early grades (1-3).
Introduction of different subjects in early grades has created competing demands from
other curricular subjects, especially English and Mathematics, than Nepali. More critical
is instructional practices in schools that treat Nepali language as one of the six subjects.
Thus the importance of reading and language development and in improving learning
achievement in primary grades is buried over the load of subject teaching.

Language diversity and medium of instruction: The Census report enlists over 123
different mother tongue in Nepal. Students once enroll in schools are required to follow the
instructional medium used in the school. Across the country, Nepali or English is commonly
used as Medium of Instruction (Mol) from grade one. In schools where children in majority
are non-Nepali speaking, teachers use local language to explain the meaning. However,
even in schools that have chose Mother Tongue (MT), the Mol is essentially Nepali or
English. MT is often limited as subject teaching.

Recent trend in schools is such that the focus is shifting from MT or Nepali to English.
Community schools where it is said that they have English as medium of instruction, they
use Nepali or MT to explain it to the student. There’s a conflict of interest among parent,
school and the existing policy. The policy says, Mol in mother tongue in early grades;
parents’ interest is in English, teacher use Nepali or MT to explain. This situation has

1 Schools can choose different optional subject and can also adjust weightage
to specific subject, therefore the list of subjects and its weightage given in this
text from school to school.




result because of serious lack of understanding and skills to use language as medium of
instruction.

Inadequate and inappropriate materials: It would not be imprudent to say many
community schools lack a proper library. Some forms of library exist but only in secondary
schools. Primary schools usually do not have a library except in few schools supported by
external agencies. The concept of supplementary reading materials, extracurricular reading,
and fun-books are a distant reality in many cases. Teaching and leaming in community
schools is thus exclusively focused on textbook contents. In this curricular objectives are
translated into textbooks, for which teachers are trained to teach the textbook contents,
and even the examinations are focused heavily on assessing content knowledge. Thus, the
teacher, students and even the parents never felt the need to use materials beyond textbooks.
This is common across the country in almost all community schools.

Since students come from different social and economic background, their level of cognition
is naturally different. Introduction of a single textbook in each subject for students is
therefore inadequate as well as inappropriate as it does not address the needs of graded
content/materials according to level of cognition of the student.

Weak monitoring and instructional support: Lack of school supervision and instructional
support to teaching and learning process has long been raised in different research
documents including MTR of the SSRP. While the RPs and SS are already overburdened in
many different fuinctions, lack of clarity in their roles and functions has buried the primary
concepts and objectives of school supervision and the provision of Resource Center (RC)
and Resource Person (RP).

The quality and capacity of school supervisors and resource persons is another aspect that
has not been thoroughly assessed as there is no systematic and long term investment in
capacity building of SS and RPs.

Teacher Preparation: The training packages including different modules developed
under the Teacher Professional Development (TPD) focused more on meeting curricular
objectives and requirements for a student to graduate in their final examination. Since the
curricula didn’t specifically include reading skills (language skills) as curricular objectives,
teacher’s are never trained to teach reading or for that matter in language teaching. Thus,
there’s a serious lack of key competency — language teaching — in current stock of teachers.

Neglected early grades: The whole system including school community, parents and
even students look for SLC results as the indicator of success. This tendency has unfairly
hyped SLC and thus both the resources and attention is skewed towards higher grades.
Best classrooms and best teachers are assigned to teach in higher grades. Least conducive
environments is thus common in lower grades. Even helper and ECD facilitators can be
frequently seen managing classes in schools in early grades. As a result, the foundational
skills and basic competencies among students in public schools are mostly lacking.

Minimum learning conditions: A commonly observed phenomena in community schools
is that they do not have the basic priotized minimum enabling conditons (PMECs) learning
conditions. Availability of adequate and trained teachers is the most crucial one. Especially,
in the Terai regions crowded classrooms are very common, which leaves teaching and
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learning in schools just as ritual. Apart from physical environment, access to reading
materials and extracurricular resources is almost nothing,

Opportunities

Although many challenges are there to address for an effective implementation of Early
Grade Reading Program, there are also a few areas that serves as the opportunity to build
on it. For example:

Expansion of Early Childhood Education and Development (ECED) and Continuous
Assessment System (CAS) programs in schools has created some positive environment
to foster reading and leaning achievement among students. Besides, extensive network of
national and international non-government institutions have already tested reading focused
programs at some level. These organizations, including a few UN agencies, have heavily
supported in developed a strong foundation for early childhood programs in the country.
This experience and expertise is well recognized and can be cost-effectively up-scaled to
cover early grades of primary level.

The Ministry of Education (MOE) has recently draft a two year extension of the SSRP to
match it with the EFA/MDG timeline. The two year extension of the SSRP has focused on
a limited priority activities that should pave the way for a broader and concrete intervention
in education beyond 2015. In this respect, the EGRP is a most viable intervention as it has
gained considerable momentum in Nepal as well as globally.

The NEGRP prepared by Thematic Working Group (TWG) and the Technical Assistance
(Education Sector Advisor) has convinced both the MOE and the Development Partners
(DPs) that improving early grade reading should indeed be the next movement for education
sector in Nepal. Early grade reading program has been included as one of the priority
programs of the SSRP. The MOE/DOE has already acquired a separate budget line for early
grade reading program.

EFA and MDG goals focused in achieving access, equity, and quality in education. Many
developing countries have made significant progress in areas of access to education.
However, when it comes to quality and learning, many countries are still very much behind.
Improving reading level among students therefore has been globally recognized as priority
areas in education for now and beyond 2015.

Practice of early grade reading focused program in other countries with similar condition
in Nepal has proved successful in improving learning level among students. A variety of
tools, strategies, and expertise are available which makes implementation of early grade
reading program less expensive, feasible and also provides options to choose to meet
country specific needs.

The Way Forward

Language. The very first consideration in a reading focused programs is about choosing
most effective language to build reading skills. As discussed above, multi-language, multi-
level and multi-cultural environment in schools present a major challenge to implement as
early grade reading program in Nepal. Therefore, an early grades reading strategy needs
to explore the best (or the next best, if the best is not feasible) option from the childs
perspective; from an educational perspective of learning (NEGRP, 2013).




There’s a need to critically assess emerging trends in the delivery of education, especially
in the use of language as subject vs. medium of instruction. In most cases, language is
taught as a subject and the medium of instruction is either Nepali or English. In practice,
even in schools with predominant language, instruction is given using Nepali as second
language. There are some universally recognized principles for use of languages in primary
education that are based on extensive research and understanding of language learning
processes (NEGRP, 2013):

a. Itis most appropriate to teach literacy to a child in her first language; a language the
child understands well and speaks fluently.

b. A language that is unfamiliar to children should not be used as a medium of instruction
till they acquire basic proficiency in it.

c. Literacy skills learnt in one language are easily transferable to another language at
an appropriate time.

d.  One or two years of pre-primary education can help greatly in supporting oral
language development of the child's MT and introduction of oral second language to
hel p prepare the child for learning to read from grade 1.

e. A focusonreading (as a subject) in early grades willgive the child a head-start for the
rest of the curriculum in later grades.

With all these deliberations and also in view of the constitutional provisions, there’s a need
to promote MT in early grades. In practice, even in schools with a predominant language
have followed a bi-lingual instruction where contents in textbooks are explained using
both MT and Nepali. Although the choice of language and medium of instruction has been
delegated to school management, it would be effective to promote using MT as a subject
and using MT and Nepali as medium of instruction in early grades.

Curricula and instructional design: Current curriculum is heavily loaded with content
knowledge. It has introduced six subjects that include Nepali, English, Math, Science
and other two subjects in early grades (1-3). Subjects like English, Math and Science are
usually considered most difficult subjects and therefore they draw more resources (teacher
and students’ time) than Nepali.

Curricular focus on subject specific content has buried knowledge of foundational skills
such as reading, writing and comprehension. Therefore, there’s a need to revisit curricular
focus highlighting on foundational skills. Subject specific knowledge can be introduced
at later grades, for example, from grade four onwards. The objective of early grades
should be clearly delineated as reading, writing and comprehension with increased level
of competencies in higher grades. For this purpose, an integrated curriculum for grades
1-3 should be introduced by maximizing reading focus in early grade and eliminating
subject specific knowledge as separate teaching and learning requirement. Pre-knowledge
of subject specific contents can be included in different reading materials.

Current design does not support any specific hours for teaching reading skills in the
classroom. Altogether, 34 period and six subjects are too heavy for early grade students.
Instead of different subjects, more play and activity based instructional design needs to be
developed and enforced in early grades.
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More focus is needed in peer to peer interaction, participatory classroom, group work,
observation, making reflections on observed events, and so forth.

Assessment and supervision: Regular assessment is crucial to monitoring students’
progress. Significant improvement is necessary in current practices of CAS. Similarly,
there’s a need to strengthening the capacity of school teachers in student assessment.

Role of school supervisors and resource persons in classroom supervision and instructional
support is minimal and almost ineffective. Improving reading skills in early grade students
requires regular supervision and support in classroom. Thus; the roles and capacity of
school supervisors and resource persons has to be reviewed restructured so that regular
support can be made available to needy schools.

Teacher development: Current teachers are almost un-trained in teaching reading skills in
early grades. Since reading is required in all grades and as there’s no provision of language
teacher, training on reading skills is a must to all teachers in primary schools. A whole
(primary) school teacher training modality appears to be the best approach to teacher
training and development.

Materials development and support: Lack of materials in schools have been strongly
felt in almost all community schools. Reading materials in TM and other language is at its
critical stage in many schools. Most of the materials available in the market and schools are
not properly graded as a result students at different levels of cognitions are forced to read
the same materials. Thus, there’s effectively no learning as the materials are inappropriate.
A huge area of investment is, therefore, development of materials — both curricular as well
as extracurricular reading materials.

Parental support: Role of parents is very much crucial in developing foundational skills
especially in listening and reading skills. Since parents in rural communities are either
illiterate or are not fully aware about early reading skills, there’s a need to include parent
education programs to foster reading at home.

Our system has never realized parents, either literate or illiterate, can also be good resource
persons to support reading skills in the classroom. Even an illiterate parent can be used as
a story teller in the classroom who can tell stories commonly heard in the community. This
can help improve students listening and comprehension skills. Moreover, children also
feel more comfortable with their parents in the classroom. Thus, there's need to close the
distance between parents and schools by making best use of parents' time in the classroom.
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English Teaching in Nepal : Content, Context and
Culture-Based Thought

Chandra Prasad Luitel
Deputy Director (NCED)

Abstract

Nepal has been teaching English from grade one. Teaching English as a foreign language
has become inevitable due to the various purposes; academic, political, and commercial.
Being nobody's mother tongue, it's a foreign language in Nepal. Though language is
culture, there are three terms, content, context and culture vitally inseparable in relation
to teaching language. The paradigm shift of language teaching, especially in ELT, from
grammar-based instruction (GBI) to content-based instruction (CBI) is the existing
need and practice. Widening individuals' mind-set into the diversified field in base of
language element toward science, social studies, education and psychology enlightens
them both in language and content. The content, context and culture need to include so
as to motivate learners.

1. Introduction

English has been taught in Nepal as a foreign language(FL).Nepal is the out circle country
of speaking English. Singapore, India and Hong Kong fall in the same zone. Similarly,
USA, UK, Canada, Australia lie in the inner circle , and Japan ,Taiwan, Korea are in the
extending circle (Lee ,ND ).Lee mentioned these circles as the followings:

a) Inner circle: In this, there are the following models:

Acculturation model in second language acquisition (SLA)
Intercultural communication model

b) Outer circle: Under this, there are the following phenomenon:
World English Paradigm

Pedagogy of cultural alternative

C) Expanding circle: In this, there are the following phenomenon
Teaching English as international language

8. Reflective approach of cultural learning

NSOk =

In the global context, English language (ELT) has been a paradigm shift. In past there
was only grammar-based language instruction(GBI). Teachers of ELT used to teach the
sentences "l eat a mango."” and change the sentence as " A mango is eaten by me." The plural
of a pen is pens. And to be a sentence there should be at least two constituents like SV as
in the sentence water boils. Here the only focus is on the grammatical items rather than the
content and culture.

Nepalese students need to learn English to speak and academic purposes. In many countries
students are to learn English to speak and to learn other school subjects like math, science,
through the medium of English .(Baker &Westrup,2003)

Language is a means of expression. For the purpose of understanding subject-based
information, the students need to learn native like skills and meanings of cross-subjects
like sociology, science, education, law and psychology. If a student is perfect in speaking
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and grammatical rules memorization, s’he may be unable to understand actual meaning
of 'affirmative action', 'rule of law', 'gender'. In Nepalese context, CBI has been applied
in the higher education of ELT. It promotes thinking skills. In Europe it is referred to as
content and language integrated learning (CLIL) (Curtain,1995). Curtain says that content
based instruction emphasizes a connection to real life and real world skills. In content
based classes students have more opportunities to use the content knowledge and expertise
they bring to class. They activate their prior knowledge which leads to increase learning
of language and content knowledge. Similarly, Bymes (2000) has suggested that content-
based instruction provides for cognitive engagement tasks that are intrinsically interesting
and cognitively engaging will lead to more and better opportunities for second language
acquisition.

2. School Level ELT Curricula and CBI

The general objective of out of five are concerned with enthusiasm, creativity and positive
attitude are as follows (CDC,2064 BS):

1. To help them develop enthusiasm for reading so that they will be responsive and
knowledgeable readers.

2. To help them develop their potentialities in writing so that they can be creative writing.

3. To develop positive attitude towards learning English and build up confidence in using
English.

4. The ELT curriculum of secondary level (CDC, 2064) has mentioned seven objectives

out of which the following objectives have a clear indication of CBI approach. They

are as follows:

Develop competence in understanding a variety of reading texts.

Develop an ability to use simple reference materials.

Read appreciate and enjoy literary texts.

Develop an awareness of contemporary social values and norms relevant to Nepal.

O NN

The above objectives even though they do not mention of CBI of ELT, have indications of
the need to apply it so as to make language interesting and wide in use.

Language is culture. Culture depends on the social values and norms .The way of rote
memorization is about teaching English rather than teach it. Daque (2009) in the presentation
talks that there is need of active involvement of the learners in learning process. Teachers
need to combine content and context by using authentic materials.

Rule memorization is a mechanical phenomenon. It is generalization as well. It does
not stamp structure in the mind of leamers. The native-like culture cannot exactly be
interpreted into another culture. However, it can be contextualized in the learners' life like
situation .Byram (1990s) has an integrated for cultural learning in ELT.




Figure 1

Language Language
Learning Awarness
Comparative
focus
Culturc
Awarmess

Source: (Byram, 1990)
The above figure shows that culture and language teaching are closely related. Language
teaching focuses on language skills and the language skills tie up in societal culture.

3. Teaching

Teaching is both art and science. It is an art because teachers must have varieties of arts;
art of speaking, art of reading, art writing which attract and motivate students in one hand
and the teaching follows step by step process on the other hand. Most of the classes are
elite focused. The best performers obtains higher score and the teaching leaming focuses
on those only (Luitel,2009). For the purpose of imparting knowledge, skill, and attitude
toward the learners, Avsarala (2000) has presented the following.

Figure 2
Teaching Process
Teacher | |
Well prepared (CABS) Sensitized and receptive
No communication Clear accurate, brief specific

barrier

Source (Avasarala,2000)
As mentioned in the above figure of teacher needs well preparation, clear and specific
message sensitized and receptive of learners.

If teaching follows learning cycle, it will be effective. The content can be blended in the
. learning cycle. Thus, learing will be effective and contextualized. The following figure
has been given by Avsarala ( 2000) gives a glimpse on it.
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Figure NO.3:Learning Cycle

Cognitive Psychomotor Affective
Domain Domain Domain
Being
Attitude Practice
Teaching

English, in Nepal is taught for communication. The students need to involve in classroom
practice. As mentioned above figure ,if teaching could hit on the attitude and make it
positive by the teaching , the students move up to being ,doing and practice. It makes
them habitual in the subject cing a professional activity, in ELT teachers need to facilitate
students in being learnin¢  (le in speaking English.

Pica (2001) has mentioned the following say on the content-based L2 curricula.

"The versatility of academic content-based L2 curricula in shaping individual approach
to classroom instruction provides further support to the perception that it is an optimal
approach to classroom L2 learning. Academic content-based L2 curricula are fundamental
to many popular approaches to classroom instruction, including those that are implemented
in immersion, sheltered, adjunct, theme -based ,and language for specific purpose(LSP)
classes ar courses( Pica.2001,p.146)."

As mentioned above citation, content, context and culture can be attached in the teaching
process. The content from social studies, sociology ,science and education may change
attitude of the learners since learners find that learming language is meaningful in other
fields as well. '

When teaching begins in classroom, on ELT professional should know that what topic s/he
is going to teach. S/he should keep in the mind that what learning outcomes need to be
assured in the learners at the end of the teaching learning transaction. How can s/he bring
variety in the classroom? What values do the learners comprise ? What content, basically,
do they need in other subjects (cross-subject relations) ? If curriculum designers and
teachers prepare and present ELT material in these regards, the ELT is practical. Teachers
need to plan well. It is said that plan is half done. In making plan the following components
are obligatory in it.ELT requires the following phases of teaching

(a) Motivation (b) Presentation (c) Practice (d) Production
In the motivation teachers can arouse students' attention toward the topic. Presentation is
teacher's transaction. The transaction should hitstudents' attitude and content simultaneously.
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In the comparison of business it is the businessman's advertisement, that can attract all the
clients in his/her shop and on the materials s/he advertized. Similarly, the practice is the
real transaction of teachers in which each and every take it wear it and fit it in his/her life
that will be adopted. Teachers should sell all the learners at a time. In the production phase,
teacher's role is to stimulate and students can to produce pieces of language depending on
the established structure. The stamped structure can comprise relevant contents of that the
learners can define and/or include the terms in ELT situation.

4. Conclusion
Teachers are change agents of classroom practice. They are to read students from different
angles; ability, interest, societal need and education standard. The learning process and
teaching process should match so as to tie up the teaching process with learning process.
The grammatical constituents need to deliver the societal values and beliefs so as make
ELT contextual.
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The Basic Pattern of Lecture Method in EFL Classes
in Nepal

Mahendra Thapa

Abstract

Lecture mode is the most common teaching mode at higher secondary and tertiary levels
because it can be used to deliver the same message to a large audience at once. This article
primarily examines the pattern of lecturing in EFL classes in Nepal based on a classroom
observation and author s own understanding and experience in the area for a decade in
Nepal. The piece concludes that Nepalese EFL teachers are using traditional lecture as
a teaching method in many respects which follow a common basic pattern. introducing,
explaining, summarizing and note-taking.
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Introduction

Many teachers depend on lecturing in Nepalese EFL settings. Though lecturing facilitates
communication with large class enroliments and disseminates a great deal of information
in a relatively short time, it is sharply criticized for placing students in a passive rather than
an active role and discouraging two-way communication or interactive methods such as
discussion, problem-solving. Lecture as a teaching method still remains the predominant
teaching approach in the context of large classes. Giving university lectures in front of 100
to 150 students has become common in Nepalese context. The majority of the large classes
are the classes of compulsory courses in English right from post secondary to master level.
They are certain to create troubles in terms of classroom management, content delivery and
fostering interaction in English language among students. However, large classes matter
differently in different courses. A large English classroom challenges English teachers
primarily in enhancing interaction in various modes if not properly managed. Similarly,
one of the reasons students whose native language is other than English appear to have
difficulty understanding and retaining lecture information in English is an inability or lack
of opportunity to engage in communicative interaction with the second/foreign language
teacher or lecturer (Pica, Young, & Doughty, 1987). Despite many drawbacks of lecturing,
it is still remained as a major teaching method of language learning and teaching in many
parts of the world.

