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wifs gfz T S=7 g7 v adw pRER
oE qGaH AW AAFAER 59
frergers ada e daes &9
e ofeat sy qANTE s yTER WA
¥ wifare &« %A (Trickledown approach ) -
yiea A purdare Ay I3, FriEE 9
frdes qam=, afies RA fadfies a7
grflew & friles a8s w= |A=are e

CgY A W9 AR @ 7 s afy

I

ATTHY &Y |

AHAEITER (Modernity) ¥ FTTW @E
W ITEMPrFIRI e e @a |
ofede Aol g T afeorar Agrd gEe
TGATF ST FRE JQ qC 9 FATSTH
Zfreea sl fages e & | gRde

mar e Euwn

FRaw 9few que afr s W= ey

FW WA g L sieddm mr ahs e
WU & | TR F9Y : Individualistic aRa
iR I g 3ARE culture @ gmfed
HEed @ WAlthen, 2003 ascited in gardner,
2009) IFEaTEr FEWAT A power centre
FEH @Vl T T sEed 81 9w afed
single truth % 23w AR TEATH FIURIA
FM MW & | J9d ; gfgee auraRE
Perraar qaTorar Rasmdt & IR0, &A1 R
aw @ e oy I g A A e T
ArE ITNGART FATT (TS | A

Rrarr



TAEEY A7 TG, | FIETRINFATS YT aSA
T feh @l auT IHTS GRISTHT qAITHYT
2% I | g Rierra) IRYT g Araent,
919 81 | @q! fafre ve? ad, qfg, erwar
T raegsar Fit g1 w=1 a o
A agad, fag, 4y T aware fgwrearg
Y FRERA QAR RrEnd qraeTEan
Afgerdr smavaFEar 8 |

frer Fegm ufy o@ wxrafra gumim
e =&

R. fezreawr woRr FaTargfrwaran
(Postmodernism as theory)

awasty.et.al(2009) T IT91fsd New
Generation & SIgrAryfaaraw
postmodernism) ¢ a9 qfonfra W

& IPost modemism can be :
¢ anactual state of affairs in society

e the set of ideas which tries to define or
explain this state of affairs

e awordused in many different context to
cover many different aspects of all the
above

@ F A"y 9ty efonfa =
TR : Postmodernism is most fruitfully
viewed as variety of perspectives on our
contemporary situation. This means seeing
postmodemism not so much as a theory , but
more as set of concepts and debates (New
generation, 2009) &4l R pE: §
frraard qorma v fryaoor afdT <
FAAAETE S A= Qs | Rreray
FePrFaraRe T8 aEdEs IAER WA
g e g A e W_e AR ar
g e ’ T postmodemism F wRwiaTEr

post modernism as a set concepts and debates

d IO &R Par

3. faswra gfafast fawra T g9v
gfrwaradt Rren (Development of
science and technology and
postmodernism education)

It gar It B | faa ¥ afafie wfsa
JEHE TIITH B | FUTSTS e g
CIC A G (R o e

g 8 9 apifar faeuie
Iofeafa 1 wfegr@st snavgmaan
qrohaE I, WA, Fefad 714 ( ethno-
knowledge skill) @101, RTeTdH conservative
FAS FATS | TqaATs g fasma v afafre
eI faFar T geq SIE(mass
production) R S &8 B | EH I
Rretrerr qrormare & & @3 g, af, a9,
g T ive aqRER IHfG T giREH
ZdF FAT 0T I T AR |

A e ¥ afafua faepraer e faars
frg gaTgR & | WE [UEgE AT F |
A, sgurw &G w Rremer & @ @
FETAET (Generalization )31 Fva &
A &4 contextualization T g8 , WA
o @@ AravEEar 9= T Juchars
?E T WA I g Rrem Reg o @
Iararyfasarardy dfws Pamaa @ o
JavanyPrearardr Rierd e 1
femrds | =fmer g a@m 9 @,
T8 WA W AR A I festadaan
wd | Fstaefraar wif. Rrsmar daréasor
g | faema T gtafe By m2ar @

¥ g RIAATE AAEEE T @aqa qfv
T8 | queE Afweeard 03 AHATH
o W faeer @A IgH aTRA



R wEnT ™ g A s gfdvrEr
Ay A A FATIA U TR FTHAAT
EALE 10\ ERAICIAN I CARRE R C R CO R

¥, BEIWISTHT  FaIArgwarae

(Postmodernism in classroom)
FA FWTHIS FHAEH g7 SReEs S |
fese diftha afiad 9@ FETHS T A
I g7 W oft FaH df
Rremesr afir 92 war FerE Rrere faemdt
e, freror fafir, wan =raeme T faemdt
Fraeft et frera = ufw
Iavangfasarady foeror ggfa srarat
AMACTEHAT qTH |

George Bernard saw & WATEAT School
routinesare like German boots. I WATZHT
e I TEARUS AT TG A &
IUS AGE AT g1 AYARF! shape
FAI 77 TR AT &t A wH W FHH
LeERinic CIRERIRIGEE (e E T re Sl
HA Tl TR TS Fa Frorw

framrdffesard sgardy aq3I’x FA
IRAAFarardt Rrersadr & TaQ A
HETH g2 &F MaF 7T MEvS [ 90H
fafr v, e, oof, Foeer T SR W
JRATFFREATS Y Rraror ufrn T=amm
e ol

FEMHIST JAT AT & Ael AT 7T~
fafeer aepfer ST}, g9 7 @ @9 @
Frndies g | e Fasaa o 93
fafauarars adeT 9 938 | TR FeTHE
qieerd W1 Bl & | IR 9 0T ueq
AR | gAT HTF TR | O A FaAR TS
TRIRH T qge | et ErERE &
AT FETHIS ATAAAT GATES, , AT A
EIYED | AT 9T AAT STITPN | JTAAP BT
a1 TRy AR gAvds | g g s |

qv

AP FAHIS Rrerrer o fafr wi o
o fafr e o A o R oA
innovative learning place &t @3 Ryerears
i o g v m=m e 18 7 ad
gfeaE a1 € T w78 Tnfas |

Fa1 FemAT A= W, Ay, gHZE T
JEETF qrAAMATToe JTH gro | frerapr
A g IRAIFEAE T T g wH
fawrgm @ w8 Afews fgEe
Jrafees aq ax fFerew fafgaar 1 a@r
Fferars JaanT gae Rrersa! Rreror &,
HTGT, WHAT 3R 92 | dirrida(2003) & =reret
yanTer 7Y RIEEH (deconstructsim)® arata®
I FATed Whed WA | Foucoult (2003)
 social authority power is itself created
through language W=7 | 794 wre fth

oft @ Fees oft 8, Fa
THA IS THIEAT AW, dIF AT AR
T AN e F9H g it @ |
gl FETETSTE feafq wife @ & 9 7 g
300R) & Teacher student relation a paradigm
shift (2009) & & & rsraT frersd T
Frendiem Ta=rarg Jare 87 |

[T A A ] @5 |
FAGTS AR ATATTFAAE T TEH, |
TqA qAR A-IRAT e @ e |
AT BT FETHITH 3ol a7 W1 Bl qAqrd
YA B, TET Rrerwat @ ard @ 1 Bel AT
feram e Rremditem? |eaq 1 derrramar S8R
AT 91T FH G | TqZ FI@UAH feqras
BETH JTHA B IS B | BB B FE S
FaTE 7 T=aR fp a Brder 9w v B [
a AT R G TF Ay T
TATE w12 BH B | FTH RIS ga ) qaEm
graifmar w7 gy fAwfor a«
Iuengfrdarardy foers @3 frndt wmw

Rreres Rrer



Teacher active zone

-
4
«
x ; TA
H
- S —
o BS BS RS
3 BS  BS
%
=}
GS

Teacher Focosed Ares

BS BS
LI
L] Bs

Interactive sres

T ¥ 74 | qa Frandtard gz @ A
TH W | BT T IAR FRAE Prar=
TF 78 & @ FEtas A fawrs
Iyaferst AW qRIA I T4R
TTAATNT FIHFTA 7 (b HITATE NETFR
IRy FAT i s aw
7, | Rrers Rrerears sreaAY oif, standerd
nfam e @ sfesd wirm Re@
fard | IAeEa TEant, geard, W
3 T TR W Ry Rranfier Rrsre e
Tesard 3w grea APt @ fies A
BT | TR F I T@BA | TE
wrEar T @9 ardy areft wnw oy 99 T e
technocratic modal @ classroom pedagogical
- andragogical scheme modal &t & |
Ffadr Rrers [emftd @377 family member
T AN T | AfeAPt FETHIH TISH
ferm & | aam Rrers BramdiaTd sociological
relation arz AR @ | Rifytrarges it
FEITIVTFaTRET AT At v T

Tt aggfaimultiple intelligence) g Aiv
Rrars Prarfie social relation #maw €S |

78 JeAgPTEad fisin wer s@ o
B |

L fnew amrdt T gwraryfiwanan
(Postmodernism in  teacher
preparation)

Rreres wemerar Rreror Rafremr Aar & 1 s
AT = ag I A Teacher ,
Trainer ¥ Facilitator. reaa W& Teacher is
knowledge shanng, training isskill oriented and
facilitation is an attitudinal 39 FRv 33 @
attitudinal 7 knowledge ¥ skill g3
aravaFar 983 | et i TRa ) | TS
ZfHa ITLH TN T EE | TTRE T
AAfTE qEAEE T T g A
Rran Rrema st arey @Y

Risrs i wAY B Meseat S/ e
Aqrgs fafw= fefausr Pnasw aifaq

fmar



T3 yar frers afswes a=amaw a5
g | o1 gy e frgsard sue

&1 e e CY
faFredw woat s, @y, afagfs
IaraATEEAE It afH IAEED

weatarare faerg Jeeferes afas e
fafr & m  Reeror Bafr &Y aEw
TN G | FETHIEETE A

g fawrs gt & fera e
YA T | FART UIE AGAT AWE aqE
Iav @tva geaw fasst qater 1
Jueemyfa  m@An foere qaia 8@

frasseard I 7, s o, afkera
FE, TZAT NATTH YA T FETHT ATAT
HYEF! need, standard, interest ¥ level
i & qud Rew o it ofy

Postmodernism 31 AT 8 |

\. orRrdT fawr T IERETg ey

(Quality education and
postmodernism)
Ty framd @femeard awamtys e
cecr: S ) m IeRT T
viveator I wEdT e | FHve RE
frareresr @ Ta
B I & oay @ 9y I
frraandt qaveFwr (Globlaization) Y
T W qESEA g1 o fres aard,
frardt awrin, wrgaww famtor, famg
Fareararcor T Rrarg Susfera aen frem
™ aER ot frafr T am
ey &1



safe, environment specially for girls 988 |
TATA Teacher behavior si=rta faaraa

yoTgT grEAy Aifa, aErad ararE
FEar qdaE | A/ Service delivery
HTQITH QTR FAT Y FUEEATS qi
Quality environment 3 &w afF=s

e ara fretrept st g=¥@ Quality Context
g a9 aard aradfsd, et

JIAPIRT TRYH TSTHH JITAT, ®TH1G T

A, FgETEFd 7 mb Rien T g
A |

T fnema @ =@ Quality process
8! 9§ J=aTa professional leaming for

teacher, frey® geyway ¥ faemer garan,
frr T frer, e @eE wae
frandfefza frarard e R @@ 1@
gt @ smnia genfrar gqas Riers,
qss 9rquy, Fa+, Rrerrs @3 frndte faam
TR 9 favara, frandier s gg9,
FET FIIH fafquars gmwE T Rgse
rEiFen iy (e @ frard wE
ae® g | Quality process ST 94 3l
e fraraady quiyers ufy & e
Ryt et 917 @ Quality outcome Sd
grara fAeraansr gase 9dgna.
(UNICEFF, 2000) :

» Achievement of literacy and numerology

» using formative assessment to improve
achievement outcome

e outcomesoughtby parents
e outcome related to community

participation learner confidence and
lifelong leaming

o experiential approaches to achieving
desired outcomes

0

e Lifeskilland outcomes

AFFEIT AN Muradrg Posnwr  «rfw

Mg g & T Tl 9are &
T 7 ITAgfrEaERY v - g3 w
FEATAFATH T TRAY, IS ofe=ma
R A, AT FIER 9fT HET AREATY
¥ e =i e &/ 7 ke Rrerss,
Rrenfarg 7 o fag 1 ey TR A 0%
WA AIATAFATEE JATA 9479 WA |
Rrers arfewe Rrererars Bravars sEmA
, AT YA T Y M FRie WTeAHS
Rregor R gRR=A T =Zaen ma g |
@ afd, 04%)

arH TR

e aofs fea $=(2009). Rrems
YT faara A i, aEifsty,
HHh

Awasty.et. al(2009). New generation.
Vidyarthi publication Pvt. Ltd. Kathmandu

Gardner, P.S(2009)(2nd edition). New
directions, reading, writing and critical
thinking Cambridge, New York,
Melboume, madlid cap town, Singapore,
Soa Paulo, New Delhi

Luetel, C.P.(2009). Teacher — Student
pedagogical relations : A paradigm shift

Mathew, W.G(2002). Construction in the
classroom : Epistemology, history and
empirical evidence retrieved ate 1 6 may

2010 from www.teqjournal.org.booz
vets/2003/30-3 Mathews. PDF

Ministry of Education(2009). School sector
reform. Keshermahal, Kathmardu

UNICEF(2000). Delivering quality in
Education united nations plaza, h.7. New
York NY 10017

Rrarr



q. agwen freorR smaRon

Tgehen freror wgft smyfve Rreror fasrr
Tt sty &g | A1 ggfa 99 wifvas
MEAT q<AaTs fame & TEa@ &4
SomfE J w=e Amud @AY Rraror wghy &
AT WA Rrem gonmeiRRg & ag@an
Rreror g9 wud arsEs | @9 Ry
qERTAT ZETR ATATATS, TE AT HH ATATS
Rraraa & i | 299 79 Reror ggfam
qiER® T TRANTeHS fqas  ararEuE
AT T3+ |

g fneror ggfaard sarga fafw=
9T TART TR qT373, TE: TG
(Multi-grade), Fg&IX (Multi-level) FEIT
Multi-age), a8 (Ungraded), Tfaris
YR (Family-grouped), 3T QTRETHRoT
(Vertical grouping), @419 fy&E amgiam
(Heterogeneous grouping) 3 | afze aret
PR ‘agH ad A T wEwE 94 a8
T E | T 8T agwen Rreqor w=Ter 8
FeEED|, RTeTr WA PpA Al |

. qghe e w=d w1 a@
Femrehl framdfeeend 13w T
U THAR T TETFHHE STETHT Rramo
T IROTEYaTS IR | Fgeren fere Fear
@ (083, PrEd Frafraras, R <
a7e fgvatgmaa, Rer e sieggs
TWHFH AR “dghen Rieqo 7= T
AT 8IS TH qIHAT THH[ IgG)
FATPISIEEH] T JHAAT TIT3A AUTATH
rafra fravfasg 79 s@en 1 TEaAr

AT A (91 37, TP
FAAFAR AT (IRTTF, ST, W)

Rrereet U wHaEy g2 a7 AT qQY HETH
frndiens w3 FemEEE T gRIeY Rya
yafag sgen guadars e 1"

Uehel FHETRTE (Mono-grade teaching), F4<h
FeTRT&rn (Combined-grade teaching),
TgIiR Reror (Multi-age teaching) A= arge
TATE® ATRT UISH WHHT ETAIATS agahet
fretoreR YO EA AfTE §E | U
FenRreror ggfaa a3 Fena faadeeard
T3S HETHIEAT WY Rrawr i | /g
werrfyreror ggfaar gdater werrH
faamsffeeard ©Ie FemwreiNT eeRTaeT
AT TR T Rreror oy | qgen
wenfiraror qgfawr mE GRS
FTINTA TEI Femd TETHRATIR 9T
fyame qrtaray freror 1fe=g 1 (J. Grant & B.
Johnson, 1995) @g3#a? freyorar fafa—=
IE frndierard @2 sarezm ad@t
Frmrfieearé Reror it | ageer Rreromn
g &var Rreror e amfy frndies
T FEITHT A T H 41T 5 | A AgI N
Rreror ggfoam faamdles &7 weme g1 =
Faa @afd waeg afEeT | X e T A
AR Ioh TR THREH a0 a6
oz A ¥ frmararg FeErEr gE
TRE T

R, e fraosy ey

AqE @ T AT ¥ geret M
afrepter yrafe faaregeew e agen
TP FGEATRT &7 WCH TS5, | Bd Bl

Rreres Rrar
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Frarewr argifvg faogas, g T
g faaw faers s st ganA
&1 B M waafear 1 A @
& & T8 YA JYETE FASTQ 9197 JqfFa |
HFIBIAT 4T QAT QoTATeT SIAT
qEETS ITATT 4 W3 | ISR AFTTA
i Frdd fere gfear T PRavEdATTars
ALY feerg o 7@ Ao
Rieeard qam «ada | gad fmio ?
RGO T IS Rierdard weaed fatan
¥ qURAFAE ETAT FH [AGE JIIAT
YA T |

g A =g freaerg A fagra
yfEqrm quUR T AEd S| GIEHH
AGAATS (AT d dioran oA 1 TR
T afFa | Rree aifawa! wegsa e
T4 Af FuRE &R 9@ T e
ga= 79t Rresgar A fereror ity iRy
qEIFAF FRRTIANFA T T/ YA e |

%) Fg@en frswr ofaead awe qersTH
afy (A JTERE qFRIcHs g1 MaEd
E e
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frafor dnstru

(Peer tutoring)
fereor

aqr grafhe
&1 Rrato
| q99ls
&t T Rueres
¥ @q fawgm
e erdes Sl
afea e
Ry e
F=a Rrere
FHA qGHET
| I8 HYAT
aferH ey
&P, Fradi, AR
Fafir=t erzora wfirers-
fay | @8 s
fadra @ sgwm R

cY0)

ferezan @& Frerq 8 &
fiferE arferm fA =g
arfers | T
q agF qfeen
fafererr choice &1 &9HT
TEHET
afF
me) T ATAT
T qrEEaEq frem
ematic te oach T8 I
Pt |
LIEE @y aifew
\R2ECD AATHIE
T I A qratwe frareas
far Rt 1 Aftew o T,
R0%3 R OV RS O
CAE( qJeT @Te T&d
TRET &1 Rreqor s
g QT q1
79 e qrerTEt
Rveror yaferd W
Iq Afed Multi-class
teach Multi-grade 9=
LIS
BRI T
Tul JIFTANA
fafir—=
it
IE P
i i F=aTaq
Py Rram ] T8
e wsTAET aifas
TeHel ferur =z CAME LR EES(E
e 89 |
0% FISHTSY
TEHET
gftreras-gRTaTo

freres Rrem




afes g=ae TR far | I afe
el Féq frwafaaraaes @ s
THAIHATE TRISTT I IRCEH ) | I
gfmeror sr@fay T wrAeTHT gEfad
fatuee® arear S g aftea Ry
I8 durw W T fea s

Fgaert feror aRreres FdRrerar 2@
qfarsta k! Py | @ PR e wa
AR (curriculum mapping), fFAvaaEEd
T#YHUl (Thematic integration), Faforardy
fae1g Ree=t (Conswructivist leaming theory),
fa@s &= (Learning centre) & &I,
Q@ﬁﬂﬁt (Multipleinteligence), HEPARTT
faarg, Iyaterwy smnfva f@EE (Outcome
based learning) &1 [AYIIRIEE qHIAL T
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1. quEEv =
4 afa3, AT @R

A aur IRPTFEFED fom vAR 9. Ruen g T g3 SRER §AE | FEdE

FAYTAH JUTH” WA RI&TTeTs qataw a7
sy fagmen | @@ s g Rrerard
&g B | Rrerm araq 938 anfera
FeftE R & o mEer ofegfd o
IR TlF T/ TIFH & | g
frvas gl T a1 WEFRA A7-AGA UH
TR A SRS Ty TS FA
IR TRF FOA | 1Y “FaAHr i fren”
IR Maagar aur FriEErE g7 094
g "wiAa R sifrerard giREaa afq
IR A B | ATH AWEHT B TR

A Rran sfgerae A g1 A

TR y=iifter giaagar afy s S & |
AN st 9 T qIT R @Y K-
F FgaaEE qaad o fuifa
quarafifis qRaiera I3va R afn
FORR 9419 s S (=1, R0%3) |

aAaAfUFR (Human Rights)

JLH TLHIEIR 1 1R¥c FH NYIIAA
wfe, g, avt 3 @RS g maE g |
R} @A, qAT A €@ EEd o9

fren, @y, smaw, Wt A
FUFREEH GLET YT T To9eq WS
T A B, | FARTT ST a9 AREE
TANTE, i T qrafors sfupResH
&I A B |

F=IRZT AT AR g ado Y ar
R% & Rreraeafy fre Feanfe
W

LR

IRANTE qur Ayya Rren e g
19 gRfF (Elementary) Rren sfvard
g ga | witafie dar =maadiE Rran
JTATAA SUAH gAg qur I=a Rranan
AR AYRAT T4 959 g8 | (Every
one has right to education. Education shall
be free at least in the elementary and
fundamental stages, Elementary education
shall be compulsory. Technical and
vocational education generally available
and higher education shall be equally
accessible to all on the basis of merit.)

. Rren Arae qui faerg qur A e

T YT A=A AIZTATS Y38 TATH
Fifira e | a8x 99 agEs Araany
q UITHE FYEEEAIT AR, HEAIA T
P #raw T mi enea T JgE
T qgad! Mafsfursars senfe s
® | (Education shall be directed to the full
development of the human personality and
to the strengthening of respect for human
rights and fundamental freedoms. 1t shall
promote understanding, tolerance and
friendship among all nations, racial of
religious groups and shall further the
activities of the United Nations for
maintenance of peace).

. dwt Rien e ItaEREArs

AT & ag® adle ™ O sfyer
JfyqraFeEard gia | (Parents have a

foam



prior right to choose the kind of education
thatshall be given to their children).

( 91d : §qch U <", R00%)
KEGERUSA R BRI LI E S BE ISCICRIR
IrgA AfFEd Pra: e @ aiafs
@ i, 7T, 9F T RIS IraraRorT
F9Ea T qEeTAl @ afwmadr AT
wifraqd®s, afgeqr, Tma=ar, gaEar
QA FOATATF &IHT Afdd T 9]
7 W gf TR I A F |

(The universal declaration of human rights of
United Nations has proclaimed that childhood
is entitled to special care and assistance
recognising that the child for the full and
harmonious development of his/her
personality, should grow up in a family
environment, in anatmosphere of happiness,
love and understanding. Considering that the
child should be fully prepared to live an
indicridual life in society and brought up in the
spirit of the ideas proclaimed in the choster

up the United Nations and inparticular in the
spirit of peace, Tolerance, freedom, equality
solidarity and dignity).

i) JfUFRRF (Right Holders)

IRFPRURF FAP AT ANREEE g, AFATS

B FA A1 I FAA AU A

FFERT AN a1 AfUFR A THATCH

el

ii) Fd=Tag® (Duty Bearers)

FAARE WAB G, OTFA, TOHT T
Br M e, 9@ U@ @3

e sfrerares afuer® T,

gfawen 7 ofegfd e &7

Elements of Human Rights Obligations)

i) JARR/AHF (Respect) : A T
fer FAT R sfusrafy awm
FARPA ¥ MYy qFEg AT FAT T
fraveE®t adar 7 FdsgarEEat
ITRIAR T |

international and
National Human Rights
System

Guarditans of Rights
¢ Human Right
Commissions, etc.

Defenders
* Human Rights NGOs’

Human Rights
H
ete.

Rrers Rran



ii) 9PqT&IT (Protect) : HdTATEHA
sfrFuER afymER afegfiar 3
YT JqAY IcI+A gA AfgT TUr
IIFRE g9 gAAIE FoRen T

iif) afvqfd (Fulfill) : sfasRass

atgwrrafa awmra qAI3R, FraAr
TS faeEra T qar aeERE

AR G ¥3 : §F qn ama e
F3=F Rem (Free education forall and youth)
TR URT 99 : J JraAfaFesH
Frress qur sfward Rran ooy Ferar sV@A
(Free and compulsory education for all
children and removing illiteracy)

e fagram @13 IAT WHEE @
AT FIEETT AR f.3e smarega Rren
(Free basiceducation to all children of school
going age) :

TRA 4RT 9 T 9 SERAFEEF A1
fy:11e T aiferard Rew (Freeand compulsory
education forall children) |

Ty : 99 IaatyEREH qifn s
Ftrard yrafrs Rrear (Free and compulsory
primary education forall children)

AR A=A FrAEr 053 : faareg fren
e At Afes aER (School education

as a fundamental right for all)-

¥

qfFrA arr 39 & fReRay IR aar
gdwr @i sfqard v Paes foen
(Eradication of illiteracy and free and .
compulsory educationforall)

fIagH U 9 qX =fewwr A Rren
T RIS D Sjbeare
gfwf=aar (Assurance to all persons of the

( @i T, 00% )

@) 9ed%F AARFArd FAAAT gazAr
qeaEiiam araitys deaw Fryes fren
S 7 g |

(M) AYFHT A TH TAF GHEIAS
T GIIRTH WAL T §FGEA T &6 g8 |

WX URT AT AT HOR FENTAF =y

FFAT Jo@ RUF) 3“3, arafTE ar

W sfeem™ iy o wfeen, faq,

ke, TARY, 9AA IR, I aw,

e, fFara T wageard aarafas garadh
Frgra® smarm s iy
& &% gia 1

GfUAE aRT 33 (M) " aedr e
Py eraen e @ : “Rran, @, (e
@ TG § ANREH sfuER waiyd
T A R

Rragr



a1 W I TsgH AfFw Ig R

4 :

o ‘A0F FfAT Fywram wfn afdE
qAR Arafad fadwe T8 g9 A=A
AT Ruelt, @rex, ararang, Amard X
T AT SmaTya frea
T FAaURIH e g a1 g
T JATHA TAG 1"

o WiEaT FTH Rrenm, @remy T s
frdardst faew agaen 1@ afeyg
FEraw srirafus qearlt JarA At
TN =T TS, |”

- Ruen, @rem, grarw, @ FEET T
e Fafraa qugEr AT siRerorey
a0 fdE 99 W @ &
frafeusr sifcar®, sawnfa, #ad,
faaaaa fwrasa IHI@ qqn
nicErE @R Jegy, fFaAs I
™ iy T sEE=A T 1

e Wit
frereaafy Afaes gafora ™ wla T
AW AATHAT EB | IRAW ¥ & 94
“ORAF! dfgum” a1 s freraed
FrEErd M Afaw s afoadva
Rt & | & e gfedvm fren Afyars
<t gufTa v firen Afa $ @2 IREE
T4 Wer3H afnea | fafee T, fraw qay
TEEeE ( d9&mm, Fguelim aonRiaees )
AT AT BRI E AT WH & | 81 Pradig
AR TITAT 0% ¥ /084 - 0%%/0%9 &
Rrerrer st s Afvees aft gfy
RH B ( qAA, 08K) | AGAS G« Jo@
e & ¢

 QdwriR giewior

T AfA® T =gt Aqrerer Frafor
Faf-a FHTAN T A, Ty
'3

WMW.WW |9, 9&IH, T
IR AR ¥ ey ARy IR
ARIHAER e g1 w99 aras ghR=aan
T frenr TR [Ehe g7 1~

T

o fammEd f e gffraa 1@
Q&R FATIA, T UIAIGed Al

A e we A
o FAF AT FHEA UERH frqed
g smyroqa freme yanfa T |
o I RretaTd yEATAREe o ghoedt
TAqf® ™ ah f T
o R TEH MMAEE INATHHSF TAR
FHERY F41399 |
gt wrdHwes (On Going Programs)
“Rrer a¢ A sfrerer svRT @l
T T Ee g wem v afegfy
q1q fawrag®s qar fasra agwrfizs
(Development Partners) T fawaitg ¥ agueia
JORAIEEERT Fri TEHdes G916 SUH

a1

o Tawr i Rrewm (EFA)

« WraAthE fnen qEgm &

« Ru&r® frer sdww (TEP)
o I=9 firerr @Y i@ (HESP)

o Rrenem it @/ sdww (FEP)

o faarey &% quR F4FH (SPRP)

( a1 At st e, wmafwes frean qeam
aur fows Rien srdww e &7 qur
FAHFHATNT IFTETHT =199 HRH
E)

#ftrw AFgTEETIE (Education Activities)

Iqch FEFTEEH AT f s
frarEaEe g=arfaa a1 :

(SESP)

— s Rrem



o 9 R/ /qE s Rren
o FHET Y W fqard qur f e Feren
o T & G F:gred fren

o T 90 T P 9 95" qdqaH
CLIRES

o TRAT IR T FUIA J=TTH g e T
furaed ¥, gforq, 9-E aifd aun
HMETATE (e Rrerar argen

o FUIA yeIaETEA M Rreteew Rar
T FIT

o Fragfaa Tqen

o AFF T RS Arenar aqen
o Fremar SRR T qwerar stwar
o HiEw s f9y e

o fraeEs sifs @R

. Poys ol 9y FaEEs

o fEarRE snawfla Rrsma =qen
o PR (WA ) GrAEEH FIen

o HT T X frem
o R frdy SEEFA TCFEE TEAH
e

o wHifed Rren T wfeen Poenn sd=3 /qpfeof
Rrer

o WIGWN T FeANF Rrare qern
o RN R 9 Fqen
¥ JEH 7¥EE (Some Key Questions)

Rremeard aee sfrercn &g gforaira
T 3% 9f ey RFRTa T et 2aes
W Qe I AN RE B G T
TS JrIuT ZIIER 9fT A T EEES
FaeMe TYAT 79915 FRkard 1d G
8 | Auree! gt B4 &1 9 b ufy
Rrem @R seq gvHEs faaam A
R W |

L —

e srerean (Policy Unclarity)

foramera Rren sruta wem 93 I Rigrard
Fryres s ot sfrard Rren @fa waraw
g7 ? Fryes Rrenmeer afomar & g4 7 awqu
3 a1 AP, 9aTg odb, TR qocb
At e WA fees g1 2 Rrem aga
yrafRear &afaa &, &5 7 Ik Fuemes
T YYAHT 9SS

fag=at (Poverty)

it 33k ofer 39 ghTea S P AT
@ Aram argd AfedH ST | IR
i s framrr &% o & R
81 99 IS JEAIIAIEES ATTHAA
TEgR ar APPITFEEArE  ATqATH AT
qurgen | fafeesar P @ed &
A ARSH aEF agarm d[d drra
(Opportunity Cost) &6 I8 ? fyreeers
GATATEHT T@T QIS &1 WA FqH anra
FRT O T A @ 7 3k afT grafrE IR
TEH FRE § Jfaaa #3817 9§ (Hard Core
Group) #1 Fiwaifasss w1t faaray
@< 9 3 kriteearg #9a gt
AR W ar R EE Sfed THEH
TYHT oy & |

aweTTan (Literacy)

& AR Rrenm sfrerat Awgog & |
e, Ren, IER T A TwsEE
TR &1 | 96 Rl yfava I §6
we] Rren wewifranr iy sraafres @&
FRTTEAF FTeRATS IRAMAFEEE 9T 99
¥ g waaan (Year of Schooling and Level
of Learning) AT Y487 T919 9I<S; | 81T &
AT 3o ghroa aar 9% IS FRa
¥§ gfaera A FRER 8 | §9 09 AR
gfesr a1 e aufTEr A FF qAArS qeR
FATSA 7 QIeRAT Y, G&HAT T AR R

- R fren



C B A ? FEREEH W dyarg AT T
fraqar snfr” (Life Long and Life Wide)
STAM FFG TR ? A FARTES ALY
v a9 feam A 8

qHAT T @/HT (Equity and Equality)

q8 guara, fgw, o, sfa, saenfy,
AT, INF T, wad, Aqfaw
aqr stmfes ghestad gda daar
FAFEEAE FHq Rar gonedr Araq 7
IHAYTF T FEY L8 ? fydreeers
AT frer FEO w7 q9 @R
QIESHT ]9 A998 (Equal Opportunity)
FHE IqAY TAIA ? qETHT
FITT Fhee (Affirmative Actions) &
AT FFEwT FAA T ? FTET g9,
Far AaASR, Fawa g waRkvn f
FHY FEA ? T IEH IO 9fF @
g4 U B |

agAaTfRan (Affordability)

T a8, I, fd= T g a9t 9 3@
TR T8 R 9 #78 F919w 2 9w
AR A FF T e g, W
T AT FAGA T & Fl gy o
? oftar T IR @ ad e
e/ aceRa & T 7 sdfea, aftea T
AR WEFA ISR qHa
® g ? WFA g 9 dH AaRE
fremmr g4 @A (Invest) & WX I9H
WFA&R (Life Standard) ¥ A& (Level
of Income) ¥ 3Mag FAIA |

farefta =&Eq@m (Financing)

Rreqrard sftrera &var gfvR=ar T Ravas
aifr o A W T AT e
T9<a 1 amuft ar v smefa (Supply or
Demand Based) ar fifsa gumeit (Mixed

L)

Model) 78t fadia =rg=areT (Educational
Financing) @ ffq & g3 ? a9y a8
(State Financing), @rma Sewfrar (Cost
Sharing), ArTa 3kt (Cost Recovery), frea
T g, TRRE T @Al RERE
AR & TN g1 ? AAEEH! [0 Jurerst
R F g1 ? e A T [ ? Ifwa
@R, TRATE TR, T R ar Rz
o 79T 9 I W FhNtE
T[T g T B |

IR (Management)
frem@! & arRaEeears gffaa 1+ fran
YU JETWAT T UIATATS HE&T GEHH
&y fagwa | 4 gaiie guee g & W
AT mieras w3 0@
Zengaq Rk 1€Y1 B9 98 T gafae
ferr @A dEH FERPH IS g ?
PR JIER, WARTF a1 ST FIERE ?
a9 T qdqrafhe Ruen, smamya Roa,
Aty Ren, sAvefe frar, wfaire <
Rrer aur g== foen sraia
fovr  mufmn & & EE T FEEw
TER T IR i @ g7 ? Rvwesa
YA FIA TF ? THIG a1 TFR ? FA
TEH IR ? IRATE, Trdg a1 =g
PR ? T TYAGEATS iy 74t =raean ar
AR F9a T 99 T |
qw=fif®ar (Relevancy)

Fratur rfvesT SrEERA / TRETEES fawre
(Learners) ® frqagm @afua & 8 ?
i, rkfas, ufsgg v swaxifsey
Rygaeesard & sfa §1 Teaw &0
AT RU@ & ? IFFHIR Frdaian
(Framework) &« J&R T ? TEFHFAR
rAraE (Localization) T9T TATATATIW
(Democratization) @ M # F&N Igra

Rvem



JqTA T ? I YYAF IAX 9f e
I g1 9SS |

A ¥ T (What is the Way forward)

JIgh TAFEA B QB WA Rrer “siftrar
ur&" (Right Holders) g&at sifiraafy <y,
X ¥ ofgfd T gReaar sdeEes

(Duty Bearers) <% T4 q9& JUERATAT

A I THUES | TgH AT e bR
HFTRA YA I

o AP HA FATR TIHT RBH Ffayura«
T A e sfrard T P
g1 ? T Jegwa Rran g g7 2
Afas sFe s gfrenfra ks |
FIATITHT ATR Wigeet deavga Rran
e K7 9@ gy asaer A
Frévs frerafra g aeeds |
HAANTE Riene IARMeTE FIH g3
T, YW, g1 WG JIERE Flqurve
FTYAET g iwda | anafrs
aggrast foear WAy FIEIIFT
SARMIET wEAIEE |

. fee =ZETER JORTIR =g
RS fAadR T faaraqs 3@,
azg ¥ P &g HREA TH{9RE |

o fuemare afsaa aratrs aitaa aqe &
g ? BF® el 9& T fqaer
HAIFAES dd g ? e TS |
frder o @1 W@WAT WRFEEAT
(Below Poverty line Card, BPLC)
Wzmﬁﬁﬁwmm

fren ¥ @rRm |atE

Wmmwmlmﬁhw

FHATE HTJX AT (Opportunity Cost)

Al AITATAAF] FIAFHEE IJIAH

AIAGIG | qIadar Jrgifxa  ar

ATIFATHT AT FAHHES J=ATAT
TRydy | FEAFAF dhFga agEdAr
TEATANES aRTq T FEAFIATS
qeard+ &s (Program should Follow
the Targeted Group not the Targeted
Group should follow the program) |

AR qIIATE Fargdt 0 FRaaaa=n
iy R fafrafra THeds T w5
M IARA (GDP) #i & 9faaa &
Rremm @« s | ®@E e
e t3er = st Rrerar @= ™
HAAT YT FAH THIRLES |

Rrer Afq q@E s gRAEIEE
qHEg FAH T & |

drrag s frafaa gReds |
EFRA Qg foerar afr axfaa
frers Tea), FIRTYH, afeaw, EET
Premasr sgaedr {9ty WA fqwrg
araaey fastar T qEiuresar fre
TR |

figefra v sgusfra fawra qgswrf
(Development Partners) @91 o
FdwW (Fast Tracking Initiative, FTI)
y=ritq aft AaeeR Sfred giR=Taq
TS |

frea fad=won afFamr 9
JUTIAET AfEd IrHerdl FAH THILE |
Reror frers frarar smanfra s1-wvedg
T80T (9 ) TN g, arheid
T g fr US|

uised aqr el Fre,
(Sector Plan) T4R T |

Rrarer Rren
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qift Fg-FAFIEEAEE  (Multi-
Stakeholders) FATH IPHA =
Fraior Twdg

o U3l MAfysa gwafyy g asr 3
AFNIFEEATS AT GeP! qI&Tar
= T |

| (Summary)

U yAS AREH “Rren e ard
g 7 aRgfit 7+ Rrem a@ed 9=
TERTHEAT FTHT F{ILE, | AR &R aNad
T gl a9 i A avfaa
UG T GEATP AAEFA T4 | =
JRUTT a1 AT FATH AT ACH JUFR
FRT FAAR TIHT TP TR IR
AT {TA @ | TOFTS AFERE &9 A
IFRURE I FAANAT P A=A
FHFINIF GHEIRR EHAT AIIEH af
afy & TEFRI ATavashar a3 |

L O

F14 fooara araeq afRly ( 083 “FureTeR?
¥=1ftw afagrs, 063, FA feamE
oraaq gfhfy, srearsy |

TFT ( R00R ), “GTHT JHIYT . AT AAT
Rremraer=l st aerdT ds% 99-93
[3@we v00 ¥ THN, ITAARNT |

A @R, AT AT 3T (R0%Y),
“fr-afifg sr~ikm Frorar (70§ ¥ /05X-
0%§./05V)*UfeT qoTAT JrENT, RIERTENR,
FISATSY |

U, RIS (0%%), “Rrer #ify - §arfs
v exrgerfes ger” faenr fawras
FEATAMHSF Fawaw, A 99, e,

|

fame1, Ta@EY (0%3), “0FFITE! AT
WM geghe, T aRdeE Iq, g,
AR, FTEEEN

FmeT, ToREAET ( R0%% ), “FTIRIFIT FeET
7 JHeGT” A WIfqF THEIAAT, T
Y, feehiaemz, FEISY |

UNO(2006),"Human Rights, the
International Bill of Human Rights",
Fact Sheet No. 2, World Campaign for
HumanRights, United Nations, Geneva.
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£ T iezad
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(Concept and Definition)

HAY JEEIH 9T AT A {9
U FrdeE GO < G g TAT BT |
HrggTe MR PIVgRT FAdTE qIata® qeAn
qaq gfafafma g7 9R[ @dw Tele F
HEN G, I AR JIHT JelST A7
e g8 ¥ e e Fvig T @t A
T4 gui(Complete), T (Perfect) T THTEFIA
(Efficient) g6 W HAUROTTHY sravfea o
AAATATS FEWTT ETHT ™A TEHT ATHT
TANFTRT JAX 9 FIEEHT dTha fvig
T4 FEEIA THEE TS AT @H
afusdx T & (Neighborhood
Government) 9T f&ZA aPRarers & fad=ire
g |

Fr@<rmcore qfemr S Rrafarn g g«
¥ fagiA@t ud fefgast @ qigda o
cepicaacllcite S Bt ikic i Lean |
7q g=oia i Jasee e sfrerfes
¥ hed TRE WET B | B d@IS
Fe#=1@<w Decentralization/Devolution @r
& e 87 WA 39 I99E RaFRay
a1 fagq d@® Afgd (Maddick) &
fa@=Arwcorard Decentralization/ Devolution
N & U@ 87 | 39« Decentralization
aT$ FFE TRATST RS B - "The granting
of independent or autonomous decision
making powerto local units of govemment or
admi::iziration is decentralization. This

ATTAYHIR IR
Ivataa, datas

demands a definite brake in the chain of
command either by constitution or law.
Normally, this means a political
decentralization whereby local units of
government with independent powers are
established.”