Use of lecture mode in EFL classes

The lecture has its roots deep in history. It is reasonable to suppose that as soon as human
being developed language he or she began to pass on his knowledge to the young by telling;
this developed into preaching and became tied to the priestly role in early societies. In the
classic societies the lecture became formalized as the art of rhetoric and of oratory under
such greats as Aristotle and Cicero who gave us the idea that the perfect orator is the perfect
man. From that time on lecturing became an integral part of the scholastic process. With
the growth of universities from the thirteenth and fourteenth centuries the formal lecture
came into its own (Sutherland, 1976). Throughout much of history, it has been too easily




turned from a means of conveying, interpreting, and inspiring with the thinking, teachings
and the diffusion of knowledge via handwritten lecture notes was an essential element of
academic life.

A lecture mode is the most common teaching mode in higher education because it provides
human contact and it has a few advantages (Jordan, 1997). Lecture is a teaching method
where an instructor is the central focus of information transfer. Typically, an instructor will
stand before a class and present information for the students to learn. Sometimes, they will
write on a board or use an overhead projector to provide visuals for students. Students are
expected to take notes while listening to the lecture. Usually, very little exchange occurs
between the instructor and the students during a lecture (Kelly, 2012). Lectures are probably
the best teaching method in many circumstances and for many students; especially for
communicating conceptual knowledge, and where there is a significant knowledge gap
between lecturer and audience. Lectures are that they are essentially a form of spoken
communication which is delivered to an audience by an actually-present and visible person.
It can be said that the main advantage of this mode of teaching is administration because it
is cheap in terms of human resources; one lecture can deliver the same message to a large
audience. It is also easy to arrange as long as the educational institution has space available.
A lecture mode may be used with an English class if the focus is on delivering the content
such as in a literature or a linguistics class. However, it is not likely to be suitable if the
focus of the class is on communication where interaction to enhance language competence
is promoted (Darasawang and Srimavin, 2006). In addition, a lecture mode is difficult for
the teacher to provide feedback to the learners; s/he may be able to give feedback to the
whole group but not individually. If the lecture mode is to be offered in an English class
where communication is emphasized, it can be used when the teacher explains a certain
concept such as introducing new language, context, aids or content, objectives goals or
rationale, clarifying and dealing with students’ problems (Watson Todd, 1997).

Lecture method is considered to be the one of the oldest and overused teaching method. In
my experience, lectures are particularly appropriate to convey critical information, history,
background, theories, concepts, ideas, principles and laws. Many study shows that lecture
method is useful for large groups as it contains experience which inspires the students
and stimulates thinking to open discussions. Lecture method is often criticized for its
ineffectiveness in making students engaged in various activities and enhancing interaction.
Because the lecture method is largely a one-way technology, it is impossible to employ a
variety of sound pedagogical techniques. Most lecture courses are notoriously ineffective in
engaging students. The traditional format neither encourages active participation nor offers
students an opportunity to learn collaboratively from one another (Twigg, 1999, cited in
Jones, 2007). Nevertheless, some properties of the didactic lecture have evidently favoured
its preservation: it is quantitatively efficient and flexible, in that an audience of 5 to 500
or more students can be presented with the same material simultaneously; it affords the
lecturer substantial control over the content and delivery of the material; and according to
some research it is as effective as other teaching methods in sransmitting information (Bligh,
1998, cited in Jones, 2007). Jones (2007) perceives that the strength of the lecture lies in
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its immediacy and presence. Further he suggests that its future survival and evolution must
exploit this powerful asset to enhance student learning through engagement and interaction.

Though lectures are much criticized as a teaching method, majority of universities courses
rely on this method. Lecturing is mainly a one-way method of communication that does
not involve significant audience participation; nevertheless it has survived in academia as a
quick, cheap and efficient way of introducing large numbers of students to a particular field
of study. This researcher believes that lecturing can be made effective by enhancing with
discussions in two-way or more. Sullivan (1996) mentions that effective lecture involves
teacher-student interaction, two-way communication, teacher-student questions, shared
responsibility for active learning, small group problem solving activities, limited note
taking, variety of supporting media and so on.

Most teachers conventionally use lecture mode in EFL classroom especially when there
is a large class. In the literature on solutions to the problems of large classes is that the
suggestions are almost entirely presented simply as teaching tips. While the suggested
solutions may be very useful forteachers faced with large classes, there is an almost complete
lack of research into their effectiveness. They therefore remain tentative suggestions rather
than being proven techniques (Watson Todd, 2006). Future attempts need to explore the
effectiveness of strategies for large class teaching through practitioner research (Shamim,
2010). Therefore, more active teaching approaches may address some of the problems that
are being encountered in such classes. Despite under attack from diverse quarters, this is
very interesting that many teachers favour lecture mode in higher education. Even in the
context of Nepal, most school and university EFL teachers rely on lecture mode when there
are a large number of students though they find numerous hindrances of lecturing.

Reflection on lecturing

I have been working with a group of students of 100 to 150 every year at 12" grade on a
course ‘The Heritage of Words’ which is a selection of reading texts under eight different
headings. The selection is to assist students acquire sensitivity and involvement in the
act of reading, and look at both the abstract and tangible aspect of life with insight and
understanding. This is a compulsory course; I have to teach to this large group of students in
a hall where the students attend from different streams such as from commerce, humanities
and education. I usually start the lesson with some sort of background knowledge of the
theme. But it hasn’t always been interesting to them if I started the lesson talking directly
to this large group. However when [ wrote the same thing on board for 1 or 2 minutes,
the classroom pay attention and get ready for interaction. In most lesson I make list of
new vocabulary on board and make them copy at the beginning. Then I read the lesson
and interpret it in simpler expressions. [ don’t know how easier it is for them. They nod
their heads and seemed to be attentive to me when [ sometimes make translation in Nepali
language. I never found them paying attention on my lecture for more than five minutes. If1
notice they loose their attention to me, [ often interact with them, most probably relating the
text with their real life situation. They responded nothing in English except ‘yes’ or ‘no’.
But they freely express their views in Nepali language. Again [ start lecturing. I don’t use
group work except pair work with worksheets in some lessons. I asked questions-in whole




groups. At the end of the lesson I set the home task for them they are often the short and
long questions they have to submit next day. I do not forget to mention that they are very
important questions for final examination. When I finish giving lecture and there are a few
more minutes, | make them note down the summary or central idea of the poems, stories
and other reading text. [ know I have missed very important aspects of language teaching
that is interaction. There is not enough opportunity to interact for all students in English.
Therefore the way I deliver lecture with the help of note taking and whole group question
answer, is easier for me to handle the class.

One Classroom observation

Suresh has been teaching English at post secondary level for seventeen years in Nepal. He
is a M. A. in English literature and B. Ed. in English language education. He has attended
a number of training events organized by different institutions. Currently he is in his 17*
year of teaching English at post secondary level. He has been working with a large group
of students for a decade.

Suresh is in the stage of summarizing the essay ‘Look at the Tea Cup’ at 11the grade. He
greets the students and reminds them about the previous lecture in a minute. He writes
some comprehension type of questions on board and students starts murrnuring at the back.
Almost all students were writing. Then he starts explaining something about ‘mother’.
There is a long silence for five to ten minutes. He draws a diagram on ‘brain stortn map’
and students copies the diagram. Again he describes the map. He gives examples of
‘Mahabharat’ and some others related to the lesson. Students listen to him; some of them
are looking onto the pages of book. He continuously explains the over the topic. After 30
minutes he asked them whether they understand. A few students quickly respond that they
understood. Then he asks them to write down some questions and answers. He writes four
questions followed by their answers on board. He is using his notebook while writing. He
spends around 25-28 minutes in this note making. Students note them down in silence.
While writing he pronounces the sentence correctly with slow pace and spells the words
where necessary. As the time of the lesson is over and he states that he would deal remaining
questions the next day.

Impression on lesson
I found that Suresh immediately entered into the lesson at the beginning. He tried his

best to pronounce the words correctly at slow pace so that students can imitate. There |

was no interaction at all except some ‘yes/no’ type of responses. He used English only in
the classroom. No translation. Some students did not have books and teacher did not pay
individual attention. He used whiteboard properly but he rarely tumed to the students while
writing. Some students seemed to have been in trouble to note down, may be it’s because
of his handwriting and lowering whiteboard. He never made fun in the classroom. The
classroom setting seemed to be more formal and mechanical.

The lesson stages

Teachers Ending
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ecturing wit s ort ummarizing,
chatting, pair work, Note making,
whole group question |home assignment
and reminding for
exam
Xp aming wit t €
help of diagram, note
and examples
Duration 1 30 25-28 minute

Sumimarnizing and
note making

Teacher spends more time in describing, explaining and giving examples. It shows that
they rarely engage students for interaction. | attempt to analysize classroom procedures,
strengths and weaknesses of lecture mode.

Classroom procedures: Most of the English teachers generally follow following classroom
procedures.
® Preparing and planning lecture. (Preparation)

Generating an outline and delivering lecture (Presentation)

Choosing examples (Exemplifying)

Using gestures and making eye contact (Body language)

Whole group question answer (Whole group interaction)

Rewarding students’ response and answering (Giving short feedback)
Reviewing and repeating the important points (Summarizing)

Making students write down (Note making/taking)
Major strengths:




The lectures allow the teachers to determine precisely the aims, content, organization,
pace, and direction of delivering lecture.

It is economical and teachers stay in ‘comfort zone’.

Lecture method disseminates a great deal of information in a relatively short time.
Some students depend upon the swructure provided by highly teacher-centered methods.

Lecture method facilitates communication in courses with large class enrollments.
Students seem to feel relaxed in these lessons.

Major weaknesses:

Lecture method also places students in a passive rather than an active role which
hinders language learning.

It encourages one-way communication and does not enhance learner centred activities.
Lecturer are not aware of student problems and student understanding of content.

It does not allow interactive methods such as discussion, problem-solving sessions
Teacher need to to have or to learn effective writing, speaking and modeling skills.

Conclusion

There are many similarities in all lectures. Lecture mode is mostly used in large classes.
In Nepalese context many teacher rely on lecturing but lecture as a teaching method often
exclude the interaction and involvement of students in leaning English language in the
classroom. Theoretically, in the true lecture, little or no active student participation is
involved. In practice over the period of time of course we have much variation in how
closely this format is adheredto. There is a varying degree on use of the boards, other
teaching aids and question and answer sessions, but all of these variants involve the lecturer
asthe primary agent in the instruction. Thus the lecture is distinct from the other major
recognized methods of instruction.

EFL teacher can make his or her lecture effective by adding some activities suitable for
large classes in teaching English language, we can enhance teacher student interaction,
small group problem solving activities, limited note taking, and we may take media and
technology support. Teacher can provide worksheet so that students can be made more
engaged in their own in large classes. My observation and understanding accomplishes the
point that majority of teachers at post secondary and university level in Nepal use traditional
lecture as a teaching method. I do not see any significant changes on using lecture over the
period of time. A few teachers in urban setting make lecture interesting using audio-visual
materials, on the other parts of the counwry, particularly in under-resourcedsituation, teacher
wholly depend on their oratory skill. Introducing the topic, explaining (with examples),
summarizing and note taking seem to be the basic structure of lecture as a teaching method.
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Educational Wastage at Primary Education in Nepal
: Some Major Ways to address them

Prof. Dr. Bhupendra Hada

Abstract

The article entitled, “Problems of Educational Wastage at Primary Education System
in Nepal; Some Major Ways to address them “presents the meaning of educational
wastage of the education system. Promotion, repetition and dropout are the prominent
indicators of internal efficiency of the education system. Students’ high repetition and
high dropouts are the burden for any nation, rich or poor. They are the stumbling block
Jfor every nation. These are the great loss of investment of government in the field of
education. These loses are harmful for the educational system in the country.

The article presents the parents’influential role for creating children’s education. Parents
can motivate and encourage their children to go to school for their future career, because
they are one of the key aspects of progress of their children. Promotion, repetition and
dropout rates of primary education in 2011-012, are presented as the major indicators
of internal efficiency and contributing factors to wastage in education. Some major ways
are suggested to reduce the increasing repetition and dropout rates of students, because
they are the main barriers of any nation, rich or poor, Decreasing promotion rates of boy
and girl students are the burden for any developing country like ours. Hence , increase
of promotion rates of students is a concern for any developing country like Nepal.

Repetation and dropout, are the educational loss, educational discrepancies and
interruptionat primary education system.

The Context

In 1990, a world conference on “Education for All" was held at Jomtien city of Thailand,
which has been considered as a matter of human right in the changing context. In fact,
education 1s needed for the formation of civilized society. It is known that to- day's children
are tomorrow's pillars of nation. |t is parents’ accountability to make them capable, efficient
and skill oriented by providing appropriate education. After completing education, they
fulfill wills of nation in every field. But, in developing country like ours, parents do not send
their wards to school because of economic, social, family and environmental conditions.

More specifically, students' high repetition and dropouts are the burden for any nation
and both are stumbling block for every nation. These are the great loss of investment of
government in the field of education. These losses are harmful for the educational system
in the country, because they decrease internal efficiency of school system. Many children
are bound to repeat in the same grade or dropout, for many reasons such as poor economic
conditions, low family status, lack of geographical and transport facilities in the remote
area schools. Thus, it is more challenging issue in how to keep children engaged in study
up to primary level (Grade I- V).

It is collective responsibility of all to achieve satisfactory output/results from investment
made in education. Hence, one of the major challenging issues seen in the field of education
is educational wastage. Indeed, this problem is seen more at the primary level of education.
Educational suggests that consists of dropouts, repeaters (Poudel, 1997: 12—13). The
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implication of such wastage reflects the poor internal efficiency of a school.

Meaning of Wastage in Education

The investment of nation in education, if wasted without achievement of target, is called
the educational wastage. In this reference, failure in examination from time to time, grade
repetition and dropout are considered to be the wastage in education. They are the huge
educational wastage of nation, rich or poor.

Despite heavy investment in education, the outcome is not seen satisfactory as expected
by the nation. Nepalese students of three ecological regions i.e. Mountain Hill, Terai have
different backgrounds, different culture, religion, caste and circumstances. In this vein,
children are facing tremendous problems especially in rural and remote areas of developing
countries like Nepal.

In connection to this, different studies and reports have corroborated that to complete
primary level education, it takes 9- 12 years of schooling with the investment of Rs. 11510
for a student (1995/96). From this, we can conclude that the investment made by the
government in the primary education seems not fruitful, productive and useful (CERID,
1999: 79 - 89).

Research reports and studies have shown that a large section of people are adamant,
economically feeble and ignorant of value of education. In this perspective, parents hesitate
to send their children to school, because of their economic constraints; children are also
aupair (i.e. they are bound to work at others’ home for their livelihood) and they are in
miserable condition.

In such condition, due to economic and financial problems, parents use their children for
their additional income and for the care of their younger siblings at the time of their absence
atschool. Consequently, number of students will be decreased. In order to focus the attention
of students on their study, teachers should have to play pivotal and dynamic role. Hence,
teachers can motivate them toward their students and engage them to do homework at
home. In this scenario, teachers’ efficiency is a must to help reduce the educational wastage
in primary education, such as dropout, repetition and absenteeism. The Table ! and Figure
— 1 below show the promotion, repetition and dropout rates in 2011-012, which can also be
indicators of internal efficiency of primary level education system in Nepal.

They also show Grade wise flow rate of students from school year 2011 — 012 to 2012
— 013 for primary grades. Those flow rates present the evaluation of internal efficiencies
of the students as well as the overall effectiveness of the inputs provided. These figures
illuswrate that total students enrolled in the school year 2011-012 in Grade -1, 72..5 % were
promoted to Grade two — 19.9% repeated the same Grade in the current school year and 7.6
% dropped out from the school education system.

On the other hand, altogether 27..5 % of the total enrolled students in Grade One of last
school year could not continue in Grade Two. Although the promotion rate has improved
as compared to the previous school year, it still demonstrates a huge wastage of the inputs
provided. However, the promotion rates for upper grades (Grades 2 to 5) are better than
for Grade One. It is also indicated that the promotion rates for girls, as compared to that of
boys, are slightly better in all grades. This trend has been continued since the school year
2007. The average survival rate to Grade 5 is 84.1 with 85.0 for girls and 83.0 for boys.




This reveals higher than the previous school year (82.8), while the co-efficient of internal
efficiency is 76.6 percent (compared to 75.2 %) of the previous school year) of this 77.1
is for girls and 76.6 for boys. Likewise, the cohort graduation rate at primary level is 75.0
% (compared to 73.6 % of the previous school year )with 76.0 %) for girls and 74.5 % for
boys, which suggests that out of 100 new students enrolled in Grade One in the school year
2007-08, altogether 75. % of the students successfully completed the primary level in the
school year 2011- 012)

Table 1: Promotion, repetition and dropoutrates at primary level education in 2011-012.

In percentage
PRD Grade | |Grade 2 |Grade 3 |Grade 4|Grade S| Total of
Grades 1-5
Promotion 72.5 87.8 89.4 89.4 88.7 84.2
19.9 7.9 7.1 7.1 5.3 10.6
7.6 43 3.5 3.5 6.0 5.2
Total | Survival Rate to 84.1
Grades
Co efficient of internal - - - - - 76.6
Cohort Graduation 75.0
Rates
Promotion 71.9 87.6 89..2 89.3 88.5 83.9
20.0 7.8 7.2 7.2 5.3 10.6
8.1 4.6 3.6 3.5 6.2 5.5
Boys |Survival Rate to 83.0
Grades
Co efficient of internal - - - - - 76.6
Cohort Graduation 74.5
Rates
Promotion 73.1 88.1 89.6 89.4 88.9 84.5
19.7 7.9 7.0 7.1 5.2 10.5
7.2 4.0 3.4 3.5 5.9 5.0
Girls |Survival Rate to 85.0
Grades
Co efficient of internal - - - - - 77.1
Cohort Graduation 76..0
Rates

(Source: DOE, Flash 1 Report,2012- 013)
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Fig. 1:Promotion, Repetition and Dropout Rates at Primary Level
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In nutshell, the above Table —land Figure 1 reveals that girl’s promotion rates of Grade
1-5 are increasing higher than the boy’s promotion rate. On the other hand, girl’s repetition
rates and dropout rates are also slightly decreasing boy’s compared to that of repetition and
dropout rates. It indicates that boy students are behind the girl students in their promotion,
repetition and dropout rates.

Similarly, Table 1 and Figure — 1 show the survival rate to Grade 5 boys as being 83.0
% and 85.0% for girl students. It indicates the girl students are ahead of boy students in
survival rate.

Likewise, boys’coefficient of internal efficiency is 76.6 % and 77.1 % for girl students,
which shows boy students are behind the girl students.

The Cohort Graduation Rates of boy students in the year 2012-013 was 74.5% against
that of girl students which was 76,0% in the same year, indicates the boy students are also
behind the girl students in the question of Cohort Graduation Rates. This is an encouraging
trend of a developing country like ours.

Present Situation of Children in Nepal

School is regarded as a holy place, a symbol of social civilization.In this way, primary
school is the place where 6 —10 year old children get formal education. Primary school
going children come from different cultural and economic settings. They belong to different
castes/ethnicities and religious/language communities. In Nepal, children are facing several
problems related to topography and transport. For various reasons, including this, students
dropout and repeat the same grade. This is not an easy task to stop. Hence, teachers and
community people should make the parents aware to send their children to school. They
should have to provide different incentives and making environment students friendly come
to school. In the same way, most of the parents in remote areas do not send their wards
to school because they are unaware and unconscious about the value and significance of
education. They send their children to earn for the family. Their argument is that if the
child goes to school the family income level will slide down. Because of their poor family
economy, parents are in busy meeting their basic needs, such as food, shelter and clothing.




In this scenario, they are compelled to engage their children in household works, e.g. take
care of siblings and animal grazing (CERID, 1988).

Nepal is one of the poor countries. So, to meet both ends and means people are forced
to labor. Unless and until the problems of poverty, unemployment, illiteracy are solved,
educational loss will continue.

In addition, many children from poor families cannot afford to buy the basic materials
they need for school and are in no case convinced that education will be of use to them. A
most discouraging aspect of the whole situation is that a large proportion of those children
who manage to complete their primary schooling are not up to much in terms of learning
achievement at the end of five years (UNICEF, 1998).

The school hour is only at the day time. The grown-- up children, who are supposed to help
their parents may feel uneasy to go to school. In the months of June—July and November—
December, the students don’t seem to go to school (CERID, 1999). To solve this problem,
sponsoring of moming or evening classes will be better for their study. From this, wastage
in education can be reduced to minimum.

The illiteracy rate of Nepal is higher in the castes, such as Damai, Kami, Sarki, Limbu,
Magar, Gurung, Chepang, Praja , and Raute; they have their own native languages. So,
they feel difficulty to study standard Nepali language. And hence, many students are forced
to leave the school. If the medium of instruction is made into the native language for them,
educational loss can be reduced.

Parents’ Role in Children’s Education

Parents are one of the key aspects of the progress of their children. In this context, parents
are regarded as the children’s first and influential teachers, because children spend more
time at home than at school, and the parents wield a very strong influence over their learning.

Several studies support that the home is regarded as the child’s first school; it influences
as well as contributes greatly to a child in s/ her studies. Hence, it is very important that
congenial environment at home be created that can help a child to leam and can make
him/her inquisitive to explore the world’s leaming and knowledge. Likewise, a child can
make more progress and that also in the right direction, if s/he gets all possible assistance
in her/his study from home. Thus, there is a strong case for sensitizing the parents also
to the need for assuming their role in supporting children’s education at home (Malakar,
1989-90: 143 —144).

Similarly, Malakar (1989-90 : 142-143) further states that the teaching techniques, the
materials, the teaching time alloted to each pupil, and the parental level of awareness and
their active involvement in child’s teaching — learning at home are other equally important
factors. The supply or the facility of having access to a large number of reference books and
other instructional materials is yet another factor that exert a great deal of influence on the
child’s cognitive development and academic attainments. All these factors play their part in
motivating or de- motivating the child to learn.

Likewise, children are more likely to attend schools regularly while their parents provide
the kind of support that is needed to be regular in schools. They have to encourage and
motivate children to attend schools. Families, which are involved in their children’s
schooling, tend to support children with their homework (Hada, 2004:153).
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Lack of general awareness is also one of the strong factors in causing educational wastage
in education. Poverty, on one hand, and illiteracy on the other hand, make the parents hardly
aware of the importance of sending their children to school. Even, ifthe children are enrolled
in the school, because of the provision of free primary education and free distribution of
textbooks at least in the initial grades, the parents do not show any seriousness in having
their children to go to school on a regular basis. Hence, such attitudes of parents results in
school absenteeism, lack of punctuality, interruption in class attendance, and in most cases,
eventual dropout (CERID, 1988: 33). Thus, parents can play very sensitive role for the
future career of their children.

In connection to this, Mehta (1995:29) stressed the socio- economic system, which
generates and perpetuates poverty as the most inhibiting factor in the universalization of
education. It is futile to talk of parental and children’s apathy towards education in isolation
of certain important socio- economic variables, which really cause such an apathy. The
same is true of parental fears and security as well as for the need of children to start work
at on early period oflife. A study has found that children withdraw from school so that they
could do domestic and/or some other ‘gainful’ works. The apparent “causes” are therefore,
not the real causes of school dropout. These can be understood only in a proper conceptual
perspective. Hence, parents can play creative role to send their children to school.

For instance, Winters(1993) has viewed that positive neutral patterns in the children’s
education is one of the eight critical parenting skills. He further stated that every society
ought to educate and care of their own children so as to make them fit for the society.

In this vein, parents can help their children to do their homework, talk with them about
schoolwork and take part in class teaching or assisting responsibilities (Lyons, Robbins and
Smith, 1982, cited in Bista, 2003:146).

In this, regard, parental involvement in education seems to be more an important influence,
school environment and the influence of peers (Tripathi, 2010). The benefits of parental
involvement in children’s education have long been recognized. Parents play a crucial role
in influencing the aspirations and achievements of their children.

Several studies and research reports have shown that most of the parents of urban area are
better educated than the parents of rural areas of Nepal. Therefore, they play the role of
a teacher for their children. Monitoring, school tutoring, effective use of time to study at
home, creating positive environment, providing material facilities, participating in decision
making committees, discussing with the teachers the progress and problems of children
are the aspects that may be incorporated within level of parental involvement. Hence,
educational wastage can be redcued to minimum through parental involvement.

In this scenario, Panda (2001:21) argued that parental involvement refers to the interest
shown by parents in.the studies of their children at home exhibiting positive attitude toward
school and education, performing activities which are co-operating in promoting students’
achievement, academic, non - academic and exuding genuine willingness to participate in
the activities sponsored by school.

In this vein, students value their education, when they see the interest shown by their
parents. From the above information, it can be concluded that parents ‘influential role in
educating their children is a must as they can motivate and encourage doing homework and



changing perspectives of Nepal.

Factors Contributing to Wastage in Education

National studieshavepointed out many causes and factors, both internaland external related
to educational wastage in the country. Non —enrolment, absenteeism, repetition, dropout,
low achievement and insufficient utilization of resources for education are some of the key
factors contributing to the educational wastage in the country’s school education system.
For example, China’s definition of external factors include levels of socio — economic
development, cultural traditions and values, geographical conditions, family background
and socio-economic status etc. Similarly, the internal factors include the philosophy of
education, material conditions, pattern and distribution of schools, teaching force, teaching
materials and methods and so on.

The wastage in this study is also reduce to high repetition and high dropout, parents’
ignorance of value of education, unfavorable teaching learmning environment, teachers
failure to use the methods and techniques learnt in the training period.

Similarly, low enrolment, large majority of students lacking interest in learning and
parents’ poor attention toward their children’s study are the other noticeable causal factors
contributing to educational wastage in primary education system in Nepal.

Likewise, overwhelming majority (80 % and above) of children from poor families cannot
afford to buy the basic materials they need for school and are in no case convinced that
education will be of any use to them. A most discouraging aspect of the whole situation is
that a large proportion of those children who manage to complete their primary schooling
are not up to much in terms of learning achievement at the end of five years (UNICEF,
1998).

Political turbulence is elusive in Nepal. Differences and vested interests of the political
parties and the government have badly affected the well functioning of the education system
of Nepal. The primary schools have not remained untouched by political turbulence. Strikes,
Nepal close, valley close, black out, torch rallies and other various forms of disruptive
demonstrations have negated the efficiency of teaching learning situation of the primary
schools (Hada, 2008: 180).

Major Ways and future direction to Reduce Wastage in Education

Many problems affect the educational wastage in our country, Nepal. In this scenario,

poverty

and illiteracy are the major barriers/ enemy of educational wastage. Hence, Following are

the some major ways to reduce the educational wastage are outlined as following :

® Physical facilities affect the teaching— leaming situation in school. Primary schools are
government oriented; because of lack of physical facilities, teaching learning situation
will not be effective and meaningful. In order to reduce the wastage in education,
school should well manage the physical facilities for the amelioration of teaching
learning environment. In connection to this, local resources, such as no cost and low
cost materials are also to be mobilized for effectiveness of learning environment.

® [tisanabsurdityin thesociety,thatsons and daughters are looked fromdifferent angles.
Daughters are regarded as a tool that must be handed one to somebody in the future.
So, parents are not ready to pay a large amount to send their daughters to expensive
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schools. The daughters are sent to the kitchen and other household works, whereas the
sons are free. It is also one of the ma jor issues behind dropout and repetition.

Though it is said public primary schools are free of cost, the parents are compelled to
pay extra fees, such as admission fee, examination fee, library fee, maintenance fee etc.
The poor parents are unable to pay all the fees and eventually, the students’ dropout. It
has been a bumning issue facing public primary schools. Hence, the government should
adopt the policy strictly for the school. This will also enhance to reduce educational
wastage to minimum.

The incidence of students’ absence in class is high, because of geographic and transport
difficulties. On the other hand, due to flooded rivers and streams, small children cannot
go to school in the rainy season. The major problem of rural and remote areas of Nepal
is the lack of roads. Hence, Nepal government should pay serious attention in this
regard to reduce the educational wastage in primary education (Hada, 2010: 41).
Supervision is essential and indispensable to enhance effective and meaningful
teaching learning situation. But in the context of Nepal, supervisors do not seem to
supervise and give suggestions to the teachers. As a result, the effective and meaningful
teaching learning environment can’t be expected. And in turn, it increases educational
wastages. In order to reduce it, to increase the percentage of literacy and to standardize
the education, supervision is vital and indispensable Monitoring and supervision from
time to time from supe* sors give the good results to improve students’ teaching in
the school education 2m. Hence, supervisors play the dynamic and commendable
role to provide right .. .ections to make classroom teaching effective and meaningful
as well.

Teacher plays a significant and pivotal role in the education system. But in the remote
areas of Nepal, there is the scarcity of trained and qualified teachers. The efficient
teachers prefer to teach in the cities. If the educational standard does not go in perfect
harmony with developmental process of the world, the products of education will
be unable to face the complex situations (Uprety, 1997: 03). So, providing special
incer ves, the efficient teachers are to be motivated to the remote areas.

In the remote areas of Nepal, the books, other supporting documents and materials
don’t seem to reach on time. As a result, students lose interest in the study and may
leave the school. To overcome this problem, the government should be conscious on
time.

Parents can do many things at home to help their children do well in schools. They do
this through their daily conversation, household routines, attention to school matters,
and affectionate concern for their children’s progress.

Parents should frequently visit the school where their children study and contact
the head teacher or concerned teacher. This will help them keep on good track their
children’s condition.

The home environment should be healthy and clean, and if possible, a separate queit
comner should be provided for the children to study at home (Malakar, 1989: 150-151).
Distributing free textbooks, school dress and nutrition at interval will also encourage
and motivate the parents to send their children in school and definitely educational loss
can be reduced to minimum and enrolment of boy and girl students can be increased.

‘Provision of incentives, scholarships and other facilities such as for the poor, Dalit and




Janajati.students, hostel facilities for poor and bonafide and deserving students will
help their study.

Concluding Remarks

Home- school communication is a key to children’s academic success. There must be free
flow of information between school and parents with all the activities. In this context,
school must provide information on their children’s learning or behavior to all the parents.
When the problems arise in school or classroom, teachers should also involve parents in
solving these problems through discussions and interactions with the parents. For example,
some schools bring out bulletins or newsletter to inform parents about school activities.
These formal means of communication are conducive to motivate the parents to send their
children to school. From this educational wastage can be reduced to minimum.

It is known to all that Basic and Primary Education Project (BPEP) has conducted many
awareness programs in resource centers and districts. In addition, we can acivise School
Management Committee (SMC), operate students’ interaction programs, aid poor and
intelligent students, do punctual teaching, provide students’ report to the parents from time
to time and operate attractive public awareness programs regularly.

The behavior of teachers and parents to the students should be moulded and friendly.
Because of teachers’ polite behavior, the students are motivated and or prohibited to go to
school. If this situation is created continuously, it is certain that educational wastage can
be reduced.
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Use of Critical Thinking in production of
Educational Science

Rishi Ram Subedi
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Abstract

Role of educational systeminthe process of growth and persistent advancement of country
is accepted by everybody and education is regarded as a main base of advancement and
progress. The outcome of this growth is changing the educational system into learners’
organizations. The most observable and effective character in education is the thinking
element. Growth and abstract advancement in educations are the most important
characteristics of the present societies. This phenomenon, especially in recent decades,
has becomes an important and sensitive issue in developing countries. The thinking
and acquiring new information and the method of thinking and learning are the most
important characteristics of human being and from other pers pective, in new approaches;
the great attention has been paid to teaching and learning as well. For acquiring this
goal, paying attention to critical thinking is one of the fundamental phenomena and
dimensions. This article first surveyed the critical thinking in emphasis on the benefits
of thinking than presented a framework for its implementation in Nepalese educational
system.

Keywords: science production, education system, critical thinking, cultural advancement,
mental development.

Introduction

In those education systems that don't pay great attention to critical thinking, the ultimate
production is noncreative and narrow-minded students. These students may cause many
obstacles on the way of spiritual and material progress. Nepalese education system always
tries to accumulate the leamer's mind with data and information instead of creating
thoughtful individuals. This process is totally similar to a computer with the task of storing
information. Critical thinking is of the most effective methods in transferring thought. The
cultural advancement is the result of critical thinking. Let's not forget it’s only education
that causes human beings to leave narrow-mindedness behind and invariably to accept
deep understanding and free choices. The education, itself, enhances the ability of human
being for a higher understanding of the cases around. Those countries that understood the
importance of critical thinking with a complex planning have provided the basement for
its expansion, as they know, paying attention to the education of critical thinking will
guaranty the progress of their countries from the economic, political, social, and....matters.

Concept of Critical Thinking

One of the problems and barriers in training of critical thinking is the lack of a definition
that can be agreeable to public in this field. It has been defined critical thinking as an
ability torecognize and regulate the matters, employing deductive and inductive reasoning,
ability to extract the obtained information of different resources, supporting the individuals’
reasonable conclusion and ability to distinct between realities and beliefs (Glasman et al.,
1984). Others freely have limited critical thinking to a high level thought like "reinforcement
and continuity of cognitive activities for solving a complex problem” (Wisconsin center for
educational research news, 1985).
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Ennis believes that thought is critical only when a thinker exactly attempts to analyze
subjects and to follow valuable evidences, and finally to reach to an intellectual judgment
and good results. He considers the goal of critical thinking as educating human beings as
the creature that is far from personal spites and, in contrast, is subtle and explicit (Ennis,
1985).

Lipman, in his new pattern, surveyed high level thinking in mind. High level thinking is
thinking that has two characteristics: (1) Critical characteristic, (2) Creative characteristic.
Critical thinking in essence is cognitive and process into the basis of criteria. But creative
thinking is for values, and directs to meaning (Lipman, 1991). In the view of Johnson,
generalizability is the final aim of education, and this goal exists out of class and is obtained
via critical thinking and by social interaction (Johnson, 1995).

Review of Related Literature

Critical thinking is a necessary skill in promoting the students' thoughts. Critical thinking
is one of the new models in education system. This model pays special attention to
the development of individual and-social features of people so that mental power and
social responsibilities will be fostered among the learners. The final goal of education is
generalization which is achieved through critical thinking and social interactions, out of
classrooms (Johnson, 1995, p.38). This form of thinking helps a person to think deeply
about the issues and criticize education system through true comprehension of the current
issues. The leamners' discussion is based on thinking and the learners understand the subject
by thinking, and analyze the problems presented to them through asking suitable questions
(Girle, 1991).

Dewey believes that schools should be based on people cooperation and its result should be
training citizens (Haynes, 2002). In critical thinking strategy, the creation of thoughts, their
expression and putting them to practice are emphasized as fundamental characteristics of
judgment. Critical thinking is important in both individual and social aspects.

The societies which believe in democracy as a social philosophy which determines the
behavior of their people provide an opportunity for selection and logical decision making
for them. The systems which also believe in educational democracy respect the decision
making power of people for their citizenship life. Critical thinking is the way and model
of people’s looking at the importance and use of thought in their life (Duchscher, 1999).
Overloading students' minds with materials and handwritten texts is not so important today,
but rather the learning process and the leamners' activities during the training period are
fundamental in educational democracy.

The main purpose of education is to produce thoughtful people and the final result of
education must be the contemplative mind. Critical thinking is a controllable and purposeful
judgment which pays logical attention to proofs, fields, concepts, methods and criteria
(Harkreder, 2000). The final product of the education system which does not pay attention
to this issue is a non- creative person, and it is considered to be a serious problem in the
material and spiritual development of the country.

Advantages of Critical Thinking

Critical thinking has many advantages and can be helpful in individual growing in different
field that will be investigated as following: ‘

1. Critical thinking and moral development

With of that critical is the of a better, and
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wider cognition, one can easily jump to this conclusion that critical thinking frees human
from blindly following moral rules, and guides us to such a position that comes nearer
to Kant's opinion based on criterion selection and moral rules with freedom and with the
intention of respect to it. Unfortunately, many individuals submit to moral problems, only
with the aim of reaching the profits or escaping from negative charges of moral matters

abandonment, whereas such actions are without moral values. By accepting this view, clear

critical thinking necessite for moral development is more obvious than ever; meanwhile
by teaching it, individuals learn to respect to other ideas, take action to criticism, analyze
and evaluate their opinions and even their owns. Even take a look at all things under the
protection of criticism, don't admit any things without full investigating and assessment.
In this view, if an individual reaches moral rules and goes to it, that action will consist of
better moral value.