Maddick & Devolution @8 FFTRER
qroTfYa k@ B - " The legal conferring of
powers to discharge specified or residual
functions upon formally constituted local
authorities." : 3/ Devolution i T
faftraq @fva wg frergeng siRre an
R Fd T T T R sfrer @

YEReTd &A1 A~{I3T T g TG oo
FriEE I qAGAE HIT & MA7 IH
AR T TN AgA WU ™ JeHT
A AT AEYAEAT T A S, ieea
qfd T quE T FEE AT e
T I T4 1 ]9 A fAggm
T A fadelraRu & | Fwae WHE JEw
fafe=r afterer sfrer e s |, 91
PR g TR, FAEa 3 R
ez anfa wrerafe e T AEETTE TS
fr=rurars Tvw TR TE At e
&9 fos= )

(@) faR=freco el I@ (Objectives)

AR P Svgesars @ T g

TEH TS
. W qraity sfuear @eE T,
R ISIATF T FEW T,



¥ SHAFEIAAn faraawr sty e,

Y e fraer g srerEE T,

. IRERIAr T ardefre Iuiras e
T,

o, graTatere TSR AT T,

G, WAATTS FRAIH T

R. e faeraey e afvgfd T anfe

(M RA=Eworer 7gRAmE (Approaches)

ity Segarg o T FAEREEos

qgfadl I 1Y |

. Delegation : AIAEIH FHIANE KA
PR

3 De-concentration : ®HT @H AP
T QATd &TAT TFT | [T

FafagEsars K

3 Devolution: &7 FATE | EY LMY
Framaesars sfuerad e T |

¥. Regional Autonomy : 6817 sfrdreea
gy |

¥. Extra hierarchical Decentralization :
JIEHTN FRAREATS J&19 A AR 1
Rreard

% Privatization : folY & ¥ 9gu-v=ad
cipfc)\Peardl

(&)

(Characteristics)

fap-freco@ fr fadoa ®@& gor

9. Subsidiarity : sravFEA IRYRT 79 S¥A
e A, sifrer afae A

. Accountability : @ Fagfa frard g4
T T WL ZFaT |

fam srargE

3 Participation : 3THT 0T
FAHIT TAF ded IRy
AYETT |

¥ Ownership : 813 &1, 3T & 9=
ceacll

4. Expectation :
T &y

%. Strategic Vision : FTHFTEESET FTaf=T
TATTHY 9194 WL = @A |

9. Sustainability : FEIRTAT g FE kW
®Y U< T |

(F) AyewT RARATEIOTR aWAT T8

WQ®T {1/ § T Jar@ §uX

FmahrR gfdTT RRTwOT ara

wewt gR@  famrfeags (Major

Recommendations)
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Can Nepal achieve the goals of EFA by 2015?

1. Introduction

The World Education Fonirn on Education for -

All (EFA), held in Dakar, has adopted the
Dakar Framework for Action (DFA),
Education for All: Meeting our collective
commitments. The Dakar Framework for
Action lists six major EFA goals to be
achieved by 2015. It also lists strategies for
achieving the goals. The focus of the
framework is on collective commitments,
nationally as well as internationally to ensure
that no countryis left behind because of a lack
of technical capacity or resources. This
international commitment comes both as an
inspiration as well as a support for the
development of basicand primary education
in Nepal. And the country has adopted
continued EFA campaign as the core strategy
of educational development. She has adopted
the goals of EFA as the goals of educational
development in the country. Thetime line and
the strategies outlined by the world forum have
also been adopted. The National Plan of
Action for achieving the goals of EF Ahas thus
been a national priority.

The National Plan of Action of Nepal has
outlined its framework according to the
following six major goals set by the Dakar
Forum for the year 2015.

e Expanding and improving comprehensive
early childhood care and education,

especiaily for the most vulnerable and
disadvantaged children.
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e Ensuring that by 2015 all children,
particularly girls, children in difficult
circumstances and those belonging to
ethnic minorities have access to free and
compulsory primary education of good
quality.

e Ensuring that the learning needs of all
young people and adults are met through
equitable access to appropriate learning
and life skills programs.

e Achieving a 50% improvement in levels
of adult literacy by 2015, especially for
women, and equitable access to basic and
continuing education for all adults.

« Eliminating gender disparities in primary
and secondary education by 2005 and
achieving gender equality in education by
2015, witha focus on ensuring girl's full
and equal access to and achievement in,
basic education of good quality.

e Improving all aspects of quality of
educationand ensuring excellence of all
so that recognized and measurable
learning outcomes are achieved by all,
especially in literacy, numeracy and
essential life skills.

These goals and strategies have been adopted
in the NPA to suit the national contexts in
keeping with the spirit and the ultimate goals
of EFA. In view of the ethnic, social and
linguistic diversities that the country is
endowed with, one more goal has been
considered while preparing the NPA. The goal
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is to ensure therights of indigenous people
and linguistic minorities to quality basic and
primary education through their mother
tongue.

2. Descrioption of EFA goals and specific
national targets

Nepal has formulated a national plan of
action(NPA2001-2015) toachieve EFA goals
as directed by the Dakar frame work for
action. She has added one more goal for the
Nepalese context. Nepal has been adopting
different strategies to achieve the goals of EFA
as mentioned in the national plan of action.
The EFA goals are targeted to be achieved
gradually phase by phase by 2015. The
following table lists the targets in different time
mark, particularly by the end of the national
development plan periods.

3. Strategies to achieve the goals

The EF Agoals are part of the comprehensive
national vision regarding implementation of
basic and primary education in Nepal. Nepal
envisages that by 2015 there should be
universal access to quality basic education
which is relevant to the current time. EFA
campaign is the key strategy to be followed
for giving a concrete fonm to the vision.

In order to fully achieve the EFA goals by
2015, the overall strategy is to co-ordinate
and streamline all the ongoing programs
including those undertaken by the govemnment,
local bodies, communities, NGOs and others
concerned. The ongoing programs will be
reinforced, the system capacity enhanced, and
new programs launched, where necessary.
There will be networking of educational
institutions such as schools, Community
Learning Centres, Community Based

1%

Organizations, and other Non Governmental
Organiamtions that willbe continually genevating
knowledge and disseminating information.
There will be a social web to ensure that all
the children, youths and adults have at least
basic knowledge, skills and information for
sustainable living with dignity. The overall
development strategy as suggested by the NPA
consists of three stage strategies: immediate,
medium term and long term strategies.

a) Immediate strategy (2001-2005)

BPEP was the main immediate strategy to
meet the targets set for 2005. BPEP is a major
national program that has been developed
according to the BPE Master Plan. It was
started in 1992 as a project. The program
was extended to Phase 11 (1999-2004) as the
major government program for basic and
primary education sub-sector.

The Tenth Plan (2002-2007) also constituted
the immediate strategy for achieving EFA. For
this, EFA targets were adopted in the 10th
Plan.

Following BPEP, an evaluation was
undertaken and EFA core plan document was
prepared for the period (2004-09). The EFA
core plan is already implemented by
consolidating EFA program to make it more
effective and encompassing.

BPEP and EF Acore plan programs have been
guided by regular reviews and preparation of
Annual Strategic Implementation Plan (ASIP)
with detailed program and budget
breakdowns. Regular review meetings are
held to monitor and facilitate the progression
of the program. Besides the government
budget, this program is supported by the
donors' group under the basket funding
scheme.
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Table 1: Targets by core EFA indicators

By2012
Indicators 2000 Endof 10th — (including 2015
Plan, 2007  interim plan

I Gross envolment rate, GER for ECD 13 32 80
2 % of New entrants at Grade 1 with ECD 105 30 40 65 80
3 Gross Intake Rate, GIR at Grade | 141 125 | 123 11 102
4, Net Intake Rate, NIR at Grade | 537a 67 |73 89
5. GER at Primary Grades 1-5 1198 110 | 110 1o 105

Net Enrolment Rate, NER (Prunary Grades | 80.4 9% 95

1-5)

Primary Exp. /(NP 18 19 |20 23 25

Primery Exp/Total Ed. Fxp. 6 60 |62 65 65
9. % of teachers with req. quslification and | 154 | SO 100 100 100

training
f0 %of teaches with required Certification - 60 100 100 100
1 Pupil Teacher Ratio 37 K% 34 31 30
12 12. Repetition Rate

Grade | 42 30 24 14 10

Grade 5 1 9 8 8 8
13 Survival rate up to G5 63 7 75 86 90
14 Efficiency 55 63 67 76 80
15 % of Leaming Achievement at Grade § 46 52 57 70 80
16 %of Literacy Age Growp 15-24 T0c 76 |79 86 95
17 %of Literacy

Age Group G+ years 54c | 65 75 85 90

Age Group 15+ years 48c |58 63 70 75
18 18. Literacy GP!I (15+ years) 06¢c | 0.7 |08 09 1.0

(Source : EF ANational Plan of Action 2001-2015).

b) Medium term strategies (2005-12)

The majoractions during the medium term plan
strategy focus on quality and a satisfactory
level of learning with life relevant skills, e
specifically emphasizing on:

integrated approach to ECD --
community-based ECD and school-based
ECD

free and compulsory primary education of
reasonable quality



» openleamingopportunitiesto enhance life-
long leaning
 income generation program {or the parents

e completion of infrastructure for the
initiation of basic atid primary education
up to grade eight.

e increasing the minimum qualification of
teachers (12+ years of education with
10 month training)

EFA core plan2004-9 has been provisioned
to address the medium term strategies;
programs are already prepared such as
School Sector Reform Program io continue
the thrust of EFA after 2009.

c) Long-term strategies (2012-15)

The long-term strategies of NPA constitute the
last 3 years of the I’FA national plan. In this
stage the school sector reform program will
address EFA activities comprehensively
including quality and sustainability aspects. The
major actions during the long-term plan will
include:

 extension of basicand primary education
up to grade 8 {(grades 1-8)

» decentralized curriculum and textbooks
withadequate life skill-related content

e improvement in the school curriculum
practices as per the national curriculum
framework

e ensuringpromotionof teacher qualification
and training

e introduction of information technology-
based education at the basic and primary
level

e comprehensive approachtodevelopment
of schivoleducation including pre-primary,
primary and secondary education,

drawing the support of the stakeholders

focused on the contextual needs of

children's leaming
Withthe rapid development of primary school
education and the increasing demand for higher
levels of school education, it was felt necessary
to take a comprehensive approach to school
sectorreforin. In this regard, the govermment
of Nepal has initiated development of a
comprehensive school sector reform plan
(SSR) since 2006. The plan was finalized,
adopted, and implemented by the government
in 2009. The major focuses of the SSR
initiatives include: -

o Rights based approach to quality
education

e Ensuringinclusive classroomsand school
environment

e Developing provisions for primary
education in mother tongue

» Developing national framework of norms
and standards for quality education

e Enhancing teacher capacity and
qualification

e Re-structuring school education to
consider 1-8 grades asbasic and primary
and 9-12 as secondary education

e Decentralizing school management with
the focus on school based management
to empower local bodies and ensure
participation of the local community in
school improvement

» Improving school management with
emphasis on development of capacity of
head teachers and the SMCs

e Promoting public-private partnership and
linkages with NGOs/INGOs for expanding



resource base and ensuring equitable
access of the disadvantaged to quality
school education.

4. Progresstowards goals and objectives

Eighteen core indicators for EFA have been
set to measure the goals. The table below
shows the key indicators for the EFA
Programme and compares the targets for 2008
with actual achievement for each indicator.

S. Challenges to achieving the goals of
EFA:

Majority of the primary school age children
are now at least enrolled in schools (NER
91.8%, DOE 2008). The remaining 8%
children who are never enrolled in a school
are believed to be from the hard core
unreached groups. Besides, a large section
of childrenenrolled in a school drop out before
completing grade 5. Many children (about
28%) repeat grade 1, many of them repeat
the same grade for many years and eventually
drop out. Dalits, communities in remote
mountains all overthe country, remote hills in
the mid west and far west regions and the rural
hinterlands of Terai region, mainly in the central
Terai, are more likely to be from among the
unreached groups. NLSS 2003/4 indicates
that these hardcore unreached groups mainly
belong to the poorest quintile. Most of the
people from the poorest quintile belong tothe
disadvantaged, minority language groups,
ethnic minorities, people who need to migrate
seasonally as laborers, and nomadic groups
who have subsistence living in the forest.
Reaching these groups with ECD centers,
schools, life skill education provisions,
vocational training and technical education,
nonformal education etc. is rather a very
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challenging task. NLSS data also indicate that
girls in these commumities arelikely to be more
sufferer than in other communities. The issue
of relevance of education is also crucial for
these communities as they need to subsist on
hard labor on day to day basis. On the other
hand, it is these groups who need focused
attention and support not only in terms of
school education but also in the form of basic
life skills. Quality of education must be strongly
related to relevance to the communities like
those of Rautes and Chepangs. And there are
numerous communities needing such relevant
education all over the country. One of the
major challenges to providing quality basic and
primary education forall relatesto the political
context based on the social and cultural values.
There are numerous groups in Nepal that have
been marginalized in the past and continue to
be at the periphery because of the past. These
include:

a) Disadvantaged ethnic minorities (As per
the list of the Council of the Ethnic Groups)

b) Dalits (Disadvantaged caste groups
among the Hindu religious groups)

c) Residents of the rural districts (Northem
zones, especially in the mid-westem and
far-western development regions and
middle part of the southern Terai)

d) Minority language groups
Obviously, there are substantial barriers to
education for these disadvantaged or

marginalized groups. The challenges to

overcome these barriers relate to the issues
of:

a) Language
b) Relevance of education for their day to
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daylife

c) Poverty, need forday to day subsistence
eaming

d) Poor quality of environment in the

classrooms and the schools in the
disadvantaged areas, and

e) Lack of sensitivity, awareness of the
teachers, managers and administrators

Budget allocation is rather a challenging aspect

for resource poor Nepal. Currently, the gross

allocation is about 3.7% of GDP (GDP is
about 628 billion Rupees in the year 2006-7,
about 9 billion USD). The total share of
education budget in the annual national, budget
is 16.8%. This is at the lower side of the
current world trend. Most importantly the
budget for non-forinal education is about 1%
whichis insignificant compared to the huge
illiterate population (According to census
2001 theadultliteracyis 48% only). Similarly,
the budget for TEVT is about 1% where as

Table 3.1 Comparison of Key EFA Indicators, Targets and Achievements

(Source: EFA, Evaluation Report 2004-2009, By NORAD)



the youth population who arenot covered by
any institutional provision of education is about
80%. Obviously, meeting the literacy target
as well as providing life skill educationis likely
to remain a challenging task with such
inadequate resource provisions.

Percentage of budget allocation alone is not
the indicator of the magnitude of
accomplishments, for example the budget fer
ECDis also about 1% where as the GER for
ECD has increased substantially. Obviously,
in ECD, the community contribution, NGO
and INGO contributions which are not
reflected in the government budget seem
insignificant. Nonetheless, the policy and
programto address the literacy and life skill
education need serious consideration.

Although gender parity of school enrolment
atprimarylevel has increased to almost 0.94,
the issue of gender equality in education
remains challenging. The global monitoring
report 2006 has clearly pointed out that many
countries including Nepal failed to fulfill the
2005 target of gender parity. The challenge
relates to the ratio of female to male among
teachers and educational personnel. The
quality of gender environment in the schools
and educational workplaces remains still
behind the expected changes. The perceptions
of the people still lack gender sensitivity. In
many instances, gender needs are not even
reflected in the educational development
planning. There is a need for review of policies,
programs and their implementation practices
to address these issues.

Quality and relevance of educational
provisions are generally inadequately
addressed as a cross cutting issue in different
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sub-sectors of the education system. Thisis
one of the reasons why children drop out from
the systern without completing even the primary
cycle, as well as lack of attraction of the youths
and adults in literacy programs or life skill
education programs including TEVT. There
is a serious need to consider thisissue in terms
of policy as well as programs for improving
quality and relevance. One of the urgent
needs is to establish basic norms and
standards regarding the @ducational provisions
and that they are impiemented and ensured
through system of monitoring.

Ecornomic factors still remain major as
challenges for ensuring participation of all
children in school and meaningful completion
of even the primary education cycle. Thisis
also a big challenge in the development of
quality provisions for literacy and life skill
education at the community level. Many good
ideas such as community learning centres,
school based technical education, and other
community based educational activities could
not be expanded or even sustained those that
were piloted because of the lack of economic
resources. Investment inadult education s still
not a priority among most people particularly
inthe rural areas where people are needed to
work fortheir subsistence living.

Social and cultural factors are also important
aspects of challenges regarding education for
all. Firstly, in Nepal, there is an oral tradition
instead of literary tradition; this is one of the
reasons why the illiteracy rate is so high among
the adults, mostly the rural adults. Also this
explains why they are not easily
concetrned/attracted to literacy classes
provided by the government. Social and
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cultural beliefs and practicesare alsothe other
main factors relating to gender inequity.
Traditionally, female roles are perceived to be
limited to household work, childrearing, and
some social customs/festivals etc. The public
rolesin the new social, economicandpolitical
realms are just being considered as a matter
of concern. Social cultural factors are also
responsible for the creation of discrimination
such as discrimination against dalits and ethnic
minorities. Changing social and cultural factors
is rather a difficult task. Information or
knowledge alone is inadequate to bring
change, whereas there is still a need to
develop inbuilt programs in educationto britig
the desired changes.

There are many legal provisions now in place
regarding educational participation for all
including the disadvantaged on equal basis,
and even supporking for the disadvantaged with
special provisions. However there is still a lack
of implementation mechanism to ensure
effective translation of the provisions into
reality. Besides the inertia of social/cultural
valuestended tooverridethelegal provisions
especially in the cases of discrimination based
on caste, ethnicityand gender.

Nepal is a country of geographical diversities.
Topographically, mountains and hills constitute
over 70% of its land. Naturally, there are many
rivers, cliffs, valleys, etc. Transportation is a
. major challenge for ensuring safe and easy
access to educational institutions, particularly
for children. The divérsities are also a reason
for existence of social diversities including so
many languages, dialects, customs, etc. All
these aspects are very challenging to address.

6. Suggesstions for achieving the EFA
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goals

There are many challenges still remaining for
Nepal to achieve the goals of EFA. The
following suggestions should be followed to
achieve the goals in time:

e Developa policy on cost sharing based
on studies to gain further understanding
of what educational costs are met by
families and the impact of these on
enrolment.

e Develop a more complete policy on
languages in education covering the use in
primary education of specific languages,
bilingual teachers, textbooks etc.

o Developapolicy for Inclusive Education
articulating both the inclusive provision to
be aimed for in all schools, and the
envisaged roles, scope and scale of
‘special’ and ‘non formal’/alternative
education programmes.

e Simplify and sharpen scholarship schemes
and criteria, whilst continuing to keep all
types of basic education free of direct fees
and costs.

e Target additional funding to disadvantaged
schools through School Improvement
Plans (SIPs), for locally-relevant strategies
to address ‘opportunity’ costs of

- education.

 Strengthen ‘in school’ and ‘whole school’
training and support.

o Integrate the concepts of child-
friendliness, gender sensitivity and diversity
into a ‘vision’ of quality education and all
quality strategies.

o Establish within a national-body the
capacity to carry out regular sample
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assessments of student learning
achievement in core skills.

Ensure completion and use of School
Quality Standards and Indicators.

Clear operational frameworks for ECD,
NFE and Adult Literacy should be
developed by clarifying the purpose and
priority target groups of each.

The concept of “‘Capacity Development’
to encompass the deployment and
management of all resources should be
broadened.

Build Capacity of School Management
Committees (SMCs) and Parent Teacher
Associations (PTAs) by orienting all SMC
members, not only the chairperson, to
their duties and ensuring that the SIP and
social audit processes are understood by
all stakeholders.

Continue the attempts to ensure a more
equitabledistribution of teachers between
districts and between schools within
districts.

Strengthen school supervision and
inspection through revision of job
descriptions to define further the roles of
Resource Persons (RPs)/supervisors and
the differentiated meanings of ‘support’,
‘supervision’ and ‘inspection’.
Strengthen and further institutionalize
Monitoring, Evaluation and Leamning by,
e.g. developing capacity at national and
district levels in the analysis and use of
qualitative information to illuminate
observations from quantitative analysis.

The Government of Nepal should keep
to its commitment to allocate 20% of the
public sector budget to education, within

that share at least 60% should be allocated
to EFAGoals.

o Explorewaysto reflect within the funding
formula the level of prior investment and
poverty of Districts and, within Districts,
within VDC.

» Design systems for plan aggregation from
lower to higher levels. These include
mechanisms to ensure mainstreaming of
gender and equity into DEPs, VEPs and
SIPs. These should be piloted in the
system and revision and mainstreaming
ensured should be through the provision
of orientation and training to all the
stakeholders.

e Continue efforts to make the Financial
Management System more effective
particularly regarding audit (financial and
performance) at the school level.

7. Conclusions

Inline withthe aspirations of the people, the
interim constitution of Nepal has decreed that
basic and primary education will be right
based and free up to secondary level, grade
10. There will be a need for developing
implementation system and mechanism,
budgeted programs and most importantly,
consolidated commitments of the national
government as well as the donors. Also there
is a need of national strategy for eventual
implementation of compulsory basic and
primary education. The government should
also address the emerging needs and
aspirations of the people in terms of increased
budgetary allocation. A comprehensive EMIS
to support developmentof practical policies
andplans that capture the contextual concems
is another important need. Such an EMIS



system should create database to disaggregate
data by ethnicity, language, socio-economic
status and other importantindicators that have
direct implications for the education of the
children, particularly those from the
disadvantaged. Such data system should be
builtatthe village level as well as district level
in coordination with the units of other line
ministriesand agencies Improving quality and
relevance of education is important to ensure
that parents and children, particularly the
disadvantaged, feel thatthe environment and
the activities in schools are friendly and
meaningful. Commitment and responsible
participation of the local stakeholders including
the school, community, parents and the
government personnel is important for this.
Preparation of DEP and VEP are important
approaches for this. Since the status of
achievement regarding EFA goals varies
significantly by regions, districts, villages, social
groups, and most importantly, by economic
quintiles, there is a need for forming forumsto
take up the issues at those levels to ensure
that their needs are addressed. In this
direction, EFA forums should be formed at
least at the district and VDC levels. Such
forums should reviewthe EFA status inthe
district and VDC and accordingly, identify
issues and suggest strategies and policies
needed to address the issues. Most
importantly, there is a need to form a body at
the local level to take the ownership of the
EFA status and is empowered to take
initiatives for improvements. For this; thereis
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anurgent need to activate and reinvigorate the
locally elected bodies. Indeveloping future
programs and strategies there is a need to
focus on the people in the poorest quintiles,
as it was demonstrated as the most telling
indicator of disadvantagesinall respect. There
is a need to undertake school mapping at the
village level to ensure that schools are
developed as per the need and demographic
characteristics of the area. This should be
linked with the EMIS system. Thereis still a
needto focus school improvement at grade |
as it is a critical juncture for high dropout,
repetition, and is crucial for retention and future
success of children. Also, there is a need for
integrated approach of formal and non-fornal
provisions of education. The current provisions
of literacy education, life skill education, and
technical and vocational education need to be
interlinked through a system and structured
approach. The need is there to link educational
activities, particularly adult literacy classes, life
skill education, and technical and vocational
education to poverty alleviation strategies.
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Constructivist pedagogy

Context

Leaming as part of personal development.
Learning is about change. it is change in
behaviour and or the attainmeat of new
behaviour. Leaming is also defined that the
act of experience of one that learns.
knowledge of skills acquired by inswuctionis
called learning. modification of behavioural
tendency by experience is also termed as
leaming. I eaming includes all of the things that
we do to make it happen. Leaming also
involves helping people along the learning
process. There are various understanding and
interpretation of learning: a) as a quantitative
increase in knowledge b) is acquiring
information c) as memorizing d) is storing
information that can be reproduced €) as
acquiring facts, skills, and methods that can
beretained and used as necessary f) as making
sense or abstracting meaning g) involves
relating parts of the subject matter to each
other and to the real world 1) as interpreting
and understanding reality in a different way j)
involves comprehending the world by
reinterpreting knowledge and finallyk) is a
continuous process for the development of
individuals: in a filllest sense.

There are three sets of learning theory
generally used in education. they are:
behaviorism (A.particular embodiment of a
positivist "scientific" approach to learning);
humanistic (Arising from a value-base of
‘empowering and even liberating the learner
i.e. constructivism)and, cognitive (knowledge
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generation). However, this article does not
discuss aboutthe theory of learningbut the
constructivist pedagogy i.e. constructing
knowledge, making meaning and way of
learning not the teaching. This article is based
on various literature and their review. As it is
the new area that all educational personnel
have to understand and act accordingly.
therefore, this article aimed to provide
conceptual understanding about
constructivism and constructivist pedagogy.

Theories of learning with regard to
constructivism

With regard to the theory of constructive
learning mainly we have to use three theories
of learning. they are Piaget, Ausubul and
Vigotsky.

For Piaget, children and adults use mental
patterns (schemes) to guide behavior or
cognition, and interpret new experiences or
material through the process of
accommodation and assimilasion inrelationto
existing schemes (Piaget, 1978). However, for
new material to be assimilated, it must first fit
an existing scheme. For Piaget, assimilation
and accommodation are both part of the
adaptation process. Piaget believed that
human beings possess mental swructures that
assimilate external events, and convert them
to fit their mental structures. Moreover, mental
structures accommodate thernselves to the
changing aspects of the external environment.
Piaget first emphasized the processes of



conceptual change as interactions between
existing cognitive structures and new
experience. . According to Piaget (1973),
children, as operational thinkers, progress
through three stages of thinking:
preoperational, concrete, and formal
operational. Based on the assumed reality of
these stages, constructivist teachers need to
adapt their teaching style, approach, and
content to the specific developmental stage
of the child. Therefore, the emphasis is placed
on the student rather than the teacher in the
process of knowledge construction

Likewise, for Ausubel (1978) meaningful
information is stored in networks of connected
facts or concepts referred to as schemata.
Ausubel argued that for learning existing
schema plays crucial roles. As new
information, which fits into anexisting schema,
is more easily understood, learned, and
retained thaninformationthatdoesnotfitinto
it (Slavin, 1988). Ausubel has stressed for
"designing for learning" rather than planning
forteaching.

The aspects of Vygotsky's i.e. "zone of
proximal development" (Moll, 1990) has
stated that there is a zone for each learner,
which is bounded on one side by the
developmental threshold necessary for leaming
and on the other side by the upper limit of the
learner's current ability to learn the material
under consideration (Vygotsky, 1978). In his
words, ZPDis the distance between the actual
developmental level as determined by
independent problem solving and the level of
potential development as determined through
problem solving under adult guidance or in
collaboration with more capable peers.
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therefore, according to Vigotsky, the zone of
proximal development refersto the rangein
developmental levels of knowing, from what
a student can learn independently to what a
student can learn in dialogue with others
guided by a more competent peer (Vygotsky,
1978). the following diagram presnts the
Vigotsky’s ZPD.

Constructivism is more a philosophy, not a
strategy. Rather, constructivism is an
underlying philosophy orway of seeing the
world. Thisway of seeing the world includes
notions about: a) the nature of reality (mental
representations have "real" ontological status
just as the "world out there" does) b) the nature
of knowledge (it's individually constructed; it
is inside people's minds, not "out there") c)
the nature of human interaction (werely on
shared or "negotiated" meanings, better
thought of as cooperative than authoritative
ormanipulative in nature) and d) the nature of
science (it is a meaning-making activity with
the biases and filters accompanyinganyhuman
activity). Therefore, form the theoretical
understanding it can be argued that while
discussing about learning the educational
planners, trainers and teachers should
understand the principle of learning. For
instance, a) learning is an active process in
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‘which the learner uses sensory input and
constructs meaning out of it b) people leam
to leamas they leam: learning consists both
of constructing meaning and constructing
systems of meaning c) the crucial action of
constructing meaning is mental d) leaming
involves language €) leaming is asocial activity

f) learning is contextual g) one needs+

knowledge to learn h) leaming takes time to
learn i) motivation is a key component in
leaming. From the theoretical understanding
it can be argued that constructivist theories
are deeply connected with evolutionary
perspectives and principles.

Constructivism

Constructivism is a theory of learning or
meaning making thatindividual creates their
own new understanding on the basis of an
interaction between whatthey already know
and believe and ideas and knowledge with
which they come into content (Resnick, 1989).
It has its foundation in philosophy (Smith,
1999). It is an epistemology, a philosophical
explanation about the nature of knowledge
(Airasian & Walsh, 1997). It is not an
instructional approach, it is a theory about how
leamers come to know (Ibid). On the contrary
there are other viewpoints gave by others
saying that constructivism is no theory, but a
model of knowing. Constructivism may be
used to build theory of leaming (Thompson,
2000). literature on constructivism mainly
highlight that there are main two types of
constructivism i.e. social constructivism and
psychological constructivism.

Social ' constructionism or . social
constructivism constructs or build the
knowledge. political ideologies, values, the
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exertion of power, and the preservation of
status, religious beliefs and economic self
interestsdetermine human constructsas well
as the knowledge (Phillip, 2000). According
to Phillip the premise of social constructivism
deals with the "source of knowledge"; what
we know has been built up, "constructed,"
over the ages and has been influenced by
culture, politics, religion, ideologies and other
human interests (Phillips, 2000). social
constructivism itself is a social practice, a
manner of leaming that requires participation
inan activity (Sheehy, 2002) thus language,
social interaction and participation become
pivotal insocial constructivism.

Psychological constructivism : it addresses the
manner in which people learn. The basic
premise is that knowledge is made, not
acquired. This phenomenon do not focuson
what should be known. it rather focuses on
how it is known. Jean Piaget has theorized
that children construct knowledge from their
actions on their environment (Wadsworth,
1989). The processofleaming involves both
the leamer and the knowledge being learned.
Forthis, there should leamer, who acquire
knowledge actively; the social leamer who co-
construct knowledge in dialogue through
others and; the creative leamer those needs
to create or recreate knowledge for himself
(Perkins, 1999).

Constructive pedagogy

Asweknew that constructivism is a theory of
leaming not a theory of teaching (Richardson,
2003). Therefore, constructivist pedagogy
would be instructional strategies that
complement the constructivist belief of how
people leam. Brooks (1999) developed five
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tenets of constructivism that provide the
groundwork for a constructivistclassroom: (a)
constructivist teachers seek and value student’s
point of view, (b) teachers structure lessons
to challenge students suppositions, (c)
teachers recognize that students must attach
relevance to the curriculum, (d) structure
lessons around big ideas, and (e) assess
leaming in context of daily investigations.

Additionally, Gregory (2002) describes six
points with regard to constructivist pedagogy:
(a)construct experience and knowledge of
others into aform thatis meaningful to an
audience, (b) must be a dialogue between the
proponent of anew ideaand thoseshe/h hopes
to convince, (c) experts and teachers must

listen to and actually become vulnerable to

critiques by members of their communities, (d)
each community should follow the inquiry
where it leads, (e) meta-level inquiry regulates
communities’ inquiry practices, and (f)
summative evaluations conserves standards of
the discipline regarding knowledge and
practice. These indicated that teachers have
to use multidimensional techniques while
delivering the curricula. various conceptual
practices have to be in place during the
pedagogical discourse. For instance, hands-
on experiences, problem solving, decision
making, thinking at the higher level, proving
questions, understanding the background of
students and their prior knowledge (Isaacson,
2004).

In a constructive pedagogy teachers have to
prepare lesson plan. Thus, a basic activity of
teachers in constructive pedagogy is lesson
planning. In designing constructivist lessons
they must considered student thinking

139

(Windschitl, 2002); scaffold the student’s
active intelligence (Gregory, 2002); and
restructerre pupils information, concepts and
frameworks the leamner already have (Driver
& Bell, 1986). The importance of
constructivist pedagogy further clarified by
Alesandrini and Larson (2002). As they
identify the components found in a
constructivist lesson: a) conceptualization b)
clarifying ¢) inquiring d) planning ) realizing
f) testing g) modifying h) interpreting i)
reflecting andj) celebration.