2. Critical thinking and social development

Criticism and review of others ideas, are the generator of many positive cultures like: respect
to others' ideas, existence of difference taste and thinking and not receiving reflections
absolutely and ....When graduated from high school, the students should be able to do
some homework as the society expects legally. The society even expects them to behave
intellectually and morally, and to follow valuable goals for themselves. These results can
be trained through critical thinking training and should be the basis of curriculum planning.
Peak of critical thinking is reaching the self-evaluation, andrealcritical thinker is the person
who not only does review other ideas successfully and views in the best way, but also can
embark to criticism, review and construction of his ideas and beliefs in a proper way. It's
obvious that reaching this level of critical thinking requires passage of lower stages based
on criticism of other actions and opinions and this is not easily obtained except under
the protection of social interactions. Interactions, either positive or negative, can provide
a background for individuals' social developments; because when individuals follow all-
channel criticism and review of others actions and thought those matters are making a
generator of all-channel development, especially, their social development. It causes them
to learn something and promote their social personalities. Furthermore, when individuals
review other opinions and thoughts, they should transfer this criticism to them because this
action causes the individuals to promote their social development.

3. Ceritical thinking and cognitive develo pment

Lipman is one of those philosophers that emphasizes on education's cognitive aspect.
He divides the cognitive criteria to four groups: exploratory, reasoning, information
organization, and translation, and he believes the judgment and the reasoning power grows
in individuals by the use of these criteria in different conditions (Lipman, 1988).

It is clear that taking the risk is an inevitable part of our daily life, and this matter requires
that the individual evaluates probability of happening future events. Because of non-
cognitive development as a result of not using the critical thinking, problems, losses and
most unpleasant charges occur in individual life whereas, with training the critical thinking,
we will observe reason of improvement and so destroying at least a part of negative charges
arising for incorrect decision. Indeed, with exploitation of critical thinking formulas and
techniques, pupils learns to promote reasoning power, and calculating power and amount
of probability of a matter, that is arising of individuals' cognitive development. In other
words, with exploitation of critical thinking, individual increase his perceptive and analytic
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power little by little. To become a criticism thinker, a comprehension of logical norms and
merit in development and debates analysis should be obtained. Plans of critical thinking
conform to this interpretation, emphasize on forming creditable deductive arguments and
cognition of wrong reasons and not using them.
4. Critical thinking and science development
Education systems that comprehend the requirement of critical thinking creation are settler
to this problem that science growth and development is possible besides attention to critical
thinking in science centers. Science development works when individuals review problems
with the attention to the mental power and besides this examination can obtain new thoughts
of those. In addition to the critical thinking, pupils consider the matters with more accuracy
and this order prepares a background of science development: and this matter provides
" more accuracy background for individuals that are thinkers and clear-sighted, because they
understand this point that their thoughts are to be criticized. Thus, one of critical thinking
opinions is the science development and this matter obtains a background for science
center's improvement and dynamism and at last leads to science production.
5. Critical thinking and mental development
One of the countries retardation factors is inattention to critical culture creation in society.
In retarded societies no attention is paid to the creation of critical thinking in pupils, and
also individuals resist against the other opinions and don’t tolerate them. Paying attention
to the critical thinking makes a background generator for the society mental relaxation and
individuals’ development against other opinions so that, individuals with respect to other
individuals, review their opinions and survey them with tolerance.

Education and Critical Thinking

The use of critical thinking in education began when critical thinking became a synonym
of logic. Dewey mentions judgment and hesitation as the nature and the essence of critical
thinking, and knows it willing to active, permanent and subtle survey of opinion and
knowledge.” Critical thinking is the thinking skill, and is the learning tool that trains the
pupils with logic and reason art, and increases their readiness for encountering out of class
positions.

Experts of education and curriculum planning recommend training, manner of reinforcement
and science attitudes instead of science realities' transfer, and pay attention to process
instead of science realities reproduction. They believe that students should pay attention to
the manner of obtaining science realities in place of obtaining science realities (Matthews,
1994).

In an enriched educational environment, an individual should investigate freely and
thoughtfully without force. He should unify his/her acquired subjects and walk for
elevation. Unfortunately, most of the schools not only forget such mission, but also walk in
the opposite direction (Macdonald &Wolfson, 1973). If the student is active in the learning
process, and feels he/she needs learning and perceives the relation with the other matters
his understanding becomes permissible and consequently he/she acquires materials deeper.
Dewey knows concentration on occasions and position the only direct way for learning
and teaching methods improvement. He names problematic situation the factor that causes
thought that is conditions that encounter pupils with doubt and vagueness, because till
human beings don't encounter doubt, their thought won't be persuaded to stimulation.
Thoughts test with beliefs evaluation and in other words with a critical look to problems




lead to a deeper perception and understanding of matter, and whatever is leamed by pupils
by the help of experiment and assessment, increase possibility of better leamning and better
transmission of learning.

Critical theory emphasizes on human's freedom and autonomy to social development,
historical stages and human's changes. According to critical theory, freedom situations
can't be searched only in individual's education, but it depends on social conditions that
areacquired via political fighting together. According to this definition, explanatory means
questioning about authority and sovereignty of the society that hasn't any intellectual reason
and explanation and doesn't persist to freedom and maturity as the basic aims of human's
development.

Nepalese education system's emphasis on knowledge transmission and learning is limited
to memorizing materials, because of the formulation of plans, subject- maters, methods of
formulation and educational assessment and etc. The main problem thatNepalese education
system encounters is the goal-centered instead of being process-centered. The contents of
many text-books are presented vaguely. Ambiguity is one of the cultural characteristics of
a society that thought and critical thinking isn't basic in it. When critical thought is well
trained, it leads to doubt, so prepares curiosity and different ideas and statement about
subject; criticism begins with doubt and criticizer tries to awaken the doubt to make the
base of certaintity firm. |

Many learning theories support the existence of critical thinking in education. Cognitive
theoreticians, look to students as active processors of information in learning process, those
who experience and seek the information for problem- solving. They employ whatever
they recognize useful for solving new problems in the structure of their mind. Instead
of passively being affected by the environment, they actively select, exercise or ignore
it (Wolffolk, 1990).0One of the theories that protects critical thinking, and has root in
cognitive thinking, is constructionism. Philosophy foundations of such an approach stand
for fallibility of epistemology. On the basis of such approach, all knowledge of human is
fallible, for limitation and relativity of human perceptions (Cobern, 1992).
Constructivists, like cognitive psychologist,look at learning as a perception process, resulted
from experience, and believe that executives of lesson plans should provide a situation
that students, via reasoning debates which facilitate and accelerate interaction and analysis
action, critical thinking (Zahorik, 1995). Concentration to students' metacognition and self-
regulatory, leamning in an enriched environment and valid to problem-solving, consistently
are settled in the center of constructionism approach (Cobern, 1992).

Now, with regard to the importance of educational system in the new millennium to which
human life development is related, it is essential for this matter to adopt foundational plans.
One of the main phenomena for this matter is critical thinking. So, granting existence for
education without attention to critical thinking is a meaningless idea, and the training that
in its real meaning should establish a field of individual's evolution is impossible without
critical thinking.

A comparison between traditional education and critical thinking based on education
In traditional instruction, the teacher is a in-charge of main activities, actively, presents
organized knowledge and information, and decides how to transfer them to pupils’ mind.
And students should memorize relevant information passively, and remember it and answer
to the questions on the assessment time. In this way emphasis is on the subject-matters, and
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often, teacher and the text book are real information resources.

Jean Piajet, after surveying and criticizing diff erent methods found the active method as the
best method. This method is compatible with what is acceptable in educational psychology.
The active method facilitates fostering new goals of education which provide training for
creative and research for individuals.

In education based on critical thinking, teacher plays the role of a guide and facilitator, and
studentsareactive. They lookforinformation fromresourcesotherthan teacherand textbook.
They emphasize on method instead of contents, and don't volume perceived information in
first level, and it isn't necessary to memorize subject-matters without comprehending and
perceiving them. Thinkers know the dependency of traditional instruction as meaningless
statements, and reliance on habits, instead of thoughts as the source of wrong education.
They believe that education should be established on exchange of thoughts, participation,
and discussion, so that it could lead the individuals to the critical thinking.

Classroom Organization in LT creation

1. Creating equivalence between content and teaching process

If teacher's effort in learning process is finishing books and making students ready for

final exam, this method will prevent the other instructional actions in class such as critical

thinking education.

2. Cereating equivalence between lecture and interaction

The teacher, by using the other suitable methods for thought exchange in class, should

make equivalence between his/her lecture and interaction of students via encouragement,

argument and question.

3. Organization and designing of physical environment of the classroom

Educational environment has a very fundamental role in fostering critical thinking skills.

Organization and arrangement of class for providing opportunity for interaction is very

hard but effective. Five basic tips for this matter to be more effective as given below:

A: Begin each session with a question: For teaching, first start with an exciting question
or problem. That attracts the students’ attention to the lesson.

B: Use silence to encourage pondering:

In addition to problem-solving method, discussion, conversation and even exchange of

attractive beliefs, silence can help critical thinking development

C: Arrange the class environment so as to cause interaction:

Physical conditions of classroom are so important in establishment of suitable environment

for critical thinking. Classroom environment should be designed so that it facilitate in the

exchange of the thoughts. Setting chairs and tables in a direct line and behind of each

other, makes students' collective-thought and thought exchange impossible. Teachers

can reform classroom physical condition by the use of imagrnation and a little attempt

and establish atmosphere that causes students to exchange their thoughts. In small and

uncrowned classes the chairs and tables can be arranged in form of circles, semicircle,

square, or u-form (horseshoe), and in large classes students can be divided to small groups.

In this kind of class organization, the main goal is for students to see each other, argue and

discuss with each other.

D: Add to the class time, (if possible):

Critical thinking fosters when students have enough time deep thinking. Classroom will not

be effective and useful in a limited time for fostering thought. Long-term classes are better




and more effective than short-term classes for training techniques of critical thinking: So,
the teachers should try to expand class time, so that students can obtain this opportunity to
analyze information, exchange thought and survey.

The attempt for encouraging students to discuss and exchange thought requires a receptive
environment. Where students feel security in, and teachers can rely on trust each other.
Teachers should listen to student's statements with respect and accuracy. They can reject
student's incorrect statements reasonably and documentarily. But teacher should neverreject
the students or taunt them. Teachers should grant the same worth for students' correction
for incorrect statements in the thought exchange and discussion process because they are
in the process of production of their thoughts and will provide a field for their thought
dynamic and further thought.

Stages of teaching method based on critical thinking

Matter comprehension and perception: It is the first stage. In this stage, we try to help pupil
comprehend the matter given because comprehension and perception are the main keys for
other activities in critical thinking process.

Information judgment: It is the second stage. In this stage, the students are encouraged to
present some information based on their questions and judge this information in reality.

Applying judged information: It is the third stage. In this stage, the results of the two
previous activities are put to use, that means they employ that group of thoughts that have
been judged and produced.

Presentation of feedback and complementary strategy: It is the fourth stage. In the final
stage, the teacher gives a feedback to the students about the manner of their operations.

Conclusion

Critical thinking presents a new pattern thought in education and contains important and
centered concepts and tenacious, wisdom or rationality, and democracy. This pattern not
only emphasizes on importance of critical thinking, but also on creative thought and thought
with interest. This plan emphasizes on creation, stating, act and feel as a main circulation
of judgment and distinction. Critical thinking is important in two sides: personal and social
aspects.

In the light of personal, since human has authority, he necessarily, should decide for
appointing his direction in life, his life with this decisions will take form. In other words,
in this unrepeatable life he should give himself opportunities for selection. Good selection
gives us the possibility to have a better position and irresponsibility in selections, and draw
us to a naught. For attaining a subtle selection, a kind of thinking is required, teachers
should search different opinions, colorful suggestion and various temptations with critical
thinking. Critical thinking helps us not to admit any speech blindly and without reason; and
place a question sign opposite of colorful models that are inspired smartly. Critical thinking
helps us to be reasonable and civilized citizens. It establishes a critical morale in people.
Critical thinking by establishing this morale goes under the service of social discipline and
critical morale in citizens becomes a guarantee for rule and order in a society.

In philosophers, psychologists and teachers' ideas, critical and wise thinking don't need to
be explained and their importance is clear in education. Although it isn't difficult to find
most realistic reasons in this field, certainly success of every democratic system depends on
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the ability of people on analyzing the matters and adopting the reflective decisions.
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TVET Teacher Licensing as key issue in Nepal
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Abstract

Technical Educationand Vocational Education (TV ET) teacher licensing as an important
educational quality policy issue has been emerging as a key issue in Nepal. Unlike in
TVET sector, the government of Nepal has laready established the teacher licensing
system in general education at school level. The TVET policy-2012 of Nepal and now
the strategic plan of CTEV'T for 2014-2018 have highlighted this concern as one of the
major strategies to address the quality issue of TVET in Nepal.

Currently, above 463 TV ET providing institutions with around 10,000 TVET teachers
produce about 30,000 graduates annually. The bitter reality is that, till date, there is
no system to provide teaching license to these 10,000 above TV ET teachers. Since the
quality of TVET outcomes is determined by the role played by the TVET teachers, the
government of Nepal should not delay to materialize licensing system for them.

Most of the developed countries have well established TV ET teacher licensing system.
Based on the licensing practices in the global context, the writer has suggested a
simple but context specific TVET teacher licensing system so that the system could be
materialized as far as possible without much hurdle.

Keywords: TVET teacher, licensing, technical education and vocational training

The Context

Technical and vocational education and training (TVET) serving institutions of Nepal are
contributing significantly for the sustainable development of the country. They produce
skilled workforce for domestic as well as for the global market. On the other side of the
coin, TVET sector of Nepal is always blamed for not producing competent and confident
workforce who can easily accept the challenges of the 21 century; the workforce who can
easily tackle the emerging problems related to their occupations, and who meet the needs
of the domestic as well as global market or industry. In other words, TVET sector of Nepal
1s always blamed for not producing quality workforce who can meet the local and global
challenges.

The quality of-school graduates depend upon the quality of teaching and learning
environment, the quality .and relevancy of content, the degree of proficiency, the time
allocated for’ learning, resources available and most importantly the quality of the teacher
who imparts the knowledge, skills and attitude and provides a learning environment by
applying different teaching methodologies. Ultimately, the quality of TVET outcomes
is determined by the role played by the TVET teachers (Kurnia, 2013). Kafle (2001) also
claims that the poor professional and pedagogical competency of TVET teachers is one of
the major root-causes that prevents the production of effective and efficient workforce in
Nepal. He has recommended for career-path and certification to enhance the professional
and pedagogical competencies of TVET teachers.

The TVET policy of 2012 has also identified “Licensed trainers with industrial exposure™ as
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one of the major strategies to address the quality issue of TVET in Nepal. In addition, now
the strategic plan of Council for Technical Education and Vocational Training (CTEVT)
for 2014-2018 has kept “Establish instructional licensing system by 2015 as one of the
major strategies to achieve the goal “Ensure quality, relevant and efficient TVET system”
(CTEVT, 2014).

Unlike in TVET sector, the government of Nepal has laready established the provision of
teacher licensing system in general education at school level. Teacher Service Commission
(TSC) is mandated to provide the teaching license necessary to the candidates for the post
of a teacher (Government of Nepal, 2010). National Center for Educational Development
(NCED) Training Policy-2062 has also recognized teaching license as a pre-requisite for
the teaching profession in the school system (ibid.). TSC has not covered the TVET sector
in the present date and at the same time, the issue of TVET teacher licensing is taking
impetus in Nepal. In this perspective, this paper scrutinizes the existing situation regarding
licensing at both local and global context. In addition to that, the paper proposes a procedure
to address the TVET teacher licensing issue in the TVET sector of Nepal.

Present status of TVET in Nepal

The Council for Technical Education and Vocational Training (CTEVT) looks after both
formal and non-formal TVET programs. CTEVT was constituted in 1989 as a national
autonomous apex body for the policy formulation and coordination of the TVET programs
in Nepal (Ghimire, 2013).

At present, apart from CTEVT, there are many other TVET serving organizations in
Nepal. There are nine functioning universities in Nepal. Out of nine universities, most of
the universities are producing middle to higher level technical workforce through their
academic courses. In addition to these, there are three more academic institutions i.e. BP
Koirala Institute of Health Science (BPKIHS), Kamali Swastha Bigyan Pratisthan, Patan
Academy of Health Science (PAHS) and National Academy of Medical Science (NAMS)
that run medical courses for undergraduate and post graduate levels.

Likewise, Department of Cottage and Small Industries, Department of Labor and
Employment Promotion, other line agencies/ministries including national and international
non-governmental organizations and private sectors are also providing vocational training
programs and producing a significant number of graduates annually (Acharya, 2011).

Among these organizations, CTEVT holds a large share. CTEVT caters both vocational and
technical academic courses in Nepal (Khanal, 2013). Under CTEVT there are many private
and public TVET providing institutions aiming to produce lower to middle level vocational
and technical human resources (Karki, 2012). There are altogether 463 TVET providing
institutions running in Nepal. 22 CTEVT constituted, 74 Technical Education Community
Schools (TECS) schools and 367 CTEVT affiliated TVET providing institutions are
conducting three years diploma programs, Technical School Leaving Certificate (TSLC)
programs and a variety of market oriented short-term vocational training programs
(CTEVT, 2013). These TVET providing institutions produce about 30,000 graduates
annually (Lamichhane, 2013).

In addition to general stream, the government of Nepal has introduced a vocational stream




under the new system of school education as part of School Sector Reform Plan (2009-
2015), which will enable students on a vocational track. In this vein, the TVET programs
in Nepal are on full swing.

TVET teachers in Nepal
As a consequence of the aforementioned figure, the rapidly increasing number of TVET
providing institutions obviously demand for qualified TVET teachers.

Adhikari (2012) claims that there are 10,000 TVET teachers in Nepal; out of them, 700
are working for CTEVT constituent schools, 300 for TECS schools, 8,000 for CTEVT
affiliated private schools and rest for other TVET institutions.

Global trend on TVET teacher's licensing system

Teaching licensing also known as teacher certification is an important educational quality
policy issue. It has the purpose of clearly difterentiating between those who are “qualified”
to teach and those who are not. It has implications for the stabilization and improvement of
education workforce (World Bank, 2009).

As a result of a well structured TVET system, some of the countries such as Canada,
Australia, Germany, Singapore, Japan, and Korea become global leaders in all aspects
of their enterprise in a very short span of time. One of the key strategies used by these
countries to foster their TVET sector is the establishment of TVET teachers licensing
system (KOICA International Cooperation Agency, 2013).

South Korea

The South Korean education system follows a 6-3-3-4 ladder. The first nine years of
schooling are compulsory for children aged between 6 and 15. Six years of primary
schooling is followed by three years of middle school, three years of high school and four
years of undergraduate education (Clark and Park, 2013). High schools split into three
wings viz. general/academic, vocational, and special purpose such as foreign language,
art, and science high schools. About 30 percent prefer to attend vocational schools (ibid.).

Vocational education is provided under the Ministry of Education and Human Resources
Department as a formal education system. Vocational high schools provide secondary level
education and junior colleges, the post-secondary level; whereas non-formal vocational
trainings are carried out under the Ministry of Labor (Sinha, 2013).

The Korean government has made efforts to foster qualified teachers through various
policies and support systems (Kim, Chung, and Kim, 2012). A person must acquire a
teaching certificate in order to teach at a school. South Korea has established a number
of degree granting teacher training institutions and non-degree granting teacher training
institutions at national/public and private level. South Korea has set a policy to issue license
or teaching certificate without examinations to those graduates who complete the prescribed
graduation requirements from the nationally accredited teacher training institutions. The
certificate specifies the school level for which the teacher is eligible to teach as well as the
major and minor subjects s/he is authorized to teach (Ingersoll, et al., n.d.).

In my understanding, the Korean approach of granting teaching license automatically after
the completion of prescribed academic degree or training may be adoptable in the TVET
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sector of Nepal.

China
Formal education system in China is divided into three levels: primary, upper secondary

and tertiary. Technical and vocational education takes place in upper secondary and tertiary
level (Kurnia, 2013).

The requirements for vocational school teachers do not differ from those of general school
teachers at the same level. Graduates from institutions of teacher education with Chinese
language competencies at required standard are permitted to work directly in vocational
schools. They do not need to go through licensing examination. On the contrary, the
graduates from non-teacher-education need to pass some prescribed standard tests before
joining the teaching force (ibid.). Korean and Chinese approaches are almost similar.

United States of America (USA)

Teaching license is mandatory in USA. Each state of USA is responsible to set the rules
and provide certification and licensing to teachers through the state board of education or
licensure advisory committee. Though the licensure requirements and certification vary
from state to state, almost all the states agree that the candidates for teaching should at
least have a bachelor’s degree and completed an approved accredited education or training
program (Roth and Swail, 2000). Teachers are required to complete a minimum number
of hours of continuing educa:ion to renew their license (KOICA International Cooperation
Agency, 2013).

Germany

Germany practices dual education system. Dual education system assures the availability
of skilled workforce and reduces the financial dependency on the state by carrying out
in two places of learning: workplace and vocational school (Adhikari, 2013). After
completing the lower secondary level at the age of 15, students may choose general
education stream or the vocational stream. Approximately two-thirds of an age cohort
decides to go for vocational stream (UNESCO-UNEVOC, 2012). Germany has two types
of certified teaching professionals called teachers and trainers. University trained teachers
are responsible to teach job-related theory and general education subjects, whereas master
craftsperson or technicians are responsible to impart practical skills (Hensen and Hippach-
Schneider, 2012).

State examination offices or Linder examination commissions are responsible to grant
teaching license. According to Ordinance on Trainer Aptitude (AEVO), trainers in TVET
are supposed to take an examination in order to become a certified trainer. Trainers must
have a qualification in a subject area adequate to the training occupation (UNESCO-
UNEVOC, 2012).

One of the key policies mentioned in Nepal’s TVET Policy 2012 is “sustainable financing”
in TVET. Germany’s model of dual system of education could be one of the strategies to
obtain sustainable financing in TVET. Germany’s education system gives due importance
and recognition not only to formally educated workforce but also to traditionally and
informally educated workforce. Nepal should learn from Germany.

Based on the aforementioned practices of different countries, it can be said that the




practices or the requirements for the licensing system gently vary from country to country.
However, all the aforementioned countries are very much concerned with the quality of the
teachers and have established teacher licensing system in their countries. On the flipside,
unfortunately, some of the developing countries still allow teachers to enter the classroom
without having pedagogical competencies, especially in TVET. In addition, most of the
TVET teachers are fresh graduates who enter into the classroom without having sufficient
industrial exposure. This situation fits especially in the TVET sector of Nepal.

In this regard, for the Government of Nepal, it could be wise decision to utilize its national
autonomous apex body i.e. CTEVT before being too late to address the TVET teachers
licensing issue.

CTEVT may develop a mechanism to issue TVET teacher license after the completion
of a prescribed training from a nationally accredited TVET teacher training institution or
some other means. One such nationally accredited TVET teacher training institution under
CTEVT is Training Institute for Technical Instruction (TITI).

TITI is established in 1991 as a Nepali National Institute under the umbrella of CTEVT
as a separate semi-autonomous institution mandated for the training and development of
TVET teachers including principals, curriculum developers and community facilitators
(Subedi, 2012). TITI is also running Bachelor Degree program in Technical Education
(Government of Nepal, 2010), which aims to prepare individuals for careers in the private
and public TVET sector at the level of TVET teachers in technical subject areas. TITI aims
to contribute to the upgrading of quality standards in the entire TEVT system of Nepal. In
this regard, under the guidance of CTEVT, TITI could be a fast-track destination to address
the issue of TVET teachers licensing system.

Proposed procedure for TVET teacher licensing in Nepal
Based on the global trend regarding teacher licensing, the writer would like to propose the
following simple procedure for TVET teacher licensing in Nepal.

After receiving legal authority from the Government of Nepal to issue the license to TVET
teachers, CTEVT establishes a separate TVET teacher license issuing unit (TVETTLIU) or
delegate an authority to TITI to work as TVETTLIU.

TVETTLIU forms a permanent TVET teacher license issuing (TVETTLI) committee
comprises of the authorized representatives from the Ministry of Education, University,
CTEVT itself and from other authorities as decided. The committee invites subject matter
specialists as per requirement. The committee is mainly responsible to make necessary
policies and guidelines, form different sub-committees, set criteria for licensing, and issue
teaching license based on the recommendation made by TVETTLIU. TVETTLIU is
responsible to organize and administer licensing tests, organize committee meetings and
recommend for issuing license.

Figure 1: Proposed criteria for TVET teacher licensing
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Existing TVET Teachers who are  Existing TVET Fresh eligible graduates

working for more than 10 years, teachers who are who wish to teach or
B.Tech.Ed. or equivalent degree ~ working for more than  teachers who are working
holders, and graduates of education S years. for less than S years.

faculty who teach general subjects
in TVET sector (1L.Ed,, B.Ed.

M.Ed., M.Phill or PhD. Instructiopal ski_lls
(Pedagogical skills)

training as prescribed
by TVETTLIU.

Upon submission of evidence
and prescribed application

Upon submission of evidence
and prescribed application

Test Taker takes test administered by
TVETTLIU (Written and Performance)

Meet the
prescribed requirements
of Criterion Referenced

Test ?

TVETTLIU recommends for teaching
license for successful candidate

The TVETTLI committee grants teaching license

Figure 1 shows the proposed criteria for TVET teaching license for Nepal. Existing TVET
teachers who are working for more than 10 years, Bachelor of Technical Education (B.Tech.
Ed) or equivalent degree holders from the recognized university, and graduates of education
subjects who teach general subjects in TVET sector (I.LEd, B.Ed, M.Ed, M.Phill or PhD) are
simply granted subject wise teaching license provided that they produce required evidence
with a prescribed application.

TVETILIU may apply the same procedure for all level of TVET teachers and issue
the teaching license. This approach is based on the philosophy that the pedagogical
competencies should be the same for any position or the level of the applicant. In this
case, the test items should be designed considering the questions/performance related to
pedagogical competencies only.

As an alternative approach, there will be four categories of TVET teaching license based
on the level or position of the applicant. Teaching aids or equivalent of TVET providers
are eligible for level I, assistant instructors or equivalent are eligible for level I, instructors




or equivalent are eligible for level III and senior instructors or equivalent are for level IV.
TVETTLIU designs tests for various levels of TVET teachers covering both pedagogical
and trade-wise competencies.

Existing TVET teachers, who are working for less than 10 years and more than five
years, need to take prescribed test administered by TVETTLIU. The test will have
two parts i.e. written and performance. Test taker needs to clear written test prior to
performance test. In case of failure in tests, individual will be allowed to participate in
licensing test only after 3 months.

Fresh eligible graduates who wish to teach or teachers who are working for less than
five years should have to go through additional instructional skills (Pedagogical
skills) training as prescribed by TVETTLIU prior to the test. Rest of the procedure
will be same as for others. In the same way, all the categories of TVET teachers
need to renew their license within one year of expiry date. The license will be valid
for five years. Nevertheless, all the TVET teachers of all level no matter whether
they are from private or public TVET providers most hold the.teaching license.

One point to be noted here is that the licensed TVET teachers will be allowed to teach their
own subjects only; and the level depends upon their qualification and position they hold
in their own place. Licensing only ensures the competencies to teach NOT the level and
position.

Closure

The TVET sector of Nepal is on full swing and contributing significantly not only to
national but also for the global context by producing about 30,000 graduates annually. For
this, the TVET sector of Nepal requires more than 10,000 teaching workforce. Despite
this much contribution, it is always blamed that the poor professional and pedagogical
competency of TVET teachers is one of the major root-causes that prevent the production
of effective and efficient workforce. The bitter reality is that Nepal does not have any kind
of licensing system for TVET teachers, so far and it might be one of the measures to ensure
quality instruction. Most of the TVET teachers enter into the classroom without having
pedagogical competencies. At the same time, less concern is given for career-path and
certification to enhance the professional and pedagogical competencies of TVET teachers.

Some of the countries such as Canada, Australia, Germany, Singapore, Japan, and Korea
become global leaders in all aspects of their enterprise in a very short span of time. One of
the key strategies used by these countries to foster their TVET sector is the establishment of
TVET teachers licensing system. In this perspectve, it is obvious to raise the issue of TVET
teacher licensing also in Nepal. Some of the donor agencies, for example, Korea Intemational
Cooperation Agency (KOICA) have shown its interest for the establishment of TVET teacher
licensing system in Nepal. CTEVT, as a leading TVET provider can be authorized by Nepal
Government for the establishment of TVET teacher licensing system in Nepal.

After reviewing the licensing practices of some of the countries, the writer has proposed a
simple procedure for TVET teacher licensing system. Nevertheless, whatever the approach
or the procedure will be, the establishment of the TVET teacher licensing system is the
main issue that should be resolved as soon as possible for the betterment of TVET sector
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of Nepal.
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Spirituality Matters for Holistic Education
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Abstract

This paper presents an overview of holistic education with focus on spirituality as
critical element of it for effectiveness. For this, it tries to explore spiritual practices with
importance of it in education for holistic development, moves to reviewing literature on
holistic education, then highlights UNESCO of four pillars of education connecting them
with holistic education. Further, it tries to underpinning selected spirituality-focused
school practices in a way they implement pedagogical strategies and describes Buddhist
practice as best having holistic elements for all round development of child and ends up
with conclusion that Buddhist education can be appropriate avenue to see possibilities of
inclusion of spiritual elements in education.

Spiritual Practices

Spiritualitym it is well understood as a practice of inquiry that is composed of two parts-
first one is the notion of connection between “one’s complete self, others and entire
universe”(Mitroff and Denton, 1999) and second one is the notion of mysterious aspect
to being that transcends rationality, and we are naturally drawn to compete this aspect
(Palmer, 2004). However, neither of these assertions is unique to particular religion, creed,
or dogma. But they seem to be quite consistent with various faith traditions (Buddhism,
Taoism) and movements within with faith traditions ( Islamic Sufism; Christian Mysticism,
Jewish Kabbalah), as well as contemporary secular scientific theories and paradigms, in
particular , but not limited to systems theory (Pike and Selby, 1998) and quantum physics
(Bohm, 2002).

The essence of education can be materialized, if and only if, the exploration of student’s
true self is well motivated and engaged to achieve ultimate goal of education through
curriculum provisions, because, nurturing the development of the whole person is possible
through creating opportunities for the development of all potentials including spirituality.
As bell hooks (1994) stresses “To teach in a manner that respects and cares for the souls
of our students is essential if we were to provide the necessary conditions where learning
can most deeply and intimately begin”. Moreover, this fundamental spirituality is part and
parcel for the vision that holistic education has for engaging whole student in his or her
education, and, crucially this vision does not stand in contrast with the principle that public
school curricula should be secular in nature (McLeod, 2007).

Learning is a fundamentally contemplative and spiritual process and that teachers need
to be in tune with that process themselves in order to be able teach well (Palmer, 2003).
Palmer’s teaching vision from a place of identity and integrity is fundamental spiritual,
because assertion of teaching in a way where one connects with one’s true self allows one to
authentically connect with subject matter and students alike, creating the potential for rich
learning on the part of one’s students. Moreover, holistic education is fundamentally based
upon the assumption that everything in the universe is interconnected, where spirituality
has a significant role to play for holistic development.

Holistic education
All round development of a child should be aim of education, said Mahatma Gandhi,




but all round development is incomplete without provision and practice of spirituality
in education. In this regard, holistic education has come into arena, which proposes that
educational experience promotes a balanced development of-and cultivate the relationship
among-the different aspects of the individual (intellectual, physical, spiritual, emotional,
social and aesthetic), as well as the relationships between the individual and other people,
individual and natural environment, the inner-self of students and external world, emotion
and reason, different disciplines of knowledge and diff erent form of knowing (Jafari,2012).
Interconnectedness of experience and reality i1s focused element of holistic education,
which is directed towards developing human beings with global conscience, a vision for
peace, love, and intelligence (Nava, 2001).

Holistic education neither can be regarded as synonymous with ‘new age’ nor product of the
1960's counterculture, but it has roots in ancient spiritual traditions and cosmologies (Jafari
etl, 2012), existed in both eastern and western culture. Further, enlightenment of Buddhist
philosophy has contributed to holistic education in the west when perennial philosophy,
recognizing multiple dimensions of reality including divine reality, came into existence in
mid-1980s. With regard to spiritual aspect, Montessori (1965) believed that within each
person there is a ‘spiritual embryo” that is developing according to divine plan, and that
most urgent duty of a teacher to a child was to eliminate obstacles to the development as
possible because of not being so important of making children learn things as compared to
keeping children’s intelligence alive.

Wholeness in holistic education believes that a phenomenon can never be understood in
isolation because of whole is comprised of relational patterns and educational attainment
1s not possible in absence of spiritual elements. Ron Miller (2000) has described five levels
of wholeness for methodological operative purposes: Whole person (integral being with
six essential elements: physical, emotional, intellectual, social, aesthetic, and spiritual);
Wholeness in community (quality of human relationship in terms of school, locality and
family); Whole planet (recognizing whole systems of a planet as dependent of sub-systems
in a globe), and Holistic cosmos (spiritual dimension of human existence).

There are six major theories or world views underpinning holistic education: perennial
philosophy, indigenous view, life philosophy, Ecological view, System theory, and Feminist
thought (Nacagava, 2001). All of these theories keep spirituality as central theme in holistic
education. The main being incorporated themes of perennial philosophy that have holistic
education are: divine reality, wholeness, and multiple dimensions of reality (Miller, 2007).
The major ideas included the indigenous worldview that has been built into theories and
practices of holistic education are: reverence for nature, earth, the universe, and the spirit;
the interconnectedness and sacredness of reality; and human’s reintegration with nature
(Jafari etl, 2012). With regard to life philosophy, Miller (1997) introduced the term ‘life-
centered’ to describe “a spiritually rooted [holistic] education. The ecological worldview
is often addressed in holistic education through ‘ecological literacy’, where topics such
as environmental issues, the interdependence of reality, and sustainability are explored
(Nacagava, 2002).

System theory is a theoretical attempt to explore comprehensive, cosmological models
of cosmic world (Jafari etl, 2012) and systematic explanations of dynamic structure of
universe or cosmic world (Nacagava, 2012). With regard to feminist thoughts, holistic
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education has visible impacts of it, where Nodding (1992) has proposed caring centered
education calls for the cultivation of relations of care in school, which includes: caring
for the self, for inner circle, for distantce others, for animals, for planets and earth, for the
human-made world, for the world of ideas.

UNESCO on Holistic Education

Four pillars of education such as /learning to be, Learning to do, Learning to learn, and
Learning to live together, in 21 century, as declared by UNESCO, which tries to capture
holistic education sprit, with inclusion of spirituality elements substantially.

Leaming to be means the discovery of true human nature, and encounter with essence of
oneself, which goes beyond the psychic apparatus thoughts and emotion (Jafari etl, 2012).
This learning is a part of whole, where the discovery of universal dimension is searched
through self knowledge of genuine human value, own being, and inner wisdom. In this
regard, holistic education nurtures this leaming in a special way, by recognizing human
being as a basically spiritual being in search of meaning (Nava, 2001). The implications
of this pillar in curriculum be aiming at cultivating qualities of imagination and creativity;
acquiring universally shared human values; developing aspects of a person potential:
memory, reasoning, aesthetic sense, physical capacity, and communication/social skills;
developing critical thinking and exercising independent judgment; developing personnel
commitment and responsibility (Shriner etl, 2005)

Leaming to leave together calls to overcome prejudice, dogmatism, discrimination,
authoritarianism and stereotypes because of all being crucial elements of confrontation
and war, an opposite state of peace. The fundamental principle of this pillar of learning
is interdependence, that is knowledge of the network of life (Nava, 2001), leading to live
responsively, respecting and co-operating with other people in general and with all the
living organism of the planet in particular. Specifically, it implies the development of such
qualities as: knowledge and understanding of self and others; appreciation of the diversity
of human race and an awareness of the similarities between, and the interdependence
of, all humans; empathy and co-operative social behavior in caring and sharing; respect
of other people and their culture and value systems; capability of encountering others
and resolving conflicts through dialogue; and competency in working towards common
objectives (UNESCO, 1996).

Leaming to learn pillar is focused with asking of natural act of consciousness in its search
of knowledge. It is particularly scientific awareness (Nava, 2001), where empowering the
attributes of consciousness to exercise skills are employed, like paying attention, listening,
perceiving, and developing curiosity, intuitiveness, and creativity (Jafari etl, 2012). Further,
Nava (2001) mentions that learning to learn means having the ability to direct and take
responsibility for ones own learning, for keeping oneself up-to-date, for knowing where to
look for knowledge.

Leamingto do pillar argues the application of knownknowledge closely linked with technical
and vocational skills, however it goes beyond narrowly defined skills development, which
requires new types of skills, a kind of more behavioral skills than intellectual. Moreover,
Shriner etl (2005) specify learning to do as knowing how to take risks as well as initiatives.
Further, learning to do is linked learning profession to productive work: learning to adapt to
the needs of work and ability to work in a team, along with the strategic use of knowledge




to resolve problems and make rational decisions in generating goods and services (Jafari
etl, 2012).