Windschitl (2002) identifies some guidelines
when planning a lesson such as: (a) teachers
must be aware of the student’s prior
awareness of ideas, (b) teachers need a
clearly defined conceptual goal, (c) they need
to include teaching strategies that challenge
initial ideas, (d) the plans need to offer
opportunities to utilize new ideas, and () the
teacher needs to create classroom environment
which encourages students to put forth and
discuss ideas. For the constructivist teacher,
Mowatt and VanName (2002) has identified
some points or standards that teachers have
to use while delivering their teaching learning
activities. Personal readiness to be a facilitator
is one of the component that teacher has to
understand. Teachers have to understand and
restructure the classroom environment is the
second component. Third they have to set their
tone according to the notion of constructive
pedagogy. finally, they have to watch and
observe the group work and facilitate
discussion. these means, teachers have to play
supporting, enabling, facilitating and guiding
roles instead of direct teaching, instructing,
tnspecting and controlling roles while delivering
the pedagogical practices.
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Constructivist pedagogy to be implemented,
professional learning community is the
prerequisite. A(:There are certain features of
professional learning communities. For
instance, a) shared and supportive leadership
b) democratic participation c) equal sharing
of power, authority and decision making d)
focus on students leaming €) collective leaming
and solving problems each other f) supportive
school administration to make the school as a
learning community g) regular review, and
feedback to theteachers and h) development
of individual and organizational capacity are
toname a few features. Therefore, it could be
argued that an effective professional learning
community is one in which teachers are
empowered and decision-making is shared.
It is a paradigm shift from a top-down
approach of management to a grass-roots
approach.

Constructive pedagogy posits several
characteristics. Such as: a) attention to the
individuals and respect for students
background and developing understanding of
and belief b) facilitation of dialogue to create
a condition of shared understanding c)
planned and unplanned directions, use of
various means of instruction for generating
knowledge d) opportunities for students to
challenge, change or add the existing belief
and understanding through engagement in
teaching leaming activities and ) development
of student’s meta awareness of their
understanding and leaming process

Teachers has to create constructivist teaching
environment while implementing the
constructivist pedagogy. Teachers are
responsible for creating a constructivist

iz

teaching environment in their classrooms
(Brooks & Brooks 1993 in Craven et al.
2001) with the view to promote
transformation and internalization of
knowledge. they must use the strategy of a)
using the open ended questions, b) valuing
students ideas, opining and questions highly
c) encouraging cooperative learning and
reflection practices (Yager 1991)d) providing
opportunities to the students to communicate
their understanding, generate ideas, and
actively involve in social interactions e)
providing opportunities to the students to
identify theirleaming goals, develop and use
their wonway of assessment schemesand f)
giving them the opportunity of reflecting their
knowledge their environment, and practicing
their knowledge in a real sense (Craven &
Penick, 2001)

Constructivist pedagogy presupposes that
there should be constructive classroom to
implement the lessons so as to generate
knowledge and also make the meaning.
Several literature have described various
classroom components those represents the
characters of the constructive classroom. For
instance, a) a constructivist classroom is
student-centered (Rosenblatt, 1978) b) uses
a process approach (Applebee,1993) c)
teaching involves negotiation (Boomer,1992;
Cook, 1992; Smith 1993) d} theteacherina
constructivist classroom is a researcher
(Calkins, 1986) e) students and teachers are
interactive in a constructivist classroom
(Tarule, 1986) f) organization and
management of a constructivist classroom are
democratic (Lester and Onore, 1990;
McNeil, 1986; Dewey, 1916) and g) power
and control in the constructivist classroom are
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shared (Calkins, 1986; Daniel Sheridan
1993). These revealed that constructive
classroom are different from the traditional
classroom in terms of setting, pedagogy,
students’ and teachers behavior and
pedagogical discourse.

Constructivist classrooms are structured.
Leamers are immersed in experiences within
which they may engage in meaning-making
inquiry, action, imagination, invention,
interaction, hypothesizing and personal
reflection. Teachers need to recognize and
acknowledge pupils experiences, prior
knowledge and perceptions. The goal is to
produce ademocratic classroom environment
thatprovides meaningful leaming experiences
for autonomous leamers.

A Construcivist Classroom is a student-
centered classroom. The student-centeredness
of a constructivist classroont is clearly
apparent in a reader response approach to
literature. Recognizing the significance of the
unique experiences that each readerbringsto
the reading of a selection of literature, the
teacher in a response-centered approach
seeksto explore the transaction between the
student and the text to promote or extract a
meaningful response (Rosenblatt, 1978).

The teacher's role in constructive
pedagogy
The role of the teacheristo engender leaming

by supporting the student in this construction
process. A linear model might look like this:

Steps in the construction of knowledge:
Supporting activity of the teacher:

(a) Exposure to alternative perspectives
Ensure alternative perspectives are
accessible readily to students
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(b) Empathetic experience of entering into
those perspectives for understanding
Establish aconducive environment and
encourage the student to empathetically
enter the alternative perspectives

(c) Understanding of the body of theory

relating to the subject Provide
access to the "conversation of the
knowledge community"

(d) Evaluation of the alternatives through
reflection and critical thinking
Enable the social environment in which
cognitive interactions and dialogic
processes can evaluate the alternatives

(e) Construction of a personal perspective,
thematterthatisleamed Provide
incentives to encourage learners to
complete the knowledge construction
process. Source: Dirks (1998)

There are numerousrolesthat teachers have
to play while designing and implementing
constructivist pedagogy. Literature have
described their roles separately. For instance,
teachers: a) must work harder, concentrate
more, and embrace larger pedagogical
responsibility than if they only assigned text
chapters and seatwork (Windschitl, 2002) b)
the teacheris viewed as a guide, a facilitator,
to assist students to make their own
connections (McKeown & Beck, 1999) c)
the teacher’s role is to know what to expect
while being flexible (ibid) d) facilitate
intellectual work of students (Windschitl,
2002) e) facilitate student self-correction
towards the standards (Gregory, 2002) f)
treat student’s comments in sucha way that
they invite other students to extend and
elaborate on them (McKeown & Beck,
1999) g) seek and value students’ points of
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view (Brooks,1993) g) create classroom
environments that encourage students to put
forthand discuss ideas Windschitl (2002) h)
understood the socio-cultural importance of
learning and the power of shared
understanding and meanings (Vigotsky, 1978).
These disclose the ideas that to be a
constructivist teacher, theyhaveto use their
multiple intelligence, to be dynamic, flexible
and change their traditional roles as teacher
to the modern roles as facilitators, co-
facilitators, co-leamers, and researchers.

Constructivist teachers encourage students to
constantly assess how the activity is helping
them gain understanding. A constructivist
teacher is able to flexibly and creatively
incorporate ongoing experiences in the
classroom into the negotiation and construction
of lessons with small groupsand individuals.
The environment is democratic, the activities
are interactive and student centered, and the
students are empowered by a teacher who
operates as a facilitator/consultant.

Constructive pedagogy has envisioned some
of the role of the students to be effectively
implemented it in a real classroom situation.
They have to be active, creative, dynamic,
cooperative, participative, during the process
of pedagogical practices. More specifically,
students: a) have to work individually
answering questions b) have to do hands-on/
laboratory activities c) have to work on
projects that take a week or more d) have to
writein ajoumnal €) have toplanand implement
classroom activities themselves f) have to
work in small groups to come up with a solution
g) have to work on problems for which there
is no solution h) have to write an essay
explaining their thoughts, ideas, of:nions 1)
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have to hold a debate and argue for a point
of viewj) have to designtheir own problems
to solvecollectively k) have to decide on their
own procedures for solving problems |) have
to assess their own work on an assignment,
reflect and share them within the students and
among the teacher m) have to represent the
same relationship in more than one way n)
have to make a product that will be used by
someone else 0) have to demonstrate their
work to anaudience p) have to do tasks for
which there is no correct answer q) have to
lead a whole-class discussion r) haveto lead
a discussion or give a presentations) have to
work on their own on assiginents at their
desks t) have work together in small groups
to complete an assignment u) have to practice
democratic culture while doing classroom
activities

Reflection

Constructivism is not a method of teaching;
rather, it is an explanation of how people leam.
Ina constructivism, new and different teaching
strategies can be applied so asto allow the
learner to develop concepts and
understanding (Tobin & Tippins, 1993).Ina
constructivist pedagogy instruction must begin
withthe knowledge, attitude, and interests that
students bring to the classroom. Instructional
strategies must provide activities and
experiences to bridge the prior attitudes and
beliefs with the new ideas introduced in the
classroom (Howe & Berv, 2000).

In a constructivist pedagogy, each leamer is
perceived as a meaning-maker. They must be
given the time to reflect on their experiences.
Reflection is important. Leaming is a social
process inwhich the classroom is acommunity
that provides leamers with the opportunity to
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dialogue, discussion, interactions and those
help in generating new knowledge. Learners
in constructivist pedagogy are "responsible for
defending, proving, justifying, and
communicating their ideas to the classroom
community” (Fosnot, 1996) as they have an
activerole ininterpreting the leaming process.
Education should be child directed not teacher
directed
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Dimensions of quality education in Nepal

Abstract

'Quality’ is frequently mentioned and rarely
defined term in contemporary discourse on
education. It is different thing for different
people. In other words, it is a relative term
and is viewed differently in different context.
For western people, quality can be seen as
'excellence’, 'fitness for purpose' and 'customer
focus' (Everard et.al., 2004; Mukhopadhyay,
2001; & Doherty, 1994); for eastern people,
itis perceived asholistic development of child
with incorporated human, social and spiritual
values (Mukhopadhyay, 2001). Whateverthe
quality is, to improve quality education is a
major concern throughout the world whether
they are developed or developing countries.
There are certain dimensions to improve
quality in education especially in school
education system. This paper, based on
literature review including different research
studies, highlights basic dimensions of quality
education: governance and management;
school organizationand management system,
the physical ard financial resources; curricular
framework and assessment; teacher
management and development; and school-
community relationships (Chapman & Adams,
2002; EDSC, 1997, 1999, 2001 & 2003
cited in Khaniya, 2007, Harber & Davies,
1997; Dalin et.al,, 1994; Mathema & Bista,
2006; MOES/UNESCO, 2003; World Bank,
1995, 1999 & 2001). In this paper, these
dimensions will be analyzed on the basis of
their sirengths, weaknesses, and opportunities
in Nepali seenario. Finally, the paper
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concludes with anunderstanding about quality
education to be improved.

The Concept of quality education

'Quality' is frequently mentioned and rarely
defined term in contemporary discourse on
education. It is different thing for different
people. It is a relative term and is viewed
differently in differentcontext. For western
people, quality can be seen as 'excellence’,
'reasonably fit for the purpose' and ' meeting
or exceeding the expectations of the customer'
(Everard et.al., 2004; Mukhopadhyay, 2001,
& Doherty, 1994); for eastern people, itis
perceived as holistic development of child with
incorporatedhuman, social and spiritual values
(Mukhopadhyay, 2001).

If we examine education quality within
schooling process, it apparently may refer to
inputs (number of teachers, amount of teacher
training, number of textbooks), processes
(amount of directinstructional time, extent of
active learning), outputs (test scores,
graduation rates),and outcomes (performance
in subsequent employment). Additionally,
quality education may imply simply the
attaining of specified targets and objectives.
More comprehensive views are also found,
and interpretation of quality may be based on
an institution's or program's reputation, the
extent to which schooling has influenced
change in student knowledge, attitudes, values,
and behavior, or acomplete theory or ideology
of acquisition and application of learning
(Chapman & Adams, 2002).
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The assessment of quality is thus a
complex and value-ladentask. There is no
simple uni-dimensional measure of quality. In
the same way as the definition of what
constitutes high quality education is multi-
dimensional, so there is no simple prescription
of the ingredients necessary to achieve high
quality education. There are many interacting
factors which contribute to quality in education:
students and their backgrounds; staff and their
skills, schools and their structure and ethos,
curricula, and societal expectations (OECD,
1989).

Dimensions of quality education

As discussed above, quality education is a
multi-dimensional phenomenon; there are
certain dimensions to ensure quality education
system especially in school education. They
are: governance and management; school
organization and management system,;
physical and financial resources; curricular
framework and pedagogy; teacher
management and development; and school-
community relationship (Chapman & Adams,
2002; EDSC, 1997, 1999, 2001 & 2003
cited in Khaniya, 2007; Harber & Davies,
1997; Dalin et.al., 1994; Mathema & Bista,
2006; MOES/UNESCO, 2003; World Bank,
1995, 1999 & 2001). A brief description of
each of these dimensions follows :

Governance and management

Governance (i.e. policy-making) and
management (i.e. policy implementation) isone
of the key factors for improving quality
education. The role of govemment is essential
for necessary mobilization of political support
and resources, o give legitimacy to the efforts
of educational reform, and to build a system
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of reform. The government is concerned with
institution building to develop the capabilities
of a range of important institutions,e.g. for
curriculum development, materials
development, and staff development (Dalin
etal., 1994). Thisdimensionincludes national
policy support/legal provisions and standards;
political commitment; support from civil
society, I/NGOs, local bodies and private
sectors; management practices in terms of
centralized and decentralized system; and
effective organizational structure and support
(Chapman & Adams, 2002;
MOES/UNESCO, 2003) that have to be
assessed for enhancing quality education.

School organization and management
system

According to OECD report (1989), the
following organizational factors can affect the
quality of the service offered in virtually all
school systems.

a. Cycles of schooling and articulation
between levels;

b. School and class size and pupil/teacher
ratios; T

c. Time spenton task;

d. Length oftheschool day and year;

e. Leadership and management structures
and styles;

f Theuse of information technologies in
schools and classrooms.

However the experience of schooling may be
divided into cycles, there is a need for
continuity from one year or module and one
cycleto the next. First, the curriculum should
be so designed as to build links or bridges
between each stage. Secondly, class teachers
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might accompany the same students through
two or more years of schooling as in Denmark.
Thirdly, there might be regular contacts and
coordinated curriculum planning between
thoseteachingat the different levels. Fourthly,
detailed records of students might be kept
charting their progress and giving each new
teacher an accurate picture of their strengths
and weaknesses.

School size is a significant factor in determining
the teachifig and leaming environment. Small
schools create a friendly atmosphere and a
sense of community whereas large schools can
offer a wider choice of subjects and
opportunities for extra-curticular activities. It
is important to attempt to combine both by
various forms of internal organization and the
sharing of facilities, wherever possible, among
smaller schools. Excessive class size is a
barrier to effective teaching and, wherever
possible, classes should be small enough to
permit the teacher to give attention to each
student. However, in some circumstances, it
may be more beneficial to devete additional
resources to other purposes than reducing
class size.

It is important to ensure that the number of
hours each teacher spends with a class in a
week and the number of students with whom
each teacher comes into contact during a single
day or week, help to facilitate rather than
hinder the learning process. The amount of
time studenss spend in school is only significant
for leaming outcomes if that time is utilized to
the best possible advantage.

Psychological research (cited in OECD,
1989) and common-sense experience
combine to suggest that different ways of
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organizing the school day, term, and year be
considered; this may well include looking at
the benefits of shorter terms and more frequent
and shorter breaks.

There is an increasing consensus that positive
school leadership is a necessary prerequisite
of effective schooling. In professional
organizations like school, leadership and
management practices should be collegial in
nature rather than a pyramidal hierarchy.

The arrival of information technologies (ITs)
in schools has become an integral part of
modern education systems. The use of ITs in
schools contributes in different purposes.
-The ITs can bring major changes to make
teaching and leaming effective in our context.

The physical and financial resources

The resources dimension includes the
phenomenon. of quantity and quality
interactions. It is difficult to come by
compelling empirical evidence that shows a
strong direct correlation between resource
inputs and school outputs even as measured
by standardized achievements in tests. This is
because the way resources are used and the
environments of schools can vary so greatly
that quantitative analyses are unlikely to show
consistent effects. It does not mean that
resources "don't matter". Some education
authorities, national and local, consider that
improving quality does require greater
resources.

InNepalese public schooling system, however,
both physical and financial resources are
limited, the educational authorities as well as
consumers have criticised alleged by the
continuing wastage or inefficient use of scarce
resources by arguing that qualitative
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improvement can and must be brought about
by the efficient deployment of existing
resources. In other words, schools are today
exhorted to "give better value for money". It
is necessary for all the actors in education to
become cost-conscious, to strive to make
economies wherever possible, and to ensure
that not only all schools have adequate
resources but also resources are used where
they will result in the maximum possible
learning gains. It is notable that public
educational expenditure should be focused on
the school and students. Yet, all education
systems should give greater emphasis on
adequate physical and financial provisions
including a safe, well-maintained learning
environment and multiple sources of financing
(Chapman & Adams, 2002). All things being
equal, good facilities do contribute to effective
learning whereas poor facilities affect
educational outcomes adversely in a number
of different ways.

Curricular framework and assessment

To ensure qualityin education, any education
system must need an appropriate and well-
designed curriculum. How the curriculum is
defined, planned, implemented, and evaluated,
crucially influences the quality of education that
is provided. The most important curriculum
issue concerns the idea of a core for a key
condition of quality in education is that all
children, regardless of sex, ethnic origin, or
location, should be taught essential knowledge

and skills up to an acceptable level of

achievement.

In multi-cultural societies like Nepal, the
centrally-imposed curriculum in the name of
"core" may jeopardize the diversified needs
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of children. To overcome suchailing situation
of the country, there should be broad,
balanced, relevant and differentiated curricula
(OECD, 1989). And considerations should
be given to a careful balance between
centrally-negotiated national guidelines and
school-based planning for curriculum
implementation. The new interpretation
includes not only what is taught, but how it is
taught and why. Acommon core curriculum s
not necessarily a uniform curriculum. A key
element in the art of curriculum planning is to
provide a variety of routes into important
areas of knowledge, skills and values, as well
as different exit routes which can develop
individual interests and abilitiestothe highest
possible levels. o
One of the dangers that national and school
curriculum planning must counteract is the
tendency for educational institutions to
become dominated by their assessment
techniques. Examinations and tests should be
teachers' servants and not their masters.
Teachers must be competent to resist
technocratic-bureaucratic domination by
asserting their own proven assessment
practices as well as be willing to adopt new
techniques. Likewise, teachers must be able
notonlyto see curriculum as a whole, but also
to break it down into smaller units or modules
for teaching and evaluating purposes.
Frequent feedback to students, giving realistic
but positive assessment, is essential.

Teacher management and development

Teacher is one of the most important factors
contributing to quality educaiion. It is obvious
that quality of education cannot be better than
quality of teachers. The competence and
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commitment of teachers are the vital
prerequisites of quality education. This
dimension includes recruiting potentially
effective teachers; providing effective initial
courses; rewraining effective teachersin the
profession and making the best use of them
by continuing professional education and
development; and making efficient use of
teachers i.e. implementing effective teacher
deployment and redeployment strategies
(Chapman &  Adams, 2002;
MOES/UNESCO, 2003; World Bank,
1995, 1999 & 2001;e: Mathema & Bista,
2006).

In Nepal, several research studies have
mensioned that the weak teacher management
and development is one of the major causes
of the decline in the quality of public education
(MOES/UNESCO, 2003; World Bank,
2001; Mathema & Bista, 2006). The teaching
force is highly politicized; teachers are seen
as political cadres of diff erent political parties;
and consequently, they lack accountability
towards teaching profession. Furthermore,
many primary teachers have only SLC
degrees; and in lower-secondary and
secondary level, there is a lack of subject-
wise teachers especially in Mathematics,
Science and English subjects. The schools
situated in urbanareas have surplus teachers'
quotas;and inremoteareas including some
Terai districts, there is always scarcity of
sufficient number of teachers at all levels.
Govemment could not implement the effective
teacher. deployment and redeployment
policies; Additionally, professional
development of teacher sis not satisfactory not
only in the number of trained teachers but also

in the instructional delivery of the trained
teachers.

School-community relationships

Many national and international research
studies have indicated that school-community
relations play pivotal role for improving school
education (Chapman & Adams, 2002; Harber
& Davies, 1997; Dalin et.al., 1994; World
Bank, 1995, 1999 & 2001). The school gets
more support from the community; parents
are more interested in the schooling of their
children; the community gives material support
and financial support. Parent and community
participation contribute to school success.
Parent and community participation lead to
commitment and have an effect on the
outcomes.

Onthe contrary, Nepal had different Practices
in the past decades. Former community
schools, natjonalized after 1971, are now
largely viewed as 'Government owned'
schools over which communities have little
control, and consequently, there can be seen
acontinuous erosion in community support for
public schools.Although govemmentof Nepal
has implemented the typical project-based
approach (CSSP project) for transferring the
management of publicschoolsto communities,
this centralized approach to decentralization
was little successful for reestablishing the
community ownership towards school. In this
context, school-community relations need to
be nurtured and further developed by actively
participating/incorporating parental
involvement in children's leaming. For this,
parents should be invited to play a more

-significant role in the schools, and that the
. schools should establish regular procedures
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to involve parents actively. Effective some practical ways about quality to be

participation includes a real role for parents in

improved in school education in Nepal are

school decision making. Good relations provided.

contributeto student outcomes, school impact
and institutionalization. Therefore, both
national and local education authorities should
ensure sound management structures for
schools that include the participation of parents
and community representatives.

After analyzing different dimensions of quality
education, we can arrive at various problems
in our public school settings:

a. Ineffective education governance and
management;

b. Centralized decision making (In Fullan's
(1991) words 'waiting for clear
instructions before acting');

c. Poorschool organimtion and management
system;

d. Weak implementation of educational
policies and programs;

e. Weak teacher management and
development;

f The rigid, fragmented, and outdated
curmiculum;

g. The technocratic-bureaucratic student
assessment practices; and

h. Lackofparental involvement and support
in children’s learning,.

Suggestions for Improving Quality

Educationin Nepal

The key areas analyzed in the pursuit of quality
in school education system on the basis of
quality education indicates that quality is a
multi<dimensional phenomenon and the school
should be treated as the heart in this matter.
From the above analysis, suggestions with
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1. commitment to clearly and commonly
identified norms and goals.

The basic premise is that each school has
a distinctive ethos or culture that
determnines beneficially or harmfully student
performance. Good schools are those that
offera climate conducive to leaming. The
essential prerequisite is acceptance
throughout the school of common norms
and goals that are clearly expressed,
defined, and adhered to. This does not
preclude the necessity of making it clear
that, in multicultural societies like ours,
there may be a variety of possible
educational goals.

2. Collaborative planning, shared
decision-making, and collegial workin
a frame of experimentation and
evaluation.

School cohesiveness depends on the
concerted actions of teaching staff that
shares responsibility for defining and
maintaining whole school goals and cares
for the welfare of every student. This entails
good relations among all the staff,
participatory decision-making and collegial
management. All are committed to school
improvement and to playing a part in
innovation and experimentation. This
presupposes that the school is not subject
to rigid external prescriptions but has
considerable latitude to design a part of
the curriculum, to choose appropriate
teaching methods, and to allocate
resources with a view to achieving the best
possible results.
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3. Staff stability.

Schools do not function well if there are
frequent staff changes or a high level of
staff absenteeism. A stable staff is a
precondition of a climate of security, order,
and continuity. Staff stability must be
reinforced by the adjustment of teacher
recruitment to the individual ethos ofeach
school.

. A strategy for continuing staff
development related to each school's
pedagogical and organizational needs.

All staff should have regular opportunities
for in-service training both within the school
and through external programs. The
training should be directly related to the
school'sactual needs. Teachers should see
themselves as continually updating their
knowledge and enhancing their
professional skills.

Working to a carefully planned and
coordinated curriculum that ensures
sufficient place for each student to
acquire essential knowledge and skills.

The curriculum has to be planned in detail,
including the arrangements for continuous
evaluation. It should comprise a core of
subject areas designed to give every
student the opportunity to acquire basic
knowledge and skills and reflect the
school's values.

. A high level of parental involvement
and support.

Parents as a collective group give active
support to the school in termsof voluntary
services and material support. Individually,
parents help motivate and support their
children by complementing the school's
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efforts. But if parents are to be fully
supportive, school doors must be
welcoming to them.

7. The pursuit and recognition of school-
wide values rather than individual ones.

The school creates a sense of community
whose values are shared by all. This does
not imply a conflict with the individual or
child-centered pedagogical approach of
recent times. It rather means that each
member of the school is conscious of its
specialidentityand common purpose.

8. Maximum use of learning time.

Students must be enabled to spend the
maximum amount of time in active
leaming. There should be a minimum
interruption between and within classes.
Articulation betwgen subject areas and
sequences of learning should be used to
avoid duplication and unnecessary
repetition.

9. The active and substantial supportof
the responsible education authority.

The school is confident of the support of
its education authority not only in terms of
the necessary financial contribution but also
of leadership and guidance. The
responsible education authority should
protect the freedom of each and every
school.

Final words

In the discourse of quality education, the
terminologies "school effectiveness", "school
improvement" and "school reform" are used
interchangeably in national and international
literatures. Quality educationis perceived from
those foundations. Since there is no universal

prescription for improving quality education,
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it depends on the educational context referred
to. Alihough central support is vital, educasional
reform is basically a local process. Hence, the
school and children should be the center of
change (Dalin, 1994; Fullan, 1991), not the
ministry or the district administration. The
reform process is a learning process. The
processis evolutionary and developmental in
nature; it cannot be blueprinted ahead of time.
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Education policies and economic efficiency in Nepal

1. Ins¢roduction

The extent of links between education and
earnings is a determining factor in making
decisions about investment in education. The
purpose of this study was to estimate the
private and sacialrate of return to education
in Nepal using sample data from employees
working in private sector of the economy.
Education is often considered as the single
most important determinant of a person’s
economic and social achievement. Education
provides both direct and indirect benefits for
the individual who receives the education and
the society with whichthis individual connects.
Atanational level, the effect of investment in
humar capital onproductivity, technology and
growth hss long been stressed by economists.
For poor countries like Nepal education: plays
a key role in poverty alleviation,

The study of the relationship between eamings
and educatior: has been the cornerstone of the
economics of education. There are several
reasons why this relationship has been
investigated ex:ensively throughout the world
since "human capital”" was established in the

econormic grow:h and development literature
inthe early 1963s (Schultz, 1961).

1.1 Purpose of the Study

The first purpose was to investigate the extent
to which additional years of schooliiig have
contributed to economic development in Nepal
by gender, rural/urban location, religion and
income quintiles.

Dr. Dependra Gurung
Deputy Director, NCED

1.2 Problem Statement

1. What are the private rates of returns to
additional years ofschoolingat individual
levelin Nepal?

2. What are the private and social rates of
return to education in the primary,
secondary and tertiary levels in the wage
sector in Nepal?

1.3 Research Questions

The purpose of this study was to analyze the
rates of return to innvestment in education in
Nepal. Specifically, the study seeks to answer
the questions that follow.

1. To what cxtent have additional years of
schooling contributed to individual's
earning in Nepal by national level,
urban/rural areas, gender, religion and
income quintiles in the wage sector?

2. Towhatextent have formal education in
the primary, secondary, and tertiary level
contributed to individual'seaming in Nepal
by national level, gender, wban/rural areas,
and income quintiles in the wage sector?

2. The Theory of HHuman Capital

The analysis of the labor market effects of
education and training is the province of what
economists call human capital theory. The
essence of human capital theory is the idea
that expenditures on education and training are
investments individuals make in them to
increase their market skills, productivity, and
earnings. In explaining eamings differentials,



human capital theory focuses on individual
differences in years of schooling and length of
on the job training, and the factors that cause
some individuals to invest in more human
capital than others.

Acquired and useful lmowledge and skills may
be termed as human capital. Good education
is an important means towards the product of
material wealth (Natarajan, 1990). The most
valuable of all capital is that invested in man.
Human Capital can be developed through
education, job training, medical facilities,
public health, nutrition, housing, social
services, and migration. Improvement of
human capital leads to qualitative growth of
manpower. Schultz considered high-level
manpower alone as human capital. J.S. Mill
questioned the very concept and said wealth
existed for the people and people should not
be considered as wealth.

2.1 Human Capital Formation

Human capital investment in education, health,
nutrition and other aspects of human
development is more important now than ever
for econommic and social development.

2.2 Rate of Return Analysis

George Psacharopoulos, the author of several
comprehensive reviews of rates of retum to
education over the last 25 years and the
producer of many of the estimates in various
countries, says in "Returns to Investment in
Education: A Global Update" (World
Development, 1994)" that given the growth
of the literature, the compilation of returns to
education has become untractable. For
example, rates of return havebeen estimated
for such diverse groups as Mainland Chinese
working in Hongkong (Chung, 1998), or
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Mexican Americans and their Anglo
counterparts who graduated from Pan
American University.(Raymond and
Sesnowitz, 1983). By the volume of work and
citations we find in the rate of retum to
schooling literature, Psacharopoulos has in
some sense monopolized the literature of
developing countries economicsofeducation.
His "Economics of Education Research and
Studies" (1987) contains many articles and
summaries on theoretical concepts and
empirical methods and evidences of
economics o feducation, including the rate of
return to human capital concept.

2.2.1 The Private and Social Rate of
Return

Individuals and families make educational
investment with an eye on future eamings. Not
only the expenses for education are regained,
but many times over the initial investment are
also enjoyed during one’s career. Persons
withhighereducational qualifications enter the
job market at a later age, but their initial salary
and eamning differentials rise steadily. Thus age-
earing profile differentiates several levels in
the hierarchy.

3. Discussion of the findings
3.1 Research Question 1

To what extent have additional years of
schooling contributed to individual's eaming
inNepal by national level, gender, urban/rural
areas, religion, types of school, and income
quintiles in the wage sector?

3.1.1 The Private Rate of Return to Years
of Schooling in the Wage Sector

This section presents private rates of return
to each additional years of schooling in Nepal
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by urban/rural, gender, religion, and income
quintiles.

3.1.1.1 The Private Rates of Return to Years
of Schooling in Rural and Urban Nepal

It should be noted that the Mincer - type
earmnings function, originally developed and
based on data for United States, can be
successfully applied to study the individual
earnings power in a less developed country
like Nepal. The signs and statistical
significance of the regression coeficients and
percentage of eamings variance explained by
the equation indicate the good performance
of our basic model.

Our basic model explains 85% of the vartation
in earnings. The overall rate of return to an
extra year in school is 9% in 2003 (coeficient
=.089, t- value = 36.98). In other words, a
rate of return of 9 percent in additional years
of schooling implies that if an individual
invested Rs. 1, 00,000 on an additional year
of schooling, his or her annual income would
be Rs. 8,000. Experience and its squared
teuns have coefficients of statistical significance
and right signs, positive and negative
respectively, and elasticity of earnings with
respect to weeks worked is 1.01, greater than
unity. This 9% return to schooling is low
estimates, compared to other studies.o

The return for males is slightly higher (8.1
percent) than for females (8.0 percent). The
rate of return to female is higher than males in
1995/96 whereas it is almost same in 2003/04.

Theretum inurbanareas is higher than thatin
rural areas in 1995/96 and 2003/04. Inurban
area, the rate of return for females is higher
than that for males, whereas in rural area, the
rate of return for males is higher than that for
females.

q¥3

The rates of return to additional years of
schooling have increased in 2003/04 as
compared to 1995/96.

There are at least three reasons why we might
expect rates of retumn to schooling differ by
gender. First, cost of resources to invest in
schooling might be less for males because their
gender roles allow them to spend more time
at school (females might have to help their
mothers at household work, fook after
younger siblingsetc.). Second, labor markets
may be in disequilibrium either because there
is sex-discrimination or because gender
specific traits such as manual, dexterity,
stamina, or passiveness might make
moderately schooled females more productive
in certain industries. Third, cultural nomms, in
a country like Nepal where after-marriage
female-hours are mostly spent athome-make
females less likely to participate in labor
markets even if theyare educated.

The rate of return to female is higher than male
even though females eam less on average and
this paradoxical result suggests that overalt
females’ forgone earmnings are lower than that
of males. One reason might be a measurement
problem, where we fail to capture the real
opportunity costs of females going to school.
Less-educated females have smalter annual
eamings from wage-sector because they do
more of non-wage work thatis not measured.
Andthis downward-bias in measurement for
females with low education means educated
females forgo lower eamings when they attend
more years-of-schooling.

Thus higher rates of return earnings-
experience profilelies slightly higherandare
flatter for females, as the impact of experience
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oneamingsis relatively smaller. seasonality of
employment (weeks worked) has
approx unatelythe same effect for both sexes.
Experience variable, as definied, is usually not
a very good proxy for actual female work
experience because of their child-bearing trait.
Nevertheless, the variable is highly significant
in our specification.

3.1.1.2 The Private Rate of Return o
Years of Schooling Across Religion

The study finds that return for the Buddhist
religions is highest{9.3 percent) followed by
Hindu (9 percent)and Muslim (4 percent).
Thereturnsfor Buddhist females are higher
than for males. The retums forMuslim females
are negative. The returns for Hindu male and
female are almost equal.

Individuals with Muslim religious background
are less educated and their average income is
lower than other religious groups. The retiuns
to female education are higher in Hindu,
Buddhist and other religions where as Muslim
women have no retumto education. the rates
of returns have increased in 2003/04 as

Mean

compared to 1995/96 for Hindu, Buddhist and
other religions.

3.1.1.3 The Private Rate of Return to Years
of Schooling Across Income Quintiles

Poorest 40 percent group receives 4.2 percent
return while the richest 20 percent group
reccives 9.9 percent return. The middle
group’s returnis 5.3 percent

The Coeflicient on Years of Schooling and F
Statistics by Incoine Quintiles in Nepal (%),
Dependent Variable=In Y

These differentials imply that poor students

getlow- quality education and therefore leam
fewer skills compared to a rich student with
same level of education. Orif we accept there
is a signaling effect in the labor market, it seems
that graduates from upper quintiles get better—
paying jobs simply because they have better
connections.

3.2 Research Question 2

To what extent have formal educationiinthe
primary, secondary and tertiary level
contributed to individual's eaming in Nepal by

annual income Mean years of CoefTicient No. of
(Rs.) schooling (Percent) observation
1995/96 2003/04 1995/96 2003/04 1995/96 2003/04 1995/962003/04
4.3 4.2
. [+ 34
Poorest 40% 413[_ 6221 1.3 1.5 (6.8)%** (8.8)%** 1402 1738
o ' 4.8 5.3
Next 40% 6862 13288 1.8 3.1 (9.6)F*+ (12.6)*** 1505 1709
Richest20% 25897 81191 6.2 8.2 7 79 189 884

(12.5)%** (17.5)***

Note: t-statistics are in parentheses; p<0.05 (*); p<0.01 (**); p<0.001 (***)

Source; NLSS [ and NLSSII
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national level, gender, urban/rural areas and
income quintiles in the wage sector?

3.2.1 The Private Rates of Return Across
Educational Levels

This section presents private rates of return
across educational levels in Nepal by
urban/rural, and income quintile.

3.2.1.1 The Private Rate of Return to
Level of Education in Rural and Urban
Nepal ~

Results from the altemative dummy variable
specification, allow us to study rate of retum
to each successive level of education, rather
than to each extra year of school. Theselevels,
primary, secondary and tertiary refer to the
highest levels completed. The coeflicient on
" levels of education is significant in each level
and rises with the successive level, as
expected.

This study estimated the eamings premium
associated with each level of gducation by
taking the diff erence between coefficients of
the successive educational variables, while
controlling for experience and weeks worked.
They indicate that primary and secondary
levels have similar premiums but higher
education has much higher premium. By
gender, premium increases with level but the
rate of increase is much faster for males. By
quintile groups, premiums are higher at
university level for poor groups. Richest
quintile premiums are highest for primary
education.

The results of economic rates of return to
different levels of education, nationwide, as
well as in rural/urban areas, shows that
primary education has 19.4 percent,
secondary education 7.8 percentand higher
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education 19.2 percentreturns. Rate of return
to primary education is largest investment
followed by tertiary education and secondary
education. The returns to secondary education
are very low in overall Nepal.

By looking at gender, female education is more
profitable at primary and tertiary levels than
male education. The explanation of this finding
is that eamings for skilled'womenrelative to
unskilled women arehigher than the equivalent
ratio for men. Moreover, rates of return to
education by gender are partly determined by
the fact that women often experience
discrimination in the labor market. If women
suffer from greater discrimination in jobs which
require no education, the rates of return to
education for women is higher than men’s.

In rural areas, the rate of return to primary
education is highest followed by tertiary and
secondary education. The rates of return to
primary, secondary and tertiary education for
males are higher than females in rural areas.
On the other hand, in urban areas, the rate of
retumns to primary education is highest followed
bytertiary and secondary education. Therates
of return to primary and secondary education
for females are higher than males in urban
areas. In addition, the return to primary
education inurban areas is higher than in rural
areas, but the retums to secondary and tertiary
education in urban area are higher than in rural
areas.

Theresult shows that primary education has
19.7 percent, secondary education 8.6 percent
and higher education 13 .3 percent retums in
1995/96. Rate of return to primary education
is largest investment followed by tertiary
education and secondary education. The return
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to secondary educationis very low in overall
Nepal. The rate of return to primary and
secondary education has decreased in
2003/04 as compared to 1995/96. On the
otherhand, rate of return totertiary education
has increased in 2003/04 as compared to
1995/96.

4. Policy Implications

Policy Implications for educational policy
development are given below.

Policy Implication No. 1

Top priority should be given to primary
education as a form of human resource
investment.

Policy Implication No. 2

Secondary and higher education are also
socially profitable investments and therefore
should be pursued alongside with primary
education in a program of balanced human
resource development.