Selected Schools of Holistic Education Practices

Waldorf, Neo-Humanistic (NHE), and Montessori school systems are selected for
reviewing their holistic perspective on education because of their educational philosophy
deeply rooted with spiritual paradigm. They will be reviewed from human spirituality and
pedagogical dimensions, as follows.

Human Spirituality: All three school systems embrace fully the principle of human
spirituality, with slight variations in their conceptualization of it, they differ in their
approach to implementing it (Rudge,2008).

Waldorf schools are basically guided by Steiner’s spiritual-inspired theory of human
development, what he calls Anthrosophy that says individual is a threefold being of body
(including physical, etheric and astral body, and the ego), soul and spirit. He suggested a
curriculum in three levels of child development, as early period (0-7) with Willing dominant
aspect of human character, second period (7-14) with Feeling prevailing characteristic, and
third period (14-21) with Thinking domination. To achieve these goals, Waldorf schools
are directed strengthening the child’s will and vital (etheric) body (willing). Drawing on
imagination, beauty, and truth with engagement in learning activity (Feeling), and fostering
reasoning and analytic thinking (Thinking) in early child hood, middle childhood and
adolescent stages, respectively.

Montessori schools also interpreted the unfolding of child spiritual nature as occurring into
three periods, or rather , three” planes of development” of approximately six-year intervals,
each of which further subdivided into three-years segments (Rudge,2008). Montessori
regarded as ‘“sensorial explores”, “conceptual or reasoning explores”, and “humanistic
explores” in first, second, and third plane of child development stages, respectively. These
schools focus on school environment and adequate materials for sensorial, motor, and
intellectual skill development, developing children’s power of abstraction, imagination,
and reasoning, and fostering student’s critical thinking and guide them in their search to
understand themselves and their place in the world, in first, second and third plane of child

development stages, respectively.

Unlike Waldorf and Montessori schools, NHE schools don’t mention specific age periods
of development, rather describe the nature of mind as system of five levels- Sensorial
(perceiving and responding to the world through sensory and motor organs), Intellectual
(analyzing and interpreting the world), Creative (expanding its view of the world), Intuitive
(qualities of discrimination), and Spiritual (sense of oneness). Moreover, these schools, from
a very early age children are introduced the spiritual vision that they are first and foremost
eternal precious beings, part of divine creation, of an “Infinite Universal Consciousness”
(Rudge, 2008). Furthermore, spiritual activities like meditation, yoga, visualizations,
dancing, singing and drama are organized for student participation, specifically geared to
develop spiritual awareness throughout their education. The aim is to carry students to the
highest levels, yet never discarding the lowest ones.

Pedagogical features: All of three aforementioned school systems have designed a
pedagogical strategies, as discussed below, in a way that has given due attention to
nurture human spirituality. Broadly speaking, pedagogy of practically oriented to spiritual
development can be categorized into the development of morality, the arts, and the exercise
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of meditation and/or religion.

Waldorf and NHE schools are considered to be most emphasizing the development of
morality as their belief of acquiring moral values as essential step for spiritual growth
(Rudge, 2008). Teacher’s exemplar behavior and reading of stories (fairy-tales, myths,
fables, or legend) are considered to be two main vehicles to transmit ethical values to
children in Waldorf schools (Rudge, 2008). Moreover, NHE teachers are expected to lead a
life inspired by moral values and to pass them on to their students in their daily interaction
with them (Rudge, 2008). NHE schools utilize rich ethical valued literature, like modemn
stories and biographic narratives in addition to fairy-tales, myths, fables or legends. Both
schools organize drama, singing, or dancing for addressing morality, and most often is a
theme for contemplation in meditation.

Waldorf and NHE schools considered arts to be connector between spiritual and earthly
world (Rudge,2008), with the belief that individual could connect with his/her own spiritual
source as well as with the spiritual realm itself. The practice of arts is considered to be
core element in the curriculum. Waldorf schools also practice Eurythmy, where Eurythmy
1s movement art performed to verse or music, in which each consonant and vowel has
spiritual significance and a specific movement attached to it(Rudge, 2008).

Waldorf, NHE, and Montessori schools regard meditation or religion lesions as a vehicle
to further human spirituality. Meditation, silence and religious lessons are characteristics
of NHE, Montessori, and Waldorf, respectively, for connecting Spirituality. Montessori
students are trained to practice quietness and to appreciate value of stillness. Waldorf
schools include religious lesions in addition to regular rituals like moming verse, singing,
rhythmic movements, candle lighting etc. NHE school children meditate on regular
basis, with belief that meditation, as well as contemplation, yoga, and visualization is an
indispensable practice for spiritual development and road to enlightment.

Buddhist Education for Holistic Education

Buddhist teachings are meant to be explored, examined, and then accepted or rejected
by individual practitioner on basis of his or her experience (Nath Hanh, 1998b).
Moreover, Buddhist education, more popularly humanistic education, 1is characterized
as transformational teaching geared towards liberation and well-being, encompassing
major modern education theories, like Global education, critical pedagogy and social
theory(Bhandari, 2013). Because Buddhist ethics have contributed significantly in shaping
human life and society of those days and continues even today, with concept of three
jewels-Buddha (teacher/ guide), Dhamma (teaching), and Sangha (Community).

One of most rooted criterion attributed in Buddhist education is the provision of three
standards named collectively supremacy-supremacy of the self, supremacy of the world
and supremacy of righteousness for motivating in performance of actions and making
judgment regarding ethical values of actions (Kamadee, 2009). For this, Buddhist
education has grounded on three fold of training Sila (morality) with provision of Pariyati
education for destruction of suffering, Samadhi (Meditation) with provision of Patatti
education for training of oneself to the lession of three root cause of evil-lust, hatred and
delusion, and Panna (wisdom) with provision of patiivetha education for practical result
of mind development up to the level of seeing thing as impermanent, unsatisfactory and
without self. However, these three categories of education are not meant of being layers of
education but all three are given simultaneously to supplement each other.




Buddhist education is considered to be cultivation of profound and praxis that contributes
in an individual’s spiritual liberation (McLeod, 2007). Further, the Buddha’s call for the
development of critical consciousness is nuanced and deepened by his application of three
roots of wholesome or skillful mind and heart states-non-greed, non-hatred, and non-
delusion, or stated in positive terms, generosity, love, and wisdom —to the enterprise and
process of developing critical consciousness (McLeod, 2007).

Conclusion

Developing whole student for personal and societal needs 1s a global call in response to
competitive market economy. But spiritual element of holistic development still needs
to be explored in a way that is well responded, interlized, and practiced through wider
consultation and acceptance, which is a challenging task for systematic development
and operation. However, Buddhist practice, originated in Nepal, has gaining worldwide
popularity, might be appropriate avenue to begin with to see the possibilities of inclusion
of spiritual elements in development and delivery of education services in order to have
holistic development of a student.
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Abstrct
The elements of a value-based education can be found not only in the subject matter, but in
the learning styles, scheduling of the classroom, extra-curricular activities, and parental
involvement. VBE is therefore organized so as to secure the fullest possible development
of body, mind and heart; and a fruitful channelization of the life-energy in pursuits of
growth of both internal and external personality. It offers a sufficient training of the mental
faculties in the fields of various humanities and social sciences. It ultimately provides the
requisite help through a powerful spiritual atmosphere, for the soul to come forward and
gradually begin to govern a balanced, peaceful and spiritually awakened life. Therefore,
the value based-education is instrumental to unfold and nurture the ideals of life. Education
that does not help promote human virtues will not do any good to the society, it will rather
mislead the entirety of humanity. So, value based education plays a vital role to achieve
the required national goal, level wise objective, parental expectation as well as children's
timely need. Forthese purpose, VBE and its training should be directly included in national
curriculum, training curriculum as well as text book, teacher guide, training packages,
newsletter, journal and other academic and professional development prgrammes.

Introduction

General education opens up our mind, but Value-Based Education (VBE here after) gives
us purity of heart too. General education provides us with skills, but VBE provides us
sincerity. General education extends our relationship with the world, but VBE links us
with our own family members. General education makes our living better, but the VBE
makes our life better too. General education teaches us to compete with others, but VBE
encourages us to be complete. General education makes us a good professional, but VBE
makes us a whole human. General education takes us to the top, but VBE takes the whole
society to the top. General education gives us capacity of better learning, but VBE gives
us the tool for a deeper understanding too. General education gives us 4Anna but VBE
provides us Bastavik Ananda; general education may bring limitations but the VBE is for
liberation. After all, right education means- "Sa Vidya Ya Vimuktaye " (real peace). It means
that knowledge is what helps us to attain liberation.

We, the people of South Asia are very rich in value education. Our great and good past
people had developed high level of value based education. Here are some statements which
may help to understand something about VBE (Value Based Education).

(a) "The real difficulty is that people have no idea of what education truly is. We assess
the value of education in the same manner as we assess the value of land or of shares
in the stock-exchange market. We want to provide only such education as would
enable the student to earn more. We hardly give any thought to the improvement of the
character of the educated. The girls, we say, do not have to earn; so why should they
be educated? As long as such ideas persist, there is no hope of our ever knowing the
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true value of education" -Mahatma Gandhi

(b) "There is a part of a child's soul that has always been unknown but which must be
known. With a spirit of sacrifice and enthusiasm we must go in search like those who
travel to foreign lands and tear up mountains in their search for hidden gold. This is
what the adults must do who seek the unknown factor that lies hidden in the depth of a
child's soul. This is a labor in which all must share, without distinction of nation, race,
or social standing since it means the bringing forth of an indispensable element for the
moral progress of mankind." - Maria Montessori

(c) "The kind of seed sown will produce that kind of fruit. Those who do good will reap
good results. Those who do evil will reap evil results. If you carefully plant a good
seed, you will joyfully gather good fruit." - Dhammapada

(d) Teach this triple truth to all: A generous heart, kind speech, and a life of service and
compassion are the things which renew humanity.

(e) “No one has yet realized the wealth of sympathy, the kindness and generosity hidden
in the soul of a child. The effort of every true education should be to unlock that
treasure.” - Emma Goldman

(f) “The central task of education is to implant a will and facility for learning, it should
produce not learned but learning people. The truly humansociety is a learning society,
where grandparents, parents, and children are students together.” - Eric Hoffer

(g) "We have an obligation and a responsibility to be investing in our students and our
schools. We must make sure that people who have the grades, the desire and the will,
but not the money, can still get the best education possible." - Barack Obama

(h) "Tat Viddhi Pranipaten Pariprasnena Sevaya, Upadekshyanti Te Gyanam Gyanins-
tatwadarsinh" (Know the ultimate reality by being close to the wisest people; to attain
knowledge from them be very humble, ask questions sincerely and serve these great
masters with high respect.) - The Geeta

(i) "Ati Sundar Manav Jeevan Yo, Ajha Sundar Parnu Kaso Gari Ho
Gari karya Sudha Raspaan Are, Gara Manav Jeevan Sarthak Re"! - Dharani Dhar
Koirala

Need of VBE

VBE is highly needed in our modern society because our life is becoming more miserable.
The quantity of education has considerably increased, but the quality has decreased. Why
? the number of educated people has reached at a high level, but murder, hatred, and
selfishness have spread out like wildfire everywhere. Why ? many institutions are opened,
but only few civilized people are produced. Why ? degrees are available for all, but the
dignity has gone down. Why? trained people are produced from many institutions, but
sincere people are very few. Why? many books are written; much research is done; many
professional achievements are attained, but humanity is threatened. Why? therefore, we
need VBE.

The rate of suicide is going up in our society day by day. One of the very common factors
responsible for this is over pressure on students to get high marks in their exams. It is
happening due to the result of unhealthy and unethical competition. Similarly, it is not
only limited to a school level education, several suicide cases are taking place even at the
top level of academic institutions worldwide. The highest purpose of education is now
either disregarded or may be forgotten. The Vedas say - "Etat Desh Prasutasya Sakasat
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Agrajanman, Swam Swam Charitram Shiksheran Prithivvam Sarva Manava..." It means
that people who are born in this part of the earth should enlighten the entire world by
presenting the example of their own character.

History of the VBE in

The history of 's education is not so old; it may go back around 100 years only. In addition,
it was mainly influenced by the Indian education system. In the past, most of the educators
were brought from in , mainly. And, only a few wealthy people from the upper class
community had access to the opportunity of getting education from the Indian educators.

According to the past history of 's education system, it was basically based on the Gurukul
system. Balaguru Shadananda, Swargadwari Mahaprabhu, Galeshwar Baba, Saint
Gyandildas etc. offered several contributions to the Gurukul system in . Beside this, there
was not any formal education system in. Similarly, many other Pandits and Gurus also
provided Gurukul based education in the local communities as per their proficiency level.

During the Ranaregime, it was quite strict to achieve education for ordinary citizens. Even
at the time of such a fearful regime, Gurukulbased education system was available formally
or informally at the local level. Indeed, this system had also contributed to preserve our
culture and tradition supporting the light of Vidya.

Universal value of education

Education is not only for news but also for views; it is not only for information but also
for inspiration; it is not only educating but also enlightening. It is quite an integrated
process. An educated person should have all kind of qualities. Education and training
should make every individual capable physically, mentally, intellectually, emotionally,
socially, creatively and spiritually. Therefore, some universal values ideals of “love, peace,
respect, tolerance, forgiveness, co-existence and non-violence” should be accepted by
all the educators worldwide. Theses values are truly indispensable, devoid of which, our
society cannot sustain itself and people will forget humanity. And, we can easily imagine
the future ahead and fore-see what our future will be like. No matter what our religious
beliefs are, what our practices are, but there are ultimate goals which one has to achieve in
life. Everyone always aspires to love, peace and happiness, and that includes a spiritually
balanced life. Even a person who may not be spiritual should also believe and practice the
ideals of love, peace, tolerance and service.

National and Cultural Values

One should recognize his/her nation and culture. Knowing about the world is quite good,
but knowing about our own culture, history and traditions is more important. How can
education cut off us from our own roots ? How can education impart only information
but give no positive feelings for our own country ? Education which cannot develop any
respect and love for our own family, society, country and humanity will produce selfish
individuals, and selfish people can be violent and dangerous for humankind. Therefore, we
need VBE which can impart a true, scientific, holistic and positive knowledge of culture,
tradition, society and spirituality. In 's perspective, VBE can include festivals, Sanskaras,
family systems, art, language, music, life style, diversity in unity, local archeology, temples,
Gumbs and Bihars.

Through value-based education and training, we can flourish the eternal truth like “Sarba
Dharma Sambhab’. Equal respect towards all the great world religions and faiths is the dire




need of the today’s world. This will help eliminate all forms of discriminations prevailing in
our society. Value-based education provides a strong foundation for getting rid of century-
old discriminations based on language, caste, gender, class, region and religion. The society
will then be harmonious.

International Practices of the VBE

The realization of VBE has become quite strong in last few decades on a global level.
The negative forces like selfishness, hatred, terrorism, individualism, violence, intolerance,
etc. have now become day-to-day problems in the world. The phenomena such as family
breakdown, increasing of negative attitude and spread of health hazards like drugs and HIV/
AIDS seem to be escalating worldwide, which have now terrified humanity. These are, of
course, very threatening challenges to the peaceful existence of humankind. It seems that
our future is dismayed and horrified now not because of anything else other than our own
deeds, achievements and productions. However, some good activities and practices for the
promotion of the VBE are going on all around the world. Some of the famous institutions
working for the VBE are - The —, - —, Brisbane Independent School-Australia, Brockwood
Park Educational Centre-UK, Democratic School of Hedera -Israel, Hope Flowers
Secondary School- Palestine, Osho Ko Hsuan School-UK, Shanti Niketan- India, School
of Thinking, School of Total Education, Sri Aurobindo International Centre of Education-
India, Rishi Valley School-India, Robert Muller Centre for Living Ethics-UN, School
of Philosophy-UK, Alternative Education Resource Organization (AERO), International
Democratic Education Conference (IDEC) etc.

Implementation VBE

Talking about VBE is quite an easy job, but implementing it is a daunting task, which
needs the strongest determination. Presently, ’s education means just achieving around 80
% in academic exams and then going abroad in the name of further education. Actually,
unless we can create a very healthy and pleasant educational environment, VBE cannot be
implemented atacademic institutions. First of all, we should all fully agree that without VBE
we cannot have a safe society, a developed country and a harmonious family environment.
Therefore, we need to find out some practical ways to apply VBE, e.g. starting VBE from
junior classes, developing a strong commitment of all academic institutions, encouraging
parents for their persistentsupport, producing more trained, dedicated and teachers, trainers,
educators, students and volunteers establishing supportive administrative teams and so on.
A well organized library equipped with relevant reference books and audio-visual cassettes
of course helps as an additional and supportive means and resource to inculcate the value
based education in the children.

Method of Teaching VBE

General education can be transferred, but VBE should be transformed. VBE is more
teacher-based than text books. It is more awakening, not only informing. It is life-oriented,
not exam-oriented. Therefore, we need to create a special environment in institutions to
transform VBE in students. First of all, we need trained, committed and spiritually motivated
teachers for VBE. The pedagogical methods for implementing VBE may be stories,
poems, prayers, songs, mantras and bhajans. Similarly, special camps can be organized.
Likewise, special Satsangas can be helpful. It is apparent that all the festivals hold several
values such as environmental, social, scientific and spiritual. It is therefore imperative to
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integrate festivals into teaching /learning process so as to make children realize importance
and values of the festivals. The whole process should be very peaceful, harmonious and
motivational. One should get answers by asking himself or herself. The whole environment
should be free from stress, fear and confusion. Extreme materialistic attachment has made
our life very narrow; therefore, one should be able to open up the mind and heart freely and
infinitely. Actually, VBE does not require any set text books; rather than that, the whole
institution should be based on VBE. It should be applied through various methods in order
that everyone can understand it and follow it automatically and positively.

Practices of VBE in

Although it is quite challenging to apply VBE at present in , a few schools and colleges
have been working on the promotion and implementation of VBE formally or informally.
A few major obstacles to the application of VBE are lack of good governance, unhealthy
education environments, pressure of private money-making institutions, and unstable
political situations. However, few institutions are coming up slowly with a deep realization
of VBE. At present in Nepal, some educational institutions namely Hindu Viddya Pith
(HVP) Nepal, Sai Education foundation, Chetana Vidyashram, Alok Vidyashram,
Budhaneelkantha Ashram school, DAV, , Pranavananda Ashram school, St. Xavier's, St.
Mary's, etc. seem to be working towards this direction. Perhaps these institutions might
be struggling with several constrains. Nevertheless, they are working determinedly for the
promotion and application of VBE at their level.

Informal Contribution for VBE in

There are many other institutions in which are working informally for VBE. These
institutions are still not recognized or noticed by the government, but their contribution
for VBE at the local level is really praiseworthy. On the one hand, the private schools
are selling the dreams of going abroad; and on the other hand, the government schools,
with highly politically-motivated teachers, are good for nothing and are the centers for
the slogans of political parties. Who will then take the responsibility for VBE? Therefore,
some institutions have come up with a strong zeal for saving and implementing the VBE.
They are committed to promoting the ancient Gurukul education system through informal
packages even in this modern materialistic time. These institutions are Satya Sai Bal Viakas
Kendra, Bal Vihar of Chinmaya Mission, Children’s Study Club of Shanti Sewa Ashram,
Centers of Om Shanti, Krishna Pranami Sewa Samiti, Art of Living, Gayatri Pariwar, etc.
They have been working constantly for VBE to restore values in society and impart good
lessons of humanity.

Consequences of the Current Education System in

The present Education system of has, no doubt, produced a number of students. Similarly,
many challenging and competitive subjects have been introduced that have increased
the level of education. Many demanding subjects are now taught in; many good and
competitive universities and colleges are now formally established in different parts of the
country. This is what we can regard as good future. Nonetheless, the main question about
VBE is still not addressed by any modem universities, colleges and schools. Why is such
an essential and fundamental education ignored? Is it because parents are uninterested or
because of unhealthy financial competition amongst academic institutions? Is it because
the government does not have any policy, guidance and control ? Therefore, modem



education is producing more selfish youths. Brain drain is massively increasing; negativity
is expressed at every level. Violence, hatred, crime and enmity are now like common
problems; civic sense is disregarded at every level, human rights are completely violated.
Social and cultural values are forgotten and love for nation and nationality sounds like a
joke. So, the big question is here— "where are we heading to?"

Likewise, the present political situation in Nepal has damaged the spirit and sensitivity
of VBE. Everyday activities such as strike, destruction etc. have formed very negative
attitudes in the mind of our children. Truly speaking, they do not see any future in their
country. They are grown with despair and hopelessness and are raised with the pollution of
burning tyres.

Commitment and the way forward

It is quite essential to take necessary steps for VBE on time. Just patching up problems will
not ensure us a safe and peaceful future. We have realized very clearly that brain drain is a
serious problem for. Violence has now reached even our personal life. Frustration amongst
youths is very common, and negativity and suicide are now common. The family system is
getting weaker day by day; the children are crazy for violent movies. The cases of sexual
harassments are increasing. So, the government should take bold steps; educators should
come forward with very pure hearts and intentions; schools and colleges should work on
it collectively; parents must decide now what they want for their children and we should
know what we hope from our own children.

Conclusion

There is a famous saying : "better late than never". So, we must start now. Educators
worldwide are now quite worried; therefore they have started various packages and
discussions at their level. Names could be any- Holistic Approach to Education, Global
Education, Democratic Education and Home Schooling System (USA), Alternative
Education etc. They are all working for VBE directly or indirectly, formally or informally.
So, we must awake and work now. It will also be helpful to establish the concept of New
, if we foster VBE. In fact, the bright future of our nation depends on the children as there
is a saying : "If you plan for one year, plant rice. If you plan for ten years, plant trees. If
you plan for 100 years, educate children". Our ancestors gave us the highest message of
VBE - "Satyam Gyanam Anantam Brahman . Therefore, after the completion of education
at Gurukul, the Gurus finally used to sermonize their students in the graduation ceremony
- Satyam Vad, Dharmam Char, Swadhyayan-ma Pramad, Matridevo Bhav, Pitridevo Bhav,
Aachryadevo Bhav etc. Consequently, the time has again come to revive and restore our
ancient knowledge based on VBE in this modern age without being biased, extremist,
prejudiced and orthodox. It is only ancient knowledge and Vidya which will change the
attitudes of our children making them complete human beings. And, in return they will
change the entire human society.

"Vidya Dadati Vinyam, Vinayat Yati Patratam; Patratwat Dhanama-pnoti, Dhanat Dharma
Tat Sukham"
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Constructivist Approaches in Science Teaching
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Abstract

Constructivism is a recent applicable approach among the different methods of teaching,
which was developed to improve the teaching learning activities. The instruction of these
days is based on teacher centre learning whereas constructivism look for better things
Sor children to do and will learn by doing. How a learner's existing or prior knowledge
to incorporate new knowledge based on their learning experiences and the theory based
on the principle that knowledge is not discovered but constructed in the mind of learner.
The resulting perception and effects in the classroom is evident in students’ recognition
that is legitimate on involving questions. Most of the teaching strategies are found to be
autocratic and traditional. It is too difficult to choose appropriate methods of teaching so
as to meet to students’ need and interest. The learning of science in Nepal is facing many
problems due to lack of qualified and untrained teaching, teacher materials, laboratory
facilities. To overcome these problems, constructivist methods should be used spices to
develop the scientific ideas, concepts and active participation of students in classroom
activities.

Introduction

Constructivism is a learning theory in which learning is seen as an active process in where
learner constructs new ideas or concepts based on their prior knowledge. Constructivism
is the view in which active role of the learner in building understanding and making
sense of information. Constructivist believes on the construct of meanings based upon
air interactions surroundings. So, it is a model or metaphor of how learning takes place
actively. It can only be understood through two roots.

i.  Ontology: to issues concerning the nature of being and seeks to answer the question.
ii. Epistemology: related to the origin, foundation, limit and validity of knowledge central
question of epistemology.

The constructivist perspectives are grounded in the research of Piaget, Vygotsky, Brunner,
Gestalist, Bartlett as well as educational philosophy of John Deway. There are various
types of constructivism.

i.  Cultural constructivism

ii. Radical constructivism

ii.  Critical constructivism

iv. Social constructivism

v.  Genetic epistemology

vi. Cybernetics constructivism

According to Jean Piaget, human beings develop increasingly more complex level of
thinking in definite stages. Teaching is the creation of environments in which students'
cognitive structure can emerge and change. The learner constantly creates and recreates his
own model of reality.



In another way, L.S. Vygotsky was the founder of social constructivism. An important
concept for social constructivists is that of scaffolding which is the process of guiding the
learner from what is presenting known to what is to be known.

In the Vigotky’s view, child learns from the society. Children solve practical work with the
help of their speech as well as their eyes and hands which have social origins. They leamn
through interaction with others. According to Vigotsky (1978), learner problem solving
skills fall into the three categories.

i.  Student cannot perform
ii. Maybe able to perform
iii. Can perform with help

In most of theories in cognitive science include some kind of constructivism because these
theories assume that individual construct their own cognitive structure as they interpret their
experiences in particular situation. The basic assumptions constructivism are as follows :

® Focus as on knowledge construction/ All knowledge is conswucted.

® Leaming is an active process.

® Individual make meaning through the interaction with each other and with the
environment they live in.

Knowledge i1s not merely a commodity to be transmitted, encoded, retained and
reapplied but a personal experience to be constructed through a previous knowledge.
Leamer is a unique individual.

Social and cultural background of student is significant.

Instructor is taken as a scaffolder.

Collaboration among leamers.

It is focused on contextualization.

It is focused on whole learning.

Each leamning is meaningful.

Flexible learning is significant

There is zone of proximal development.

Learning is an active process of constructs rather than acquiring knowledge.
Instruction is a process of supporting that construction rather than communicating
knowledge.

® All knowledge construct through the process of reflective abstraction.

® [eamner’s cognitive structures facilitate the learning process.

® Anindividual’s cognitive structures is constantly developing.

As discussed previously, in constructivism, all learming needs to construct their own
knowledge and understanding. According to Malone and Taylor (1993), human knowledge
is a process of personal cognitive construction, or invention undertaken by the individual
who is trying to make sense of his social or natural environment.”

Constructivist Curriculum

Constructivism focuses on the student-centered curriculum which is comprehensive and
highly subjective.

“While it should seem fairly obvious that students are not “blank states” and that some form
of construction process takes place in the development of learning.” (as cited in Sharma &
Sharma 2011). In the constructivist curriculum, following aspects are focused.

Teacher Education 2071 —/2
G




Child-centerness

Subjectivity

Challenge and stretch learner’s competence

Focused on more knowledgeable order (MKO)

Authentic activity connected to real life environment

Interaction between leammer and leamning task

Social experience; embedded learning

Encourage next of ownership and voice of student in the learning process

In the gist, should not be divided into different subjects or compartments but should be
discovered as an integrated practices that consideres leamer as a whole rather than a passive

part of it.

Constructivist Learning Design

Leaming is not a process that takes place inside our mind, nor it is
a passive development of our behaviours that is shaped by external
forces the meaningful learning occurs when individual are engaged
in social activities (McMohan 1997, as cited in Dhakal and Koirala
2009). The most important element in the process of teaching and
learning tables as on the right side:

According to the biological science curriculum studies (BSCS),
date, Roger Bybee developed the ‘Five Es’ model. They are :

Developing a situation

Reflecting

Engage
Explore
Explain
Elaborate
Evaluate

Constructivist learning environment

In the constructivism the student/leamer constructs a new knowledge/ideas so a certain
type of.environment is created, i.e. real world environment which provides a variety of
experience to the child. According to Jonasgen (1994) as cited in Radha Mohan, following
are the characters of the constructivist learning:

Provide multiple representation of reality

Represent that complexity of the real world

Emphasise on knowledge construction

Stress authentic task in meaningful context

Provide real life settings

Encourage reflection on experience

Enable content- and context-dependent knowledge construction
Support collaboration and social negotiation among learners

Some teaching strategies of constructivist approach

There are many strategies in the field of teaching but construction of knowledge is one
of the most important metaphors. So, in this epistemology some certain strategies are
necessary. Some important teaching strategies of constructivism are:

Dialogue and instructional conservations
Co-operative learning




Problem-based learning

Inquiry learning

Cognitive apprenticeship

Collaborative learning

Interpersonal and intrapersonal interaction

Instructional analogies

Developing higher mental process, i.e. high critical thinking

000000

Constructivist Classroom

In the constructivist classroom, a teacher need to create an atmosphere in which students
discuss one another, share ideas with peer groups and have in a healthy environment.
According to the Duschi and Gitomer (1991), constructivist classroom a developed in
‘Portfolio culture’. The term portfolio culture refers to convey an image of a classroom
learning environment that reflects a comprehensive interplay between teacher, student and
curriculum. The constructivist classroom has following features.

Heterogenous classroom

Develop must ‘portfolio culture’ in classroom environment

Interaction between teacher-learner and learner-learner

Real-world situation

Participatory classroom environment learn without fear classroom environment
Classroom environment is non-threatening to allow free discussion and meaningful
dialogues

Shared knowledge with more knowledgeable others

It hand-on-experience to learners

Inclusive educational provisions

‘knowledge sharing’ rather than ‘knowledge imparting’

A Constructivist Teacher

In this model, it is most important to know the prior knowledge and understanding of
students. Learners use prior knowledge to help to make sense of the new knowledge being
constructed. This helps leamers think critically and make informed decisions. The teacher
should be pcrfect in the skill of

® Testing prior knowledge
® Eliciting students’ thought process
® Bringing their misconception on the surface

In the constructivist theory, teacher should become a ‘prime resource centre’ but not be the
only primary source of information. The epistemology is the teacher is a facilitator, coach
and scaffolder, i.e. supporter to construct the knowledge.

Learner in Constructivism

Knowledge construction is the active learning process in which learner is not only knowledge
receiver, but he/she is active participant to construct knowledgeable ideas. Students/learners
challenge each other’s conceptualization of ideas in a very healthy environment and with
the attitude of learning to learn more.

Leamer is very important to construct knowledge in constructivism because child has
the ability to create the ideas and sharing with their peers so that the role of learner is
not unhealthy competitor. It converts to the peer from competitor to a resource. In this
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metaphor, learner is :

Active learner

Creator of new ideas or concept

User of various method to construct knowledge
Interactor

Reflection of experience

Develop zone of proximal development

Evaluation System in Constructivist Approach

In the constructivist approach, teacher could develop the checklist in which the lists of
responses are a matter of ‘fact’not of judgment. Constructivist advocates ongoing evaluation
rather than one-time evaluation at the end of the different course. There are many strategies
of the evaluation but in the field of project work, activities centered action checklist is the
one proper guideline for evaluation. Some strategies used in evaluation of constructivist
classroom are:

Portfolios

Checklist

Presentation

Leamer-learner (peer) feedback and assessment
Project report

Interaction of learner

Authentic assessment/ Examination

Conclusion and Suggestion

Science is a practical subject which includes various scientific skills (observation,
classification, grouping, prediction, reasoning, interpretation, conclusion, drawing,
reporting, handling apparatus, record keeping, etc.). For developing such scientific skill as
well as scientific attitude, the constructivist approach is suitable and most effective method
for science teaching. It concludes that ‘learner is active’ and teacher as ‘scaffolder’.
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Effectivenss of Teachers’ Training Programme in
Mathematics at Secondary Level
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Abstract

This is a research and experience based article. The research was carried out in
Kathmandu district. The major objective of the study was to find the degree of the
effectiveness of teachers training in teaching of mathematics in secondary level. This
research was mainly carried out on the two null and alternative hypotheses. They were
(a) there is no significant difference between the results from trained and untrained
teachers, and (b) the result from trained teachers is better than untrained teachers.

T he study was both quantitative and qualitative in nature. The T-test was applied to
compare the mathematical achievement of the students taught by trained and untrained
teachers. In the test, the mean and the Standard Deviation (SD) were calculated and
shown diagrammatic reprehensive in the analytical part. One hundred and 28 students
and four teachers were selected as sample of the study. The researcher found that the
teacher's language and appearance in the classroom, use of board and command over
the sub ject matter were found satisfactory where as the aspects of teachers' preparation
and the use of instructional material were found poor in mathematics . Similarly, in
the initiation of lesson, sequence of subject matter, students' participation, teacher's
activities and conclusion of the lesson were not found satisfactory.

Abbreviations used

Key Words: achievement, public schools, privet schools, trained teacher, untrained teacher,
secondary level, effectiveness, investigation.

Introduction N

Training can be defined in different ways. Training is a process to impart special skill to a
person through practice. Teacher training is aprogramme in which they are trained to teach
their students using scientific techniques and methods. "Training is to prepare or be prepared
for a job, activity or sport, by learning skills or by mental or physical exercise." (Cambridge
International Dictionary of English, 1995: p1548). It is an occasion of practicing skills and
doing exercise. According to Oxford Advanced Learner's Dictionary Training is "process
of preparing or being prepared for a sport or job."

Accepting the need and implication of mathematics in daily life, Roger Bacon said:
Mathematics is the gate and key of the science. Neglect of mathematics work injury to all
knowledge, since he who is ignorant of it cannot know the other sciences or it can not know
the other sciences or the things of world. And, what is worse, men who are thus ignorant
are unable to perceive their own ignorance and so do not seek a remedy. (Eves, 1983: p.65)

In the context of Nepal, the subject mathematics has been accepted as one of the
components of education system since the time of Vedic Period. During the period of
Vedas, the sacred writings of the Hindus were composed one of these "treats mathematics".
Formerly, mathematics had been included as a subject of instruction in every level with the
establishment of Durbar High School in 1854 AD during the Rana regime. Till 1950 AD,
the progress of education in Nepal was taking place neither at sufficiently quick take place
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nor in a really systematic manner. Since the dawn of democracy in 1951 AD, an awareness
of the value of education swept through the country. New schools started to established
and school enrolment increased on an unprecedented scale. In 1971 AD, the NESP was
introduced with aim of systematic development in the country. The National Educational
System Plan (NESP) declared the national, levelwise and classwise objectives and
developed new curriculum for every level of schools. The NESP mathematics curriculum
(1971 AD) has stated the role of mathematics in every life.

A well grounded understanding of mathematics is essential for everyday life as well as for
higher study in the field of science and technology. Students apply mathematical concept,
skill, logical reasoning to many different kind of problems not only as student but also as
adult. No matter, whatoccupationstudentchoose in his adult life, a mastery of mathematical
concept, skill and processes will certainly increase his efficiency and effectiveness. (Sidhu,
1997). The NESP has also emphasized to make mathematics life oriented. Mathematics
has been taught as a compulsory subject in each level of school education system in Nepal.
Now, National Centre for Educational Development (NCED) is an apex body for school
level in service training. All university has responsibility for pre-service training. According
to the School Sector Reform Program (SSRP), the NCED lunched Teacher Professional
Development Programme (TPD) some years ago. According to the TPD, every community
school teacher is supposed to complete 3 modules of the programme in five-year period. A
module consists of three segments. One full course of the TPD consists of three segments
: Module I, II and III. One module is of 10-day period. Similarly, the 10-day period of a
module has been segmented into 3 parts as: Training Workshop (TW), Self-Study Exercise
(SSE) and Instructional Councelling (IC). The TPD is also called teachers' need based
training. For the successful implementation of the progamme, the NCED mainly conducts
several support programmes like Master Training of Trainer (MTOT), trainer packages
development and follow up support, etc. Similarly, other supporting programmes like
Trainer of Training (TOT), packages development and follow up supportare also conducted
by Educational Training Centres (ETC) in regional level and Lead Resource Centre (LRC)
in local level. Finally, basic but core programmes like teacher training, need collections,
modules development and follow up support programs are implemented by LRCs and RCs.

In the background given above, this study has made an attempt to investigate the
effectiveness of teachers training program in mathematics at secondary level on the basis
of students achievements and to explore the teaching strategies followed by trained and
untrained teacher in mathematics.

Chart 1

Total School of Kathmandu District

Public School Private School

TT=40 UTT=25 TT = 41 UTT =22

Where, TT = Trained Teacher and Untrained T = Untrained Teacher.
The present study entitled “Effectiveness of teachers training program in mathematics
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at secondary level” was quantitative as well as qualitative in nature. It was designed to
examine the effectiveness of the teacher training programme at mathematics in secondary
level. The present research has been conducted in the eastern side of Kathmandu district.
For quantitative data, researcher has been selected the result of grade ten students from
four schools. Among them two involved trained teachers and other two involved untrained
teachers. A short description has made in strategies and process adopted by teachers at the
time of teaching in class room. Data has been collected statically from the second term
examination record of class ten students of the year 2068 B.S.

Analysis and interpretation of data
Data were tabulated and analyzed using mean variance and one tailed t-test at the 5%level
of significance.

Table 1
Distribution of Mean Scores and Standard Deviation
SN Group Result Total no. of students | Mean | S.D.
1 Public school (A) Trained teacher 40 54.80 | 19.09
2 | Private school (B) | Trained teacher 41 65.01 | 11.02
3 Public school (C) | Untrained teacher 25 4984 | 18.14
4 | Private school (D) | Untrained teacher 22 37.68 8.03

The data were analyzed among the following group and bar-graph also drawn to show the
comparative study.