Policy Implication No. 3

The large discrepancy between the private and
social returns toinvestment inhigher education
(13.3% vs. 11% respectively in 1995 and
19.2% vs. 15.5% in 2003) suggests there
exists room for private finance at the university
level. A shift of part of the cost burden from
the state to the individual and his family is not
likely to lead to a disincentive of investing in
higher education giventhe present high private
profitability margin.

Private retumn to university education is very
high and students attending this level of
education should share the cost not only
because they are from rich households but
also because they can expect to eam more in
future. Complementary measures should be

taken to accommodate poor students at
university level. Current public subsidy at this
level u:is too high and is benefiting only the
tich families.

Policy Implication No. 4

Estimated low rates of returns at secondary
schooling level suggest that quality of schooling
at this level is poor. Low per student
expenditure at these levels is an indication for
this. This suggests shifting of funds towards
these lower levels to raise quality and rates of
retum.

Lowrate of returnand low retention rates (low
promotion from primary level and low
promotiontotertiary level) atthis level can be
attributed to poor quality/curriculun (low per
student subsidy relative to university leveland
relative private expenditure). To produce a
more marketable labor force with sufficient
skill and adaptability, educational system at
this level should undergoamajor revision both
in terms of quality/curriculurn and financing,

Policy Implication No. 5

Gender and quintile gaps in schooling-
attainment are staggering and therefore public
funds should target female population, bottom
quintiles and rural regions. Private returns are
highenough toattract private investrents from
those who can afford; so it is believable that
these transfers from upper quintiles to lower
quintiles should not provide disincentives to
former population groups.

Policy Implication No.6

LEducational policy in Nepal should tend to
touch on theissues such as basic access to
schooling, equity, quality and efficiency.

Policy Implication No. 7



Economic returns to education of women are
about as attractive as those to the education
of men. Education of backward religion
groups and women needs to be viewed to be
as important as the education of men. Not
only as a matter of charity, grace and social
eq uity, but also from a strictly efficiency point
of view, investment ineducation of backward
groups including women, needs to be
expanded.
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Impact of teacher education for effective classroom teaching

Abstract

This article presents teacher education as one
of the creative and challenging jobs in the new
educational field. Teacher education is a vital
element in preparing teachers for effective
classroom delivery. Nepal has moved through
amyriad of teacher education over the years
since the dawn of democracy in 1950.. In
order to provide meaningful and effective
teaching in the classroom, a good / trained
teacher can play adynamic and commendable
role towards this direction.. Teaching is a
professional activity that requires specialized
knowledge acquired through training and
experience. Skill s / he leams and uses in the
classroom plays crucial role in shaping the
quality of the classroom dclivery. Both leaming
the skills and using them: in the classroom is
important and indispensable.

The implementation of theNESP 1971 -76
provided a milestone for providing a new
prospect and dimension to teacher education
program. After the implementation of the
NESP, the MOE and 10E worked together
to give the teacher training system of the
country a new prospect and dimension. This
paper examines this scenario in brief

The Context

‘Teaching is one of the creative and challenging
jobs in the new educational field. It is a system
of preparing individuals for effective
educational transactions including classroom
teaching. A teacher needs teacher education
to be able to transmit his / her knowledge,
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Bhupendra Hada, Ph. D.
Associate Professor.,T.U.

skills and attitude to the leamers (the students)
in a more effective way. The expansion and
explosion of knowledge in every field has a
great impact on training and teacher
preparation. Thus, in the expanding world of
education, teacher training has become highly
thnilling and challenging (Chakrabarti, 1998:
73).

In order to provide meaningful teaching to the
learners in the classroom, a good / trained
teacher can play adynamic and commendable
role towards this direction. A good teacher
only can understand the leaming moods of the
students, their understanding capability, age
level and memory power. A good teacher is
one, who has achieved a higher degree and
command knowledge of in his/ her subject,
and who can st{xdy and understand the
psychology of the leamers.

Some educationists and sociologists rightly
point it out that quality improvement of a
society depends primarily on good teachers
and their effective and meaningful teaching.
Their notions were that the progress of a
country depends upon the quality of its
teachers and for this reason, teaching is the
noblestamongall professions (Sharma, 1997,
cited in KafleandAryal, 2000: 114).

Teachers use many books, articles and various
related materials for the effectiveness of their
classroom teaching. The first National
Education Commission pointed outthe teacher
as the foundation of education. Teachers
mainly set the environment of education. So
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teacher education program has the greatest
responsibility. But at present, our teacher
educators and managers of teacher education
have almost forgotten the goal of producing
good teachers. They are busy producing large
number of trained teachers without
understanding how the performance ofthese
teachers sets the standard and quality of life
of the country (Shrestha, 2007: 155).

Different scholars have opined their notion
aboutteacher education in different ways. In
this scenario, Pollard A. and Bourn J. stressed
that teacher education is a vital element in
preparing teachers for effective classroom
delivery.

They further stressed that teaching is a
professional activity that requires specialized
knowledge acquired through training and
experience. (1994, cited in Singh2007: 53)

Similarly, Huage (2000, cited in Bhandari,
2006: 89) suggested that teacher education
andteacher training has beenconsidered asa
first step or initial preparation of professional
development, which is widely being developed
and implemented around the giobe. This
teacher preparation program has different
shapes and forms, which vary country to
country dramatically in duration of preparation
and combination of curriculum components.
However, there is common understanding that
learning to teach is personal, complete and
content specific.

Likewise, Shorock (1997, cited in Bhandari,
2006: 89) argued five orientations {0 be
included in teacher preparation course —
Academicorientation, Practical orientation,
Technical orientation, Personal orientation and
Critical orientation, which are mutually
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exclusive but depend onculture and values of
particular society.

The general meaning of training refers that it is
the process of behavior shaping, because it
makes the teacher perfect in classroom
teaching. Training for teachers is compulsory
and indispensable for the development of
competency, because to- day's age is a
competitive age.

From the previous history of teacher training,
teaching was regarded as temporary work for
basically untrained people. In this context, the
growth of public education created a critical
shortage of trained teachers and a need for
more eificient mechanisms [or training for
teachers and measuring their effectiveness in
standardized ways was required. In this
scenario, the development of normal schools
asteacher training institutions has served in
most countries of the world to fulfill this need.
Despiie the expansion of teacher training,
shortages of qualified teachers continued to
be a serious problem in many countries of the
world (Pandit, 2004: 99).

Nepal has moved through a myriad of teacher
education system over the years since the
dawn of democracy in 1950. In this vein, the
first teacher training institution was established
in Nepal in 1947 to train teachers for Basic
Schools. However, the training program was
discontinued in 1953 (Kafle and Aryal, 2000:
114).

In connection to the initiation of training of
primary teachers inNepal, the establishment
of Basic Teacher Training Center in 1947 is
said tobe the earliest endeavor. Since then,
the state has experienced various types of
primary teacher training programs. These
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programs were different in terms of duration,
management, mode of operation, evaluation
of trainees and the like. Now at present, 10 a
month primary teacher training as per the
recommendation made by National Education
Commission (NEC, 1992)) is in practice. The
10 month PTT program is divided into three
phases of which the first and the third phases
are operated by National Center for
Educational Development (NCED) whereas
the second phase is implemented by Distance
Education Center. NCED has established
several Primary Teacher Training Centers
(PTTCs)knownasETCs to operate the PTT
program. Prior to conducting the first phase
of the training, the trainers of PTTCs receive
7 to 10 days' training with training manual as
support material as well (Shrrestha, 2000:
105). Similarly, Bista (2002: 64) added in this
perspective that pre- service and in-service
training programs are operated in essence for
the development of teachers’ capability.

Similarly, at the individual level, as Callanan
and Greenhaus ( 2004) argued, thateachand
every teacher should develop professionalism,
for this, teacher needs to explore his work,
learn from work and groups, have self identity,
have his /her career goal, need to develop
technical knowledge in his/ her subject area,
invest for reputation building life need to
maintain as a continuous leamer, and should
focus his / her professional life to develop(
http: // www. ilo. org/ public / english / index.
htm, cited in Sharma, 2006: 129).

Keeping in view with this trend of teacher
training, the most crucial contribution was to
provide trained teachers to ruraland remote
areas of the country and hence, it brought

about educational awareness throughout the
country.

The implementation of the National Education
System Plan (NESP, 1971 — 76) provided a
milestone and anew prospect and dimension
to teacher education programs in Nepal. The
NESP not only made teacher training
mandatory, butalso consolidated the teacher
education system in Nepal. After the
implementation of the NESP in 1971, the
Ministry of Education (MOE) and the Institute
of Education (IOE) worked together to give
the teacher training system of the country a
new prospectand dimension. The MOE was
responsible for short term, cash program of
in-service and institute for ranning pre- service,
academic programs for the teachers (to raise
the academic qualification of teachers) (Kafle
and Aryal, 2000: 115).

In seem, the need of teacher training is obvious
for all the teachers to make classroom teaching
effective and meaningful. Training makes the
teacher efficient and capable to make his / her
classroom teaching good It also enhances the
teaching profession as a more prestigious and
commendable gob.

Objectives of the Study

Theprimary objective of the study is to present
an analysis of the teacher education program
inNepal. More specifically, the study intends
to accomplish the following objectives:

o Todefine teacher education in the context
of school educatton.

¢ Toenumerate the causes of need for
teacher education.

e Toidentify the annual growth of the
trained teachers at all levels during 2006
—2008:



o Tocollectopinionson the progress of
training at all types of school in Nepal.

Methodology of the Study

This study is primarily based on secondary
data published from DOE and MOE. This
study has extensively used the data of school
level educational statistics of Nepal annually
published by the DOE in 2009. Likewise,
MOEs' statistical documents (2006 — 2008)
have beenused. The study hasalso collected
primary inforration from Section Officers of
DOE and NCED. They were approached for
identifing reasons why all teachers were not
trained.

Discussion and Presentation

Table 1 andFigure | present the percentage
of fulltrained, partialtrained and untrained
teacherin all types of schools at primary, lower
secondary and secondary level on the basis
of reported number of teachers in Flash 1
2006 - 08. The Table 1 and Figure 1 reveal
that out of totalnumber of teachers at primary,
lower secondary and secondary level, 67.1
% teachers at primary, 54.0 % teachers at
lower secondary and 71.3 % teachers at
secondary level were fully trained in 2008. At
the cursory glance the data shows that these
percentages are higher by 7.2 % points at
primary level, 7.6 % points atlower secondary

level and 4.7 % points at secondary level than
the percentage of trained teachers in the school
year, 2006. Similarly, out of total partialtrained
teachers, 15.4 % teachers at primary level,
15.9 % teachers at lower secondary level and
13.2 % teachers at secondary level were
partial trained teachers in2008. The Table 1
andFigure | futher showthat partialtrained
teachers are higher at lower secondary level
thanthose at primary and secondary level in
2008.

Likewise, the untrained teachers at primary,
lower secondary and secondary in 2008 were
17.6 %,30.0 % and 15.5 % respectively. The
percentage of untrained teachers was higher
at lower secondary level. Thus, it can be
concluded that the large number of teachers
at lower secondary level is yet untrained.

According to Table 1 and Figure 1, the
untrained teachers at lower secondary level
are 23.5 % in the year 2006, 31.0 % in 2007
and 30.0 % in 2008.

In nutshell, a large number of untrained
teachers are still there in the educational field.
Thus, the policy makers have to think seriously
that if the large number of untrained teachers
are working in the schools, schools can not
gear up its effort for quality education and they

Table 1: Types of school teachers by training status, 2006 - 2008

In percentage

Full Partial Un Ful Partial Un Ful Partial Un
Prrary 59 171 230 66.4 161 175 671 15.4 176
64 235 201 523 16.6 310 $40 159 00
66.6 148 186 700 131 169 713 132 15.5
(Source: Flash 1 Report 2006-2008, cited in DOE, 2009).
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(Source: Flash 1 Report, 2006 — 08, cited in DOE, 2009).

cannot influence the students in classroom
teaching effectively (See Table | & Figure 1).

On the other hand, the Table 2 and Figure 2
show the percentage of fulltrained,
partialtrained and untrained teachers in
community schools bylevel on the basis of
reported number ofteachers in Flash 1 2006
—08. According to the Tavle 2 and Figure 2,
out of total community schooi  hers, 71.3
% teachers at primary, 54.8 7o teachers at
lower secondary and 79 4 % teachers at
secondary level are fully trainedin2008. The
Table 2 and Figure 2 below indicate that these
percentages are higher by 1.8 % points at
primary level, 5.7 % points at lower secondary
level and 2.1 % points at secondary level than
the percentage of trained teachers in the school
year 2006. Thus, the percentage of trained
teacher has decreased through out the country
annually. Compared with the percentage of
the trained teachers in all types of schools,
the trained teachers in community schools are
relatively higher in all school years.

Similarly, the percentages of partiallytrained
teachers at primary, lower secondary and
secondary levels were 15.4 %, 19.0 % and
13.3 % respectively in the year, 2008.
According to Table 2 and Figure 2, the

R

partiallytrained teachers are higher in lower
secondary level (19.0 %), whereas the
percentage of partiallytrained teachers at
primary and secondary level are 15.4 % and
13.3 % respectively in the same year. The
percentages of partiallytrained teachers were
higher (26.8 %) in the year 2006 than the
percentages of partiallytrained teachers at
lower secondary level (19.0 %) in the year,
2008. It reveals that the percentages of
srartially trained teachers are gradually
J.creasing every year.

Likewise, the untrained teachers are gradually
decreasing i:: 2very year at all ievels, which
are shown in rable 2 and Figure 2.

Table 2 and Figure 2 below show fully trained
teachers at primary, lower secondary and
secondary levels as being 69.5 %, 49.1 %
and 77. 3 % in 2006 respectively. It shows
that fewer teachers are trained in lower
secondary level than at primary and secondary
level. Similarly, the partially trained and
untrained teachers are higher at the same level
by every year.

According to Table-2 and Figure 2, 77.9 %
teachers are trained at secondary ievel, against
70.4 % at primary level and 53.3 % at lower
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Table 2: Community schoolteachers by training status (all types of schools), 2006 - 2008

In percentage

2006
Fuly |Partially|Urtrained |Fully Untrained |Fully  |Partially |Urtrained

Primary 695 146 159 704 16.7 139 713 154 133

491 259 250 533 199 268 548 190 262

73 13.2 95 779 138 8.3 794 133 73
B80%
60%
40%
20%

2 3
O Primary @ L ow er Secondary OO Sscondary]

(Source: Flash 1 Report, 2006 — 2008, cited in DOE, 2009).

secondary level in the year 2007. It reveals
that fullytrained teachers increased in the year
2007...Untrained teachers where also
decreasing in the year 2008 than in the
previous years of 2006 and 2007 at all levels.
Thus, Table 2 and Figure 2 revales the
untrained teachers are decreasing slowly.

Major Findings

The major findings canbe briefly summarized
inthebullets :

1. Allteachers are not trained.

2. Numbers of trained teachers are
increasing every year.

3. Trained teachers are higher in secondary
level; it was 71.3 % in 2008.

4. Trained teachers are lowerinlower
secondary level; it was 54.8 % in 2008.

5. Approximately, 15 % teachers are
partially trained at all levels.

13

Reasons

The researcher approached the training section
of National Center for Educational
Development (NCED), Sanothimi, Bhaktapur
and put up questions to the Section Officer of
NCED, asto identify reasons for the teachers
not taking the training? The fellowing were the
responses :

a) 71.3 % ofthe community school
teachers at primary level are trained in
2008 and 79.4 % at secondary level.

b) Itwasincyclebase, butnow they are
only recurrent teachers.

¢) Within a cycle of five years, a teacher
completes the thirty-day training.

d) 71.3 % of the trained teachers are from
all types of schools at secondary level,

70.0 % at lower secondary and 66.4 %
at primary level according to data showed



by DOE, which is presented in Table |,
Figure 1 and Table 2 and Figure 2. He
said that the govemment has not provided
training the teachers in the private sector;
the percentage of trained teachers is
therefore reduced in private schools.

e) From primary to secondary level, NCED
operates training for the teachers.

f) Theteachers will be provided thirty-day
training within thecycle of every five years
the budgetary basis. There will be three
models, each one with 10 days duration.

He also argued that the govemment shall not
provide financial support for the recurrent
training. To achieveteaching license, a teacher
must have acquired a ten-month training. The
teachers' service commission will provide
teaching license every six months. A teacher
without ateachinglicense will notbe permitted
/ accepted to teach in the comm: ity schools.

In nutshell, an overall 98 % teachers are
already trained in the version of Section
Officer (NCED) and the remaing 2.0 %
untrained teachers are going to retire because
of their age.

Suggestions and Recommendations

Based onthe findings of the study, following
suggestions and recommendations are made :

e School and classroom environments have
to be improved to ensure interactions
among the teachers and students and to
facilitate student engagement in leaming
activitieswith teacher taking the facilitation
role. There should be availability as well
as use of more instructional materials in
the classroom, because by utilizing more
instructional materials learning may be

Ky

effective, meaningful and attractive to the
students.

Teacher training should emphasize on
discussion, demonstration and practice.
Similarly, provision of materials and
practice on materials useduring training is
amust. There is a need to discourage the
tendencies of "let us get the information
and knowledge and we will do it later",
Thus, the provision of follow up and
technical backstopping is equally
significant.

For studentcentered leaming, the school
should be developed as an institute in a
democratic atmosphere.

A coordinating mechanism should be
established to integrate all teacher
education programs.

Minimum in-service training should be
established to more teachers as far as
possible.

Supervision is essential to impact teaching
learning situation, because the class
supervision makes the teacher efficient and
the teach -« becomes a capable teaching
force. Regular supervision is therefore
needed at all levels for effective teaching.

There aretwo prominent realities that affect
teacher training- (1) majority of the
teachers in the primary level with the S
LC as their upper qualification and (2)
13.3 % teachers are still untrained in the
year, 2008. Such a situation will remain
for a number of years even if persistent
efforts are made to improve it. How much
a SLC qualified teacher can grasp and
how much can s/he utilize the training in
the classroom needsrethinking.
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e Asphysical facilities of the school affect
more the teaching learning situation, the
infrastructure should be made available in
abundance to ease the process of teaching
learning situation in an effective way.

e Quality of training is related to the provider
(trainer) and receivers (trainees/ teachers).
Training should convince the receivers that
skills covered in the training can make a
change in the classroom teaching learning
situation.
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Management of child centered teaching in the context
of Nepal

Any teaching, which provides favorable
learning environment such as opportunity to
learn according to interests, potentialities,
needs and abilities of the child and finally
improves learning achievement, it can then be
defined as child centered teaching. Teacher’s
knowledge, skills, and appropriate activities
play substantial role for creating child centered
teaching,

According to Goodlad et al. (1947 p: 10),
"child is a prime subject matterand the best
hope for a self renewing individual who has
been provided with every possible opportunity
to develop his unique talents and capabilities."
There might be various teaching methods used
in the improvement of classroom instruction,
but they are mainly divided into teacher
centered and child centered method of
instructions. Child centered method of
nstructions has been defined as more scientific
and geared towards the needs of children.
Various factors that influences the child
centered teaching. Among them, the following
has been selected for the discussion.

Classrcom managements

Classroom management is one of the
important factors required for creating
effective child centered teaching. Effective
management procedures help to identify the
ability level of the pupils and organize leaming
situations efficiently. Elements of the
management related to teaching learning can
be taken as creating, planning, organizing,

Babukaji Karki
Deputy Director, NFEC

evaluating, communicating, and motivating.
These elements are crucial for conducting
effective child centered teaching.

However, when we look into the real
classroom situations in our schools, the realities
are different. It has been shownthat 33% of
the cases selected for study, classroom
management were unsatisfactory (BPEP
1997, 1998). Planning of teaching learning
activities is important for creating effective
learning environment. Various management
activities are essential for eff ective classroom
teaching learning activities. Classroom
management issues are mainly concemed with
the time, space and materials for conducting
effective child centered teaching.

a. The management of time: The usual
time period available for classroom
teaching is generally 45 minutes in
Nepalese schools. However it was found
that teachers generally stay in classrooms
around 30 minutes only. In general 15
minutes have been spent apparently to
manage instructional materials and other
actvities. Similarly, teachers claimed they
had to teach all school hours (7 periods)
and sothey are unable to manage teaching
leaming activities efficiently due to heavy
teaching loads.

b. The management of the space: Child
centered teaching emphasizes children's
activities like interaction between the
pupils and teachers. Sometimes they need



to work and play in groups inside and
outside the classrooms. These activities
require sufficient spaces. However present
school buildings, which were built many
year's ago, do not have standard
classroom shape size and other physical
facilities. This situation can be considered
inadequate for conducting different child
centered teaching leaming activities.

¢. The management of materials:
Classroom management strategies can
only be justified for their capacity to
facilitate pupils leaming. It includes
matesials that are required to promote
immediate learning needs of pupils. The
use of instructional materials essential for
the child centered teaching helps to create
interest in pupils to leam efficiently and
effectively. According to Piaget, child
development during concrete operation
stage is largely facilitated by the use of
teaching materials. It helps to create
interesting learming environment, whichis
need fortheeffective motivation that leads
to child centered teaching. However the
existing evidences tells that about 75%
teachers were using only very simple
educational materials in their classrooms
teaching (BPEP,1997). Teacher mostly
used chalk, dusters, blackboard and
textbooks astheteaching materials. They
are not using teaching matenals effectively
although such materials could be easily
collected from the nature through using
pupils’ participation.

Instructional methods

Teachers' knowledge, skills and appropriate
activities play substantial role for creating child
centered teaching. Effective child centered

ke

teaching is concerned mainly with conducting
teaching learning activities according to the
demands of the pupils developmental needs
and abilities. It helps to create the motivation
towards the classroom leamning activities. The
selection and efficient application of
appropriate teaching methods is crucial for the
enhancement of the child centered teaching.
ASCD (1949 p:3) suggested that " the general
principles of the hurnan growthand leaming
are a source of help in making choices of
methods for dealing with individual and
groups”. The insructional activities in the
classroom will be fruitful when applied
cooperatively in a democratic manner with
encouraging and participation. Similarly,
coopcrative ieaming asneng ihe pupils cnhance
mutual respect, confidence, and an
understanding with each other.

ASCD (1949) further ~uggested that
cooperative leaming includes basic concepts
of teaching learning activities such as
establishing rapports, providing opportunity to
set up goal together, sharing of responsibility
among individuals and small groups, giving
pupils an opportunity to gaiher and distribute
materials in groups and evaluating progress
towards the goal. Eficctive managemernt and
application of these aspects in classroom
practices help to promote child centered
teaching efficiently.

A study report (BPEP 1997 ) identified that
,most of the methods and techniques used by
the teachers were inadequate for child
centered teaching due to lack of sufficient
professional skills and resources . Similarly,
the majority of teachers are generally used
iecture method without eftective motivational
activities. They were also not motivated to
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apply diffcrent strategies for child centered
teaching . The appropriate use of instructional
methods and materials also depends upon the
teachers' academic qualification, training, and
motivation towards job and adequate
resources, which have remained questionable
in Nepalese schools.

a. Teachers’academic qualifications:
Teachers' academic background in the
related field is also an influential factor to
enhance the quality through child centered
teaching. Present minimum academic
qualification for the primary school teacher
is Schools Leaving Certificate (SLC). It
is considered as a low academic
qualification and most of the teachers are
low performers in the teaching profession
(MOE,1999,p:37). It is easy get a
teaching job without competing any
standard examinations especially for the
temporary appointment which is more
valuable for to be a permanent teacher.
Teacher selection procedure are
frequently influenced by political pressure.
Political parties involve to select
chairpersons of the School Management
Committee, who plays meaningfulrole in
teacher recruitment procedures. The
teachers get direct appointment if they
have any of their relatives in power. In
such situation, we could not expect a
teacher contribute to conduct child
centered teaching creatively. They are
accountable toward the politician rather
thanstudent performance.

b. Teacher training: According to Goodlad
et al.(19974), teachers are very much
alone in their work It is just a matter of
being alone all alone with childrenina
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classroom cell .In this regard training
provides knowledge and skills to conduct
a creative child centered teaching
efficiently. Presently, aboutr 98 percent
teachers are trained in the community
schools. But achievement level of the
student is remain same since 2/3 decades
to tillnow. Functional teaching leaming in
the classroom is verylimited when majority
teachers are not adequately equipped with
therequired pedagogical skills needed for
better child centered teaching learning
activities.
Use of instructional materials:

The materials used duringclassroom practice
for promoting, teaching, learning activities
effectively are lmown as instructional materials.
"Educational materials help to make the
teaching lively and assist in translating the
activities mentioned in the lesson
plan."(BPEP,1998). In this connection, the
quality and quantity of instructional materials,
and its effective application in classroom
practice plays substantial role for the
enhancement of the child centered teaching.
The selection of instructional materials in
classroom practice depends upon the nature
of the subject matter. Therefore, a meaningful
mind and skillful hand is required for the
effective use of instructional materials, which
can be developed through training and
continuous refresherprograms.

There are not significant resources for
instructional materials in the Nepalese public
schools there is very little government grant
and assistance on a regular basis for the
managementof the instructonal materials, The
schools have to manage and collect resources
through theirown eff ort andresources.
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Use of languages in teaching;

Language used in the interaction is also
responsible for the effectiveness of the
classroom practices. Piaget regards language
as the contributory factor in the development
of mental actions and interaction with the
physical environment essential for such
development. Rebar (1995), states that,
language is a set of symbols through which
we convey meaning. Itis culturally detennined
pattem‘ of vocal gesture, through
communicating ideas, desires and experience
with each other. There are different patterns
of languages among them speech and body
languages are important for the classroom
interaction. A good two —way communication
between teachers and students plays
substantial role to enhance the meaningful child
centered teaching. The effectiveness of
interaction mainly depends upon the level of
language used for communication and
interaction.

In the context of Nepal use of Nepali language
asamedium of instruction is very important
factor to reckon with because, it was found
that 31% ofgrade 4 and 39% of grade 5 pupils
have different mother tongues instead of
Nepalese language(BPEP 1997,1998). The
family language predominantly influences the
language standard of the pupils. The selection
of the language for the instruction depends
upon the various aspects i.e. nature of subject
matter, teaching method and pupils
performance background. Similarly most of
the classroom activities and uses of languages
mainly depend upon teachers ' professional
skills and efficiency for the effective application
in practice. Researchers have established the
famous law of "two- thirds" which says
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that, "in the average classroom, two — third
of time is spent on talk, two-third of this is
by the teacher two third of which is based
on lecturing or questioning "(Greenfell et
al.1998p,77)

Pupil's background

Pupils in schools obviously differ widely in
abilities, interest, attitude, temperaments and
achievement. To have effective learning,
teaching must be geared to individualsrather
than to the whole group. According Chand
(1994) every individual tends to be different
in every respect of human traits i.e. physical,
intellectual, emotional, and social. Most of
these characteristics are determined by the
growth and development of the pupils which
varies according to age and maturation
Therefore, classroom activities are generally
comprised by various types behavior wing to
various students from different cultures and
socio-economic family backgrounds with
differentage levels. These factors need to be
duly considered for initiating child-centered
practices.

In this context, the situation demands
advanced knowledge and skills onthe part of
teachers for conducting effective child
centered. Goodlad et al .(1997) suggested
those children whose progress in school is
handicapped by physical, mental, emotional
and environmental limitation schools and
classrooms should be, then not only pleasant
places to spent a thousand hours each year
but also linking examples of applied
pedagogical and leaming theories.

Finally, a school is not better than a teacher.
Teachers' professional skills, motivation
commitment and dedication towards job are
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crucial for the child centered teaching.
Availability of adequate facilities and their
effective use can be considered as prime factor
for the enhancement of meaningful child
centered teaching. Similarly, effective teaching.
Realizing this, the government has applied
several strategies in the form of " Education
for all, Secondary Education Support
Programs and School Secter Reform
program” to improve the situation through
providing different types of support to the
schools. Such as conducting eflective teacher
training in different places around the country,
increasing financial grant for the development
of schools’ physical facilities, implementing
scientific and competitive procedure for the
recruitiment of qualified teachers is in place as
positive steps towardsinitiating effective child
centered teaching through creating child
friendly environment in the classroom.
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Mass education

Abstract:

Masseducation is defined as an effort to give
collective voice to the experiences,
achievements, sufferings, hardships and
togetherness of the poor. The Indian
experiences showed that the challenge for
implementing Mass Education in the initial
stages is high, but Mass Education decided
to struggle continuously in pursuit of fulfilling
its dream. The highly ambitious Literacy
Campaign 2065 launched by the government
will have tremendous impact on educational
development of Nepal. The ongoing program
under The Non Formal Education Center, co-
ordination between the Ministry of Forestry
and Soil Conversation, and The Ministry of
Agriculture through their Users’ Groups will
have to be considered if we really want to
extend Mass Education. It is important to
considerthe need of the people to get success
in implementing Mass Education. It is also
important to have high commitment of the
government, especially the local government,
to scale up Mass Education in the country.
There is a need to have good coordination,
cooperation and linkages for developing
professional, occupational, and employable
skills based on the community needs.

Context

Mass Education has been used frequently for
educational developmentand eradication of
poverty from the poor people. Let usexamine
the experiences of India where this has been
implemented in the decade of 1970. This will
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provide us greater conceptual frame work and
will assist us for developing policies, strategies
and plans. It will also provide insight to review
our existing plans and programs on mass
education. Mass education is defined as an
effort to give collective voice to the
experiences, achievements, sufferings,
hardships and togethemess of poor. Mass
Education acts as a platform, anetwork and
anassociation of people’sinitiatives to provide
opportunities to mobilise human and material
resources so that the people themselves can
build their own institution and are able to
sustain in order to alleviate their own poverty
and security. Collectivity, transparency and
sustainability are the motto of Mass education
ever since its inception and through collective
democratic action it has been successfully
demonstrated. Poverty reduction is a key
focus ofthe Millermium Development Goals
and itisthe heart of international, national, and
NGO development objectives and activities.
Several young people joined hands together
to form organisations for development
activities to eradicate poverty. Since then,
Mass Education played a vital role to promote
development education and enrich the poor
for sustainable developmental work. Let us
review implementation and experiences of
Mass education of India.

The challenge for implementing Mass
education intheinitial stages was high, but it
decided to struggle continuously in pursuit of
fulfilling its dream. The activities like child

Rram



protections to provide basic education, health

& sanitation, environment improvement

through livelihood development training &

supportactivities. empowering youths, women
and net working of people’s organization have
the following objectives :

a. To formulate integrated programmes for
effective mobilisation ofhuman and natural
resources for empowering the poor of
urban and rural areas towards sustainable
development.

b. To raise and crecate awareness and

opportunities for providing basic human
rights such as education, health, hygiene,
nutrition, sanitation, water, infrastnucture
facilities, employment generation, waste
management, social forestry, water
management, capacity building and skill
development training activities.

c. To coordinate and execute development
plans, projects and human rights issues
with other NGOs and GOs at various
levels through NGOs, human rights
organisations.

Despite the difficulties and complexities of
social issues, mass education took up the great
challenge of fighting for poverty alleviation,
democracy, equality and equity. Now looking
back mass education has a success story to
tell, the story of achievement of the poor and
the weak.

Solid Waste Management activities of mass
education, which is to improve urban
environment, continues to grow, reaching
more community, housing complexes,
establishments and public places. This has
created Job opportunities for unemployed
youths & street children, rag pickers and
children of sex workers are also rehabilitated.
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To improve the environment the organisation
has also taken up more effective programmes
in the rural areas to provide safe drinking
water, sanitary latrines, social forestry,
ecological agriculture and rainwater harvest
activities for sustainable economy, Relief,
rehabilitation and livelihood development work
of mass education has done additional work
toextend its activities.

Organizational structure of mass
education: -

Mass Education works through a
decentralized method of administration. At the
apex level, the executive committee is elected
annually where the President, Secretary and
Treasurer are elected. This Committee takes
stock of the annual activities, evaluate the
programmes launched and deliberate on the
accounts placed and adopt the same. This
Committee gives general direction for
execution of programmes taking up of need
based programme.

The programmes taken up at the village level
committee, Village Education Committees/
Women's organizations together finally
screened and apprised by the Middle level
programme managers and Executive
Committee before adoption.

The execution process is affected through
Village Education Committees/Women’s
organization in consultation with field workers
of ME who have necessary expertise and
experience. Assets thus created at the village
level belong to the community.

Financial evaluation & performance:

Mass education raises funds locally and
intemnationally by collecting donations, grants,
subscriptions and income generation activities.
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A total of 65 to 70% of mass education’s
project has become sustainable. The
community now mostly supports most of the
community schools run by mass education.
This has been possible due to advance
planning and time bound execution of
programme. Costs like maintenance of the
building, fumiture, teaching materials and
educational materials are supported by the
organization apart from the community
development programmes.

Income is also raised from agriculture,
Ambulance services, Hospital, Old age
Homes and Home for the children are rented
and run service through charges as well as
donation and grants. Beside that several
foreign and national donor agencies,
individuals and people of different community
have funded mass education. All foreign funds
are received on request made against the
appeal and project proposal based on
livelihood improvement and sustainable
development activities from the donor
agencies (NGOs/Pvt. and Public companies).

Mass education undertook a comprehensive
education programme known as Basic
education for all to provide functional Pre-
primary, Primary, Higher Secondary, Adult
literacy and shiills training to its group members
in urban and rural areas for the poor.

Mass education mandate is to improve
opportunities for young children, street and
working children aged zero toeighteen years
living in circumstances of social, economic, and
cultural and environmental disadvantage.
Children who are denied from their dignity,
rights and equal opportunities from all spheres
of life, their families and community theylive

in befefit from this. This implies access of
health care, education, social and economic
justice, a sustainable natural environment and
opportunities for self reliance of a child and
his family as a whole.

Mass education is concemed with young
childrens overall development and therefore
promotes and implements a holistic approach
including education, health, nutrition and
economic sustainability:

o believesthat the growth and development
of a child depends upon his parents and
therefore actively highlights empowerment
of parents especially mothers capacity to
support them, to support their children.

e gives high priority to participating
approach, involvement of comumunity inall
process of development and decision-
making; therefore it actively promoted the
need based programmes, which are
initiated by the community for
development.

o also believes in creating peoples'institution
and local strength for sustainable
development and therefore provides
encouragement and skill training for
building uplocal organisations, leadership
capacity of utilizing resources and working
in solidarity with networking,

Moreover, concentrating on the development
of young children and their environment will
have a lasting effect and will generate
sustainable benefits.

School support:

In order to achieve the goal, ME undertook
to provide basic education, functional adult
literacy skills to its group members and



rendered educational facilities to their children
through formal and non-formal primary
schools run since the year 1978.

Child protection activities:

Mass education is running child protection
centers. The children in these centers, are
provided with basic education up to Class-X
followed by technical knowledge to learn
about different livelihood trades so that when
they are 18 years old and go out of the centers
they can start small enterprise on their ownto
become self -sustainable.

Trained staff and teachers not only prepare
them for basic education but also help them
improve their livelihood. To improve their
psychosocial status and bring them in
normalcy ME provides ‘Joyful learning’
through counselling, cultural & sportive
practices and extermal exposure trip.

Exposure and social activities:

Mass education organizes"child to child
programme, under whichcleanliness of city
roads, village roads, canals, ponds, village
school, even to clean their own homes are
important activities. Plantation of trees on the
roadside, canal side and in their own field is
part of the environment education, about safe
drinking water, use of compost manures, use
of toilet, basic knowledge of hygiene and
general knowledge of epidemics are givento
the children through the school year so that
they leam about the basic daily practical li fe.

In order to improve their physical and mental
growth and cultural environment, ME
organizes cultural festival, annual sports,
educational tour, drawing, essay and debate

competitions throughout the yearamong the
children.
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Childrens festival:

Mass education every year organizes
children's cultural festival. In each school for
two days cultural festivals are organised prior
to the main festival. For broader awareness
and campaign among the children and the
public, Mass Education organise rallies,
seminars, and workshops and publishes
documents on the issue of childrens problems
and their rights. Campaign to abolish child
labour and protection of the children against
all forms of child abuses are remain themain
concern for the organization. Like each year
Mass education raises awareness against child
labour, child trafficking, child abuse and fights
for the rights of the children so that the civil
society becomes aware and makes some
steps towards the development of the children.

Education tour:

Childrenand teachers together are exposed
todo village survey, visit to adhura) forest, hills,
seaside, town or big city, development centres,
industry etc. to gain broader knowledge about
the society. As part of educational tour, such
tours are organized several &imes in the year.

Technical training:

Teachers are brought in the month of May,
June & July to undergo teacher's training for
seven days each in order to share the
experiences and learn new techniques to
improve education methods so that quality
education is imparted.

Youth Camps are held where youths come in
groups in the workshop to share their teenage
problems and howto improve their skilis and
knowledge about social activities.
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Sustainable development

Education alone cannot bring changes unless
there is sufficient scope for employment and
income generation opportunities. Mass
education facilitated the self-employment
process to make the poor men and women
economically self-reliant and help them attain
arespectable social standing. This programme
was initiated with the help of micro-credit
project bothin urban and rural areas. Income
generation includes agriculture, livestock,
fisheries, sericulture, and apiculture,
regeneration of environment through nursery,
social forestry, small trading, cottage industry,
hawking and many other types of business,
which generates income for the poor at the
sametime.

For empowerment of peoples initiatives
and organisation :

Mass education encouraged the poor to build
basic groups of Socially Handicaped Groups(
SHGs) and network of SHGs at the block
and districtlevelsso that they can fight united
against the forces of under development and
poverty. SHG groups are expanding from
block to block and district todistrict with the
support of NGOs. Mass education also
helped build a strong network of small NGOs,
in order to strengthen the groups,

Womens empowerment:

In support to that, generating income for the
family, women played an important role, which
ME encouraged toimplement it successfully.
Beside that, ME worked diligently toreduce
gender disparity at its own home and in the
society at large. In all sphare of ME activities
women became the primary focus.
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Livelihood business grant:

Mass education provides micro-enterprise
finance to several young entrepreneurs to start
theirownbusiness/trade and production unit
for their sustainability. Before providing
financial support, they are given training on
the appropriate trade they wish to start.

Rainwater harvest:

The rainwater-harvesting project was
launched in the beginning of the year 2005
and is going on. To excavate and re-excavate
the pond for rainwater harvest in it is done the
Sundarbans region where water for any use
is the major crisis, not only for drinking but
also forthe use of agriculture, animal feeding
and domestic uses. On the other hand, people
arenot aware of watermanagement or to store
water for the various purposes.

In this case ME organizes several awareness
camps, seminars and has produced the reading
materials on water management. Rainwater
harvest activities create employment, food
security and other multifarious activities for the
people to improve their livelihood. Activities
like vegetable cultivation, fishery, duckery, and
plantation increase the life in the family to
generate income opportunities. Also the
member of the family gets access of water for
their daily domestic uses.

During this period, 10 ponds have been
excavated. More are initiated by the
Sundarbans Development Affairs,
Govemment of West Bengal. Through ME,
the SDB has approved 500 such ponds to be
excavated for Rainwater harvest.

Health & environmentimprovement:

Mass education initiated health education,
primary and secondary health care and health
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infrastructure development activities such as
conducting of health awareness campaign,
running of clinics, hospitals, providing
ambulance services, management of pulse-
polio and routine immunization campaign and
distribution of de-worming tablets to control
intestinal parasite for school going childrenin
the project area. ME also works to provide
low-cost latrines, clean and pucca roads,
ponds, catch water dams and also general
infrastructure development of villages ME also
organises solid waste management by
providing safe drinking water and campaign
running against arsenic contamination in order
to support good health campaign for the poor.

Drinking water:

Up until now, safe drinking water is the main
problem ME will continue to sink more deep
tube wells for drinking purpose. Meetings are
held on water management and mobilizing the
community ncluding women and children to
make them aware about the use and storage
of water. As a result children and population
in general are not getting frequently ill and their
general health hasimproved a lot.

Sanitary latrine:

Poor sanitation and lack of sanitary latrine are
another big problem and challenges in the rural
areas. 98% people use open field for the
defecation, which are the major causes for
fesses—to-mouth and other water borne and
communicable diseases. In order to prevent
them, ME has started construction of latrines
for each family. Awareness on use of Sanitary
Latrine and Health & Hygiene is spread out
through wall writing, distribution of handouts,
songs and drama and schools. This has
resulted to betterhealth & hygiene situation in
the community

&%

Solid waste management:

(MEKUP) Though ME main thrust is rural
development, it has also implemented urban
environment improvement and poverty
alleviation by conducting several activities.
People who live in urban areas are provided
withemployment generation activities along
with education, health, sanitation and
resettlement activities, and solid waste
management created tremendous scope of job
opportunity for the poor rag pickers and the
urban poor. ME is implementing all the
activities successfully since the year 2001. In
order to run the vast activities of ME requires
financial help from urban bodies development
banksand multiple donors; motivation; training
and sustainable plan is required without which
this unique programme just cannot survive.

Mass education becomes one of the major
players in providing waste management
services in and around Kolkata. More and
more private companies and corporate houses
are taking services. Not only for waste
management but also for maintaining their
housekeeping, security and transports
services. The project has worked for arange
of activities as part of the campaign within the
business community, civil society and among
the corporate sector towards social
responsibility, many of them are coming
forward to take this service in order to help
and generate employment opportunities and
complete control engagement of child labor.
The profits eamed from the services are used
fordifferenteducation programmesrunbyME.
Community assistance and relief school
building:

Each of the ME schools inthe community is’
repaired before the monsoon and new
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furniture’sand fittings are supplied to several
schools. Floors, doors and windows are
fixed. This work is done after the request
made by the local bodies.

House repair:

Mass education helped 100 families to repair
their houses during the monsoon. They are
provided tiles, bamboos and other building
materials to repair the houses; some houses
are made concrete with bricks. Many mud
houses have been helped to make concrete
floor to prevent dampness, snake/rat holes,
etc. and keep the house clean. Atthe time of
disasters, 150 Polythene sheets were
distributed to the poor family to cover the roof
of the house

Old age support:

Mass education is running an old age home
foraged persons atAtasura. Mass Education
has found 500 old persons above 60 years
who are neglected by their families and were
without food and medicine from the project
areas in the Sundarbans. Some of them are
sleeping on the pavement and begging from
door to door for food. Most of them are
tortured and isolated from the society.
Nobody helps them even the State
government is not taking care of these old
persons.

Relief for cyclone & floods:

Each year flood, cyclone, drought, epidemic
and man-made disaster is beconling common
problem in.India. Natural calamities are
becoming more and more regular
phenomenon of the earth today. Heavy
extraction of the natural resources is the cause
of such disaster.
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Development tourism:

Development Tourism is organised by ME to
create awareness among the foreign and
national tourists regarding the environment
improvement and employment creation
through development tourism. ME creates the
opportunity for the tourists to discover the real
situation and find out the options for
development activities for the underprivileged.
The eaming from the programme goes to build
latrines, tube wells, housing and schools for
the community.

To enable rightful access to basic education,
the SSR Plan has anticipated a legislative
framework with a provision for compensating
the disadvantaged students for a denial of their
access to basic education as defined by law.

The provision for free and compulsory basic
education has been made in the SSR Plan to
ensure the access of the target groups. Free
basic education means: no admission fees, no
tuition fees, no examination fees, and free of
cost textbooks. Advocacy and support
programs for the promotion of compulsory
education will be emphasized to encourage
local governmentsto adopt this policy.

The highlyambitious Literacy Campaign 2065
launched by the government will have
tremendous impact on educational
development in Nepal. The ongoing program
under The Non Formal Education Center, and
co-ordination between the Ministry of
Forestry and Soil Conservation, and The
Ministry of Agriculture through their Users’
Groups will haveto be considered if wereally
wantto extend Mass Education. It is important
to consider the need of the people to get
success in implementing Mass Education. It

fvers Rren



is also important to have high commitmentof The Information Centre, University of London

the government, especially the local Ministry of Education ,School Sector Reform

govemment, to scale up the quantum of Mass Plan 2009-2015, Kathmandu : Nepal

Education in the country. Papers on Literacy Campaign by The Non-
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Multiple intelligences in English language

Theory of multiple intelligences

The Theory of Multiple Intelligences was
developed in 1983 by Dr Howard Gardner,
Professor of Education at Harvard University.
This theory claims that the traditional definition
of intelligence is too narrow, and usually
defines the cognitive or mental capacity of an
individual. Gardener’s theory argues that
intelligence, particularly as it is traditionally
defined, does not sufficiently encompass the
wide variety of abilities humans display. In his
conception, a child who masters multiplication
easily isnot necessanly more intelligent overall
than a child who struggles to do so. The
second child may be stronger in another kind
of intelligence and he can best leam the given
material through a different approach; it may
excel in a field outside of mathematics, orit.
maybe looking atthe multiplication process
at a fundamentally deeper level, not just
memorizing themultiplication chart.

The popular behaviourists believe that
intelligence is a single entity that is inherited,
and can be trained to learn anything. Gardener
has questioned the idea that intelligence is a
single entity that it results from a single factor,
and that it can be measwured simply via IQ tests.
This kind of concept only covers the logical
and linguistic intelligences. He opposes this
belief and speaks for the existence of multitude
of intelligences which are independent to each
other. However, they have their own swengths
and constraints.
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- Gopal Prasad Bashyal
ETC, Palpa

Knowing multiple intelligences

Howard Gardner at first proposed the
following seven intelligences.

Linguistic intelligence: Itinvolvesability to
use written or spoken forms of language.
Language is quite rhetorical or poetical and
language is perfectly used as a means to
accomplish tasks.

Logical/mathematical intelligence: It
consists of the ability to think and analyse
problems logically and carry out mathematical
problems. This is often called “scientific
thinking”, deals with inductive and deductive
thinking/reasoning, numbers and the
recognition of abstract pattems.

Visual/Spatial intelligence: This relies on the
sense of sight and to mobility to visualise an
objectincluding the ability to create internal
mental images/pictures.

Bodily-kinaestheticintelligence: Thisisthe
ability to use body or body parts for solving
problems. This is related to physical
movement. The relationship between mind and
body is maintained.

Musical intelligence: It is the potential of
composing or singing songs or playing
instruments. It is based ontherecognition of
tonal pattems, including various environment
sounds, and sensitivity to rhythm and beats.

Interpersonal intelligence: This ability is
related to understand others’ intentions,
motivations, and desires. This intelligence
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operates primarily through person-to-person
relationships and communication.

Intrapersonal intelligence: This entails the
capacity to understand oneself. It is related to
inner state of being, self-reflection, meta-
cognition and awareness of spiritual realities.

Gardner also worked about

i. naturalist intelligence — that enables
human beings to recognise, categorise and
draw upon certain features of the environment,
ii. spiritual intelligence —related to truth,
value;and

iii. existential intelligence— concerns with
‘ultimate issues’; and
iv. moral intelligence — concems with the

rules, behaviours and attitudes that govern the
human life. However, we are concemed more

with the first seven intelligences only in the
present context.

Understanding the learners

As weknow, there are individual differences
regarding learners’ age, experience,
knowledge, ability, attitude, motivation, needs,
interests etc, and the leamners are different
regarding their intelligences.

Once, the scribe was going to Butwal by a
bus. A womanandher 5/6 year old child also
got on the same bus. The woman went to a
folding seat behind me but the boy went to
the driver’s cab and sat by the driver, on
bonnet. He was so much curious about how
the driver drives. He did not go to his mother
thoughshe was shouting at him alot. The boy
watched driving till he reached Butwal.

Aleamerwhois.. . [ Thinks.. . Loves.. . Needs . . .
Vatal/Linguistic In words Reading  wiiting, | Books, tapes, writing tools,
telling stories, | paper, diaries, dialogues,
word stories
Logical/mathematical | By reasoning Experimenting, Things to explore and think
questioning, puzzles, | about, science materials
Spatial In images and | Designing, drawing, | Art, video, puzzles, illustrated
books
Bodily kinaesthetic | Through  bodily Dancing  running | Role  playing  drama,
awareness building, touching | movement,  sports  and
physical games, hands-on
Msical Via rhythms and Singing whistling, Singing, music, instrument
melodies
Intepasana) By working with Leading, organizing, group games and
others activities
Inrapersnnal Decply  inside Setting goals, quiet Secret places, time alone, self-
themselves time, planning, paced projects, choices
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This incident reminded me of the
theory of multiple intelligences. We find

the activities they love to do, and their needs.

Multiple intelligences in ELT

Every teacher knows that students have
different strengths. For exaniple, some
students are better visual learners than aural
learners. Students have their own leaming
preferences which are known as leaming or
cognitive styles. Students’ academic success
is influenced by their emotional, bivlogical,
psychological and cultural factors. They bring
diversity of cognitive, conceptual ‘and
behavioural modes into the classroor.
Teachers who recognise the multiple
intelligences of their studemnts acknowledge that
students bring with them specific and unique
strengths, which are often not taken into
account in the classroom situations.

Traditionally, reading and writing got more
emphasis and later a slow influence prevailed
to pay some attention to speaking, too.
However, as we have seen the intelligences
above, there is no doubt that our teaching
practice develops more verbal linguistic and
logical mathematical intelligences that othr
Intelligences. Education must serve broadly
whereteachers use diff erent methodologies,
exercises and activities to reach all students,
i. e. reveal and exploit optimally the
potentialities they have, notonly those who
excel at linguistic an logical intelligences. We
esteem the highly articulate or logical people
of our culture. However, we should also place
equal attention on individuals who show
giftedness in the other intelligences: the artists,
architects, miugicians, naturalists, designers,
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dancers, therapists, entrepreneurs and others

-who enrich this world with their uneque
differences regarding the way the people think, -

contribution.

There is a retired Reader, Mr Gun jeshwari
Prasad Bashyal in Palpa. Once he was
observedby his colleague Mr. Sudip Wagchi
in this way, “Bashyal Sir and | used to take
paan(Beetlemut). When we went to the
shop, every time he used to say Namaste to
the owner. He still does so. One day, I asked
him Bashyal Sir, why do you do so ?. He
replied, “i’'m a teacher. I’m teaching. He is
good at making paan. I honour him for his
skill. What’s wrong, Sudipji?” 1 kept quiet.”
Perhaps that paan wallah was marked as
“failed’ inhis resultrepor card. Then he may
have stopped reading and started a paan
pasal. Many students who have other gifts
than linguistic and logical mathematics do not
receive much reinforceme:it in school; rather

-they are labelled as *failed’.

The theory of multiple intelligences proposes
that a major transformation is needed in the
way our classrooms are run: dry lectures and
boring iextbook exercises. It suggests that
teachers be trained to present their lessons in
a wide variety of ways using music,
cooperative leaming, art activities, role play,
multimedia, field trip, inner reflectionnand much
more.

Multiple intelligences tools

The theory of multiple intelligences provides
different potential pathways to leaming. [hese
tools will facilitate effective learning. The
multiple intelligences tools providea large list
of possibleactivities as shown in the following
table.
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Verbal/ linguistics Logical / mathematical Visual/spatial

@ Reading @ Abstract symbols @ Guided imagery

@ Vocabulary @ Outlining @ Active imagination

@ Formal speech @ Graphic organisers @ Colour schemes

@ Joumnal or diary keeping @ Number sequences @ Pattems/designs

@ Creative writing @ Calculation @ Painting

@ Poetry @ Deciphering codes @ Drawing

@ Verbal debate @ Forcing relationships @Mind mapping

@ [mpromptu speaking @ Syllogisms @ Sculpture

@ Humour / jokes @ Problem solving @ Pictures

@ @ Pattemn

Body/kinaesthetic Musical/rhythmic Interpersonal

@ Folk/ creative dance @ Rhythmic pattemns @ Giving feedback

@ Role playing @ Vocal sounds/ tones @ Intuiting others' feelings

@ Physical gestures @ Humming @ Cooperative language strategies

@ Drama @ Environmental sounds #Person-to-person

@ Martial arts @ Music compaosition communication

@ Body language @ |nstrumental sounds @ Empathy

@ Physical exercise @ Singing @ Division of labour

@ Mime @ Tonal pattems @ Collaboration skill

@ Inventing @ Music perforrmance @ Receiving feedback

@ Sports games @ Sensing others’ motives
@

Intrapersonal

a@Silent reflection methods

@ Meta-cognition techniques

@ Thinking strategjes

@ Emotional processing

@ Centring” practice

Application of multiple intelligences in the
classroom

The teachers have choices: either they
categorise the activities according to
intelligence type and practice without ignoring
any of them; or deliberately plan lessons so
that different intelligences are represented
(Freeman, 2007: 170). Here is one sample
lesson plan, “Joy of Being Alive” Grade 9,
which addresses all of the intelligences. The
following activities are instructed to the
students.

Step 1: Listen to the story from your
teacher(Verbal linguistic).

TR

@ "Know thyself" procedures
@ Focussing/concentration skills @ Higher order reasoning

@ Mindfulness practice
@ Complex guided inmmagery

Step 2: Draw some pictures to illustrate the
story (Spatial).
Step 3: Make a list of characters in the story

and invent a gesture or movement to
represent them (Body/ kinaesthetic).

Step 4: Work in pair. Imagine you are the
woman who received kiss from the little
boy. Write howyouwill reporttheincident
to your friend abroad and tell it to your
pair partner (Linguistic andinterpersonal).

Step 5: Imagine a song that the little boy
prefers to listen. Can you compose a few
lines or you know any song relevant to
this situation? Can you sing a few lines
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now? Let’s sing and celebrate the boy’s
new life(Musical and interpersonal).

Step 6: Which character do you identify most?
Write the character’sdiary entry for today
(Logical, interpersonal, linguistic).

Step 7: Reflection: What lesson do you leam

“from the story? What did you learn about
Englishlanguage? (Intrapersonal).

(Text: “The Joy of Being Alive”: The train

was moving fast. Outside the window the

freezing cold of winter ruled. The
compartment was filled with cold, bored

passengers.

Suddenly a little boy pushed his way
through the discourteous grown-up legs.
His father chose to stay by the door behind
us. The train continued to wobble its way
down into a tunnel. Then something very
strange happened. The little boy slid dewn
from his seat and put his hand on my knee.
For a moment I thought that he wanted to
pass me and return to his father. But he
leaned forward and stretched his head up
towards mine. He wantedto say something
to me , I thought. I bowed my head to
receive the message. Wrong again. What ]
received was a loud kiss on my cheek.

The boy calmly returned to his seat, leaned
back; and continued casually looking out
the window. I was shocked. What just
happened! A kid kissing cactus-like
creatures like us? Soon enough, all of my
neighbours were duly kissed. Nervous and
bewildered, we grinned at the father. When
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he saw our questioning glances as he got
ready for his stop; he offered a clue. “He's
so happy to be alive”, the father said “He's
been very sick.” Father and son
disappeared into the crowd moving toward
the exit. The doors closed and the train
rumbled on. . .) (Adapted from English,
Grade 9, Bhaktapur, CDC)

Of course, there are varieties of activities,
other thansimplereadingand writingexercises
that a teacher caninvent to teach every lesson.
It is not necessary that every intelligence has
to be practicedinevery lesson. It is likely that

~ verbal linguistic and interpersonal intelligences

are most regularly activated and prized in
language classrooms. The issue for teachers
who wish to honour the diversity of
intelligences among their students is how to
represent the other intelligences and enable
each students to reach their {ull potential. The
teachers need toidentify which intelligences
are possible to be addressed in the lessons.
They should make a lesson wise list and
prepare accordingly.
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Observation-feedback as a means to teacher
development

Abstract

Learning by doing has been the universal
phrase in the field of education. Whether it
has really been materialized in the classroom
~ practice is a matter of research. However,
many approaches have been developed to
develop teachers. Higher studies/ teacher
education, pre-service and in-service
trainings, workshops, seminars, conferences,
case studies, action research, observation-
feedback etc. have been some of the popular
ideas to develop teachers. In this article, I will
present how classroom observations help
develop teachers. This very article will show
through ideas onhow using observation as a
means to develop teachers for their
professional endeavor.

Background

It was believed that teachers wereborn, not
made. But now this concept has been changed.
Itis widely believed now-a -days that teachers
are made, they are not born. They are
developed through a rigorous process.
Teacher development means equipping
teachers with therelevant knowledge, skills
and attitude (values) on the concemed subject.
Adequate knowledge of contents, methods
and techniques forthe effective delivery of the
subject matters to the students develop
teachers. Halletal, 1996 (ascited in Balami,
2004) have stated that teacher development
has become an increasingly important focus
for the process of school reform and

oY

Dinesh Kurnar Khatiwada
Principal, Kathmandu Vidya Mandir

educational excellence. School reform for
quality education has been a fashion inthe right
direction. How children can leam the most and
read the most from learning is the matter of
concern for school reform. It has happened
because of global competition for educational
excellence. As teachers are one of the main
doers in teaching leaming activities, the most
necessary and important aspect of quality
teacher development lies in the shoulders of
teacher trainers and educators. Teacher
education has to be moulded in the way that
ensures quality improvement in school
education.

Developing teachers means making them
professionals through planned opportunities
that are provided from trainings, workshops,
education, directed and planned experiences,
guidance etc. Teachers are theoneswho can
shape the society as desired. The reason is
that they can highly influence pupils in leaming
on how to perform the best and build up the
nation. Teachers are guides, facilitators,
managers, or motivators who make more
managers, administrators, planners, executives
and field workers etc. Galami, (2004) stated
"Teachers lead communities, societies and
people with their knowledge and skills. They
develop attitude of people of the community
for building up the nation".

Das (1997:31), (ascited in Balami, 2004) said
"...nation is built by its citizens who are
moulded by teachers and teachers are made
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by teacher educators". In fact, it’strue to every
nation. If we take an example of developed
countries, they have developed their nations
through the revolution in education.
Developing countries like Nepal has less
percentage of high level technical and non-
technical manpower and low standard of
education, and the consequence is inadequate
resource management which has brought
hindrances in the development of the country.
To overcome this, the country need more
professionally developed teachers to enhance
children’s learning, which will be useful for
shaping and developing up the nation. Das
1997, (ascited in Balami, 2004) further quotes
the statement of the national education policy
of India (1986) as "no people can rise above
the level of its teachers". The statement
indicates that the nation needs more
professionally sound teacher for prosperous
nation. Only well educated and well trained
teacher as amodel can lead the society in the
right track. Teacher education is in fact for
teacher development. Curriculum for teacher
education is the basis for teacher
development. It should include sufficient
information and skills for the teachersd’
personal and professional development.

As stated above, teachers can be developed
indifferent ways and models, as such formal
teacher education, pre and in-service trainings,
workshops, observation- feedback. Here, I
will try to explore step by step procedure for
using Observation-feedback as a means to
teacher development.

Observation

Observation means looking at something
systematically and carefully to explore about
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the subject or happenings. It is done by the
help of checklist or othertoolsor behaviours
are recorded even in the blank sheet of
papers. Observation is not a new idea for
aspects of teaching, it has long been a
requirement, for example, beginning teachers
and newly qualified teachers have always been
observed. At the time of recruitment also
teachers' classroom bahaviours are observed.
Teachers are observed during their appraisals.
While looking at the traditional approach of
teacher recruitment, it is clear that head
teacher reviews the applications; evidence
from observation is akey factor in making the
right judgment about whether the teacher has
met the standard relating to teaching. Seal,
(1989) stated,

Classroom observations have traditionally
been conducted by administrators and senior
teachers mainly for the purpose for teacher
evaluation. Recently, however, more attention
has been paid to the potential uses of
observations for self development and
observational research purpose. Teacher
trainers and educational researchers argue that
observations can provide feedback to
teachers, and can improve the overall
effectiveness of the teaching/ leaming process.
But administrators and senior teachers want
to know how to combine staff development
withevaluation. .. (p.92)

In this respect, observations can be a useful
tool for teacher development. Marriott, (2001)
writes,

Considering its importance and the very
common perception that it is somehow
threatening, it is perhaps surprising that few
teachers have had any training in observations,
orhaveeven given it much thought. This may
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stem from the widespread assumptions that
we all know good teaching when we see it
and to a certain extent this is true. What is
more difficultis evaluating thequality of what
wehaveseen and using this to help teachers
identify and build on what is working well and
what needs to be improved. (p.2)

Why observe teachers?

The reason for observing teachers could be
different. The general approach can be used
with individual teachers as a starting point for
discussion and further observation. lt'sused
with newly qualified teachers incommon, but
it is also a profitable approach with more
experienced staff. A new head teacher or head
of department could use this approach to
establish personal standard as well as using it
as a means of getting to know the staff and
pupils. When systematically introduced into
schools where observation has not been part
of theroutine, it is a useful way of establishing
a baseline for the quality of teaching in the
school as a whole and in identifying whole
school issues for training and development.
The benefits of the approach as stated by
Marriott (2001 :9) are:

It gives the observer and the teacher a good
general view of a whole range of issues. These
includetheeff ectiveness of teaching strategies,
class organization and management, discipline
and relationships, the quality of planning and
preparation.

It is a particularly good way of assessing
pupil's overall response.

The observer is likeiy to notice things which
the teacher may be unaware of,, both sirengths
and weaknesses. Teachers are not always
really aware of strengths or take them for
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granted, assuming that everyone is as good
as they are.

It provides usefuil information as a starting point
for further, more focused, observation and for
discussion,

Alessonis more than the sumofthe individual
parts and evaluating its overall impact can help
to evaluate the effectiveness of whole-school
policies and procedures.

Malderez, (2003) says that observation is
commonly used in education as a tool to
support understanding and development. It is
important as itis one of the common ways of
getting information which can help us make
sense of educational situations, gauge the
effectiveness of educasional practices, and plan
attempts for improvement.

How to design an observation task?

Teachers are often unaware of their current
practicesand oftenneed evidence of what they
are currently doing before they can move on.
Classroom observation forms that concentrate
on collecting data rather than evaluating
performance are one way of doing this. This
process helps the observer to what to
concentrate on while he is inthe observation
process.

Procedure

1. Putthe participants into groups and either:
2. Usethe following situations:
Teacher A

This teacher is working in a secondary school
and has a marked tendency to concentrate
ontheboysin her class at theexpenses of the
girls. She directs more questions to boys, boys
speak more and when working in groups she
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monitors groups of boys much more frequently
and for longer then she does girls. She is
completely unaware that she is doing this.
Design an observation form which you could
use to bring evidence to her of the way she is
operating and make her aware of current
practice.

Teacher B

This teacherasks a lot of questions in class
but the same students always seemto answer.
This is party because when he asks the
questions only a small number of pupils put
up their hands and healways chooses one of
these. Design a form which would make him
aware of current practice and alert him to other
possible in this area.

Teacher C

This teacher is reasonably aware of leamers’
errors in the area of grammar and corrects
these regardless of whether the activity is
fluency- or accuracy-based, but completely
ignores pronunciation errors. You are unsure
whether this is deliberate. In terms of errors
correction techniques, the teacher tends to
nominate another student to correct or
corrects the mistake himself. Design a form
which you could use to bring evidence to the
feedback session of the types of errors which
she selects for correction, as well as the
techniques she uses to correct the errors.
(Adopted from Randall and Thorton,
2001:226)

3. Having designed the instruments, mix the
participants so that they can share the
instruments they have designed with the
rest of the groups before they actually use
in the classroom observation. This would
help trainee observers not only to design
observation instruments but also what to
incorporate and how to use them.

What to observe?

Gnawali, L. (2005), (in his class note)
discusses that the observationmay be global,
whichtries to cover a wide spread of teaching
bahaviours or particular, that focuses on only
one item such as classroom language; teacher
personality; using the board; using materials;
setting up activities; monitoring learning;
attention spreads; patterns of interactions;
clarity of instructions, students involvement etc.
It largely depends on the objective(S) of
observers; the type of observation instrument
he has design’. The observer should design
the instruments keeping this view point in mind
that why he is observing and what he would
like to explore form his classroom practices.
Some might want to focus on teacher’s
facilitation skills, and other might want whether
he is participatory or has enough activities to
involve children in the group activities or
operates the class as planned. It is therefore
advisable to make sure that what is to be
focused has to be incorporated in the
instruments.

If the objective is to observe overall classroom
behaviour of a teacher, we should develop an
observation sheet which can record overall
classroom behaviour. One observation sheet
has been prepared as an example which can
be use to assess overall classroom behaviour
of ateacher.



How to observe?

After finalizing the observation instruments, a
schedule should be prepared consulting
teachers. We should be careful with our
observation behaviours in the classroom. This
is called while observation behaviour.
Observations canbeoftwo types: pa:ticipant
and non-participants. In the participant
observation, the observer observes the
teacher and also involves himself in the
teaching learning process. Gebhard and
Oprandy, 1999 (as cited in Randall and
Thornty, 2001:49-50) state that participant
observer is the one who may do other thing
during the lesson such as joining students
during group work, monitoring pair work,
talking to students about their leaming or even
taking on a co-tutoring role. He assists the
teacher in his classroom behaviour. He has an
active role intheclass. The teacher plays the
co-role and also records the ctassroom
behaviour. It is also called supportive
observation. Here, the teacher might feel
comfortable to conduct the class. Sheal,
(1989) discusses that most observation is for
teacher evaluation purposes, with the result
that teachers generally regard observation as
athreat. This leads to tension in the classroom
and tension between teacher and observer at
any pre or post observation meetings.
However, the participant observation might be
helpful to reduce the tension between the
observer and the teacher. This is one of the
important ways to help develop each other.

In contrast to participant observer, the non-
participant observer has no other role than to
observe and take notes. He sits somewhere

in the classroom and observes all or part of -
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the teaching learning process of the teacher
and students. It means observer has a passive
role in the class.

[fthe observationis for development purpose,
participant observation helps both, observer
and observee, to leamn from each other. Itis
however, crucial that the role between them
have to be predetermined to avoid
unnecessary conflict. If observed non-
participant way, the observer has to provide
feedback to the observee. He should provide
chance to reflect his process to the observee;
some positive aspecisand some constructive
ones. The observer should record every
interactive bahaviours between students and
teacher.

Feedback

Feedback is the post observation task. This
is very important to provide information on
whatis recorded or felt. This is an effective
tool to learn from each other. Ur, (1999)
stated,

Feedback given to learmers has two main
distinguishable components: assessment and
comection. In assessment, the leamer is simply
informed how well orbadly he or she has
performed. In correction, some specific
information is provided on aspects of the
leamer’s performance: through explanation, or
provision of better or other alternatives,
through elicitation of these from the learner.
(P.110)

In the same regard, Marriott (2001:62) said,
Feedback or debriefing is an integral part of
observation. Thisis where you can be of real
assistance to the teacher in helping him or her
toimprove teaching. You canuse the evidence
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Class observation form

Name of the school:

Name of the teacher: MaleO/FemaleO
Grade: Period:
Students Number: boys: girls:

Lesson Title (Teaching Item)
Check the following:
a. Lessonplan: (Yes), (No)

b. Preparation of instructional materials: (Yes), (No)

Observe and write the description under the particular headings.

S.N. A ctivities Description of the teacher’s Feedback

Classroom Behaviour

1. Classroom M anagement

Neatand clean classroom

Students' seating arrangements

A ppropriate size and
placement of the blackboard

Students’ creative materials in
the classroom. (e.g. posters,
wall charts)

Control of class (discipline)

2 Setting the learning
environment {initiation of the

fesson)

Warm up activities

A ppropriateness

Checking previous learning

(revision)
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Teacher’s input

Competence on the subject

matter

Sequence of the activities

Appropriateness of the

activities

Teacher’s taking time (%)

Pupil’s Activities

Practical (Listening/ Speaking/
Reading/Writing

Group/ pair/ individual work

Students participation/
Student’s takking time (%)

Use of other teaching
techniques (s pecify)

Use of teaching resources

iczo0

Appropriate to the objectives

Appropriate size

Appropriate to the level of the
students

fyem



7. Classroom Language

Friendly and positive

Open-ended questions )

Fluency/ Intelligibility

Clear Instructions

Participatory

Related vocabulary

Body language/gestures

8. Students' Assessment

Achieved lesson objective(s)

Based on the activities

Appropriateness

d. Students’ feedback

9. Home work

Appropriate to the level

Creative and interesting

Checking (regularly,
occasionally)

10. Correction strategies

Peer

Pair

Blackboard

Teacher’s Comments:

Observer’s Signature:
Observer’s Name: Teacher’s Signature:

Date;



ofthe observation to discuss strengths and
points for development. When you have
observe a teacher more than once, you can
use comparative inforrnationand have aneven
more well-informed discussion. (P.62)

It is during the feedback session that the
observed teacher comes to know more about
her teaching thereby leaming how to perform
better. The observer should, therefore, be
moretactful while providing feedback. There
are specific skills involved during feedback
session. The observer and observee should
follow the following criteria of feedback: it
should be descriptive rather than judgmental;
it should be SMART (Specific, Measurable,
Attainable, Realistic, Tangible or Time-
bound); it should be presented inthe form of
- sandwich, that is, first three positive aspects
of what was observed, than one or two
constructive (negative) part of what was
observed, and again, some positive aspect to
conclude the feedback so that the observee
will be encouraged to improve the lesson next
time. We should not point out more negative
aspects at a time it is because the observee
may feel embarrassed and consequently, it may
give negative impact rather than positive one.
The observer should always encourage the
observee to reflect his classroom behaviours.
Richards and Farrell (2005:7) states that
reflection is viewed as the process of critical
examination of experiences, a process that
can lead to a better understanding of one’s
teaching practices and routine. This is also
called self evaluation. Hemight himself be able
to find out what needs to be improved. The
following questionsmay help for reflection.

What did you think of the lesson? How happy
were you with how it went?

How much did you achieve of what you
expected to?

What do you think worked best and why?

How typical was this lesson with this

class/group?

What might you do diff erently the next time?
(From Marriott2001: 64)

Communication skill is very important for
both, the observee and the observer, during
feedback session. They should listen to each
other and value one another. Active listening
plays a vital role to communicate the
informasion effectively. They should negotiate
their time and venue for feedback; itis because
some teachers feel uncomfortable to be talked
amongst others.

A good extension for this exercise, for in-
service programmes, is toask the participants
to get a colleague or critical friend to use the
instrument on one of their lessons

Conclusion

In the article I have discussed what
observation is and how it helps to develop
teachers. | have discussed a thorough process,
that is, of observation as ateacher development
tool. In a nutshell, observation as a teacher
development tool has three distinct stages, they
are pre, while and post. In the pre-observation
stage, we prepare and finalize the observation
instruments; in while-observation stage, we
observe teachers classroom behaviour, and
in the post observation stage, we provide
feedback (information) of what is observed.
If followed stepwise process, the observer
and observee, both develop a lot from each
other.
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Peace education practices in Nepal : Some recent
development

- Girman Thapa
Technical Officer, NCED

It is not enough to talk about peace. One must believe in it.
And itisnt enough to believe in it. One must work at it.

Concept of peace

Peace is not merely the absence of war and
hatred but also the presence of cooperation,
compassion, and worldwide justice. In
another word, no occurrence of war or flight
in a country or an environment in which
children can live without any disturbance can
be referred to as peace. Peace is a word that
is expressed almost as frequently as truth,
beauty and love. Some terminologies are given
here that indicate the meaning of peace:

How can we achieve peace? First, we must

find it within ourselves. By sharing our inner
peace

-Eleanor Roosevelt
with others, peace will spread. By socializing
our children properly and teaching them to
respectand love their neighbors, they will learn
the joy of peace.

Peace is a situation where direct and indirect
violence do not exist and there is social justice.
Indirect violence may be expanded within the
society due to the absence of social justice.
Peace with social justice is called positive
peace, which fosters society’s development.
Thinking about peace will be just imagination
in the world without self-peace. If we believe
on truth, justice and equality and rationally
behave is said to prevail.

social justice etc etc.

Foundation of life, conflict and problem solving, no war, happiness, good governance,
equality, prosperity, productivity, no problem with one another, realization of good thing,
good relationship, respect and dignity, non-discrimination, no disturbance to others, mutual
understanding, cooperation, empathy, friendship, harmony, neutrality, trust, living together,

P = Prevent violence

E = Encourage compassion
A = Advance responsibility
C = Cultivate integrity

E = Empower wholeness




There are mainly two types of peace, they
are:

1. Passive peace: Itrefersto absence of
war, absence of violence etc.

2. Active peace: It denotes harmony,
tolerance, understanding, cooperation,
respect, equality, self-realization, patience,
friendly environment etc.

Peace implies a state of well-being, a dynamic
social process in which justice, equity and
respects for basic human rights are maamized
and violence, both physical and structural,
(sexism, racism, discrimination) is minimized
There are two core values of peace. They are
non-violence and social justice. Non-violence
is manifest through other values such as
respect for human rights, freedom and trust,
while social justice is realized by values such
as equality, responsibility and solidarity.

Peace education

Peace education is an important pathway
towards the building of a culture of peace. It
seeks to contribute to a better awareness of
the root causes of conflicts, violence and
peacelessness at the global, national, regional,
community and interpersonal levels and at the
same time to cultivate values and attitudes that
will encourage individuals and social action for
peace building in communities, societies and
ultimately, the world. (Floresca & Toh, 1993).

Peace education is a holistic participatory
process that includes teaching for and about
human rights, non- violentresponses to conflict,
social and economic justice, gender equality,
envirommental sustainabylity, disarnament, and
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human security (Hague appeal for peace,
1999).

Peace education addresses the social
problems of war/direct violence and various
forms of injustice/indirect violence, their causes
and the alternatives. We need this education
to help understand these vital problems and
to help us envision altemnatives as well as act
towards more human and ecological well -
being (Castro, 1999).