1. Comparison of mean scores and standard deviation between public school trained and
public school untrained teacher.

2. Comparison of mean scores and standard deviation between privet school trained and
privet school untrained teacher.

The comparison of mean scores between public school trained and public school untrained
teacher and privet school trained and privet school untrained teacher have been presented
in table in Table 2, and 3 respectively.
Table 2
Comparison between public trained and public untrained teacher
t-va ue eve 0

' Significance one
1.71 tailed at 5%

One-tailed t-test; t 00542 =1.645

In the Table 3, above the summary statistics of the achievement scores of the two groups'
public trained and public untrained are presented. The table also presents the mean and
the standard deviation of both groups with their t-value in the sample No. 40 and 25. The
mean score obtained from public trained was 54.80 and the S.D. 19.09. Similarly the means
scores obtained from public untrained was 49.84 and the S.D. is 18.14. In the table, we can
see that the mean score of public wrained was higher than the mean score of public untrained
and the S.D. of public trained was also higher than the S.D. of public untrained. From
Table 3, t-value (calculated) was 1.71 and t-value (tabulated) was 1.645 at the 5% level
of significance and 42 degree of freedom. This shows that t-value (calculated) is greater

Teacher Education




than t-value (tabulated). It indicates that there is significance difference between the mean
scores of result from trained teacher and the mean score of result from untrained teacher.
Hence, th_e null hypothesis Ho:u_l =p, was rej_ected and the altematlve‘ hypothes_1s 1>l was
accepted i.e. the result from trained teacher is better than the result from untrained teacher.

Table 3
Comparison between private trained and private untrained
No. of
Groups students | M€an S.D. one tailed at 5%

Private Trained (B) 41 65.01 11.02
Private Untrained (D) 22 37.68 8.03
One-tailed t-test; t =1.645

0.05,42

In the above Table 4 given above the summary statistics of the achievement scores of the
two groups privet trained and privet untrained teachers are presented. The table also present
the mean standard deviation of the both groups with their t-value in the sample No. 41 and
22. The mean score obtained from privet trained teacher was 65.01and the S.D. was 11.02.
Similarly, the means scores obtained from privet untrained teachers was 37.68 and the S.D.
is 8.03. Here, we can see that the mean score of private trained teacher was higher than the
mean score of private untrained and the S.D. of privet untrained was also higher than the
S.D of privet trained.

From the Table 4, t-value (calculated) was 11.29 and t-value (tabulated) was 1.645 at the
5% level of significance and 42 degree of freedom. This shows that t-value (calculated) is
greater than t-value (tabulated). It indicates that there is significance difference between the
mean scores of result from teacher involved in teacher training program and the mean score
of result from teacher who did not participated in teacher training program. Hence, the null
hypothesis H :p, = p, was rejected and the alternative hypothesis p,>p, was accepted. i.e.
the result from trained teacher is better than the result from untrained teacher.

11.29 ‘

Findings, recommendation and future direction

a. Comparison between trained and untrained mathematics teacher

The present study found that the teacher training programme in mathematics at secondary
level mostly effective but not sufficient. On the other hand, trained secondary level
mathematics teachers had positive attitude than untrained mathematics teachers.

b. Teacher preparedness

The study showed that some trained teacher depended upon the mentally prepared lessons
because they were smart enough to plan the classroom activities in written form. On the
other hand, teachers, who were not rained, could not have better plan about the lesson.
They were also not able to perform better in the teaching of mathematics at secondary
level. It was also seen that their classes were less practicable. So, the lesson plan and its
implementation should be compulsory developed and implemented in future.

c. Use of teaching materials

Most of the schools are using teaching materials like textbook, teachers guide, teaching
aids and other instructional aids. Teaching materials prepared for the average suburban
child do not meet the need of a vast number of secondary children. In the context of present
study, both trained teachers had knowledge about teaching materials and seen that they




rarely use those materials but on the other hand, untrained teacher also had the little idea
about different teaching materials but they did not use any kind of material, mostly they
used lecture method in the explaining section. So, this types of lecture method should be
replaced with practical and child-centered methods.

d. Teaching process

Secondary level mathematics teachers expected to use different methods of teaching
while teaching different topics of mathematics. Both trained and untrained teachers used
lecture method. Sometimes, the teachers used more than one teaching method in the same
class and more of the untrained teachers believed traditional teaching methods. So, Child
friendly and child friendly methodology should use to replace the traditional approach in
their teaching learning process.

e. Child learning practice

Learning in our rural secondary schools takes place mostly thought rote learning and
memorization, but thinking to learn through problem solving and creative activity is not
yet in practice. Most of the children in the secondary classroom spend their time in non-
learning activities because of the distraction caused by poor physical facilities, absence
of teachers and lack of proper enthusiasm. So, the child learning process should be based
on child-friendly. Similarly, by maintaining the regularity of the teachers in mathematics
classes, assignment of project work and other practical work according to the curriculum
should also be given.

f. Homework assigned

Homework is one of the several instructional factors which should be taken into account
which is substantial. The practice of doing homework leads the students to have better
result. It is only possible when teacher encourages his/her students for practicing lesson/
exercise. In this regard, this field observation showed that most of the children were not
found so sincere about their homework, although the trained teacher had assigned home-
works. It was also found that the main reason of not doing homework was due to the
teacher's negligence of correction, as the response given by the students. Similarly, it was
also seen that the most of the works were carried out by the teachers themselves.

g. Teaching activities of teachers in classroom

Most of the secondary teachers were not foundsatisfactorily aware of aims and instructional
method of teaching in secondary level. The use of knowledge and skills acquired from the
training were found reflected in the range of teaching activities of teachers in the classroom.
Student motivation, variety in teaching methods, use of educational materials, interaction
between teachers and students, teachers mobility in the classroom presentation style of
instruction, students efficiency, student discipline and student evaluation etc reflected by
trained teacher were found much better than untrained teacher.

h. Interest, motivation and attitude

Mathematics teachers generally have positive attitude toward training because they think
positive attitude is important in teaching learning process. But the mathematics trainings
are not satistactorily developing fully interest, motivation and positive attitude toward
mathematics. So, the training should develop interest, motivation and positive attitude
towards training. For this, training should be need-based, research and project based,
computer and technology based, involving games, puzzle, etc. Similarly, it should be
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daily life orientated, historical, addressing the ethnic society, 21™ century's mathematics,
applied, practical, based and addressing of crosscutting issues. In other area, the ministry of
education and their related organization can develop and implement the training curriculum
based on some newly developed approach to teaching like Value-based Education (VBE),
Yoga, Dhyan, meditation, life cycle management, positive thinking, creativeness, spiritual
development etc.

1. Policy and implementation level

The training conducted by NCED, ETCs and LRCs/RCs is semi practical based. The NCED
had no mathematics lab in the past. From the fiscal year 2070/071 BS, the NCED has been
establishing mathematics and science lab. The ETCs have general science lab and some
mathematics related materials but not frequently used. So, the NCED needs a national
level mathematics lab with the collaboration with other educational bodies and institutions
like CDC, HSEB, DOE, OCE, universities etc. Some national and international agencies
like Japan International collaboration Agency (JICA), AIT (Asian Institute of technology
(AIT), international mathematics organizations, etc can be other potential organizations
to work in collaboration in this field. All the ETCs and the LRCs/RCs need well equipped
mathematics lab, because they conduct the training programmes in local level. Not only
this, all the schools also need mathematics comer in the class and a separate mathematics
lab for all the classes. Such programme of establishment of math corner and the lab can be
implemented through the NCED collaboratively with national and centre level organization
like CDC, OCE, DOE and other related national and international professional and donor
organizations. In future, NCED, ETCs, LRCs/RCs as well as the schools are suggested to
establish a separate mathematics lab to make mathematics easy, interesting and practical.
Similarly, subject-wise lab can also be established as prescribed by curriculum.

j. Curriculum and evaluation

According to the national curriculum, the evaluation system is fully paper-pencil based in
mathematics subjects from Grade 1 to 12. So, the bodies like Curriculum Development
centre (CDC), Higher secondary Board (HSCB) and universities must include internal
assessment 20 to 50% with project work, materials development, ethnic mathematics,
historical mathematics and their research, applied mathematics, etc. For examples historical
mathematics like Ghadi, Pala, Bipala, use of traditional Nepali calendar (Patro), Sever
(work of land measurement), making materials, mathematical arts and crafts, historical
and modern mathematical patterns and measurements (muthi, mana, pathi, ana, ropani,
biga,etc) can also be appropriate content areas.

Conclusion

The effectiveness of teachers’ training program is a matter of the extent of transformation
of training skill in the classroom instruction. It mainly depends up on the positive attitude
of the teacher. If the teachers have good and positive attitude they can bring variety to
the teaching by incorporating several concepts of mathematics like Value-based Education
(VBE), Yoga, Dhyan, meditation, life cycle management, positive thinking, creativeness,
spiritual development etc. Then only, the teaching of mathematics can be made need-based,
research and project based, computer and technology based. Similarly, the act of teaching
mathematics in school should be daily life orientated, historical, addressing the ethnic
society, 21" century's mathematics, applied, practical, based and addressing of crosscutting
issues. For doing all these, only the teachers are notalone, but also the government body like




Ministry of Education and other implementing bodies are also seeking the potential area to
support the mathematics teachers by launching several teacher development programmes
and material construction, development and distribution programmes through the system.
Main thing is to have positive attitude and desire to learn in the teachers.

[ADB: Asian Development Bank, BPED: Basic and Primary Education Project, CERID:
Research Centre for Educational Innovation and Development, CERD: Centre for research
Education and Development, FGD: Focus Group Discussion, ICS: Institute of Community
Service, MOES: Ministry of Education and Sports, NESP: National Educational System Plan,
ODA: Overseas Development Administration, SEDP: Secondary Education Development
Project, TTP: Teacher Training Programme, ETC: Educational Training Centre. SSRP:
School Sector Reform Program, TPD: Teacher Professional Development Program, MTOT:
Master Training of Trainer, TOT: Trainer of Training, LRC: Lead Resource Centre (LRC),

RC: Resource Centre.]
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Abstract

This review has been carried out in relation to the Compulsory English — Il course
prescribed for Class XII as a Core English under HSEB. The course is an integrated
general English course. To state the general description of the curriculum referred to
the class XII as a core course and to point out the strengths and weaknesses of the
curriculum to be improved are two major objective of this review.

The curriculum is an introductory and integrated course for the upper-intermediate
students, those things which are mixed and included here are needed to be a good and
an efficient curriculum. It has tried its best to connect the SLC, Class XI and diploma
levels by supplying enough grammar and literature. It is full of interesting and beneficial
topics for the teen-agers that are the positive aspects. In spite of those strengths, there
is lack of division of sections or parts, marks allotment, instructional strategies, detail
evolutional schemes and period distribution per sections which makes this curriculum
much traditional and less scientific.

Introduction to the study

The plus two (+2) level course is designed to bridge the school and university levels.
Compulsory English-II of Class XII is for a continuation of Class XI English building on to
the language skills and communicative competence introduced in the previous year.

This study has been carried out in accordance to the Compulsory English — II (English-51)
course prescribed for Class XII as a Core English under HSEB. The course is an integrated
general English course which treats English as a continuation of Class XI English.

Objectives of the study
a. To state the general description of the curriculum referred to the class XII as a core
course.

b. To point out the strengths and the things of the curriculum to be improved.

c. To give some recommendations for the further improvement and betterment of the
course.

Need of the study

Suitability of course contents, teaching approaches methods and techniques, and evaluation
procedures with analyzing the level of students are fundamentals to achieve the objectives,
goals, and aims of curriculum, course of study and nation respectively. Therefore, we can
say that frequent analysis of curriculum helps to add the important and recent things and
remove the irrelevant and old. On the other hand, this study report will equally be helpful
for not only the students, teachers, syllabus designers, and other many related personnel but
also those educators, who are engaged in Teacher Professional Development Programme
(TPD) course as participants, facilitator and course designers.

Introduction of the course
Compulsory English-II (ENG-51) is an integrated general English course which treats




English as a continuation of Class XI English. This course content of this paper is divided
into two interrelated components. 1. Core English and 2. Extensive Reading and Writing

The first component of this course is core English. The texts in this component primarily
aim at teaching various language skills in an integrated manner. The emphasis is given
on providing tools for using language for communicative purposes, and for receiving as
well as imparting information effectively All the targeted sub ject matters of this section is
included by 'Meaning into Words-Upper Intermediate: Student's Book and Work Book' by
Adrian Doff, Christopher Jones and Keith Mitchell; CUP..

The second section is 'Extensive Reading and Writing'. The prescribed materials for
this component expose students to various interesting and informative topics of global
interests and common human concern. These various interests of the section are taken
into consideration by 'The Heritage of Words' (a collection of poetry, prose and drama)
Kathmandu, 1998.

Nature of the course

The course entitled Compulsory English — II is a continuation of Class XI English which
builds on to the language skills and communicative competence introduced in the previous
year. It comprises altogether two components i.e. 1. Core English and 2, Extensive Reading
and Writing. The Core English deals with various language skills in an integrated manner
and the later deals with more examples of language in context and more fruitful readings.

The Core English is much functional, notional and grammatical whereas the Extensive
Reading and Writing is decorated with contextual, pleasure and fruitful reading materials.
This course helps the students to widen their concepts of structural concept of grammar as
well as some initial flavour of English literature.

Analysis of general objectives

The general objectives of this course looks like a dynamic course. It shows that this course
has made an effort to provide English education for both academic and communicative
purposes. This course has tried its best not only to provide practical knowledge on
functional and grammatical areas but also to build the capacity of analyzing relationship
between structure and meaning. The last general objective suggests teaching structures in
context rather than in solation.

Analysis of specific objectives

The specific objectives of this curriculumare clear, short and attainable within the prescribed
period. The number of the specific objectives is equal to the general ones but the specific
objectives are not presented according to the sequence of general objectives.

Analysis of units of the Core English

The core course has 15 units and each of which is based on a major functional or notional
areas of English. Each unit includes presentation materials which introduce key language
items and intensive controlled practice. Each unit has communicative practice and writing
activities. A language summary which lists the main points covered in the unit is another
strong aspect if this component.

After each unit there is an activities page. These activities pages give an opportunity to
combine and extend the language leamed in earlier units. If there were placement of tenses
(whatever presented in the course) at the same place i.e. nearby placement it would be even

acher Education 2071




Teacher Education 2071 f)g

better than that of the present.

Analysis of Extensive reading and writing

This component includes 5 poems, 6 essays, 6 stories and one play (drama) written by well-
known authors. The intention of this section is to provide the students extensive reading and
writing for academic and communicative reading and writings with a fruitful reading and
information. The intended intention of the course is exactly met by the above mentioned
contents by listing the different varieties in deferent genres i.e. under poems, stories, essays
and play.

The book prescribed for this section is "'The Heritage of Words-, Lohani, Adhikari, & Subedi,
Kathmandu, 1998’ which is the collection of above mentioned varieties of literature. If the
book included any elaborations of pedagogical instructions for the teachers, it would be
easier to maintain uniformity and quality in content delivery in schools.

Assessment technique mentioned in the curriculum -

Written examination of 100% full marks is prescribed for the course. The curriculum has
mentioned the types of test items that can be used to assess students' achievement in their
studies. The curriculum has also mentioned the intention of the questions in this way, "
Questions will be set to test students;' knowledge of the content of the textbooks as well as
their ability to use the linguistic tools and skills outside the prescribed textbooks."

General characteristics of the curriculum

The course of Compulsory English-II comprises two components which has got these
features in general:

1. Sections or parts are distributed in good hierarchy i.e. Component I — 60% marks and
Component Il -40% marks. And his curriculum has further given the break-down of
the skill-wise weight-age i.e. 40% on reading and writing each and 20% on grammar
and language use.

2. Contents of the course have been organized chronologically in logical order.

3. 'Simple to complex' theory has been adopted for formulating the course.

4. Relevant points and information are motioned in the curriculum.

5. As it is a continuation of Class XI English, it builds on to the language skills and
communicative competence introduced in the previous year.

6. Since it is an integrated curriculum, it has the proper combination of all the skills.

7. The curriculum has clearly stated both general and specific objectives in clear-cut
language.

8. Evaluation scheme with component wise break-down of full marks is given under a
heading 'Evaluation Scheme'. It has also mentioned the types of test items that are used
to assess students' achievement in their studies.

9. Time allotment as the total period is also provided as an ease for students and teachers.
10. Grammatical chapters are also connected with Class X1.

11. Listening, reading and writing skills are focused much in compared with speaking one.
12. The stories and style of presentation are matched to the teen-aged students.

Strengths of the course
This course is designed as an integrative way. Strengths of the curriculum can be stated as




follows:

1. It has included two components which include enough contents, relevant points and
information as efficiency of it.

Contents of the course are organized chronologically 1n logical order.

Simple to complex theory has been adopted as the better formulation of the course.
Inclusion of literature is adopted as fruitful and academic reading for the students.

Connection of the course of Class XII as a continuation of Class XI is one of the best
aspects of it.

Do e

6. Duration determinism in a total period is positive point.
7. Mentioning of prescribed and reference books is its important feature.
8. Interesting stories and love affairs are suited to the teenagers.

Weaknesses of the course

This course has mentioned enough contents, relevant point and information. However,

some limitations have also been realized as follows:

1. It lacks instructional techniques of the course.

2. Speaking skill has completely been ignored among the four skills.

3. Clear component-wise break-down of total time allotment or periods have not been
given.

4. Fully paper-pencil based annual examination system is not good.

5. Evaluation scheme is not found clearly mentioned.

6. Practical aspects have not been found anywhere.

7. Role of the Work book 'Meaning into Words' 1s not mentioned distinctly in the
curriculum.

Recommendations

1. Itwould be better to mention three sections or parts as three books represent.

2. Not only listening, reading, and writing but speaking skill should also be focused
equally for effective oral presentation skill.

3. [Ifthere were time or period allotment section-wise, 1t would be much beneficial for the
students to plan for extensive reading.

4. It would be better to mention marks distribution section-wise.

5. Instructional techniques should clearly be included for teachers.

6. Assessmenttechniques and evaluation schemes should be mentioned in the curriculum
to facilitate the learners for positive wash-back effect.

7. List of the references and prescribed books can be increased for the extensive reading
for pleasure.

8. It would be much better if practical checking and self-evaluation sections were added
at end of the lessons.

9. The whole curriculum should be revised by adding instructional techniques with
appropriate periods and marks distributions.

Conclusion

As this curriculum is an introductory and integrated course for the upper-intermediate
students, those things which are mixed and included here are needed to be a good and an
efficient curriculum. It has tried its best to connect the SLC, Class XI and diploma levels
by supplying enough grammar and literature. It is full of interesting and beneficial topics
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for the teen-agers that are the positive aspects. However, there is found some weaknesses
of this curriculum as mentioned earlier.

There is not provided any division of sections or parts, marks allotment, instructional
strategies, detail evaluation schemes and period distribution per sections which makes this
curriculum much traditional and less scientific.

The curriculum as an integrated course is good, no doubt, but would be the best and modern
one if the points highlighted under recommended section would be addressed.
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