Educating for and about all aspects of peace
constitutes peace education. Peace education
refers to the investigation of peaceful thinking
and behavior in relation to social, political,
religious and other values in the society. It
develops a sense of belongingness being
conscious in using his/her right, performing
his/her duties and respecting other people’s
rights. Peace education helps develop a sense
of cooperation in an individual. Similarly, it
develops a sense of equality, humanrights and
social justice inthe individuals witha focuson
comprehending responsibility, developing
democratic conduct and a sense of respecting
values and dignity of other people. It helps
develop quality of life of the people.

Need of peace education

The need is manifold as reflected in the
following bullets:

1. toconstructively promote human alues
2. to promote equal gender participation

3. todevelop our own leaming
4

. to develop knowledge, skills and
atitudes for peace
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5. tohelptocreate a constructive and
equal society

6. to promote personal, social, and
national development

7. to empower all people

8. tobreak the cycle of violence

9. to promote constructive change

10. to develop self-understanding

11. to bring attitudinal change

12. to promote social inclusion

Objectives of Peace Education
Itisrequired for children to acquire education
easily, and to seek opportunity for developing

Knowledge
1. holistic concept of peace
2, self-awareness
3. issuesrelating to:
e peace and non-violence
e justice and power
¢ non-violent conflict
resolution
¢ human rights
human solidarity
e sustainable development

Attitudes/values

1. self-respect

2. respect for human dignity and

differences
tolerance

solidarity

VWeooNuanrsw

ecological concern
gender equality
social responsibility

caring and empathy
non-violence and
reconcifiation

their personality. The objective of peace
education is to prepare responsible and
productive citizen who can eam livelihood as
amemberof society. Similarly, today’s children
should be prepared in such a way that they
can live a peaceful and joyful life. For this,
they should be able to gain some prerequisites
such as dignity of human beings, patience,
decision-making, and critical thinking capacity.
Peace education promotes inner peace and
results in hartnony, empathy and experience
sharing. It helps in promoting skills, attitudes
and values, which in tum help in the resolution
of conflict, creating non-violent environment
and building a competent society. It teaches

Skills

|. communication, active
listening

2. cooperative leaming

3. empathy and compassion

4. critical thinking and problem
solving

5. mediation, negotiation and

conflict resolution

imagination

leadership

natienc.e and celf cantral

%N o

Source: Castro & Galace, Peace education tool kit.



everyone to respecteach other’s values and
culture and seeks to build healthy relations.

In the classroom, peace education aims to
develop skills, attitudes, and knowledge with
cooperative and participatory learning
methods and an environment of tolerance,
care, and respect. The following diagram
illustrates the relationships among lnowledge,
skills and attitudes of peace education:

Through dialogue and exploration, teachers

and students are engaged in a journey of

shared learning in the school. Students are
nurtured and empowered to take
responsibilities for their own growth and
achievement while teachers care for the well-
being of all students. The practice of peace
education is an opportunity to promote the
total welfare of students, advocate for their
just and equitable treatment of youth, and
promote individual and social responsibility for
both educators-and learners.

Teaching learning strategies in peace
education

The essential point of peace education is that
the children learn to internalize the knowledge
they have learned in the peace education
related lessons. One important thing in helping
pupils intemalizeknowledge is active leamning,
The methodology compatible with the goals
and objectives of peace education is holistic,
participatory, cooperative and experiential.
Participatory teaching leamning methods and
techniques mean allowing learners to inquire,
shareand collaborate and engage in dialogue
with the teachers or with their colleagues.

SRS

Experiential means learning through the
processing of one’s experience from activities
initiated in the classroom. Lecture methods are
kept to a minimum. Cooperative learning
means giving opportunities for students to
work together and learn from, rather than
compete, with each other. In this learning,
students work together in small groups. Al
students in terms of learning in a group are
equally benefited. Similarly, they are equally
accountable for their work in a group.

It is necessary to integrate and coordinate
various contents/values/ideas related to peace
like cooperation, belief, justice, effective
communication, love, affection, respectetc
while conducting teaching learning activities
according to the curricula. The teacher should
conduct useful activities to develop these
aspects in the students. This will help to
achieve the intended leaming outcomes of the
curricula. The activities should be students
centered, providing equal and active
participation. Similarly, the teacher should
facilitate to develop attitude in the students
using various methods like role-play, games,
demonstration, group discussion,
brainstorming etc.

Some methods and techniques that can be
useful in organizing teaching leaming activities
related to peace education are listed below:

1. small group discussion (a discussion has
to be based on tactual information and
good thought-out ideas)

2. think-pair-share (this improves the
listening skills of the students and
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encourages themto listen empathically to
others)

brainstorming (to explore the ideas)
4. visualizadior/imagination exercise

role play (helps develop skills such as
analyzing, generating options and
evaluating options)

6. reading and writing a quotation
(encourages leamerstothink or appreciate
better the concepts)

7. games (allows learners to have a better
feel of the situation of peacelessness and
allows them to be more creative in
suggesting alternatives to the situation of
injustice)

8. song/poem analysis (helps students leam
the values the teacher wantstoimpartina
more creative manner)

9. journal writing (allows students to think
of their responses)

10. project work (promotes collaborative
leaming)
11. story telling (promotes active listening)

12. case study (promotes critical thinking
and problem solving skills)

13. demonstration

14. sharing personal experiences

15. sentence completion

16. nxquiry

17. expert resource

18. reciprocal teaching

19. short lecture etc.

In sum, teachers must engage their students

indiscussion, interactionand games. Similarly,
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students need to be encouraged to work in
groups to support for active learning. As a
result, the skills and competencies such as
living together, working together, supporting
one another, cooperating each other,
respecting other’s values and dignity,
maintaining empathy, communicating
effectively, trusting each other are developed
in students.

Qualities of a peace education teacher

Theneedsof the learner should be taken as
the central pointin both of the processes either
making educational plans or conduction of
teaching learning activities. The peace
education teacher mustaware and sensitive
to the learners and the need of the learners.
He/she should have an understanding of the
principles of rights-based educationand peace
education. Rights-based education has holistic
approach whereall the elements of education,
for example, what we teach, what the
textbook tells, how we interact with each
other, how we interact with the studentsand
their families, how we teach, the methods we
use, the attitude we have etc, should reflect
the principles of human rights/child rights. The
teachers should have strong knowledge and
skills base and the appropriate preparation to
develop the knowledge and skills as well as
behaviors and attitudes in the learners.
Teachers can develop such
qualities/characteristics such as integrity,
openness and awareness and reinforce them
by wraining in specific skills such as, listening
skills, observation skills, questioning skills,
empathy etc. These pedagogical skills of
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teaching are to be considered by the pace
education teacher :

Listening skill:

1. listen not just to the words of the learner.
2. listento whatis notsaid.

listening for the motivation and needs of
the leamer.

4. showthe listener that you are listening.

5. trulylisten-notjustto respond but in order
to assimilate what the speaker is saying.

Observation skill:

1. besuretolook at all the learners.

2. use your peripheral vision to notice when
leamers wish to speak and to ask the quiet
students to contribute.

3. helpstounderstand what is not being said
as well as what is being said.

4. helpsto increasean awareness that will
develop empathy.

Communication skill:

1. beclear and to the point.

2. speak clearly, so that each person can
hear you.

3. the main point needs to be signposted
explicitly to the learners, they need to
knowthatthisis the main point.

4. neverassume thateverythingthatyou say
is equally important. It is not.

5. allow questions whenever they occur.
Empathy/other s points of view:

1. seethatothers’ pointsmay be as valid as
your own.

2. empathy helps to understand why the
learners think and feel as they do.

3. befairand objective; without bias and
prejudice.
From the above discussion, the peace

education teacher should be doing as
following:

1. facilitator of leamning rather than sources
of authority

2. self-control, open and respectful of other
ideas

sensitive todelivery in the classroom
concerned for the learner
encouraging and kind

gentleand non-threatening

motivated and inspiring

® N L os W

skilled in eliciting thoughts and posing

reflective questions

9. professionally responsive, reinforcing and
appreciating

10.

11. model of behavior and attitudes that they

enthusiastic

teach
12. joyful
Government as efforts in peace education
If you are planning for a year, plant rice.
Ifyou are planning for 10 years, plant tree.
If you are planning for 100 years, educate

your children.
-Chinese proverb

School curriculum, textbooks, teacher
resource material can definitely help in
implementing and promoting peace education.
Similarly, they are signiticant because skills



such as cooperation, reconciliation, conflict
management, human rights, trust, dignity, love,
problem solving, critical thinking, effective
communication skill need to be developed in
students for which several teaching-learning
activities should be initiated by the teachers.
There is need for the development of these
skills in our children through school level
curricula. Curriculum Development Center
(CDC) has made an effort to develop these
skills and values in our children by including
themintothe curricula.

Efforts made by CDC

1. Analyzed existing school level curriculum,
textbooks and teacher’s guides from
peace perspective. From this exercise,
grade wise list of contents, skills, learning
outcomes are identified or listed. These
possible content areas related to peace
are determined from grade 1-10.

2. Thecurriculum and textbook of grade 3
were developed already. So the peace
related contents, pedagogical skills and
strategies havebeenincludedin teacher’s
guide.

3. Peacerelated contents and pedagogical
aspects are included in the revised
curriculum, teacher’s guide and textbooks
of grade 4 and S. For example, contents
related to cooperation, respect, child
rights, women rights, respect to diversity
etc areincluded in social studies of grade
4. Similarly, empathy building, human
rights, performing duties, conflict,
mediation, respect to diversity etc are
included in social studies of grade S.
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Lessons such as %@ Y, shirerat
¥ etc are included in the textbook.
These are still in the phase of piloting.

4. By this fiscal year, CDC has a plan to
develop teacher’s guide of grade 9 and
10 as per the revised curriculum and
textbooks. Therefore CDC will include
peace education related content on the
basis of identified areas or skills where it
is possible.

5. During this fiscal year, CDC hasa planto
develop a resource manual on peace,
human rights to the schoolteachers and
students.

Efforts made by NCED

National Centerfor Educational Development
(NCED) is an apex body for human resource
development under the Ministry of Education
(MOE). The center is mandated to undertake
difterent capacity building activities inrelation
to teacher development, training to education
personnel and research activities for policy
recommendations to the MOE. More
importantly, one of the major objectives of the
NCED is to add value in the existing capacity
to prepare and develop quality teachers
ultimately improving classroom practices for
raising students’ leaming, In order to create
an environmentof leaming to live togetherand
be peaceful, teaching learning/training
materials must possess the contents of peace,
human rights and leamer friendliness.

1. NCED has made an effort to give and
emphasize peace related contents and
pedagogical skills for the delivery in the
classroom situation. For this, NCED
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included peace related contents initsten
month in-service teacher-training manual
to build capacity of teachers in these areas.
Teacher training on core subjects of
secondary level has included the content
‘peace and human rights education’ with
seven-hours teaching load.

. NCED developed short-term teacher
training manualand has been conducting
training to the primary school teachers.
This training has included some aspects
of peace education. More than 1,000
teachers have beentrained through short-
term training till now.

. NCED developed a one-week life skill
based teacher-training manual and
conducted training for primary and
secondary school teachers. These
manuals have also included peace related
contents. More than 20,000 teachers have
been trained in life skills based education.

. NCED conducted Training of Trainers
(TOT)formany times. Before conducting
TOT,NCED developed TOT course and
manuals. These manuals have included
peacerelated contents and pedagogical
strategies. So the teachertrainershave got
opportunitiy to make practice some
pedagogical skills. About 700 teacher
trainers have been trained till now in this
area.

. Incollaboration with Save the Children,
NCED developed a teacher/trainer
training manual on non-violent teaching
techniques. The manual has been made
for the purpose of enhancing
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teacher/trainers’ capacity to deal with
students non-violently. By using this 5 day
training manual, NCED organized and
conducted TOT program from time to
time. More than 150 trainers have got this
opportunity.

6. By getting support [rom UNESCO,
NCED developed a seven-day course for
TOT program on peace and human rights
education. As per the course, a seven-day

"TOT manual on peace education has been
developed. It is on the process of
implementation. After implementing this
manual, teachertrainers will be benefited
for acquiring knowledge and skills on -
peace education and pedagogical skills
and strategies for its effective delivery in
the classroom. This manual is totally
activity based.

7. Refresher TOT manuals developed by
NCED hasincluded peace education. The
contents included are concept of peace
and peace education, strategies to
integrate peace contents in the school
curriculaand teaching leaming etc. More
than 300 teacher trainershave been trained
in this area till now.

Role of different agencies/Stakeholders

Schools are considered as an area of peace.
Children come to school to ensure their future.
A sense of peace, cooperation, non-violence,
trust, patience, respect, dignity, love, etc
should be developed in our children. As a
result, peaceful environment can be created
both in school and community. For this, the
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role of school, family, teachers and students

iscritical.

To build peace at school:

1.

Whole school approach for peace is to
be adopted

Teacherastoall asarole model

3. Fearless, inclusive and non-

N o ow oA

discriminatory environment

No involvement in violent activities
Probliem solving through peaceful ways
Democratic discipline system

Conducting teaching-leaming activities by
integrating and coordinating essential
elements of peace

Promoting a lot of interaction during
teaching-leaming

Providing opportunities to teachers for
capacity building

10. Strengthening school-<community

relations and seeking its assistance

Role of family in peace building:

1.

Home and family should guarantee
children’s security

Children should be loved and looked
after by home and family

There shouldbe a healthy
conununication system

4. Home and family shouldlisten to
children and pay attention to them.
5. Guardians should demonstrate patience
and harmony
6. Guardians should learn to say “I am
sorry.” and should teach their children to
1R

say this as well. It helps check violence
and maintainrelationship.

Be cooperative for children. If guardians
are cooperative, children will leam to be
cooperative, and this is very important for
peace building,

Parents or guardians should provide
time for children.

Parents should pay attention to
children’s behavior.

10. Children should be taught to respect

11.

12.

13.

14.

15.

other’s values and culture.

Patience should be demonstrated before
children. They should not be beaten and
anger for minor mistakes should not be
demonstrated. Hate should be always
avoided.

Parents should talk about peace with
their children.

Peace starts from home. Parents should
monitor their children so that they can be
brought up inan appropriate environment
by involving them in peace building
activities.

Discriminatory and unequal environment

should not be created within family.

Be a member of peace organization and
work accordingly.

Role of teacher in peace building:

1.

Peace education aims at developing
knowledge, skills andattitudes in students
in the classroom. For this, experiential,
cooperative and participatory learning
methods should be used with a focus on
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equality and empathy. It helps students to
be accountable.

2. Always avoid hate and inequality. Never
demonstrate such behavior.

3. Never use psychological and physical
punishment. Such punishments may have
several negative impacts and may spoil
children’s life.

4. Donotbeangry with children and do not
demonstrate fear before the students.

S. Respect the dignity of children and teach
the same to children as well.

6. Teach themto respect rights of others and
comply to others responsibility and
accountability.

7. Teaching leaming should use a variety of
methods suchasrole play, dramatization,
game, discussion, brainstorming, group
work, demonstration etc.

8. Children'sactive participation in teaching
leaming should be ensured.

9. Include the contents of peace education
in teaching leaming activities.

10. Improve the relationship of teacher and
students.

11. Teaching learning should focus on
cooperation, respect, love, empathy etc.
The importance of these should also be
taught to them.

12. Talk and interact with students ina humble
way.

13. Listen to students attentively and respect
their ideas.

14. Respect other people’s ideas and teach
your students accordingly.

15. Show empathy and develop it in students
as well.

16. Implement non-violent and democratic
discipline system in the classroom by
making rules and regulations to ensure
student active participation.

17.Reward students’ good behavior
immediately.

18. Be a positive role model.

19. Manage your anger.

20. Provide ample opportunity for interaction
during teaching leaming process.

21. Develop critical thinking skills in students
through role-play, game, dramatization,
etc.

22. Develop a sense of mutual understanding
in students.

23.Involve students in the exercises like
problem solving, effective communication
skills, anger management and conflict
managenent.

24. Provide students with opportunities to take
part in the programs of people’s
accountabil ity.

25.Encourage peer teaching and peer
mediation.

26. Provide students with opportunities to
participate in the strategies of peace like
peer mediation, negotiationetc.

Conclusion
Children should be prepared in such a way
that they can live a peaceful and joyful life.

Peace education helps children in promoting
skills. attitudes and values which in tum help



in the resolution of conflict, creating non-
violentenvironment and building acompetent
society. It teaches everyone to respect each
other’s values and culture and seeks to build
healthy relation.

In the classroom, peace education aims to
develop skills, attitudes and knowledge with
cooperative, experiential and participatory
learning approaches and methods and an
environment of tolerance, care and respect.

It is necessary to integrate and coordinate
various contents/values/ideas related to peace
like cooperation, belief] justice, effective
communication, love, affection, respect etc
while conducting teaching leaming activities
according to the curricula. The peace
education teacher should be a facilitator of
learning rather than as a source of authority.
School curricula, textbooks, teacher resource
materials can be definitely helpful in
implementing and promoting peace education.
Many skills need to be developed in students
for which the teacher should initiate  several
teaching learning activities. The Curriculum
Developmen( Centerand National Center for
Educational Developmenthave made some
efforts to develop skills and values in our
children by including peace related contents
into the curricular materials and teacher training
and trainers’ training manuals. To strengthen
the inclusion of values and development of
abilities inchildren such as asense of peace,
creativity, cooperation, ability to resolve
conflict bynon-violentmeans, wust, patience,
respect, dignity, love etc, it is necessary to
introduce them into curricular and training
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materials at all levels. As a result, peaceful
environment can be created both in school and
community. For this, different
agencies/stakeholders such as school, family,
teacher, and students have crucial roles to act
together.
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Performance improvement

Introduction

The simple meaning of performance is how
well a person, machine, etc. does a piece of
work or an activity (Cambridge dictionary,
2003). In this article major concern is the
performance of leader and subordinate of the
specific organization. By the term
improvement we mean when something gets
better or when you make it better (Cambridge
dictionary, 2003). When we combine the term
performance and improvement it becomes
performance improvement. Performance
improvement is a fundamental part of the
continuous process of performance
management (Armstrong, 2008). Basically,
performance means an outcome- a result. Jt
is the end point of people, resources and
certain environments being brought together ,
withthe intention of producing certain things
whether atangible product or less tangible
service (Ainsworth, Millership & Smith,
2009).

The major purpose of performance
improvementismaximizing high performance.
But when we talk about high performance we
should consider the opposite term poor
performance which may be a result of
inadequate leadership, bad management or
defective system of work. For the successful
organization, performance improvement plays
core role. An organization wouldnot get
success if there is perf ormance gap: difference
between the predicated or expected level of

Basu Prasad Subedi
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performance and the actual level (Wagley&
Dhakal, 2004).

Each leaming organization should think about
performance outcome expectancy: a person’s
subjective assessment of the likelihood that a
particular level of performance will lead to an
outcome. The last several decades have seen
organization giving increased attention to
performance management. The objectives
have been to develop performance
management systems that focus on optimizing
employee’s performance and their potential
(Ainsworth, Millership & Smith, 2005).
Organizations, whether they are private
companies, public bodies or small businesses
or educational institutions, regard the process
of performance management as a practical and
mostly effective way to address human
resource and productivity issues.

The fact is that people want to know what to
do in their joband how to do it. Increasingly,
organizations are developing performance
management systems to help meet these needs
through clarifying goals and monitoring
progress. Indeed, people want to know
more- they want to know what is expected of
them, how they are progressing, what their
manager or leader thinks of their performance
and generally where they fit into the
organization, both now and in the future. A
well designed performance management
system should address all these needsand
concerns of employees.



Performance improvement is the concept of
measuring the output of a particular process
or procedure in order to increase the output,
efticiency, effectiveness of the process or
procedure. From this concept it is clear that
without improving the performance, an
organization cannot accomplish its goals. In
organizational development, performance
improvement is the concept of organizational
change in which the managers and goveming
body of an organization put into place and
manage a program which measures the current
level of performance of the organization and
then generates ideas for modifying
organizational behavior and infrastructure
which are put into place in order to achieve a
better level of output.

In successful organizations, they effectively link
individual performance with corporate
strategy. The fundamental elements of these
integrated systems are: identification and
communication of the organization’s strategic
goals, translation of strategic goals, and, their
application attheteam and individual levels.

The fundamental aim of performance
management system is to improve
organizational, team and individual
performance. The model below illustrates how

Figure: 1 Perf ormance management model

an organization can link its corporate strategy
to individual objectives through its
performance management system.

The above figure asks some questions: why
does an organization exist, what does it want
to achieve and how? Similarly, what must the
organization do to achieve its mission, vision
and values? The figure also asks what results
must each business unit or function achieve to
help the organization achieve its overall
objectives? And whatresults must each team
and individual achieveto help the business unit
or function achieve its objectives?
Performance improvement helps to give
answers to these questions.

According to Armstrong (2008), the process
of performance management includes four
steps. The first one is performance planning.
Without performance planning performance
cannot improve. So good planning is
necessary. Goals and targets should be set.
The second one is the regular performance
review and discussion. In this regard, we
should review progress against goals and
targets. The third process is performance
evaluation. In this process we should measure
and evaluate performance against goals and
targets and should identify and verify the gap

Team and

Organization
misgsion and
vision

Source: Ainsworth,M., Millership. A. & Smith,N., (2005), Managing Perforrnance, Managing People
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in performance. The fourth or last stage of the
process is corrective and adoptive action in
which we should develop strategies to close
the performance gap.

Armstrong (2008) says for the detailed
discussion about performance improvement,
we have to discuss it at three major levels
which are organizational level, team level and
individual level

Organizational Level

Each organization has its own goal and
organization is established for the
accomplishment of that goal. There are so
many problems at organizational level. First
of all, we should deal with the problem. For
this, the following strateges for action was
suggested by Schaffer:

Select the Goal. We should start from the
urgent problem: the performance level of the
student is very low, school is seriously run,
and there is no quality of education. In this
case we should generate a feeling that
achievement of the goal is imperative, not
merely desirable.

Figure: 1 Performance management cycle

Specify the Minimum Expectations.
General goals should be narrowed to one or
two specific, measurable ones. We should
focus our attention towards sharply defined
targets.

Communicate Expectations Clearly. We
should share the expectations with
organization family, both orally and in writing.
We should communicate about the nature of
thegoal, the allocation of responsibility for
achieving it, the timetable and the constraints
also.

Allocate Responsibility. For this the
manager responsible for each goal produces
a written work plan for steps to be taken to
reach it. The plan should specify how progress
will be measured and reported. Then we
should monitor the project.

Expand and Extend the Process. By taking
feedback from the achievement of first goals
we canrepeat the process based on new goals
or an extension of the first goals.

Dealing with Human Resource
Improvement. Human Resource

Planning Pesformance

Corrective and
adaptive action

Regular feedback ‘

R egularreview
and discussion
of performance

Evaluate performance

Source: Ainsworth,M., Millership. A. & Smith, N., (2005), Managing Performance, Managing People

AN

Rrares Rrenm



Improvement (HRI) is defined by the
American Society for training and development
(Rothwell, 2) as systematic process of
articulating organization’s goals, relating these
goals to the performance of people,
uncovering the reasons for perf ormance gaps,
implementing the direct and indirect results.
Forthebetter management of HRI, we should
consider organizational problem and should
find the relationship between the problem and
human performance, after that, our task is to
identify the performance gap between the
desired level of performance and the actual
level of performance. We should conductan
analysis of the root causes to reveal the
reasons for the performance gap. After finding
this, we haveto implement aseries of solutions
to address the root causes.

Dealing with High Performance Culture.
In order to improve organizational
performance, organizational leaders need to
focus on developing a high performance
culture. For this we have to establish a clear
line of sight between the strategic aims of the
organization and those of its departments and
its staff at all levels. We should define what it
requires in the shape of performance
improvement, set goals for success and
monitor performance to ensure that the goals
are achieved. We should focus on positive
attitudes that resultin a committed, motivated
and engaged workforce.

Forthe improvement of high performance
culture leaders must articulate and
communicate the organization’s mission,
objectives and core values; leader should
define and develop the context for high
performance by providing the technology,
system and resources need to meet

performance expectations. Itis also necessary
to provide people with opportunities to leam
and to make full use of their skills and abilities.
Leaders must communicate to employees
regularly to inform them of results, to publicize
success stories and to recognize the
importance of the contribution made by people
atall levels.

Organizational performance Measures. It
is necessary to measure achievement and
progress against objectives. We have to
consider three important things while
measuring the performance ofanorganization.

Financial performance.For example, if the
organization is school, number of students,
collection of fees, utilization of resources for
theimprovement of teaching leaming activities
etc are to be considered.

Operational Performance. These measures
will be related to the critical success factors.
For example, operational planning,
implementation, stakeholder satisfaction,
learning outcomes and quality of work are
inportant considerations

People Performance. In this, for example,
employee satisfaction, payroll, output per
employee (productivity) etc are to be
consiered.

Improving Team Performance

A performance management approach to team
work can be used to improve team
performance as described below.

Setting Objectives. Team objective is
concerned either with the achievement of
work targets and standards or with the way
in which team operates. Without setting specific
objectives we canntt do anything. Objectives



are theroad map of the organization. On the
basis of the objectives we can plan, develop
and implement the performance of the team.

Work Objectives. Work objectives may be
related to the mission and overall objectives
of the organization and the function, unit or
department in which the team operates
(Amstrong, 2008). The team should agree
on its overall mission or purpose and then
on the specific objectives that will support
the accomplishment of that mission.

Team Working Objectives. Team working
objectives could be agreed on such matters
as working together, contribution of team
members, decision making and getting into
action. It helps to improveteam performance.

Work Plans. 1t is important for teams to get
together to create plans for achieving their
agreed objectives. Work plans will specify
program, priorities, responsibilitics, timetables
budgets and arrangements for monitoring
performance, feedback and holding progress
meetngs.

Team Performance Review. Team
performance review meetings analyze and
assess feedback and control information on
their joint achievements against objectives and
work plans. The major agendas of the
meetings are the general review of the progress
of the team as a whole, work review, group
problem solving and utilizing of objectives and
work plans.

Improving Individual Performance

Purcell and Collegues (2003) state that
performance is a function of ability+
motivationt+ opportunity. To improve
performance, therefore, attention has to be
paid to:

00

Increasing ability. By recruitment (people
will want to join the organization), selection
(choosing the right people) and leaming and
developing (people will want to enhance their
knowledge and skills). Ability plays the vital
role in performance. Without increasing ability
of the employee, we cannot talk more about
performance. So we have to plan to improve
the ability of the individual.

Increasing motivation. Motivation is
important psychological need. It helps to
improve interest, ability and performance of
the individual. In our organization, we should
establish the system of both extrinsic and
intrinsic motivation which helps to improve the
performance of the employees.

Increasing opportunity. When employee
gets opportunity to do, to learn and to think
about constructive and innovative task he/she
can improve performance. Opportunity to
take part in training, interaction program,
seminar, observation as well as opportunity
to take responsibility can impraove
performance.

Managing performance through people means
finding ways to induce employees to work
better or more effectively by triggering the
discretionary behavior that is required. This
happens when people find theirjobs satisfying,
they feel motivated and they are committed
totheiremployer to work forthe organization
in the foreseeable future. Much of what needs
to be done to improve individual performance
happens at the organizational level. It is about
developing a performance culture, providing

‘leadership, and creating the right working
‘environment.
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At the individual level, improvement in
performance can also be achieved through
policies and practices designed to increase
learning by coaching, mentoring and self-
managed leaming. Saloman, (2003)says that
the aim should be to increase ‘flexible
learning’, which happens when individuals
actively seek to acquire the knowledge and
skills required to achieve the organization’s
objectives.

Determinants of Performance

Ainsworth, Millership & Smith (2005) suggest
a number of factors that affect how an
individual, orateam, works. And itis likely
that pursuing these factors provides a way of
understanding performance that is not
constrained by unrealistic measures and
definitions. Major factors are:

Role Clarity. How well do people, singly and
collectively, know what is expected of them?
How well do they know how they fit into the
bigger picture? We should search the answer
of these questions. If there are ambiguous
roles anemployee cannot perform well.

Competence. Do people have the knowledge
and skills to do what is expected? What likely
differences are there? What skills and
knowledge are needed today? What will be
needed in the future? These are the most
important questions which we should consider
while we use someone to do the job. Without
competences only emotional readiness cannot
get good results.

Environment. Three elements must be
conducted to dotherequire things. These are
the physical environment, the human
environment and the organization. If we can’t
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provide these factors we cannot hope high
performance from the employees. Today our
organizations are facing these problems.

Values. Do people generally accept that what
they are asked to do and what the organization
does is not wrong? These two are the
important questions. An employeeshould fit
himself or herself to the culture and value
system of the concerning organization,
otherwise employee couldnot show good
performance which affects the organization.

Performance fit. Are people generally in jobs
containing activities they like? The degree to
which an individual’s performance and the
demands of the job fittogetherseemsto affect
the job satisfaction, time management,
preparedness to work outsidenormal hours
and retention of talent. If performance does
not match with the job there is no value of
that performance.

Reward. Are people rewarded appropriately
according to their expectations, their
performance, their individual mo#ives and their
need for feedback? Answers to these
questions play the vital role for the
performance improvement of the employee.
Rewards may be either explicit or intrinsic.

A Performance Equation

It is simply the same factors presented in a
visually different way. Let P stand for
performance, Rc for role clarity, C for
competence, E forenvironment, V for values,
Pf for performance fit, Rw forreward etc. then
the equation look like this,

Performance =Rc x Cx Ex V (Pfx Rw) +
feedback.
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Fromthe above performance equation, we
become clear that performance is the
functions ofrole clarity, competence,
environment values whichis also the
function of performance fit and reward. If
we handle above determinant factors in our
mind and manage according, we really
improve the performance of the employee.

Conclusion

Performance improvement is a continuous
process. [fwe continue the process it gradually
increases and from the improved performance,
The organization can achieve its goal easily.
We have to manage the performance of
individual employee at a team and organization
level also. Without performance, the
organization becomes like the plants of the
desert. So organization should prepare,
implement and review the performance
improvement program continually.
Performance management can be thought of
asacyclein which basically three things are
included. First one is performance planning
where goals and objectives are established,
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second, performance coaching where a
manager intervenes to give feedback and
adjust performance and third is performance
appraisal where individual performance is
documented and feedback delivered.
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Reforming school supervision for quality improvement

Issues, Trends and Controversies

A variety of trends can be seen inthe field of
supervision, all of which mutually influence one
another (both positively and negatively) in a
dynamic school environment. One trend
indicates that teachers will be “supervised” by
test results. With teachers being held
accountable for increasing their students’
scores, the results of these tests are being
scrutinized by district and in-house
administrators and judgments being made
aboutthe competency of individual teachers—
and, in the case of consistently low-performing
schools, about all the teachers in the school.
In some districts, these judgments have led to
serious efforts at professional development.
Unfortunately, in many districts, test results
haveledto analmost vitriolic public blaming
of teachers.

Another trend has been toward a significant
involvement of teachers in peer supervision
and program development. In the literature,
these developments are often included in the
larger theme of teacher leadership. Along with
this trend comes an increasing differentiation
in the available options by which teacher
supervision may be conducted, thus leaving
the more formal assessment for experienced
teachers to once every four or five years.
Whatever formsupervisiontakes, ithas been
substantially influenced by the focuson student
learning (and on the test performances that
demonstrate this learning), and by theneed to
make sure that attention is given to the leaming
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of all students. Thus, the supervisory episode
tends to focus more on an analysis of teaching
activity only in relation to, rather than
independent of, evidence of student leaming,

This focus on student learning in supervision
is further influenced by the trend to highlight
the learning of previously underserved
students, namely those with special needs and
consistently low-performing students.
Supervisors and teachers are expacted to take
responsibility for high quality leaming for all
students, a responsibility that necessarily
changes how they approach their work
together. Finally, all of these trends are
combined in the large trend of focusing on
school widerenewal. This means attending not
only to instructional and curriculum issues, but
also to structural and cultural issues that
impede student learning.

There are a variety of issues in the field of
supervision that need resolution--or at least
significant attention. To confront the large
agenda of school renewal (in which schools
are required to respond to state-imposed
curriculum standards or guidelines), systems
of supervision at the state level, the district
level, and the school level need to coordinate
goals and priorities. The politics of school
renewal tends to lend a punitive, judgmental
edge to supervision at the state level, and to
some degree, at the district level, and that
impression poisons supervision at the school
level. Test-driven accountability policies, and
the one-dimensional rhetoric with which they
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are expressed, need to take into account the
extraordinarily complex realities of classrooms
and neighborhood communities, as well as the
traditionally under resourced support systems
that are needed to develop the in-school
capacity to carry out the renewal agenda. If
state and district policies call for quality
learning for all students, then schools have to
provide adequate opportunities for all students
to learn the curriculum on whichthey will be
tested. Supervisors are caught in crossfire. On
the one hand, parents and teachers complain
that a variety of enriched leaming opportunities
for children whohave nothad an opportunity
to learn the curriculum are not available; on
the other, district and state administrators
complain about poor achievemeat scores on
high-stakes tests, while ignoring the resources
needed to bring the schools into compliance
with reform policies.

Another issue needing attention is the divide
between those supervisors who accept a
functionalist, decontextualized, and
oversimplified realist view of knowledge as
something to be delivered, and those who
approach knowledge as something to be
actively constructed and performed by
leamners inrealistic contexts—and as something
whose integrity implies a moral as well as a
cognitiveappropriation. Assumptions about
the nature of knowledge and its appropriation,
often unspoken, substaatially affect how
supervisors and teachers approach student
learning and teaching protocols. This is an
issue about which all players inthe drama of
schooling will only gradually reach some kind
of consensus. A related issue concerns the
degree to which schools and classrooms wall
accommodate cultural, class, gender, racial,
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and intellectual diversity. Supervisors cannot
ignore the implications of these necessary
accommodations for the work of teaching and
curriculum development.

Perhaps the biggest controversy in the field is
whether supervision as a field of professional
and academic inquiry and of relatively unified
normative principles will continueto exist asa
discemnable field. More than a few scholars
and practitioners have suggested that
supervisory roles and responsibilities should -
be subsumed under various other
administrative and professional roles. For
example, principals, acting as “instructional
leaders,” could simply include a concern for
quality leaming and teaching under the rubric
of instructional leadership and eliminate the use
of the word supervision from their
vocabulary. Similarly, teacher leaders could
engage incollegial inquiry or action research
focused on improving student learmning and
teaching strategies, and similarly eliminates the
use of the word supervision from their
vocabulary—terms likementoring, coaching,
professional development, and curriculum
development could instead be used.

Many professors whose academic
specialization has been devoted to research
and publication in the field of supervision
oppose this relinquishing of the concept of
sipervision, not only because of the vitality of
its history, but also because of the fact that
the legal and bureaucratic requirements for
supervision will surelyremainin place. Having
adiscemnible, professional field of supervision,
theycontend, will prevent the bureaucratic and
legal practice of supervision from becoming a
formalistic, evaluative ritual. Keeping the
professional growth and development aspect
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of supervision in dynamic tension with the
evaluative side of supervision can best be
served, they maintain, by retaining a
discernible and robust field of scholarship that
attends to tlus balance. These trends, issues,
and controversies will likely keep the field of
supervisionin a state of dynamic development.
However, alack of attension to the implications
of these issues will most certainly cause the
i.eld to atrophy and drift to the inrelevant fringes
ofthe schooling enterprise

Roles and Responsibilities of Supervisors

Since supervision is an activity that is part of
so many differentroles, a few distinctions are
in order. First, there are university-based
supervisors of undergraduate students in
teacher education programs who supervise
the activities of novice teachers. Next, a
principal or assistant principal may be said to
conduct general supervision—as distinct from
the more specific, subject-matter supervision
conducted by a high school department chair.
Other professional personnel involved in
supervisory roles include cluster coordinators,
leadteachers, mentors, peer coaches and peer
supervisors, curriculum specialists, project
directors, trainers, program evaluators, and
district office administrators. Unfortunately,
these professionals, more often than not, carry
on their supervisory work without having any
professional prepar.:tion for it, finding by wial
and error what seems to work for them.

Principals notonly supervise teachers, butalso
monitor the work of counselors, librarians,
health personnel, secretaries, custodians, bus
drivers, and other staff who work in or around
the school. This work requires as much
diplomacy, sensitivity, and humanity as the
supervision of teachers, although it tends to
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be neglected entirely in the literature. In their
everyday contact with students, all of these
support personnel may teach multiple,
important lessons about the integrity of various
kinds of work, about civility and etiquette, and
about basic social behavior.

Principals and assistant principals also
supervise the work and the behavior of
students in the school. Astherelationships
between students become more governed by
legal restrictions—inchiding definitions of racial,
ethnic, and sexual harassment, of due process,
of privacy and free speech rights—and as the
incidents of physical violence, bullying,
carrying of weapons to school, and the
extreme cases of students killing other students
increase, this aspect of supervision becomes
increasingly complex. Many system and local
school administrators have developed a
comprehensive system of low visibility, and
restrained security-oriented supervision that
anticipates various responses to inappropriate
behavior. Unfortunately, many have not
attended tothe corresponding need to build a
nurturing system of pastoral supervision that
sets guidelines for the adults in the school in
order for them to build sensitive relationships
of trust, care, support, and compassion with
the students. This more pastoral approach to
student supervision will lessen, though not
eliminate, theneed for other security-conscious
types of supervision.

\ s

Supervisors usually wear two or three other
hats, but their specific responsibilities tend to
include some or all of the following arranged
in ascending order of scope or reach:

1. Mentoring or providing for mentoring of
begtnning teachers to facilitate a supportive
induction into the profession.

Riere Rrer



2. Bringing individual teachers up to minimum
standards of effective teaching (quality
assurance and maintenance functions of
supervision).

3. Improving individual teachers’
competencies, no matter how proficient
they are deemed to be.

4. Working with groups of teachers in a
collaborative effort to improve student
leaming,

5. Working with groups of teachers to adapt
the local curriculum to the needs and
abilities of diverse groups of students,
while at the same time bringing the local
curriculum in line with state and national
standards.

6. Relatingteachers’ efforts to improve their
teaching to thelarger goals of school wide
improvement in the service of quality
leaming for all children.

With the involvement of state departments of
education in monitoring school improvement
efforts, supervisory responsibilities have
increasingly encompassed the tasks at the
higher end of this list. In turn, these
responsibilities involve supervisors in much
more complex, collaborative, and develop-
mental efforts with teachers, rather than with
the more strictly inspectorial responsibilities
of an earlier time.

In colonial New England, supervision of
instruction began as a process of external
inspection: one or more local citizens were
appointed to inspect both what the teachers
were teaching and what the students were

leaming. The inspection theme was to remain -

fimnly embedded in the practice of supervision.

The history of supervision as aformal activity
exercised by educational administrators within
a system of schools did not begin until the
formation of the common school in the late
1830s. During the first half of the nineteenth
century, population growth in the major cities
of the United States necessitated the formation
of city school systems. While superintendents
initially inspected schools to see that teachers
were following the prescribed curriculum and
that students were able to recite their lessons,
the multiplication of schools soon made this
an impossible task for superintendents and the
job was delegated to the school principal. In
theearlydecades of the twentieth century, the
movement toward scientific management in
bothindustrial and public administration had
an influence on schools. At much the same
time, child-centered and experience-based
curriculumtheories of European educators
such as Friedrich Froebel, Johann Pestalozzi,
and Johann Herbart, as well as the prominent
American philosopher John Dewey, wereaalso
affecting the schools. Thus, school supervisors
often found themselves caught between the
demandto evaluateteachers scientificallyand
the simultaneous need to transform teaching
from a mechanistic repetition of teaching
protocols to a diverse repertoire of
instructional responses to students’ natural
curiosity and diverse levels of readiness. This
tension between supervision as a uniform,
scientific approach to teachingand supervision
asa flexible, dialogic process between teacher
and supervisor involving the shared,
professional discretion of both was tocontinue
throughout the century. '

In the second half of the century the field of
supervision became closely identified with



various forms of clinical supervision. Initially
developed by Harvard professors Morris
Cogan and Robert Anderson and their
graduate students, many of whom subsequently
became professors of supervision in other
universities, clinical supervision blended
elements of “objective” and “scientific”
classroom observation with aspects of
collegial coaching, rational planning, and a
flexible, inquiry-based concern with student
learning. In 1969 Robert Gold hammer
proposed the following five-stage process in
clinical supervision: (1) a pre-observation
conference between supervisor and teacher
concerning elements of the lesson to be
observed; (2) classroom observation; (3) a
supervisor’s analysis of notes from the
observation, and planning for the post-
observation conference;(4) a post-observation
conference between supervisor and teacher,
and (5) a supervisor’s analysis of the post-
observation conference. For many
practitioners, these stages were reduced to
three: the pre-observation conference, the
observation, and the post-observation
conference. Cogan insisted on a collegial
relationship focused onthe teacher’s interest
in improving student learning, and on a
nonjudgmental observation and inquiry
process.

The initial practice of clinical supervision,
however, soon had to accommodate
perspectives coming out of the post-Sputnik
curriculum reforms of the 1960s that focused
on the structures of the academic disciplines.
Shortly thereafter, perspectives generated by
research on effective schools and effective
classrooms that purported to have discovered
the basic steps to effective teaching colonized
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the clinical supervision process. It was during
this period that noted educator Madeline
Hunter adapted research findings from the
psychology of learning and introduced what
was also to become a very popular, quasi-
scientific approach toeffective teaching in the
1970s and 1980s. These various
understandings of curriculum and teaching
were frequently superimposed on the three-
to five-stage process of clinical supervision and
became normative for supervisors’ work with
teachers. Nevertheless, in many academic
circles the original dialogic and reflective
process of Cogan and Gold hammer
continued as the preferred process of
supervision. This original process of
supervision has been subsequently embraced
by advocates of peer supervision and
collegial-teacher leadership through action
research in classrooms. Despite the obvious
appeal of clinical supervision in its various
forms, it is time-consuming and labor-
intensive, rendering it impossible to use onany
regular basis given the large number of teachers
that supervisors are expected to supervise (in
addition to their other administrative
responsibilities).

Recognizing the time restraints of practicing
supervisors, and wanting to henor the need
to promote the growth of teachers, Thomas
Sergiovanni and Robert Starratt suggested, in
1998, the creation of a supervisory system
with multiple processes of supervision,
including summative evaluation. Such a system
would not require the direct involvement of a
formal supervisor for every teacher every
year. The supervisory system might cycle
teachers with professional status through a
three-to five-year period, during which they
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would receive aformal evaluationonceand a
variety of other evaluative processes during
the other years (e.g., self-evaluation, peer
supervision, curriculun development, action
research on new teaching strategies,
involvementinaschool renewal project). The
once-a-cycle fonnal evaluation would require
evidence of professional growth. Sergiovanni
and Starratt also attempted to open the work
of supervision to intentional involvement with
the school wide renewal agenda, thus placing
all stimuli toward professional growth—
including the supervisory system—within that
larger context '

Supervision, as a field of educational practice
with clearly delineated roles and
responsibilities, did not fall from the sky fully
formed. Rather, supervision emerged slowly
as adistinct practice, aiways inrelation to the
institutional, academic, cultural, and
professional dynamics that have historically
generated the complex agenda of schooling.

Countries have attempted to reform their
school supervision services to improve
educational quality. This desire for reform is
inspired by disappointment with the
effectiveness of supervisionand by the recent
trend towards more school autonomy.

Indeed, the ability of schools to use their
greater freedom effectively willdependto a
large extent on the support services on which
they canrely, while supervision maybe needed
to guide them in their decision-making and to
monitor their use of resources. While these
refonns have been met withmixed success,
their overall analysis allows us to gain profound
insight into what can be achieved in a specific
context.

Nepalese context

Although supervision concepthasundergone
several changes since 1951 to make it more
as resource service to the teachers by
providing professional and technical
consultation, there seems to be still a wide gap
between the conceptual understanding and
actual practice. In conception, supervision is
a support system for instructional improvement
and professional development, but in practice
it has become of a more routine work of
checking the regularity of teachersand other
school activities. Besides such regular routine
work, the supervisor’s involvement in the
schools is very limited. Instead, he is drawn
more into the administration of the District
Education Oflice.

Issues in School Supervision System in
Nepal

The supervisors would be overloaded beyond
their personal capacity if all the stipulated roles
and responsibilities were to be undertaken;
confusion on the other hand contributed to
lack of responsibility and apathy. The other
major problem created by this is the role
conflict of the supervisors: the control and
situation appraisal tasks and the development
and support functions put most of the
supervisors ina dilemma. The supervisors tend
to stick to the first one as in the case of the
second, there is little they could do. They can
only make recommendations. Thisalso applies
in the case of their monitoring aspect. In the
present situation, such recommendations are
not very effective. Consequently, supervisors’
jobs have become more a ritual — with less
promotional activities unless there is a serious
problem in the school functioning. In totality,
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issues could be analyzed in the following five
categories:

Issue of Perception

The problem of early school inspection system
was that it was more in the nature of political
policing than of educational supervision. It
seems, that in the past supervision as the
concept of enforcing centralized authority
upon the schools was more dominant than
facilitation and support. As supervision is
mainly done by the supervisors of DEOs and
they are responsible for teacher recruitment
and promotion, there is an element of employer
employee relationship between the supervisor
and the supervised. In other words,
function is more of monitoring and
inspection. Moreover, there is also an element
of trainer and trainee relatipnship between the
govemment supervisors and the teachers. This
has brought about the issues related to
supervisor school relationship and of intent
and ideology differences in the concept of
school supervisionas practiced inNepal. This
could be one of the reasons why the
government grant-aided schools are
constrained to toealong the bureaucratic lines
instead of trying to achieve better operation
of schoolswiththeir own entrepreneurshipin
management and innovative work incurmculum
and instruction. It seems there has been a lack
of clarity in conceptualizing the school
supervision system and its implementation
pattern in the contextof Nepalese schools.

Issues of Recruitment

Theissue of school supervision during the
implementation of NESP was that most ofthe
supervisors were freshly recruited; they lacked
experience in teaching, school administration,

and supervisory skills. Consequently, in many
cases supervisors were not able to discharge
their dutiescompetently and with confidence.
In the schools where there were experienced
and qualified teachers, most supervisors failed
to deal with the school situation tactfully. Some
of these problems of school supervision still
persist, ridden as they are with many issues
and technical difficulties that cannot be resolved
overnight. Although the problem is well
understood but the ad-hoc recruitment still
continues. Political instability in the country
and poor socio-economic condition are often
blamed for this problem.

Issue of Logistic Support

The mainissue of supervision pertains to the
lack of effective logistic support to the
supervisors. Schools to supervisor’s ratio is
generally erratic and is considered high in all
districts of the country. Mountain and hills
constitute about 68% of Nepal where, very
often, the only means to reach the schools is
by walking, no motorable roads. Food and
accommodation are very often a problem in
most rural villages.

Issue of Monitoring of the Supervision
System

Another major problem of supervision pertains
to the lack of motivation in the form of
recognition of personal initiatives and hard
work. Very often the supervision work is
taken as routine work without much
implication. Lack of co-ordination between
different authorities involved insupervisionand
support systemis highly visible. Lack of proper
monitoring of the activities of supervisors is
often pointed out by the community people
and school staff. On the other hand,



supervisors feel that they do nothave authority
to bringsubstantial change.

Issue of Training

Although there were some provisions for in-
service training made by MOE, these were
highly inadequate. Inappropriate training has
often perpetuated the perceptual problems of
supervision. Recently, NCED has revised the
training curriculum and started the regular
training programme of supervisors. Because
of the lack of training and support, theidea of
teacher support never came into functional
conception. The supervision environment was
guided more by the need to control the
teachers and discipline them as perceived by
the educational govermance. The perception
was too narrow and it came as a quick-fix.

Future Directions

It is obvious from the above discussions on
the problems and the issues of educational
management in Nepal that they are rather
complex. The crucial aspect with policy
formulation that still remains largely un-
addressed pertains to effective implementation
of specific measures for addressing the ever
persisting problems of policy implementation.
What is missing in most of the policy
perceptions and their implementation is the
dynamism that could address the emerging
changed contexts of the initial policy
implementations. Very recently, some broad
steps have been taken to get into details of
the educational development needs and to
draw future directions for the development of
all levels of education: sub-sectoranalysis of
BPEP has been prepared to generate future
directions for basic and primary education
development. In the same way, perspective
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plan for secondary education has also been
developed recently.

The future development in education will
enhance quality educationby improving the
mode of programme implementation,
supervision, monitoring and evaluation.
Further improvement of education will be
based on impact analysis of the current
programmes. The concept of community
participation and contribution to education will
be promoted in order to foster people’s
responsible participation to improve quality of
and finance in education. Private sector
investment will be further encouraged. The
other major aspects of the future direction in
education that the country has considered
includethefollowing:

» Extension of BPEP for atleast five more
years. The focus of this extension will be
on the relevance, quality, efficiency and
access regarding improvements in basic
and primary education. A major
preparation has been undertaken to
implement BPEP by taking into account
the pros and cons of the first phase.

 Developmentofearly childhood education
to a greater extent, through community
partnership —mobilization to take
initiatives for resources as well as for
management.

Recommendations

Itisto be noted here thatthearticulation of
the problems and issues and designing good
policy guidelines is not as mucha problem
as the implementation aspect. In this context
and on the basis of the above analysis of the
education sector, a list of recommendations
is presented below:
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Policy and Monitoring

 Policies should be formulated to cover
wider spectrum of the contextual
requirements. However, focus should be
laid on specific issues and problems so
that a concrete programme could be
developed to remove the problem at once.

* Narrowing down the gaps in accessto and
participation in basic education, (both
formal and nonformal ) is essential in terms
of gender disparities, rural-urban
disparities and the disparities in
educational opportunities between the
advantaged and the disadvantaged social,
cultural and language groups. In this
connection, there should be specific
supporting programmes for the parents of
the disadvantaged children to meet their
basic needs. Guidance, counseling,
income generating training/activities and
nonformal education should be given to
the parents.

 Thepolicy of decentralisation should focus
ondevelopment of facilitating environment
for participation at the community level.
Analysis of the nature of the problem
locally and nationally is an important
aspect in this regard.

* The performance as well asthe efficiency
levelsof all the public institutions, from pre-
primary to tertiary levels, should be
monitored by appropriate agencies and
mechanisms, indicators and indices should
be made available to the general public.

Grants-in-aid and public resource allocations
to educational institutions should be tied in
with performance, not with the mere number
of students or teachers.

Financial Aspect

 Existing financing strategies should be
modified, especially in terms of developing
an effective collaboration with other
partners - communities, users and donors.
Strengthening this collaboration will
require due emphasis on people’s
participation in planning, curriculum
development, managementand financing
activities of educational institutions.

*  Public resources should be invested in
the educationally backward districts to
strike aregional balance and increase
access as well as participation in basic
education.

This set of training modules takes the reader
through a systematic examination of the issues
that a Ministry of Education, intent on
reforming its supervision service, will face.
Senior staff within ministries who are directly
involved in the organization, planning and
management of supervision services, and staff
of research and training institutions who work
on school supervision, as well as practicing
supervisors will benefit from these modules

1. Supervision: akey component of quality
monitoring system

Rolesand functions of supervisors

The organization of supervision services
Management of supervision staff
Management of supervisory work

Reinforcing school —site supervision

NS AW

Altemative models of reforming school
supervision

8. Conclusion



Clinical Supervision

In the world of school, several activities take
place at the same time. Some of these activities
are focused on leaming specific subjects while
others are based on student and staff
involvement in extra curricular activities. The
school community is centered on teachersand
students who, throughout the school day, are
thrown together in the practical world of
teaching and leaming,

A teacher’s main duty is to preside over
classroom activities and ensurethat leaming
takes place in accordance with the aims and
objectives of the lesson. While it is believed
that teachers in general do excellent job,
continued supervision is necessary to not only
maintain standards, but also to ensure that
students continue to be exposed to improved
teacher instruction.

The success of a school depends on
supervision, which according to Glickman et
al (1998), “is the function in schools that draws
together the discrete elements of instructional
effectiveness into whole-school action” (p. 6).
This whole-school action must, therefore,
involve the principal who is expected to take
the lead in providing the kind of collegial
atmosphere which makes for good
governance and ultimately, good teacher
instruction.

The principal, as facilitator, must be seen as
the enlightened manager who believes in
teachers and is willing to employ capable
personnel who are serious about supervision
and who will provide expert guidance in this
area. The vision of any school is to provide
effective instruction for students. To ensure that
this takes place on a consistent basis,
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supervisors must work with teachers, inanon-
threatening way, to move instruction from what
it is (ineffective), to what it should be
(effective).

Supervisors, working with teachers in a
collaborative way, and providing expert direct
assistance to teachers (with the view to
improving instruction), use whatis known as
clinical supervision. Morris Cogan, cited in
Achesonand Gall (1977) defines this model
for conducting the observation of a teacher
as “the rationale and practice designed to
improve the teacher’s classroom
performance” (p.9).As the father of clinical
supervision, Cogan believed that for this to
be effective, data had to be collected from
the teacher in the classroom, and that both
the supervisor and teacher involved-would then
collaborate to plan programs, procedures and
strategies aimed at improving the teacher’s
classroom behavior, specifically instruction
techniques.

Achesonand Gall (1977) also quote and agree
with Sergiovanni and Starratt who refer to
clinical supervision as the “face-to-face contact
with teachers with the intent of improving
instruction and increasing professional growth”
(p. 304).

There are fivephases in clinical supervision.
The first is the planning conference or pre-

conference, involving the supervisor and
teacher. This session focuses on:

I. the reason and purpose for the
observation,
2. the focus of the observation,

3. the method and form of observation to
be used,
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4. thetime of observation,
5. thetime for post-conference.

The second phase of clinical supervision cycle
is the actual observation of the teacher in the
classroom. During this time, data is collected
based on what the supervisor decided he/she
would observe. Once the data is collected,
analyses and interpretations are made. This is
the third phase, which also involves deciding
what approaches are to be used in Phase 4;
this is, post-conferencing.

The fourth phase focuses on reviewing the
results of the observation session and
formulating plans which will aid in improving
future teacher instruction. In addition, this
exercise is intended to train the teacher in self-
supervision techniques.

In the final stage of the cycle, post-
conferencing critique takes place. Both the
supervisor and teacher analyze the first four
phases of clinical supervision, and make
adjustments where necessary, before the cycle
begins again. This conference, though not
necessaril y a formal one, examines questions
such as, what was valuable in what we did?
What changes in strategies can be made?

In addition, the supervisor’s own skills and
techniques come under the microscope, as the
observation exercise is a learning experience
for not only the teacher but the supervisor as
well. The supervisor must constantly revise or
change strategies when dealing with
professional teachers. Interpersonal skills have
to berenewed and reviewed if the observation
exercise is to be productive.

After the entire cycle of clinical supervision
has been completed, the teacher, in

collaboration with the supervisor, is expected
to put a plan of action into place to continue
the process ofimprovement of instruction and
personal development

The Benefits of Clinical Supervision

The ultimate goal of the supervisor is to
improve teachers’ classroom instruction.
Clinical supervision, therefore, allows for
objective feedback, whichif givenina timely
manner, will lead to improved results. Clinical
supervision helps to diagnose instructional
problems and provides valuable inf ormation
which can lead to solving such problems. As
a result, teachers are able to clearly see
differences in what they are doing in reality,
and what they think they are doing.

Where necessary, improvements in instruction
are highlighted and teachers, through clinical
supervision, are able to develop new skills and
strategies which will be replicated as needed.
Asteacher instruction improves, students will
become more motivated, classroom
management will be improved and a better
atmosphere for promoting leaming will exist.

Not only does clinical supervision aid the
teacher in improving classroom instruction, it
also aids the teacher in improving his/her
chances for promotion and/or “taking on”
other responsibilities as he/she grows
professionally. One such responsibility could
be to provide direct assistance to a colleague.
If elinscal supervision is perceived ina positive
light, then the teacher will become self-
motivated and will seek further professional
development even when this is not a
requirement of the job per se.



Role of the Supervisor

The primary goal of the supervisor in clinical
supervision is to improve instruction, by
observing, analyzing and providing feedback
to the teacher. An effective supervisor who
links both interpersonal as well as technical
skills, will be successful in improving
instruction. The onus is on the supervisor to
enhance the collaborative effort by building
the teacher’s self-acceptance, morale, trust,
and rapport between the parties. A clinical
supervisor is also a facilitator--one who works
with the teacher to meet the goal of the
observation exercise, which is to improve
teacher instruction. Effective supervision
results when a supervisor, for example, clearly
sets out the criteria to be used in the evaluative
process and ensures that even if the final
assessment is a negative one, the teacher
benetits from the exercise and leaves with
his/her self-esteem intact.

Limitations of Clinical Supervision

Whereas the supervisor recognizes that
teachers have emotional as well as other
personal needs, and, bearing in mind that the
teacher may be experiencing personal
problems that may affect the success of a
particular instructional session, the supervisor
should not delve too deeply into the role ofa
counselor. ‘

As with counseling, the supervisor should not
extend his/her portfolio to include curriculun
policy making and implementation, to such a
degree that the actual act of clinical supervision
becomes null and void. The focus must be on
the teaching act, rather than matters affecting
the teacher with or beyond the confines of the
classroom itself.

v

Conclusion

Providing direct assistance (using the clinical
supervision model) can take various forms.
For example, peer coaching is a useful means
of improving instruction. Principals or
supervisors who are strapped for time, may
find that it is just as effective to use experienced
colleagues, familiar with the clinical supervision
process, to observe fellow teachers.

Other forms of direct assistance are
demonstration teaching, co-teaching, assisting
with resources and materials, assisting with
student assessment and problem solving.
Clinical supervision, with its focus on direct
assistance to teachers, is based on providing
the best possible teacher instruction, given
human and otherresources constraints. The
case study that follows illustrates how a
supervisor uses clinical supervision to improve
ateacher’s classroom management.

Group 1 - Case Study

The Problem

A new teacher, Miss Jane Brown, is having
serious problems with her classroom °
managemnent at Pimento Valley Secondary. She
has just started the third month of her first
teaching post. Her assignment is to teach
Integrated Science to Grade 8 and 9 students.
Her classes range from 45 to 50 students. The
school is situated in a rural industrial town.
Students are usually well behaved, but given
the opportunity will get out of hand. The
teacher, a trained biologist, has not had formal
teacher training. As the days and weeks go
by, classroom management worsens, and the
teacher gradually loses control of her classes.

The Effects

Because the teacher has difficulty controlling
her classes, she begins to arrive late. The
students pay little attention to her. Some
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students complain to parents that they are not
getting any class work assignments, while
other teachers complain that their classes are
constantly being disturbed.

Constraints of the Problem

In addition to large class sizes, there is no
established system of supervision which would
aid Miss Brown in developing her teaching
skills. Also, Miss Brown, realizing her
incompetence, has isolated herself from
colleaguesto whom she could turn for support.

The Task

Having been asked to aid Miss Brown in
developing andimproving her teaching skills,
design a clinical supervision program which
will achieve these goals.

The Pre-conference

‘The goal of Miss Brown’s clinical supervision
is to improve her classroom management
techniques. Any other factors contributing to
her ineffectiveness will need to be addressed
as they are discovered during observation.
Because of the severity of the problem, more
than one observation will be needed.

'The pre-conference, the first stepinthe clinical
supervision cycle, will be used to determine:
(1) the purpose of Miss Brown’s observation,
(2) the focus of her observation, (3) the
method and form of observation to be used,
(4) thetime of observation, and (5) the time
forthe post-conference. The pre-conference
with Miss Brown is critical and will set the
stage forthe remaining phases of the clinical
supervision cycle. The supervisor will seek to
win Miss Brown’s trust and confidence during
the pre-conference.

Before the pre-conference can be arranged,
the supervisor needs to determine the

X

supervisory approach best suited to Miss
Brown’s developmental level, expertise, and
commitment. A review of Miss Brown’s
background reveals that, although she is a
trained biologist, she has absolutely no formal
teacher training. Furthermore, reports from
other teachers indicate that Miss Brown does
not associate with her colleagues. However,
some students attest to the fact that Miss
Brown knows the subject matter very well.
The supervisor, therefore, concludes that a
directive informational supervisory approach
will produce the best results during the pre-
conference. As Glickman et al (1998) point
out, this approach is most suitable because
the expertise, confidence, and credibility of
the supervisor clearly outweigh Miss Brown’s
own information, experience, and capabilities.
During the clinical supervision process, the
supervisor will be the main source of
information, will articulate the goals, and will
suggest the corrective measures to be
adopted.

Having determined the supervisory approach,
the supervisoris now ready to engage Miss.
Brown in the pre-conference. During the pre-
conference, the supervisor will display
behaviors associated with the directive
informational approach. A fter identifying and
presenting the problem to Miss Brown—poor
classroom management—and having obtained
her input into the situation, the supervisor
determines that classroom observation is
necessary to provide further assistance to her.
She communicates to Miss Brown that the
purpose of the observation will be to observe
her classroom management techniques. The
focus of the observation will be on her verbal
and nonverbal behavior, her interactions with
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students, and the students’ on-task and off-
task behavior. To facilitate the recording of
pertinent data, the supervisor recommends
three methods of observation: (1) categorical
frequencies, (2) visual diagramming, and (3)
videotaping.

Miss Brown is fully persuaded that these
methods will yield the best results and agrees
that the time of observation will be the following
Monday at 8 a.m... They also agreethat the
supervisor will arrive before the students so
that she may be able to observe the entire
range of students’and teacher’s behavior and
interaction. They schedule the post-
conference forthe Wednesday (at 10 a.m.),
following the observation.

Observation

Miss Brown’s observation will create
opportunities for the supervisor to help her
testreality, thereality of herown p: ceptions
and judgments about her teaching. Acheson
and Gall (1997) agree that the selection of an
observation instrument will help sharpen the
teacher’s thinking about instruction. A tailored
observation instrument was used to observe
Miss Brown’s verbal and non-verbal behavior
and her interaction with students

Concluding remarks

Exploring result based professional
supervision system is yet to beevolved. The
side line process of supervision system further
deteriorates the quality of education. Only
the efficient and independent supervision
system contributes to enhance effective service
delivery. So it is essential that the School
Sector Reform Program (SSRP) need to
explore broad based institutional arrangement
aspects to ensure performance in this
influential sector. The Education Review Office

R1%

(ERO) could be one aspect of the whole story
of failure, if ERO is also kept under the direct
arm of the MOE. There is a saying that an
educator proforms reforms, bureaucrats try
to maintain resistance and school remains the
same. Thus, at this juncture, it is ripe time to
strengthen the scope of MOE as the potential
aspect of it is school supervision system.
Without making supervisor responsible and
accountable inthe governing and pedagogical
process, quality of community school will
further deteriorate in the days to come and
the public school will be a place to dump the
teachers without students.
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Results based

What is results based management ?

Result-based Management or Results
Management (RM) is a broad management
strategy aimed at changing the way insttutions
operate, by improving performance,
programmatic focus and delivery. It reflects
the way an organization applies processesand
resources to achieve interventions targeted at
commonly agreed results. RM is a
participatory and team based approach to
program planning and focuses on achieving
defined and measurableresults and impact. It
is designed toimprove program delivery and
strengthen management effectiveness,
efficiency and accountability.

RM helps moving the focus of programming,
managing and decision- making from inputs
and processes to the objectives to be met. At
the planning stage it ensures that there is a
necessary and sufficient sum of the
interventions to achieve an expected result.
During the implementation stage RM helpsto
ensure and monitor that all available financial
and human resources continue to support the
intended results.

Results based Management Frameworks
(RMATF) is intended to assist managers to
describe clear roles and responsibilities for the
main partners involved in delivering the policy,
program. It ensures clear and logical design
that ties resources to expécted outcomes-a
results-based logical model that shows a
logical sequence of activities , outputs and a
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chain of outcomes forthe policy, program or
initiative. It determines appropriate
performance measures and a sound
performance measurement strategy that allows
managers to track progress, measures
outcomes, support subsequent evaluation
work , learn and, make adjustments to
improve onanongoing basis.

Successful implementation of Results
Management Framework lead to better
understanding between the partners on what
they aim to achieve, how they plan to work
together to achieve it, and how they will
measure and report on outcomes. Itis also a
tool for better management, learning and
accountability throughout the lifecycle of a
policy, program or initiative.

Results Management is simultaneously (i) a
management approach and (ii) aset of tools
for strategic planning, monitoring and evaluating
performance, reporting, and organizational
improvement and learning. Results
management improves organizational
performance by applying traditional tools such
as strategic planning, results frameworks,
monitoring, and program evaluation in the
modern context of decentralization,
networking, flexibility, participatory processes,
and accountability.

Components of a RBM

RBM addresses the requirement for both
ongoing performance measurement as well
as the need for longer-term evaluation
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planning. Ultimately, the Framework
incorporates the principles of performance
measurement and evaluation into all stages
of policy, nrogram or initiative management.
RBM contains several components

Profile: a concise description of the policy,
program, initiative, including a discussion on
the background, need, target population,
delivery approach, resources, governance
swructure and planned results,

Logic model: anillustrationof the results chain
or howthe activities of a policy, program or
initiative are expected to lead the achievement
of the final outcomes.

Ongoing performance measurement
Strategy: a plan for the ongoing measurement
- of performance, including the identification of
indicators forthe outputs and outcomes in the
logic model and a measurement strategy
describing how these indicators will be
collected’, how often and at what cost.

Evaluation strategy: a plan for the
evaluation of the policy, program or initiative,
including the identification of formative and
surnmative evaluation issues and questions, the
identification of associated data requirements,
and a data collection strategy which will serve
as the foundation for subsequent evaluation
activities

Reporting strategy: a plan to ensure the
systematic

RBM process or phases

RBM practices can be cast in two broad
categories which includes results-oriented
planning and Implementation of the Plan.

Results oriented planning comprises of:

e Analyzing the problems to be addressed
and determining their causes and effects;
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« Identifying key stakeholders and
beneficiaries, involving them inidentifying
objectives and in designing interventions
that meet their needs;

o Formulating expected results in clear
measurable terms;

 Identifying performance indicators for each
expected result, specifying exactly what
is to be measured along a scale or
dimension;

o Setting targets and benchmarks for each
indicator, specifying the expected or
planned level of results to be achieved by
specific dates;

e Developing a strategy by providing the
conceptual framework for how expected
results shall be realized , identifying main
modalities of action reflective of
constraints and opportunities and related
implementation schedule;

o Balancing expected results and the strategy
foreseen with the resource available;

Implementation of planning consists of

o Managing and monitoring progress toward
results with appropriate performance
monitoring systems drawing on data of
actual results achieved;

o Reporting and self -evaluating, comparing
actual results vis- a vis the targets and
reporting on results achieved, the
resources involved and eventual
discrepancies between the "expected” and
the " achieved";

e Integrating lessons leamed and findings of
self evaluations, interpreting the
information coming from the monitoring
systems and finding possible explanation
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to eventual discrepancies between the
‘expected"” and the "achieved"

e Disseminating and discussing results and
lessons learned in a transparent and
iterative way;

o Using performance information coming
from performance monitoring and
evaluation sources for internal
management leaming and decision-making
as well as for external reporting to
stakeholders on results achieved.

Implementing results based management

: challenges and opportunities

Organisational culture, resistance to change,
tendency to make things complicated,
inadequate staff incentives and insufficient
training organizational support are mOajor
challenges.

Organizational Culture: Makingthe transition
to results management requires more than
simply adopting new systems or processes.
Results based management requires the
organization to create and sustain an
organization culture focused on results. This
can be challenging in organizationsthathave
traditionally emphasized inputs and processes
rather than outputs and outcomes.

Resistance to change: The difficult but
absolutely necessary transition from managing
foroutputsto managing for outcomesis likely
to encounter resistance. Many desired
development results are likely to be incremental
and difficult to measure. As a result, manager
and staff may tend to shift their workloads to
tasks that are easier to measure or achieve
rather than staying focused on what is
important from a development perspective.

Tendency to make things complicated; One
common mistake is to design overly
complicated results frameworks with large
numbers of indicators and targets. Even if
these are clearly differentiated from one
another, the proliferation of indicators makes
monitoring difficultand unfocused and the
practical useof the information more difficult.

Inadequate staff incentives: In most traditional
public sector organizations, staff incentive
revolve around implementing business
processes and ensuring thatthe organization
transforms certain inputs into desired results.
In international financial institutions, staff
incentives are traditionally oriented around
processing projects and ensuring that country
"pipelines"” are full. However, these incentives
are not likely to make the transition to result
management, a transition tbat requires a
fundamentallydifferentway ofthinking.

Insufhicient training and organizational support:
In many cases, organizations develop
elaborate results management systems without
paying sufficient attentipn to the human
dimension. The concepts of results
management are often new to staff they
represent an altogether unfamiliar way of doing
business. If they are not fully supported with
sustainable capacity development programs
and reference materials, implementation will
be jeopardized.

Since RBM can bring about substantial gain,
manager must adopt an strategy to convert
challenges into opportunities. This requires
massive orientation program to change
resisting attitude to accommodating attitude,
improving staff incentives and providing
training and support periodically. Experience



has shown that RBM has been highly
successful in those organizations who was lead
by strong leader who lead by example.
conclusions

In spite of huge potential to improve
organizational performance, Results based

N

Management is developing in slow pace in
corporate world as well as public sector in
developing countries. With the growing
competitionand demands from the citizen, they
have no choice but to implement the program.
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Creating and fostering team dynamics
for knowledge sharing and teacher collegiality

Successful leaders and managers often
need to form teams, lead them teams or
simply be part of one or the other team.
Teams include work groups, cross
functional teams, task forces, problem
solving teams, committees, special project
teams and so on. They are normally
composed of a small number of people from
different functional departments or
organizations, who have bonded together
to solve a common problem or achieve a
goal through collaboration. W hat
differentiates a team firom a group is the
ability to accomplish much more through
the use of knowledge and skill sharing. This
article gives some insights for creating and
fostering effective work teams in
organizations and projects.

Many organizations have working groups that
call themselves teams. But their work is
produced by a combination of individual
contributions. Teams produce work that is
based on collective effort.

A team is defined as a small .......... of
people with skills who are
committed to a common

and common
Jor which they hold themselves
accountable (Katzenbach & Smith, 1986).

1. The small number norinally ranges from
2 to 25 members, with somewhere
between 5 and 9 as normally the most
manageable and optimal. If the number

4,
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goes above 9, communication tends to
become centralized because members do
nothavean adequate opportunity to speak
to each other. If the group size is below 5,
then the experience, skill, and knowledge
base could be inadequate. However,
number is not the only criteria for effective
teams.

Skills provides synergy

whentheteam s diverse and various ideas
and multiple skills are combined. If the
team is composed of like individuals, a
congenital group-think sets in which limits
the number of solutions for creative
problem solving.
Common is the driving force of
teams. The team must develop its own
purpose. This purpose must be meaningful
and must have ownership by allindividuals.
A team needs to periodically revisit its
purpose, making it more relevant as the
teamdevelops (often called an agenda).
This type of agenda is open. On the other
hand are hidden agendas that select
individuals try to push forth. Hidden
agendas preventthe groupfrom tuming
into a true team due to the emotions and
motives that are hidden under the
discussion table.

Goals are the acting,
moving, and energizing force of the team.
Specific performance goals are
established, tracked, met and evaluated
in an ongoing process.



5. Common are the way
members agree on how they will work
together. Many teams have developed
their own charter or set of rules that outline
the expected behaviors of members.
Members often assume roles, such as the
Questioner or Devil’s Advocate, Historian,
Time Keeper, and Facilitator, to keep the
team processes moving and on course.

6. Mutual is the aspect of

‘teamwork that is normally the last to
develop. It is the owning and sharing of
the team’s outcomes, both successes and
failures. ':

Relevance of trust and openness for
knowledge sharing in team works

A basic tenet of communication theory states
that a network’s (team) potential benefit grows
exponentially as the nodes it can successfully
interconnect expand proportionately. For
example, if two team members share

Knowledge is

Hidden
Trust Forming
Unknown
Distrust Storming

information, both gaininformation and gain
linear growth. And if boththen share their new
knowledge with other team members, and in
turn get questions, amplifications, and
modifications, then the benefits become
exponential to the whole team.

Factors separating teams from groups:
Roles and responsibilities

Within a group, individuals establish a set of
behaviors called roles. These roles set
expectations governing relationships. Roles
often serve as source of confusion and conflict.
While on the other hand, teams have a shared
understanding on how to perform their role
and perceive the other team members’ roles.

Identity

While teams have an identity, groups do not.
It is almost impossible to establish the sense
of cohesion that characterizes ateam without

Knowledge is
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Knowledge is
Hoarding

Knowledge is
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this fundamental step. A team has a clear
understanding about what constitutes the
team’s missionand why it is important. They
can describe a picture of what the team needs
to achieve, and the norms and values that will
guide them.

Cohesion

Teams have esprit that shows a sense of
bonding and camaraderie. Esprit is the spirit,
soul, and state of mind of the team. It is the
overall consciousness of the team thata person
identifies with and feels a part of. Individuals
beginusing “we” rather than “me.”

Use of facilitator

Groups have a tendency to get bogged down
with trivial issues. Ask yourself, “How much
time gets wasted in meetings you attend?”
Teams use facilitatorsto keep the team on the
right path.

Trust and
communication

openness through

While members of a group are centered upon
themselves, the team is committed to open
communication. Team members feel they can
state their opinions, thoughts, and feelings
without fear. Listening is .considered as
important as speaking. Differences of opinion
are valued and methods of managing conflict
are understood. Through honest and caring
feedback, members are aware of their
strengths and weakness as team members.
There is an atmosphere of trust and
acceptance and a sense of community.

Shared leadership and flexibility

Most groups are extremely rigid. However,
Teams maintain a high level of flexibility,and
they perform different task and maintenance
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functions as needed. The responsibility for
team development and leadership is shared.
The strengths of each member are identified
and used.

Enthusiasm and high morale

Team members are enthusiastic about the
work of the team and each person takes
pride in being a member of that team. Team
spirit is high. To be a successful team, the
group must have a strong ability to produce
results and a high degree of satisfaction in
working with one another.

How to build great teams?

All too often, creativity gets stifled when
everyone follows the rules for arriving at
solutions the same old way. Teams often
become so task-oriented that they narrow
down their focus much too soon by choosing
the first likely solution, rather than adequately
investigating the situation and its possibilities
by

What makes good teams?
* Goals

Clear mission statement

Measurable objectives

Objectives are prioritized
* Goalsare setin all key task areas
* Roles

* Roles, relationships, and accountab-
ilities areclear

» Style of leadership is appropriate for
the team tasks

 Each individual competent to perform
her key tasks
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o The mix ofroles is appropriate to the
team tasks

* Procedures
» Decisions reached are effective
» Informationis effectively shared
» Keyactivitiesare coordinated

¢ Productsand services are of a high
quality

Conflict managed effectively within
the team

o Intemal Relationships

¢ There are no areas of mistrust

» Feedback is constructive

» Relationships are not competitive and
unsupportive

 Extemal Relationships

» Relationships withkey external
groups are effective

 Interacts with other key groups

* Builds and monitorskey external
relationships

X
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Theoretical perspective on literacy and its
implications for life |

Background

According to the census 2001, the population
of Nepal is 23,185,231 of which the
proportion of female is about 51% and that
of male 49%. According to Nepal Labor
Force Survey (NLFS)- I (1998/99), the
literacy rate of Nepal was 49.8%. When we
analyze this senario through gender lens, the
literacy rate of male reached 64.5% against
35.8% for female. This figure increased
according to NLFS II in 2008. It showed that
the literacy rate of Nepal reached 63.2% in
2008. From the disaggregated data, the
literacyrate for male could be estimated as
74.7% and 53.1% for female (Lamsal, 2066
B.S.). Itindicates that there is less chance
and availability of resources opportunity
education for girls as compared to boys.

After the restoration of democracy in Nepal
when many attempts have been made to
promote literacy of Nepalese people with
special focus on women. Many national as well
as international eff orts were made to provide
equal opportunities of education for girls and
boys. The most challenging program is
Education for All (EFA)2001-2015.1n 1990,
many countries in Jamie signed in an
understanding to provide literacy level
education to all people irrespective to their
sex and other differentiation. When the
campaign realized that furthertime to achieve
its determined goal is needed, the leaders from
different countries met in Dakar in 2000 to
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deal the theme of UIPE. The declaration again
committed its all to provide EFA by 2015.
The campaign determined six major objectives
to ensureeducation for all within2015. Among
the 6 objectives, objectives no. 2 and 5 are
related with literacy program (World Bank,
2008). This paper dwells on the issues related
to objectives no. 2, and 5 which indicate
different perspectives, theories and models of
literacy. The observation is based onthe flash
reports, global monitoring reports, different
theories and approaches along with the
interaction with the clients and stakeholders
in non-formal meetings.

Defining and conceptualizing literacy

Literacy is typically described as theability to
read and write. It is a concept claimed and
defined by a range of different theoretical fields
(Coiro, Knobel, Lankshear, & Leu, 2008).
The United Nations Educasional, Scientific and
Cultural Organization (UNESCO, 2005)
provides a useful and reasonably non-
controversial definition of literacy as:—Ability
to identify, understand, interpret, create,
communicate, compute and use printed and
written materials associated with varying
contexts. Literacy involves a continuum of
leaming in enabling individuals to achieve their
goals, to develop their knowledge and
potential, and to participate fully in their
community and wider society.

Literacy is considered as different capabilities
according to the context and social demands.



Itis the ability to ‘read, write, spell, listen and
speak (Goody, 1986). In our context, it is the
ability toread and write and use numeracy, to
handle information, to express ideas and
opinions, to make decisions and solve
problems, as family members, workers,
citizens and lifelong learmners. The development
of information technologies and easy access
to the modern devices has forced Nepali
people to develop ability in using mobile phone
as basic skill in life. Due to the fast rate of
invention and development of technological
equipments, modern and post modern society
in general requires the basic ability to use
computers and other digital technologies.
Similar expanded skill sets such as multimedia
literacy, computer literacy, information literacy,
and use of simple technological skills are being
the basic skills in the developed and post
modern society. Some scholars propose the
idea of multi-literacy which includes functional
literacy, critical literacy, and rhetorical literacy
(Selber, 2004).

However, it is argued that literacy includes
cultural, political and historical contexts of the
community in which communication takes
place(UNESCe@, 2005). I remember my
conversation withmy grand mother , 85, about
her different understanding of literacy at
different periods of time. Before 10 years,
when I asked my grandmother, "why do you
want to learn to read and write?" She replied,
"IfIbecome literate, I can keep my accounts
with local shopkeeper and be able to read
the letters from your father and uncles who
are in India". Now to her, literacy is to gain
the ability to dial the mobile phone and send
the message(SMS). This shows that the need
and demand of the learner has been changed

R}V

with the development of the society and
science. Conversation with my grandmother
is indicative of the fact that literacy must be
functional ineveryday life of each individual.
A person is functionally literate when he/she
can engage in all activities where literacy is
required for the effective functions of his or
her groupand community in whichs/he lives.

Literacy is a broad concept

A socio-cultural model of literacy views
literacy as a broad concept that includes oral,
visual, symbolic and written literacy as well
as a range of literacy forms, functions and
practices that occur in various contexts
(Hamer & Adams, 2003). A person should
be able to comprehend and decode the
language or signs in which s/he is surrounded
with and the situation must motivate to engage
in the further learning. Literacy learning can
be facilitated by providing opportunities for
the leammers to engage with a range ofliteracy
resources, practices, experiences and
interactions that retlect these literacy areas
(comprehension, decode and motivation)
(ibid). A Master degree holder student in any
of the faculty except the computer subject may
be labeled as a computer illiterate. A person
who cannot handle or operate and use its
different features is known as computer
illiterate. The computer language is not
comprehensible for him/her . The person is not
able to decode the language of computer as
well. But fora common people the ability to
read, write and making arithmetic is a basic
skill to be literate( Bhattarai, 2067 BS).
Villager, who cannot read and write, expresses
the importance of ability to read and write in
this word "Kala Akshar Bhainsi Barabar". It
reveals that the letters have no meaning at all

fateres fatemm



for him/her. For him/her understanding about
the life and universe is through individual
perception, not through letters, words and
digits.

Literacy is a social practice

A socio-cultural model of literacy views
literacy learning as a cultural activity
embedded in social practice ( Hamer,2005).
Thismeans thatliteracy leaming occurs through
their involvement in the literacy activities and
practices that occur within their social
environment. As the leamers participates either
directly or indirectly in the literacy practices
within their immediate contexts, they observe,
explore and develop understandings about
literacy skills, practices, attitudes and
meanings. There are many mother groups in
each community. They select a literate woman
as their leader, who is at least literate. They
believe that the literate woman is able to
express theirviews in respective agencies and
grasp the ideas provided by the upper
govemment agencies like, village development
committee, district development committees
etc. This practice of Nepalese society is
reflected in Vygotskye :’s thought. He believes
that language helps to organize thought and
the leamer uses it to communicate and share
experiences effectively (Beck,2005).

Different perspectives on literacy

If literacy is viewed narrowly as a set of
reading and writing skills then the process of
literacy learning becomes limited to the
acquisition and refining of these skills. When
41t is viewed from a broad sense, there are
many perspectives and models to explain
literacy and its impact ondailylives. Some of
the perspectives are described here with
theoretical basis.

ks

Socio-cultural perspective .

When viewed from a socio-cultural
perspective, literacy becomes a contextually
based, broad concept that is grounded in
social practice. Literacy leaming then becomes
much more than acquiring skills but includes
developing knowledge, attitudes and
understanding about the forms, functions and
purposes of literacy. From this perspective,
infants can now be seen as active and capable
literacy learners as they experience and engage
with a wide range ofliteracy practices in their
everyday contexts (Hamer, 2005). An
individual is viewed as inseparable from his/her
social contexts, and knowledge and meanings
are seen as embedded within socio-cultural
practices ( Fleer,2002). Different societies
view literacy in different settings. The society
having literacy rate of 100% seeks literacy
(Reading, writing, arithmetic) to be aware on
high technological devices. For a society
having with than 50% literacy, it may seek its
effort to reach at 100% literacy rate. Drawing
on a socio-cultural perspective of literacy,
Hamer and Adams (2003) define early literacy
as:

The experiences, practices, attitudes and
knowledge encountered in their early years
across a range of settings which contribute
to children understanding, enjoying,
engaging with andusingoral, visual and
written language and symbols of their own
and othercultures to express their individual
identity, and allow them to become active
participants in a literate society.

In addition, literacy is viewed as a means to
express and share ideas, thoughts and feelings.
In this regard, the leading role of literacy is
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determined through the social demand. But
for me, the fiinction of literacy is determined
through the mind set of so called elite groups
of central level educational agencies of the
government. Therefore, the curriculum is
designed for different age groups according
to their interest and capability. At the same
time, the diverse socio-cultural aspects are not

onsidered in designing the non formal
education materials.

Social semiotic perspectives and literacy

From a leaming perspective, social semiotics
researchers tend to focus on liberation latent
in the multimediaoptions available through the
new media. It is true that digital media
democratize the possibilities open to the
general public of a more varied and
comprehensive text production than ever
before, both in and outside school.

Participating i n this text production naturally
implies a richer potential for learning. But
digital technology also allows usto optout of,
and thus avoid, semiotic work. This type of
application was conducted in Nepal since very
long, especially in the teacher training system
, through Radio mode. In the community level,
for the beginner, leamers the most important
means of learning was through paper pencil
works. This implies that our whole system of
literacy was mainly based on the reading and
writing skills.

Literacy as viewed by different theories

Literacy is not simply reading. Literacy is
reading and writing and arithmetic most
commonly. There are other types of literacy,
such as oral (expressing and understanding

spoken language), computer literacy, cultural
literacy (ideas and ideals from past cultures

R

that defined and shaped today's society),
political literacy (the beliefs in philosophical
toundation of politics and different ideologies
behind it) and a variety of others. Literacy is a
way to learn about the world and to participate
in society in a worthy manner. The
understanding of literacy and difterent theories
about literacy have changed and developed
over time. They are constructivist, interactive,
sociolinguistic, and reader response theories
(source: hutp.//everything2.com/title/literacy+theories).
There may be more theories these theories
are discussed for the save of brevity and time.

Constructivist theory and literacy

Constructivism is atheory of knowledge which
argues that humans generate knowledge and
meaning from their experiences. Jean Piaget
followed the constructivist theory.
Constructivist perspectives regard that
learning is the building blocis of the structure
of brain that organizes prior knowledge with
the present experience. Following this theory,
different literacy programs have been
identified in sequencal order. Literacy I,
literacy II, basic literacy and post literacy
programs designed by the NFEC of Nepal
are some of the consecutive programs guided
by constructivist theory. In the first phase, the
leamer is familiarized about the written as well
as verbal language. After that, they are
exposed to the basic life skills related literacy
classes.

Interactive theory and literacy

Interactive theories focus on what a person
does while reading. The focus should be on
comprehension. Reading has no point if we
do notunderstand and think about the material
presented to us. During reading, different
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processes take place at the same time.
Interacting with each other and
conceptualization go side by side. A reader
notices both the individual letters on the page
while grouping them into the words, while
makingmeaninginthe brain. "While we are
introducing the skills of reading, word
identification skills and comprehension
strategies take place simultaneously that will
make sense of the letters or words and the
whole sentences. In the beginning of the litetacy
programs, areading material "Naya Goreto"
was used all over the country. It did not
recognize the diverse need and interest of our
clients in terms of their linguistic differences,
religious practice, ethnicity, gender roles,
geographical diversities etc. Those who easily
understood the Nepali language they easily
benefited from the program otherwise it was
difficult to make meaning from the different
languages forthe children as well as the adults.

Sociolinguistic theory and literacy

Sociolinguistic theories focus on cultural
dimension that affects reading. Literacy isa
social activity, and is therefore created and
changed by the learner’s culture. Cel and
Smegorinsky (2000) describe the idea of
Vygotsky that language helps to organize
thought, and the individual uses language to
communicate and shareexperiences as well
asto learn. The fact that language is for social
purposes is important to remember when
teaching. Thisview indicates that the programs
for literacy must coincide with the pre-
experiences and the capabilities of the learer
at present. The highest level of demand of
literacy class is there where they are taught
according to theirdemandbased on their daily
lives. A farmer capable in fishing in Terai belt

canbe considered as literate in fishery, butat
the same time, the farmer is considered as
illeterate in cam keeping in mountainous region.
Hence this theory argues that literacy is
dependent on the Climate of the situation.

Reader response theory and literacy

Reader response theory concerned with how
students create meaning as they read.
According to these theorists, students donot
try to figure outthe meaning as they read, but
instead create a meaning that makes sense
based on the words that they are reading and
their prior knowledge. Tompkins (2002)
stresses that the techniques used while reading
vary depending upon if something is being
read from an aesthetic stance, pleasure or
knowledge purposes. Continual reading
without aesthetic reading does not cause
someone to love reading; and those people
therefore do not become lifelong readers.
Therefore, reading as interesting phenomena
will happen when the leamer respond towards
the outcome of that reading.

Paulo Freire and conscientisation theory
of literacy

Paulo Freire's theory of conscientisation
explains critical consciousness as a
sociopolitical educative tool that engages
learners in questioning the nature of their
historical and social situation, which Freire
addressed as "reading the
world"(Pohkerl,n.d). The goal of critical
consciousness, should be acting as subjects
in the creation of democratic society. In
education, Freire implies intergenerational
equity between students and teachers in which
both learn, both question, both reflect and both
participate in meaning-making. Literacy,
therefore is an interactive leamning process in
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whichthe facilitator and the leamer share their
ideas and experiences to eachother, thateasily
transformsthe leaming to each other. But for
our program based literacy campaign, literacy
is being used as one way process of vomiting
the "lmowledge" by the literacy facilitator. The
leamners are considered as 'empty bow!' and
the facilitators are pouring into the bowl the
socalled knowledge However it helps the
learner to be able to read and write but critical
thinking skills are alwaysdominated by to our
culture of curriculum and the course.

Motivation for literacy

Therightto literacy explains why people desire
for motivation. Literacy makes people capable
of raising their voice in proper places and
proper agencies. Fordham, Holland and
Millican (2000) argue that when we conduct
or help to conduct the literacy classes
demanded by the communities, the following
key questions should be realized:

¢  Whoneeds literacy?
e Whatdo theyneed it for?
e Whatkind of literacy do they need?

e How will the program be planned and
implemented ?

The above mentioned questions help us to
analyze the factors of motivation for literacy.
It reveals that without addressing the need and
interests of the leamer, we can not motivate
the individuals for literacy programs. Literacy
is asessential ability of individual in each and
every sectors of the society; for example,
education, law, employment, health, credit etc.
Keeping these ideas in mind, various types of
literacy programs are in practice in our system.
These may be classified into two categories-

M

a) Basic literacy and b) Skill related literacy.
Both of these literacy activities are
purposefully helping our daily life.

Literacy and its implications for our life

We have discussed different theories related
to literacy. Constructivist theory is applied
specially for adult literacy. They have more
experiences in life and our effort is to support
them to strengthen capacity for direct
improvement in the income status and way of
life. Adultsarenot able to change their values
and beliefs which they have made in their
previous life. Income generation programs are
tied up with the literacy programs. The non-
formal education program for the out of school
children is based on interactive theory. The
childrenhaveto react with thereading process
and they have to link their reading with the
material they are already familiar with. The
figures presented inthe reading materials help
them understand the words and gradually they
make sense of the sentences. Learning
happens with the motivation factors for each
individual thatmay be child or may be an adult.
The literacy program must reflect the output
of their effort. If the leamer cannot internalize
it, s/he cannot benefit from being a literate.
Reader response theory is widely used in our
context. Society is one of the forces to compel
an individual in literacy programs. A literate
person in the society has got many advantages
compared to theilliterate one. Literacy intends
to make the life of people better. Here I argue
with Robinson & Robinson (2003) who tell
asthatliteracy is the ability toread textsin an
active, reflective manner in order to better
understand power, inequality and injustice in
human relationships. The importance of
literacy as related to education is outlined by
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UNESCO, when it identifies the role of
literacy in four basic forms:

The Four Pillars of Education

Learning to know Leaming todo Leaming to
live together Learning to be (source:
htip://www.unesco.org/delors/ fourpil. htm)

Literacy enables an individual to learn. The
learning processes empower people by
enabling them to know, do, live together and
identify own is self. The ideas shared by
UNESCO are based on Paulo Feire’s
concepts of education. Whatever the theories,
perspectives or models of literacy are, all of
its strategies are intended to enable human
beingto live in abetter way. The importances
of these skills as postulated by UNESCO are
explained here effecting our context.

Leaming to know lays the foundations of
leaming throughout life. This pillar refers to
thebasic knowledge that we need to be able
to understand our environment and live in
dignity. It is also about arousing curiosity,
allowing us to experience the pleasures of
research and discovery. Naturally, leaming to
know presupposes that we develop the
powers of concentration, memory, and
thought. The literate persons show self dignity
and feel to be a successful person in life.
Women literacy programs have empowered
them in terms of their cornmunication power.
It enables them to know oneself. They are
confident that life is possible without being
dependent on others.

Learning to do refers to both acquisition of
practical skills, and an aptitude for teamwork
and initiative, and a readiness to take risks.
Assuch, this pillar isaboutthe competence
of putting what we have leamed into practice

IR

so asto act creatively in our environment. A
variety of situations, often unforeseeable, is
bound to arise. Whenthis happens, learning
to do enables us to turn our knowledge into
effective innovations. The women groupsin
the society have established community
cooperatives, conducted community owned
animal husbandry and generated income
sources that have enabled them to sustain their
life independently.

Learning to live together is the pillar that
emphasizes the feeling of togetherness more
than by any other pillar. It refers, first ofall, to
developing an understanding of others through
dialogue leading to empathy, respect, and
appreciation. Yet if we are to understand
others, we must first know ourselves (Paulo
Friere citedin Pokherel, n.d.). Leamingto live
together is thus also about recognizing our
growing interdependence, about experiencing
shared purposes, and about implementing
common projects and ajoint future. Only then
will it be possible to manage the inevitable
conflicts in a peaceful way.

Leaming to be is founded on the fundamental
principle that education needs to contribute
to the all-round development of each
individual. It states that education is the right
to self definition and self esteem. This pillar
deals with the broadening of care for each
aspect of personality. It deals with giving us
the freedom of thought, feeling, and imagination
that we need to act more independently, with
more insight, more critically, and more
responsibly (Paulo Friere cited in Pokherel,
n.d.).

Theend of education is to discover and open
the talents which are hidden like a treasure
within every person(UNESCO, 2006). This
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foundation can be achieved through literacy.
Literacy is emphasized from local to global
agencies; hence its importance in everyday life
is immortal. It ts already proven that the
leaming strategies in the literacy programs have
uplifted the living standard of the literate
people.

Annex-I

Major International Declarations on Literacy
are listed below:

* 1948: Universal Declaration of Human
Rights

* 1966: Intemational Covenanton Civil and
Political Rights

* 1966: International Covenant on
Economic, Social and Cultural Rights

* 1960: Convention Against Discrimination
on Education (CDE)

* 1975: Persepolis Declaration - ‘literacy
is not anend initself. It is a fundamental
humanright’.

* 1979: Convention onthe Elimination of
all Forms of Discrimination Against
Women (CEDAW)

* 1989: Convention on the Rights of the
Child(CRC)explicitly recognizes literacy,
notjust education

* 1993: ViennaDeclaration and Programme
of Action emphasizes the use of human
rights -informed education as ameans of
combating illiteracy.

* 1997: Hamburg Declaration - ‘literacy,
broadly conceived as the basic
knowledge and skills needed byallina

rapidly changing world, is a fundamental
human right’ (Resolution 11, tYNESCO)

¥

« 1990: The World Declaration on
Education for All (Jomtien, Thailand)

» 2003: UNESCO round-table report on
Literacy as Freedom — literacy must be
understood within a rights- based
approach and among principles of
inclusion for human development

(source: Hub/
StatsFacts/L Human
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Word frequency patterns: A comparison with
pedagogical implications

Abstract

The paper is based on a comparative study
of frequency-based word list derived from
a large size corpus (the British National
Corpus — BNC) comprising one hundred
million words on one hand, and a similar
list derived from a small size corpus
involving the English course books for 4-8
grades used in the schools of Nepal (which
comprises about one hundred thousand
words)on the other. Despite some
similarities found in the word frequency
pattern, differences are also noticed
between the word lists derived from these
two corpora. The coverage of most
Jfrequent items in the both corpora is
calculated statistically, and the percentage
of common items between the two at
different word levels is also calculated in
the same way. A couple of implications of
the findings are discussed, with reference
to the learning of English as a foreign
language in Nepalese context.

Background

It has been an established fact that despite
the presence of a large vocabulary stock in a
language all words are not used equally.
Generally, it is acknowledged that some words
(usually a small number) occur very frequently
and in all sorts of uses while a vast majority of
them are limited to some specific situations,
thus having less possibility of occurrence, if
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we consider the language inits totality. This
phenomenon has been amatter of interestinboth
theoretical and applied linguistics, and thus
word frequency study has been one of the
focal points of attention in the contemporary
applied linguistic scholarship.

If we go through the tradition of preparing
frequency-based word list in English, we will
see several attemptsmadein thisregard. Thus,
word-frequency count in English was started
for making such lists. Since the initiation of
word counting made by Kaeding (mentioned
by Engels 1968), there have been several
developments and innovations in the study of
word-frequency. Some important works in this
direction include: the publication of
Thorndike’s Teacher’s Word Book in 1921
(Bright and McGregor 1970), Michael West’s
A General Service List of English Words
(1953), the work of Kueera and Francis
(1967), etc. Despite some differences, there
are a lot of similarities in the different word
lists prepared on the basis of frequency counts
as such. It has been remarked that among
several word lists based on frequency counts,
in general, a wide agreement can be found in
the relative frequency order of an item up to
1,500 words level and differences in the order
may be found beyond that level (Bright and
McGregor 1970. Nowadays, due to the
development of computerized corpora, word
frequency study has been “revolutionized”
(Read 2004: 156); and very large size
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corpora have been established in this way,
from which more reliable, authentic and up-
to-date word lists based on frequency counts
have been prepared. Among them, English
word lists based on the British National
Corpus, COBUILD Corpus, and Cambridge
International Corpus are worth mentioning.

Talking about the relevance of word frequency
in language learning, it seems natural that a
learner can pick up the more frequently
occurred items with ease compared to the
rarely occurred ones in the course of his
learning career. This implies the need for
makingprovision for the occurrence of words
time and again in language leamers’ course
materials. Moreover, particularly in the
beginning stages of language leaming, it seemns
reasonable to place emphasis on those
vocabulary items which occur very frequently
in the concerned language, because leaming
such items will be more helpful for leamers in
general thanthe learning of those items which
are rarely used in the language. Considering
this point, word frequency is given high
importance; and despite some other criteria,
it has been considered the most important
criterion for vocabulary selection in language
pedagogy (Honeyfield 1987; Verghese 1989).
Themain purpose of depending or: frequency
is to assist the learners in developing “a
survival-level repertoire for comprehension
and production in language.” (McCarthy 1990:
79)

Having the frequency-based word lists in
English derived from very large corpora
(which reflect the real world use of English)
and having recognized the relevance of
frequency in language learning, one of the
important concems for applied linguists and

foreign language educators can be the task of
exploring how far the frequent words identified

from the corpora are actually available in the
learners’ course materials, and how far the
frequency pattern between the two coincide.
This sort of exploration will help us in
predicting how far the leamers’ exposure to
the target language can facilitate the
comfortable mastery over the most important
vocabulary and can thus contribute towards
the development of language among them in
such a waythatthey can function well once
they encounter the situation whereby the use
of authentic real world English is demanded.

The Present study

In this study, an attempt has been made to
compare two different word lists derived from
frequency counts that are based on different
sorts of corpora. Between the two, one is
derived from a well-known and large size
corpus — the British National Corpus (BNC)
having one hundred million running words. The
other list is derived from a local corpus
established by the author himself that involves
about one hundred thousand tokens, in which
the elementary and middle school course
books used for English language teaching in
Nepal (grades 4-8) have been computerized.
Compared to the first, the second corpus is
very small insize and limited in scope. The
aim of the study has been to see how far the
frequency patterns of words found in a large
corpus involving a wide range of sources
coincide with the local foreign language
learners’ corpus which is verymuch limited to
the beginning stage of language leaming, and
thus to calculate how far the exposure to the
target language available to the learners
through the course materials used for teaching



English in the primary and lower secondary
levels of Nepalese schooling is in accordance
with the natural occurrence of vocabulary in
the real-life use of English for general purpose.

The BNC word-frequency list was available
in the form of lemmatized word list (Kilgarriff
1996) showing the frequency of each and
every item as it occurs in the corpus. In order
to derive a similar word list based on the
learners’ course materials, a corpus was
developed by computerizing the English
language teaching course books used in the
grades 4-8 of the school level in Nepal. Then,
the individual word types were isolated from
the corpus, and a list of words with their
frequencies was derived using the ‘perl’
programnming. After deriving the word types
and their frequencies from the local learners’
corpus in this way, the word types were
lemmatized by grouping all the inflected forms
of aword together; and the frequency of all
the lemmas were listed thereby.

For the purpose of comparison between these
two lists of words, lemma has been considered

as the unit of comparison; but in the case of
homonyms like ‘bank’ (which can mean ‘the
place close to a river’and ‘an institution for
financial transaction’), no distinction has been
made in the both lists. As such, the limitation
of this study is that it has not attempted to
compare the two lists considering the probable
meaning distinction within an item. Moreover,
whenever an item involves grammatical class
distinction as in the case of ‘record’ (noun)
versus ‘record’ (verb) maintained by the BNC
listin its original version available to the author,
such distinctions are not maintained for the
purpose of this study here in the both lists. As
such, in this study the BNC list available in
the original version has been revised after
regrouping together the different grammatical
class-based identities of a word and listing the
frequency values of the related items in total.
When the two word-lists based on frequency
counts of items in the separate corpora were
prepared as such, the items in both lists were
ranked in the order of highest to lowest
frequency value.

Table 1: Coverage of Words in the Two Corpora

Percentage of coverage in the total corpus

Local Leamers’ Coxpus ~ Dispanity between the

Word Frequency Bands BNC List Based List Two

1* (50 words level) 42.96% 48.66% 5.70%
(100 words level) 50.22% 58.51% 8.29%
(200 words level) 56.86% 68.88% 12.02%
(300 words level) 60.91% 74.98% 14.07%
(400 words level) 63.88% 7929%% 15.41%
(500 words level) 66.24% 82.58% 16.34%
(1000 words level) 73.46% 91.21% 17.75%
(1500 words level) 77.40% 9501% 17.61%
(2000 words level) 79.91% 97.05% 17.14%
(2500 words level) 81.65% 98.22% 16.57%
11 (3000 words level) 82.88% 99.01% 16.13%
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Coverage of frequent items

So far, one of the most important points of
interest in word frequency studies has been
to see how many words cover what
percentage of the entire corpus. There have
been attempts of establishing several
frequency bands (levels) in terms of the most
frequent words (e.g. the most frequent 100
words, 500 words or 1000 words etc.) and
calculating in percentage the size of the entire
corpus that the items falling within a given
frequency band occupy. Doing so, the result
gives us an estimation of the coverage of a
given frequency band in the given corpus.
Keeping this point in consideration, an atternpt
has been made here to establish different bands
of word frequency as given in the table below
and calculate the coverage of theitems falling
into them, based on the both corpora
separately.

The information given in the table is depicted
in the figure below, which highlights the pattern
of the coverage of words in the two corpora
across the different frequency levels.

To study the infortnation just presented, we
know thatthe coverage of words in the case
oflocal leamers’ corpus s greater than that in
the case of BNC at each and every frequency
band up to 3000 words level. As thetable
makes it clear, there is 5.7% to 17.75%
greater coverage in the local leamers’ corpus .
compared to the coverage of BNC at all the
words levels considered for the present study.
From this information, we know that the most
frequent 50 words have covered 42.96% of
the entire corpus in the case of BNC and
48.66% in the case of the local leamers’
corpus. If we see the data at the last frequency
band given above, we will know that the 3000
most frequent lemmas have covered 82.88%

Figure 1: Coverage of Words in the Two Corpora across Frequency Bands
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of the BNC, whereas the same number of
items have covered 99.01% of the local
leamers’ corpus. Between the two extremes
(50 wordslevel and 3000 words level), there
isincrease in the percentage value at each and
every next upper frequency band, applicable
to the both corpora.

Asthe figure depicts, there is a little disparity
between the percentage values derived from
the two in the first frequency band (50 words
level), which shows the tendency of a gradual
increase at each next upper band until the curb
reaches the 4® band. Thereafter, the increase
or decrease in the disparity is negligible and
we can notice more or less a parallel increase
in the coverage of the given frequency band
in the two corpora up to the 3000 words level.

Despite the difference between the two
corpora regarding the percentage value seen
inall the frequency bands, a general principle
established by several word frequency studies
in quite large corpora that a small number of
items account for a very high proportion of
general use (Branford 1967) seems to be
applicable in the case of both corpora. The

relatively smaller coverage of words in all the
frequency bands established here in the case
of BNC compared to the local learners’
corpus must be related to the larger corpus
size of the forrer having hundreds of times
greater number of running words than the
latter, dueto which the former corpus definitely
has incorporated thousands and thousands of
words which are absent in the latter; and such
words (which are absent in the local learners’
corpus) together have contributed a
considerable amount of coverage in the BNC
corpus. This, in tun, has reduced the coverage
of words up to 3000 words level.

Common frequent words

After having a look upon the pattern of
coverage of items in the two corpora, next
related issue is: how far do the words falling
into a given frequency band in one corpus are
falling into the same band according to the
word count made in another corpus? To
examine this issue, an attempt has been made
to compare the two word lists and see how
many items found in a given words level
according to the BNC word list are found
withinthesamelevel in the list derived from

Table 2: Statistics of Common Words betweenthe local leamers’ corpus. Having studied the

the Two Corpora
Wad ety Bands Commn | Powoage
Wards
30 wards level 35 L,
100 wards leved © .\
200 wards level 132 6
300 wards leved 175 583
400 wards level 24 56
X0 wards level 284 568
1000 wards leved 5 27
1500 wards level 518

data comparatively in this way, the result is
tabulated as given below. This table shows
the statistics of common words between the
two at different frequency bands up to the first
1500 words level.

Asthetable shows, 70% words are common
between the twoword lists at each of the first
two words levels considered for the study here
(50 words level and 100 words level). When
we see the situation in the 200 words level,
the percentage shows a slight reduction,



resulting into 66%. To compare the two word
lists in the 300 words level, we can see a
noticeably larger degree of reduction
compared to theearlier levels just mentioned,
resultinginto 58.3%. Thereafter, except for a
negligible degree of increase from the earlier
frequency band noticed in the 500 words level,
the general trend of decrease in percentage
has continued up to 1500 words level, with
the result of 51.8% at this band.

Since 1500 words level has contributed more
than 95% coverage in the leamers’ corpus as
mentioned in the discussion above, the
statistics of common items between the two
word lists at this level bears a lot of significance
from the concemed foreign language leamers’
perspective. Although we can find out the
presence or absence of common items
between the two lists at some other higher
levels as well (e.g. at 2000, 2500 and 3000
words levels), the author could notdo so due
to the time constraint in preparing the paper.
But anyway, what we can speculate from the
general wend observed in the dataup to 1500
words level here is that, if the reductica is
maintained further we cannotexpect more than
50% common words between the two
corpora in the remaining words levels.

The learners’ corpushere is concemned with
elementary level of leaming English as aforeign
language in Nepalese context. It is reasonable
to suggest that 1000-1500 words level should
be given a high priority to be used in the
leamers’ course matenals in the beginning stage
of learning a second/ foreign language. Once
we accept that the frequency of words in
general language use should be the most
important criterion of vocabulary selection in
foreign language teaching, we must consider
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the most frequent 1500 words derived from
a sufficiently large size corpus like BNC; and
we need to examine how far the learners’
corpus has incorporated, with priority and
sufficient provision of occurrence, the most
frequent words found in the authentic use of
the target language. In thisregard, considering
the concerned learners’ level of learning
English,our priority toplace focus on the 1500
words level in making comparison between
the two word lists seems reasonable.
Pedagogic implications

Sincetheleamers’ corpus developed for the
purpose of this study is concerned with the
beginning stage of leaming English as a foreign
language in thecontext of Nepalese schooling,
we must not expect the dominance of a huge
amount of vocabulary size in it. In this
connection, the firstimportant finding of the
present study seems to bear positive
implication in that, taken the learners’ corpus
in itself, we can speculate that the course
materials used for teaching them have
attempted to facilitate language learning by
meansofreducing the burden ofa vastamount
of vocabulary in the language into alimited
items that occur frequently in the course.
Provided the leamers’ progress in the mastery
of these items proceeds well, this knowledge
can work as the foundation required for the
development of other important aspects and
skills of language in the course of leaming e.g.
grammar, conversation, reading, and writing.
Moreover, this can also contribute towards
the elaboration of their English language
knowledge during their later years of
schooling.

However, we come to a different conclusion
when we consider the phenomenon keeping
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into account the statistics of the common items
betweenthe two corpora within 1500 words
level. Sinceonly about 50% items availablein
the leamers’ corpus within this frequency band
have a high possibility of occurrence in the
natural, general English language use suggested
by the BNC word list, there is a high
probability thatthe learners facedifticulty once
they encounter a situation thatdemands the
use of English as it occurs in the actual target
language situationoutsidethe context of their
course materials. Since there is almost no
opportunity of getting exposure into English
except for learning it through the course
materials in a foreign language situation like in
the context of Nepalese public schooling, we
cannot expect that our learners will develop
the essential English vocabulary thatis widely
used in the target language until and unless a
sufficientamount of it is covered with sufficient
provision of emphasis or repetition in the
course materials.

How many repetitions of a wordare needed
for its effective learning? As Coomber et al.
(1986) have pointed out, the exact number of
exposures needed can depend on the factors
such as learner ability, learner motivation,
word difficulty, concreteness of words and
concept level involved in it etc. In 1960,
Underwood and Schulz (referred to by
Coomber et al., ibid.) had estimated that
between 10 to 20 exposures to a new word
are needed for its complete learning. But
according to the finding of Kachroo (1962,
referred to by Nation 1990), words that
occurred 7 times or more in the course
materials were learned comfortably by the
learners in the non-native English language
situation. Beheydt (1987) has mentioned that
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Carpay, a Dutch psychologist, had proposed
the ‘4+1+1+1° formula after several
experiments in 1975, according to which
learners should be exposed to a new word in
4 different contexts in the lesson in whichit is
introduced for the first time and then at least
once in each of the three subsequent lessons.
Considering these suggestions, we are in a
position to say that learmers cannot grasp with
ease the foreign language words having less
than 7 occurrences in the course materials
unless accompanied by rigorous, specially
focused practice. It must be noted here that
all the words beyond 1500 words level in the
learners’ corpus have occurred less than 7
times, and even if common items are found
beyond this level, their frequency of
occurrence seems insufficient to facilitate
comfortable leaming,

It seems the factor of word frequency in the
real, authentic English language use has not
been considered with priority in the
preparation of the concemed course materals.
One can easily speculate that if the trend of
using the most frequent words found in the
authentic corpus with less frequency in the
learners’ course books continues and they are
exposed onlyto such materials in their learing
career, leamers will face further more difficult
situationwhentheyhave to deal with thereal-
life use of English in the future. In many
circumstances, we have faced the problem of
foreign language learners who can perform
well in their course; but once they face any
sort of task that involves the use of target
language outside the course they have studied,
theycannot goahead. In suchcircumstances,
the lack of knowledge in the essential
vocabulary becomes their major hurdle. Apart
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from several things, one ofthe major factors
resulting into this sort of situation must be the
lack of sufficient coverage of themost essential
vocabulary inthe course material that they have
leamed or studied. Therefore, it is suggested
that this point be paid special attention in the
preparation of course materials meant for
English language instruction at the school level

in Nepal. '} 1A
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